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Abstract: 
The present study aimed at investigating the effect of using a proposed 

program based on constructivist approach utilizing authentic materials for 

developing reading skill for 1st year preparatory students. Participants consisted of 

thirty first preparatory students at (Al Wafaa institutes) female preparatory school 

in Helwaan city. Instruments encompassed a questionnaire of students' needs 

analysis with a checklist of reading skill. The proposed program combined with 

techniques of (CAAM) such as team-work, cooperative learning, and surfing 

internet with using the main strategies of (CAAM) as; discussion, brainstorming, 

note-taking, problem-based learning, solving problem, and collaborative learning. 

Students' reading performance was assessed using pre-post reading test with paired 

samples t-test, and then Cohen d formula was applied to calculate the effect size. 

Results showed a statistically significant difference at (0.01) level between means 

of scores of the pre and post administration of the reading performance test in the 

overall reading performance and regarding to the following skills, which are 

arranged according to the progression of each sub skill, in reading; Predicting 

details & outcomes; Summary, correct sentence & syntax; Cause & effect; and 

Discussing ideas in logic sequence. For instance, the study recommends 

implementing authentic materials into reading activities for preparatory students in 

order to a greater emphasis on reading skill in parallel with speaking and listening 

skills within EFL courses and modules of preparatory scholars by curriculum 

designers and developers 

Key words: (Constructivist Approach, Authentic Materials, Female 

preparatory pupils). 
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ة  لباستخدام مواد أصيبرنامج مقترح قائم على التدريس البنائي   

المرحلة الإعدادية  اتباللدى ط القراءه لتنمية مهارات   

 مستخلص:
باسة بداا  التددريس البندائيهدفت الدراسة الحاليةة للةد اراسةة ية است اسة بداا جتمةارح را ةتع ىةا     ةد 

المةةداا ايلةةس ة ل  ميةةة رلةةارة الاةةتابة لةةدف االلةةاع اليةةت ايت  ان ةةداااس يمدمةةت  س ةةة الدراسةةة رةة  ا اةةس  
ان داايةةة ل ا ةةاع فةةة ردو ةةة م ةةداوس  ةةم ت  اتاع االلةةة رةة  اليةةت ايت  ان ةةدااا بمدرسةةة فرءاهةةد الدفةةاب  

 .الدراسة اس ايامًا ل ح سل ام ياجاع الطاللاع رع ىا مة لملاراع الاتابة
، رثةل  الءمةل (CAAM) ا  مةد الاتمةارح الما ةتع   ةد يا يةاع الة لح الا ةا ة باسة بداا المةداا ايلةس ة

الجمةةةةا ة، الةةةة ء   ال ءةةةةاتمة، تييةةةةست انم تمةةةةت، رةةةةع اسةةةة بداا السةةةة تاييجياع الت ي ةةةةية ل ةةةة لح الا ةةةةا ة رثةةةةل  
 .الم اىشة، الءيت الذه ة، يدتي  الم مظاع، ال ء   الاا     د المشك ع، مل المشك ع، تال ء   ال ءاتمة

 (t-test) "ي  ياسي   ااب الطاللاع فة الاتابة باس بداا اخ لار ىتابة ىا ة تبءدا، تاس بدا اخ لار "ية
 .لح اب مج  ال  است (Cohen's d) ل ءس اع المتيلطة ل ح سل ال  ا ح، ا  ي  يطاسق ليغة كدهس 

  جةس  ر دسةطاع ارجةاع الطاللةاع 01س0 ظلتع ال  ا ح تجةدا فةتذ  ت اللةة لميةا ية   ةد ر ة دف ف
فة ال طاسق الاا ة تال طاسق اللءدا لخ لار  ااب الاتابة، سداب   د الم  دف الم ة للأااب فةة الاةتابة  ت   ةد 
ر ةةةة دف الملةةةةاراع الست يةةةةة ال ةةةةة يشةةةةمل  ال  اةةةةت بال سالةةةةسل تال  ةةةةا ح، ال  بةةةةي ، يتيسةةةة  الجم ةةةةة تاليةةةةيا ة 

 .اليحيحة، ال ا  تال  يجة، تر اىشة ايفمار فة ي   ل ر طاة
يدلة الدراسة ج طاسق المداا ايلس ة فة  مشةطة الاةتابة ل طة ب فةة المتم ةة ان داايةة، رةع ال تكسة  

 كاةةت   ةةد رلةةارة الاةةتابة بةةال دااا رةةع رلةةاراع ال حةةدو تالسةة ماا نةةم  اتراع ال غةةة انمج س يةةة ك غةةة بشةةكل 
 .تر اهجلا الميممة ر  ىال رطدرا الم اهح (EFL)  ج اية

  سااللاع المتم ة ان دااية،  الاتابهرلاراع الا ا ة، المداا ايلس ة، ال دريس ف :الكلمات المفتاحية
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Introduction 
In the realm of education, the development of reading skill is central to 

academic success and cognitive growth. It is essential to find effective methods to 

nurture this skills. Constructivism “the cognitive paradigms” emphasizes the role of 

learners as active participants in dealing with texts of reading. It is the best way of 

comprehending knowledge based on learner’s own experiences, interaction, and 

reflection. It encourages learners to improve their cognitive ability progressively 

and build their understanding by connecting new knowledge to their existing 

cognitive structures. Also, authentic materials "newspapers, movies, song lyrics" 

that are not specifically designed for instruction, are used as key instructional 

means. They achieve the synergy between the real world, the school environment 

and activity concepts associated with it, serve to bring it into widespread use and 

acceptance as a constructivist instructional design concept. These dynamic 

processes are particularly significant in the development of literacy skills, where 

reading is not merely technical tasks but complex, interactive processes that engage 

critical thinking, problem-solving, and meaning-making.  

Teaching EFL at prep schools in Egypt is still suffering from the deep defects 

of traditional lecturing system. (Broughton et al 994, p. 22; Scrivener, 2011, pp, 16, 

17; Wahab, 2017) asserted that a typical feature of traditional methodology is 

teaching with deeply teacher-dominated that breaks course content into sequenced 

components which are presented to students through lecturing and route exercises. 

Accordingly, the absence of group work/project, teachers disregarding students′ 

preference, presenting many other negatives and although some reforming attempts 

have been made to change the content and design of textbooks, the methodologies 

and approaches employed in teaching have stayed irrelevant to those changes. The 

aforesaid traditional teaching encourages knowledge transmission to students 

without visualizing or contextualizing it; it does not approach knowledge in a 

critical way and does not allow students to make contestation with the information 

dictated to them.   

Accordingly,  reading lessons are conducted in a relatively monotonous way 

which in turn led to make EFL learners passive readers; poor at using their higher 

levels of thinking in reading appropriately, and comprehending what they have 

read. For such, although, students in our public schools in Egypt are taught English 

as a foreign language from primary stage for 6 years and then in preparatory stage 

for three years, but unfortunately, they still have no ability to comprehend reading 

and use English inside or outside the classroom. This may due to the curriculum 

that focuses on teaching/learning EFL reading as only answering the related 

https://ijcte.journals.ekb.eg/
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exercises of lessons, monthly assessment, and the final exams. Also, teachers do not 

give much time for reading activities and the class period does not give enough time 

for a student to practice reading main and sub-skills. In return, pupils are not trained 

to practice reading and acquiring vocabulary and expressions that can be used to 

construct their own meaning.  

Unlike traditional instruction, constructivism often refers to student-centered, 

interactive, and meaning based classroom procedures. Wang (2014) maintained that 

constructivism supports the claim that in reading classes, teachers should use 

appropriate teaching methods so as to activate students' prior knowledge and direct 

students to establish the connection between the old and new knowledge and come 

to the conclusions on their own instead of being told. Knowledge construction is not 

extracted directly from the text; instead, it is based on students’ existing 

information, knowledge, emotion, experience and cultural background. As a result, 

this study is trying to propose a program for developing preparatory stage students' 

reading performance through achieving these two goals "improving EFL students' 

performance in reading through synthesizing information from reading and link it 

with their prior knowledge in order to comprehend the texts. As well, utilizing 

constructivist and authentic materials approach (CAAM) as a way to foster students' 

learning styles and communicative competencies. 

Besides, Qura, (2001) indicated that constructivist approach utilizing 

authentic materials (CAAM) focuses on some factors such as; students' previous 

experiences, culture and authentic materials. (CAAM) is a practical approach that 

enhances teaching reading in authentic material classrooms through applying 

flexible strategies as; "self-learning, collaborative-learning and other learning 

strategies that support scaffolding teaching both skills and help these skills to be 

used in social cultural perspectives. Besides, providing students with cultural 

context of the actual use of authentic language that help students improve their 

communication skills and directly reflect the related culture of the language.  

The Problem: 
In Egypt, in all the stages of education, EL is taught only as a subject in EFL 

classrooms, but, students still do not seem to use it inside/outside the classroom, 

reflecting their weakness in reading, lack of motivation and lack of participation in 

class activities in English. At the same time, traditional approach to teaching 

reading almost does nothing to improve students’ ability to communicate in the 

language. This is mainly due to the focus in teaching English is on making students 

memorize and recite words and grammar rules. In reading, students should answer 

exercises as (matching, choosing, and correcting the word(s) after reading the text. 

Hence, students' weakness in reading is manifested in facing difficulties in 

https://ijcte.journals.ekb.eg/
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understanding texts content, vocabulary, expressing their thoughts and showing 

anxiety and tension when they make mistakes with constructing their own meaning.  

Studies such as; (Abdelhamid, 2010; Suleiman, 2015; El Tantawy, 2016; 

Makhamar, 2016, p.20) attributed the poor ability and weakness of the preparatory 

stage students in reading comprehension to some difficulties such as; the frequent 

use of Arabic language in the classroom. Teachers’ role is training students how to 

learn reading but they have not enough time to do this. Besides, internal difficulties 

such as; students’ lack of vocabulary and linguistic outcome which lead students to 

feeling bored and giving up reading; incorrect use of structures even if the simple 

components of the simple sentences; fear of making mistakes in grammar, 

mechanics, content, unity, cohesion, logical order and so on. Besides, the presence 

of unfamiliar vocabulary, complex grammar, structures and the text content, unity, 

cohesion, logical order and so on.  

Further, it is indicated that the majority EFL students often had mechanical 

difficulties in reading because they are used to repetition and lack of being 

inexperienced in practicing reading activities that led to students’ inability to get 

correct spelling, make sentences, with grammatically accepted vocabulary, 

paragraph organization which result in no more free reading. This results in 

students' inability to actively practice activities of (pre, during, post) performance 

that help students activate their prior knowledge, connect it with the new 

experiences. In addition, "poor performance among EFL first year preparatory 

students in reading and their inability to do these skills with their team and 

teachers". So, the researcher proposed a program based on the constructivist 

approach utilizing authentic materials to investigate their effect on developing 

students' reading skills for the first preparatory school. 

Research Question: 
The current study attempts to answer the following questions: 

1-What are the reading skills required for the preparatory school students?   

2- What is the effect of the proposed program based on the constructivist 

approach, and  

  using EFL authentic materials on reading skills among EFL first year prep 

students?  

Research Hypotheses: 
The current study tests the following hypotheses: 

1. There is a statistically significant difference between the mean scores 

obtained by the  

https://ijcte.journals.ekb.eg/
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2. Participants of the study in the pre-post testing of their overall reading 

skills. 

3. 2-There is statistically significant difference between the mean scores 

obtained by the 

4. participants of the study in the pre-post testing of their reading sub- 

skills. 

Aims of the Research: 

The study aims to develop reading skills among EFL first year preparatory 

students through:  

1. Identifying reading skills that EFL first year students of preparatory 

school must  acquire. 

2. Identifying and preparing the proposed program based on the 

constructivist approach utilizing EFL authentic materials to develop 

reading and writing skills  among EFL first year preparatory students. 

3. Studying the effect of the proposed program based on the 

constructivist approach  utilizing EFL authentic materials to develop 

reading skills among EFL first year  preparatory students. 

Significance of the Research: 
  The current study is expected to be useful in many aspects as: 

1. Providing a program based on the use of constructivist approach 

utilizing authentic materials which is expected to help preparatory 

students develop EFL reading skills.  

2. Providing teachers with methods and strategies of constructivist 

approach and EFL authentic materials that help them achieve the goals 

of teaching English and design  reading ctivities that attract students'' 

interests.   

3. Helping curriculum developers to plan and develop educational 

programs to improve the reading performance of preparatory students. 

4. Supporting other researchers to conduct studies to develop writing 

performance in EL for students of all education stages.  

Study delimitation: 
1-Some skills of reading with three stages of constructivist approach and  

1. authentic materials performance “pre stage - during stage - and post 

stage.  

2. Some strategies of (CAAM) as; team-work, Surfing internet, self-

learning, and collaborative  

3. learning through problem-solving, brainstorming, note–taking.  

4. A group of first year female pupils in preparatory school in Helwan. 

5. A full semester of 2023-2024. 

https://ijcte.journals.ekb.eg/
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Definition of Terms: 
 EFL authentic Materials: 

Tomlinson (2012, p. 161) defined "authentic materials" as the vehicle  that 

provides students with meaningful exposure to the target language as it is actually 

used in its community, and help them develop a range of communicative 

competencies and enhance positive attitudes towards that language learning. 

Gilmore, (2007, p. 98) indicated that authentic materials are those created for 

some real world purpose other than language learning, and often, but not always, 

provided by native speakers for native speakers.         For the purpose of the current 

study, authentic materials is defined operationally as a type of materials with 

activities that originally produced for native speakers but proved to be effective 

when being used for educational purposes. Authentic materials such as old receipts, 

tickets, brochures, and notes that are lying around most people’s homes and 

classrooms, help learners interact with the real world. They increase students' 

motivation and engagement in the learning process and help them practice real 

language. Therefore, Authentic Materials foster students’ abilities to comprehend. 

They are also handy for teaching contexts that may not be well supplied with 

teaching materials  

Reading Skill: 

Grabe (2009, p. 14) defined reading as the process in which readers learn 

information from what they read and apply it in an academic context as part of their 

education. A number of the skills used in reading require effort on the part of the 

reader to anticipate text information, select key information, organize and mentally 

summarize information, monitor comprehension, repair comprehension 

breakdowns, and match comprehension output to the reader goals." 

Moreover, Whalon et al. (2009, p. 4). ) defined reading as "a group of four 

components such as; phonemic awareness which is recognizing and manipulating 

spoken words in language, phonics “understanding letter-sound correspondences in 

reading and spelling”; oral reading fluency which is  reading text with speed, 

accuracy, and expression. Then vocabulary understanding words by linking the 

word to oral vocabulary”.  

For the purpose of the current study, reading skill helps a person to interact 

and gain meaning from written language. It includes several components that one 

must master to be able to independently comprehending the intended message.  It is 

the ability and potency of learners to grasp the meaning of the text details and main 

ideas and activates learners to communicate with writers, understand the main ideas 

and details of written texts. 

https://ijcte.journals.ekb.eg/
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The importance of reading skill: 
In daily routine and academic life, often reading is the most basic skill for 

communication processes which usually one practices all his life Long. This implies 

that students have to learn to read either at school or through daily transactions. 

Reading skill may benefit students in many aspects such as; being more interactive 

and efficient, being the best way for more practice, because it involves a rethinking, 

reforming the curriculum and sharing some acts as: summarizing.  Also, (Hayes & 

Williams, 2016, p. 19) emphasized that reading as a source of information, help 

learners gain information about different cultures and customs. Besides, it creates a 

spirit of co-operation and support when reacting to the texts, discussing them, 

extracting ideas and thoughts, and proceeding them in planning, drafting, revising, 

and editing.  

Similarly, Harmer (2001, p.70) well depicts reading as an “incredibly active 

occupation”. He describes successful readers as being able to understand the 

meaning of the words, having an imaginative mind to see the pictures the words are 

painting, understand the argument and what is hidden between the lines, and 

provokingly engage with the text and the language. If readers fail to do this, then 

they only scratch the surface of the text and immediately forget what they learn.  

Duke and Pearson (2002) acknowledge that reading is a consuming, continuous, 

and complex activity which needs to be tackled skilfully. Hence, they make an 

urgent call for a balanced comprehension instruction. They propose two significant 

components of their approach: supportive classroom context and a model of 

comprehension instruction. They emphasize the vital role of collaborative work 

inside class in supporting the development of skilful readers through cooperative 

learning environments.  

Current trends for developing reading skill: 
Improving students’ performance in reading requires them to learn through 

real situations and activities that promote interaction and provide them with the 

ability to communicate and practice that skill. The common European frame work 

of reference for language described the importance of engaging EFL learners in 

discourse task in order for them to perform communicative strategies and activities 

that are suitable for their awareness raising about the language. Learners should 

also be guided to reflect on their own communicative needs. Hence, it is for 

practitioners to focus on the reading learning environment in order to determine the 

communicative activities that could serve this purpose. (Council of Europe, 2001)  

First of all, communicative activities that aim at reading practices in a social 

situation and linguistic expectations, play a vital role to motivate students to 

communicate effectively. Implementing these activities requires using specific 

techniques such as “planning activities”;          "drafting activities"; and "revising 

https://ijcte.journals.ekb.eg/
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activities". The main target of these activities as Graham & Herbert (2010) asserted 

is to help students discuss the topic, generate main ideas and details, organize them, 

and make a draft, revise and edit. So, these activities are the rich stimulus that urge 

students to read, and draw upon their real experience. As well, actively engagement 

of students to perform these activities and acquire meaningful knowledge in a 

stimulated real-life context, and a supportive environment. Besides, (Li & Yang, 

2014, p.48; Pysarchyk & Yamshynska, 2015, p. 78; Pardede, 2017, p. 218) 

emphasized that reading skills are communicative and interactive processes that 

help students use their language knowledge effectively.  

On the other hand, (Mvududu &Thiel-burgess, 2012; Seyydrezaia & Barani, 

2017; Holmes, 2019) clarified individuals acquire experiences through their 

interaction with the environment and their personal interpretation of the world. 

From that view, learners play an active role in constructing meaning through their 

engagement and participation in communicative activities such as; surfing the 

internet, exploring information, making inquiries, searching new meaning, 

generating thoughts, and reflecting on their personal findings. Besides, the 

strategies of doing these activities as; group work, cooperative learning, problem 

solving, and project based. As well, utilizing prior knowledge to analyze new 

information before connecting it to the previous one. 

Constructivist & authentic materials approach (CAMA) 
 (CAMA) shares a core belief that knowledge cannot be taught but it is 

invented and constructed on the part of learners themselves via using technology and 

digital literacy that makes it easier for students to surf the internet and search for 

authentic materials. Also, ILPE (investigating learners’ previous experience) to 

brainstorm ideas and thoughts related to the given topic which is selected from 

authentic materials. As well, several strategies such as; directed discussion (asking 

questions that help students grasp the meaning, extract ideas and details and engage 

more interactively with the text), reciprocal teaching (exchanging roles and having 

students take up teacher’s for executing the given task), selecting authentic materials 

appropriate to students’ interest and ability to achieve understanding, mastering 

reading performance, developing communicative competences, a problem based 

learning and cooperative learning. 

CAAM combines different types of learning such as; constructivist, cognitive, 

active, and experiential learning through utilizing authentic materials. (kanselaar, 

2002, p. 2; Mvududu and Thiel, 2012 p.109) stated that "when an approach includes 

constructivism, it involves two major strands  a cognitive perspective and a social 

cultural perspective". In a cognitive perspective, creating knowledge is greatly based 

https://ijcte.journals.ekb.eg/
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on students' actively participation in their learning. In addition, any approach 

includes "constructivism", widely works to probe for students' level of 

understanding and how that understanding can increase and change to a higher level 

of thinking. Accordingly, implementing CAMA approach illustrates how knowledge 

is acquired through using authentic materials, describing the way of teaching them 

effectively and helping students make sense of these materials. 

 Further, CAAM approach uses strategies such as; "group work, cooperative 

learning and self-learning" that focus on students' active role in doing activities.  

They provide real world scenarios in order to motivate and engage students in real 

situations skill such as; negotiation, and persuasion.  At the same time, doing these 

activities requires using senses of observation, reflection and selecting logical 

thoughts to learn, and get experiences. That’s why, a student is considered as a 

researcher engaging in a teamwork and cooperative learning to investigate and 

stimulate his intellectual curiosity and broadcasting to construct knowledge. Further, 

educators should build school curriculum and the strategies to teach it around the 

students’ experience and prior knowledge, taking it as the growth point of generating 

new knowledge and allow them to put their knowledge into practice. Thus, this 

greatly increases students' understanding. (Dewey and Ryan, 2011; Mvududu and 

Thiel-Burgess, 2012, p. 118) 

CAAM can be described as a cluster of different approaches constructivist 

that utilizes authentic materials. It shares a core belief that knowledge cannot be 

taught but it is invented and constructed on the part of learners themselves. (CAMA) 

approach is based on main factors such as; using technology and digital literacy that 

makes it easier for students to surf the internet and search for authentic materials to 

be used as instructional materials. ILPE (investigating learners’ previous experience) 

to brainstorm ideas and thoughts related to the given topic which is selected from 

authentic materials. As well, several strategies such as; directed discussion (asking 

questions that help students grasp the meaning, extract ideas and details and engage 

more interactively with the text), reciprocal teaching (exchanging roles and having 

students take up teacher’s for executing the given task), selecting authentic materials 

appropriate to students’ interest and ability to achieve understanding, mastering 

reading performance, developing communicative competences, a problem based 

learning and cooperative learning. 

Owing to CAAM combines different types of learning "constructivist, 

cognitive, active, and experiential learning through utilizing authentic materials", it 

is a valuable approach. (kanselaar, 2002, p. 2; Mvududu and Thiel, 2012 p.109) 

stated that when an approach includes constructivism, it involves two major strands 

"a cognitive perspective and a social cultural perspective". In a cognitive 

perspective, creating knowledge is greatly based on students' actively participation 

https://ijcte.journals.ekb.eg/


A Proposed Program Based on Constructivist Teaching Approach Utilizing Authentic 
Materials for Developing Reading skillsfor Preparatory Students"  
Omayma Ahmed Ahmed Gebril              Prof. Awatef Ali Sheir 

    

  

                                       

International Journal of Curriculum & Technological Education 
https://ijcte.journals.ekb.eg                                                                Online ISSN: 2735-511X 

 12 

in their learning. In addition, any approach includes "constructivism", widely works 

to probe for students' level of understanding and how that understanding can 

increase and change to a higher level of thinking. That is due to, constructivism is a 

school of thoughts. Accordingly, implementing CAMA approach illustrates how 

knowledge is acquired through using authentic materials, describing the way of 

teaching them effectively and helping students make sense of these materials.  

Further, CAMA approach uses strategies such as; "group work, cooperative 

learning and self-learning." that focus on students' active role in doing activities.  

They provide real world scenarios in order to motivate and engage students in real 

situations skill such as; negotiation, and persuasion.  At the same time, doing these 

activities requires using senses of observation, reflection and selecting logical 

thoughts to learn, and get experiences. That’s why, a student is considered as a 

researcher engaging in a teamwork and cooperative learning to investigate and 

stimulate his intellectual curiosity and broadcasting to construct knowledge. Further, 

educators should build school curriculum and the strategies to teach it around the 

students’ experience and prior knowledge, taking it as the growth point of generating 

new knowledge and allow them to put their knowledge into practice. Thus, this 

greatly increases students' understanding. (Mvududu and Thiel-Burgess, 2012, p. 

118)  

In addition, Applefield, Huber & Moallem, (2001) stated that applying 

CAAM approach needs to implement other strategies such as; cognitive 

apprenticeships, project works, scaffolding, web quests, predicting ideas and details 

as well as modelling reading practices in order to greatly benefit and accelerate 

students' learning outcome. For instance, modelling a solution for a problem 

through verbalizing thoughts for having students adopt another.  Predicting ideas 

and details through skimming (eliciting general information ideas and concepts), 

and scanning (eliciting specific information from the text through picking up dates, 

years, names, important vocabulary etc.). As well, recognizing sentences sequences 

through connectors and starters like 'on the other hand',' in spite' and 'even though' 

and guessing the meaning of vocabulary and difficult words. 

 The premises of constructivist approach &authentic materials 
(CAMA) has two premises "constructivist approach and authentic materials". 

Constructivist approach is an epistemological view of knowledge acquisition 

emphasizing knowledge construction rather than knowledge transmission and the 

recording of information conveyed by others. It is the most important area of 

knowing what knowledge is, and how it is constructed. Whereas, authentic 

materials which are taken from the real world and not primarily created for 
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pedagogical reasons, are particularly important for communicative purposes since 

they reproduce an immersion environment and provide a realistic context for tasks 

that relate to learner’s needs. The role of the learner in the two premises, is 

conceived as one of building and transforming knowledge.  

According to constructivist approach, (Heard, 2007; Chaves, 2008, p. 4; 

Seyydrezaia & Barani, 2017;, 2019) explained that constructivism assumes that 

learning is a personal interpretation of the world, and knowledge is constructed and 

developed from his experience, learning is a social activity. In this approach prior 

knowledge is needed for an individual to learn a longitudinal, adaptive, recursive 

process in which the development of meaning is more important than the 

acquisition of a large set of concepts or skills. Vygotsky, (1986) highlighted the role 

of social interaction on learning under the umbrella of constructivism. That's why, 

using that approach in teaching/learning reading requires EFL teachers to achieve 

some points as; helping students expand their capacity to read extensively, teaching 

students how to read not teaching them reading through some kinds of irrelevant 

texts which are common in EFL classrooms.  

Besides, Tomlinson (2014, p. 21) indicated that "the rationale behind 

incorporating constructivism in educational contexts is for achieving the interaction 

among students, and the environment that results in three goals of learning 

acquisition, making meaning and transferring independent tasks and activities 

(AMT)". Since, CAMA includes constructivist approach and authentic materials, it 

aims to proactively modifying the curriculum, teaching methods, resources, 

learning activities and students' products to address the needs of individual students 

and small groups to maximize opportunities for each student in the classroom. It is 

also to equip students with essential life skills, authentic experiences and abilities 

required for problem solving, life beyond school and connecting school learning 

with real-life.  

The other premise of CAAM approach is utilizing authentic materials which 

related to real language in the EFL classroom context.  From that concept, authentic 

materials are as (Martinez, 2002; Kilickaya, 2004) declared the materials produced 

by native speakers and for native speakers themselves. They are related to the real 

language, produced for social purpose of living and communication.  Therefore, 

using authentic materials, is the "exposure to real language as it is used in its own 

community." That materials are also known as a stretch of real language produced 

by and for native audiences to convey a real message of some sort. Therefore, the 

main goals for designing these materials are: full filling social purposes as real life 

communication in the language community, solving real life problems and 

practicing activities of native speakers to communicate meaning. Besides, the term 

authentic material refers to "any written or spoken texts" which are commonly not 
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intended to language teaching. These materials include advertisements, newspaper 

articles, magazines, media, brochures, pamphlets, restaurant menus and weather 

reports (Berardo 2006; Gilmore, 2007, p. 98) 

Guariento and Morley, 2001,p. 347; Belet Boyaci, 2018, pp. 355-360) 

indicated that “using authentic materials in EFL classrooms is effective and 

beneficial for various reasons such as; providing students with an opportunity to 

read and extract information from authentic texts with  real language that the native 

speakers use in their interactions, promoting something new, challenge and 

interesting”. Learners' preferring to be native speaker like in terms of pronunciation, 

idioms use or accent, and learning based on practice and doing, equip students with 

foundational skills. As well, authentic experience is required for problem solving 

and achieving learning goals "acquisition, making meaning and transferring 

independent tasks and activities". Besides, creating students' awareness of the target 

language through providing information about the culture of the target language, 

and being the most suitable means of showing the real use of English for 

communication rather than materials which were designed especially for teaching 

purposes.   

Moreover, there is a general consensus among researchers in language 

teaching that the use of AM in the classroom is more significant for both students 

and teachers. For students Guariento and Morley (2001,p. 347) asserted that 

"learners' exposure to authentic materials gives them direct contact with input data 

which reflects genuine communication in the target language and provide exact 

examples of how that language is used by native speakers". Using AM in reading 

instruction makes students see "the relevance of classroom activity to their long-

term communicative goals" and increases students’ motivation for learning as they 

give the learners the feeling that they are in touch with a living entity and the real 

language, used in the community which speaks it.” In addition, using AM greatly 

affects students with different levels of the language because the selection of these 

materials is according to students' needs and interests. For such, AM helps students 

engage effectively in the learning process, resulting in long-lasting learning and 

higher source.  

Types of authentic materials                            
There are different types of authentic materials which are at the disposal of 

the EFL teacher, e.g. literature, computer software, media, etc. But selecting 

contents to work with, is often a difficult task since EFL teachers are to bear in 

mind concerns as learners' interests and availability of appropriate material. The 

learners are generally interested in topics that have to do with their present 
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specialized studies and future professional careers. There are plentiful sources and 

examples of these materials, but EFL teachers often have a hard time finding and 

working with relevant material because they should realize that the content of their 

lessons must be meaningful and the activities engage the students to use the target 

language to communicate rather than just imitate.  These types include; newspapers, 

magazines, media, Brochures, pamphlets and flyers, menus, and weather Report.  

Application of constructivist and authentic materials approach (CAMA):  

Improving comprehension requires students to learn through real life 

situations and activities. These situations and activities provide students with the 

required experience for mastering comprehension. CAAM approach mainly 

depends on using activity-based and task-based learning that help students learn by 

practice. Thus, students can experience and interact with ideas and information 

through being engaged in some strategies that enable students to learn the target 

language by performing tasks or practicing language in real situation. Scrivener, 

(2005, p. 281) stated in that activity, items of sub-activities are centered round a 

task which is usually real world rather than language focused. In the activity-based, 

meaning is primary, there is some sort of relationship to the real world and task 

completion has some priority. 

Besides, the task should be seen as a piece of classroom work or work plan 

that involves learners in comprehending, manipulating, producing or interacting. In 

response to that, samples of real materials (advertisements, magazines, newspapers, 

and others which prepared for social communication) are used. For instance, 

logging on to the (Train or Bus Line Website), students may find out everything 

about advertising tours around Europe, e.g. the following advertisement "Explore 

Europe effortlessly by train and bus save 61% on average when you book in 

advance". EFL teacher discusses the advertisement with students through pre-

reading, scanning /skimming to get more information about the ad. As well, asking 

questions through intensive reading to decode the meaning and get the main idea, 

details, and vocabulary. This indicated any task based activity, has goals, input, 

activities, roles, settings and outcomes.  

(Oxford, 2006, p. 98; Willis & Willis, 2007, p. 5) stated that goals vary from 

the meaning, form, forms to the real language. Students should be given 

opportunities to use the target language in the classroom as they use in everyday 

life. Accordingly, students' engagement in a task is via answering the given 

questions about the topic to help them generate ideas and details; extracting difficult 

words; using electronic dictionary for looking up the words and getting the 

synonyms and types of words. Teachers use "asking questions to brainstorm 

strategies" to urge students extract information about the topic and use that 

information in forming sentences of their own to summarize another topic. This 
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improves students' abilities to think, scrutinize, practice the real language, use the 

organizational ability and improve language competence as; grammatical 

competence along with the appropriate meaning to form a text, using the rules of 

cohesion and rhetorical organization. 

Berbardo (2006) also referred to another strategies as; collaborative learning.  

The main aim at using this strategy is allowing students to work together with 

others of various talents, abilities and backgrounds to accomplish the goals and 

learn from each other, and widen their understanding.  Each individual team 

member is responsible for his learning and other team members learning. 

(Tomlinson 2005, pp.4, 5; Tripathy, 2004) stated that this type of learning is used as 

means of enriching and refining students' understanding as well as exceeding their 

vocabulary, phrases etc. It could create a non-threatening environment in which 

students can more readily take academic risks.  Accordingly, when students work 

cooperatively together, they show increasing participation in group discussion, 

demonstrating a more sophisticated level of discourse, and providing more 

intellectual valuable contribution.  

The following diagram clearly shows CAMA instruction  including; whole 

class instruction, small groups, strategies of authentic materials that imply 

interactions among students, the teacher and independent students work, results in 

creative learning environment.  

                                                         Figure (3)  

Creative Learning Environment design 

                                                          CAMA   instruction  

 

 

 

                        Student centered learning 

 

                         Authentic Materials                         Task & Activity-based 

     

                                          Innovative curriculum in reading &Writing 

     

 

                                                  Reading &Writing development 

 

Source: Original Reading stages via applying CAAM approach 
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Reading skill works best when applied through using constructivist approach 

and utilizing authentic materials.  ( Tsai, 2006, p. 18; Miller et al., 2012, p. 4 ; Cho 

& Griffler, 2015; Park, 2016) have shown that reading skill is essential for human 

language because  reading more assists students to learn naturally from context. 

Researches in the field of applied linguistics such as; Grabe, (2003, p.245) have 

concerned with "how the language functions and how to utilize the language in 

various contexts. Reading have some complex activities "pre-during and post 

performances which include "free reading, organizing, outlining, drafting, and 

revision".   

Therefore, applying (CAAM) strategies as; brainstorming, and problem-

solving in doing effectively activities, help learners understand how the written 

discourse is organized to communicate with genre and task expectation. As well, 

urging readers to further practice of language and acquire a lot of information in 

different fields. Further, (CAAM) strategies involve previewing, self-questioning, 

making connections, visualizing, knowing how words work, monitoring, 

summarizing, and evaluating. Therefore, utilizing such strategies already assist 

students become more metacognitive readers. Moreover, CAAM includes three 

stages to achieve reading performance as these stages urge students to extract the 

main ideas, identify supporting content and organize thoughts into a logical flow 

that articulates their ideas. They are: 

Pre-performance: 

It is students' preparations to comprehend a text through doing some 

activities and using "related prior knowledge" to achieve reading comprehension. 

Malova (2017, p. 43) indicated that reading requires students to plan by drawing on 

and activating their prior knowledge. It includes perception and word recognition or 

a mechanical aspect of reading where perceiving the right word (structure) and its 

pronunciation. In this stage, teachers apply some techniques as discussion to 

brainstorm ideas and details and reveal students' prior knowledge about the topic, 

determine the purposes of reading. Besides, applying some activities such as; 

warming up for getting an overview of the content, making predictions, get a quick 

sight of the text, guess the meaning through using their prior knowledge, the 

context, or logging on electronic dictionary. Then, paraphrasing their 

comprehension of the text so as to generate and organize their own connecting ideas 

with prior experience that help students get a sense of the structure and content, 

extract main ideas, activate schemata, and think about the text in a more meaningful 

manner. 

During-performance: 

"Drafting" as Vrublevskis, (2015) indicated the recognition of the text 

structure, and getting supportive details from the text is called a stage of 
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comprehension which requires the abilities of literal comprehension and 

interpretations. Interpretation takes the reader beyond the printed page by requiring 

him/her to put together ideas which the author has not explicitly related to one 

another in the text. As an outcome of this process, the reader is able to process 

information and draw conclusions. The main skills of drafting are bottom up, top 

down, and intensive reading and their sub skills that help students scrutinize both 

vocabulary and syntax, getting a global meaning of the text, through “clues” in the 

text and the reader’s good schema knowledge and search for abstract concepts, get 

lots of information, understand the text, identify linguistic objects. Going through 

these steps, students are asked to elicit general and specific information from the 

text by using staking key word/meaning notes that articulate comprehension, 

considering syntax and sentence structure by noting grammatical functions of 

words.  

 Post-Performance:  

follow-up stage, in which students revise what they have read to get a 

feedback and check their understanding, give deeper analysis of the text and make 

sure that the ideas, they have extracted are clear and interesting. Ibrakhimova, 

(2016, p. 45) assured that "learners begin giving feedback through revising their 

work upon its initial completion whether they have completed reading texts". Also, 

students should perform some activities such as retelling the meaning of the text, 

being involved in a class discussion and summarizing the text. Further, it involves 

evaluation and reaction because learners should always go on evaluating the events, 

ideas, characters or intentions of the author. As well as, going on reacting ideally to 

the material read. That higher level of comprehension always lead to the 

development of evaluative capacity and appropriate reaction, among the readers, 

towards, the material read. In addition, evaluation and reaction should require 

utilizing some techniques such as paraphrasing to create new ideas in one's own 

words, summarizing ideas, rereading and rethinking to make ideas clear and 

interesting. 

Previous Studies: 

Harmer (2001, p.70) depicted reading as an “incredibly active occupation” 

that helps readers to be able to understand the meaning of the words, having an 

imaginative mind to see the pictures the words are painting, understand the 

argument and what is hidden between the lines, and provokingly engage with the 

text and the language. 

Huang (2016, p. 5) asserted that in a constructivist instruction, reading is 

considered a dynamic process, where all activities should be designed flexibly. 
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Furthermore, in the reading class, teachers do their utmost to direct the class 

towards a “learning of reading” process rather than a teaching reading” process. 

With this intention, constructivist approach considers students as the most 

important part of reading instruction and teachers guide them to explore knowledge 

on their own and achieve the preinstalled targets. 

Grabe (2009) asserted “reading as the process in which readers learn 

information from what they read and apply it in an academic context as part of their 

education”. A number of the skills and processes used in reading require effort on 

the part of the reader to anticipate text information, select key information, organize 

and mentally summarize information, monitor comprehension, repair 

comprehension breakdowns, and match comprehension output to the reader goals." 

Cambria and Guthrie, (2010) proved the importance of reading which can 

only be achieved through motivation to read and develops with children’s tastes, 

desires, and interest in reading. For this reason, it can be argued that the 

development of reading comprehension skills requires motivational processes as 

well as cognitive processes.  

According to CAAM approach Holmes, (2019) considered learners' 

responsible role as active constructors of knowledge who have their own views of 

the subject matter via engaging intensively in the learning process. This emphasizes 

learners’ participation and achieving deeper knowledge of the subject matter 

through using authentic materials (newspapers, magazines, TV programs, movies, 

and literature). As well, using the internet to enhance students' overall. 

 (Belcher, 2004; Sullivan, 2012; Boyacı, Babadağ &Güner, 2017) noted that 

using AM approach was experimentally validated and considered as a very 

effective way in giving students the opportunity to read and extract information 

from "real language" texts that used by native speakers in their interactions and to 

feel as a native speaker like in terms of pronunciation, idioms use or accent. The 

findings revealed that using AM which are genuine in time, location and people, 

makes it easy for students to relate the events to their own experience, become more 

productive and confident in classroom reading. Consequently, using AM is 

generally acknowledged as “a way of increasing students' motivation for learning 

through giving them the feeling that they are in touch with a living entity and use a 

real language as it is used in the community which speaks it”.   

CAAM is more reliable in its purpose, communication, and its proposed 

framework. Based on data given, and supported by classroom observation data, the 

use of CAAM would maximize the integration between the real world and the 

school environment via authentic materials. Also, based on real world experiences 

obtained from authentic material, it allows learners to transfer literacy skills to 

every area of daily life. (Demirel & Şahinel, 2006, p. 19) The findings showed 
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significant improvements in students' performance in writing summaries and stories 

after their critical reading of authentic materials and the use of authentic materials 

enhances EFL writing performance.   

Methodology and Design 

The aim of the current study is to examine the effectiveness of constructivist 

teaching approach utilizing authentic materials for developing reading skill. To this 

end, the following methodology and design of study are adopted the quasi-

experimental one group pre – posttest design. One class of the first preparatory 

scholars was selected to form the study participants. Participants were trained using 

reading skills.  

Participants 

This study was carried out at El-Wafaa preparatory school in Helwaan during 

the academic year of (2023).The first year preparatory school students (30 students) 

were the population of the study. The average age of the participants was (13) years 

old. The researcher used one group which was chosen randomly to be the subjects 

of the experiment. The key principle of constructivism using authentic materials to 

be employed was the emphasis on social learning; thus cooperative work was the 

essence of the researcher’s work. Accordingly, this principle required sub-dividing 

the experimental group into smaller groups of five students. Then, the researchers 

sub-divided the experimental group into six smaller groups, each containing five 

students.  

Research Design 

Reviewing previous researches on measuring the impact of a treatment on an 

outcome lead the researchers to decide on conducting an experiment. In this respect, 

Leedy and Ormrod (2001) highly recommended to use an experiment in educational 

research when investigating the effectiveness of utilizing specific 

techniques/strategies on students’ progress. Correspondingly, the students in this 

study were prepared to receive a treatment in order to explore the relationships 

between the independent variable the effect of using constructivist approach 

utilizing authentic materials, and ‘students’ development in reading skills’ would be 

the dependent variable on which the independent variable is acting. For the purpose 

of deciding on which design to follow, the researcher reviewed the literature in 

order to reach a sound decision. Cohen, Manion, and Morrison (2007, p. 274) 

maintained that empirical studies in education tend to be quasi-experimental rather 

than experimental and in most cases these studies depend on pre-existing intact 

groups. Hence, the researcher adopted a quasi-experimental pre-test, 15 weeks 

treatment, post-test design in that study.  
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Instruments  

The main instrument of the current study is a pre/post-test. The researcher 

used a reading comprehension test as an instrument to collect data. In designing the 

reading test, the researcher referred to many resources via reviewing the related 

literature in addition to the researcher's own experiences. Besides, a questionnaire 

to find the difficulties that the students have encountered, making a checklist of the 

reading skills that students should master.  The test was administered to students at 

the beginning of the course (pre-test) to determine their reading comprehension 

ability prior to the experiment. The same test was given to students at the end of the 

experiment to determine their improvement after the accomplishment of the 

experiment. The researcher tried to let the questions go beyond simple 

comprehension to address the main reading sub-skills. 

The present study aims at assessing students’ development in their sub-skills 

of reading, namely; identifying the main ideas of the text, extracting supportive 

details, guessing the meaning of new words,  confirming predictions and 

summarizing a text. In developing the test, the researcher tried to well align it to 

serve the instructional objectives which have been emphasized during the 

experiment, i.e., to accomplish the main aim of the study that is assessing the 

development of reading sub-skills of experiment groups. To achieve this aim, the 

researcher used a set of different tasks in their test to ensure that these sub-skills 

were successfully measure. 

Validity and Reliability of the Test  

In order to evaluate face validity of the test, a penal of experts was selected as 

jury members based on their relevant knowledge and experience. To determine the 

content validity of the test, the researcher tried to make certain that the elements of 

the main issue in the test (reading and its sub-skills) are being covered in the test. 

The researcher ensured the reading sub-skills are being examined in the reading test 

whether through allocating an entire section in the test or through a single item or a 

combination of test items in the reading test. For the purpose of calculating the 

reliability of the test, the researcher used split half and inter-rater scoring in her 

study. She used the former to check the reliability of the first question which is an 

objective question, and the latter was used to check the reliability of the second 

question which is a subjective question scored according a rubric designed for this 

purpose. 

The reliability coefficient was calculated by using the statistics package 

SPSS, i.e., the correlation coefficient for the two halves was found by computing 

the Spearman-Brown coefficient. It was estimated as 0.82, which indicated that the 

test enjoyed a good reliability in terms of internal consistency. To check for 

reliability as equivalence, inter-rater reliability was used. It was used to examine the 
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degree of agreement among raters. The correlation between the researchers’ and a 

second rater’s scores calculated as 87.4%; it confirmed a high agreement 

correlation. 

Data Analysis and Discussion 

To answer the research question, the steps are as follows: The researcher 

started with comparing the mean scores of the students’ results on the pre- and post-

administration of the reading comprehension test to investigate whether the students 

in the experimental group (henceforth Ex G) improved their reading ability after 

receiving the treatment through CAAM-based instruction. They used the dependent 

t-test to determine whether there was a significant difference before and after the 

treatment. The results were described statistically in terms of: Mean, T-test, and P-

value. The results are presented below. 

Table (1) 

Statistics of the t. value and its significance on the pre and post total test 

scores 

Att. N Mean

s 

Std. 

Deviation 

df

. 

Tabulated 

t. value 

Calculate

d 

t. value 

Sig D 

0.05 0.01  

    13.27 

 

 

.00

1 

 

 

.441 Pre 30 9.850 2.629 

 

29 2.04   2.75 

Post 30 18.26

6 

2.827 

 

29 

 

Figure (1) 

Difference between means of the total scores of pre and posttest 

administration 
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The table and Figure above demonstrate that the mean score of the posttest 

(18.267) was higher than the mean score of the pre one (9.850). The calculated t. 

value (13.269) was statistically significant at 0.01 level of significance and was 

higher than both tabulated t. values (2.75) at 0.01 level of significance and (2.04) at 

0.05 level of significance. The effect size d showed a large value (0.441) which 

declares that the improvement in study sample's reading performance in overall 

reading performance' was due to the experience they had during the implementation 

of the study program. Thus, the researcher could reject the null hypothesis. 

Moreover, this result constitutes a strong argument in favor of the constructivist-

authentic materials instruction in enhancing students’ all reading sub-skill (their 

total score) in the experimental group.  

This result confirmed the second hypothesis of the study; there is no 

statistically significant difference between the mean scores obtained by the 

participants of the study in the pre-post testing of their overall reading sub- skills". 

Accordingly, students' reading skill will be enhanced and improved after 

conducting the program according to the principles of CAAM (after the 

experiment).   

Table (2 

Statistics of the t. value and its significance on the pre and post test scores in 

the reading performance sub –skills 

Measured 

Competence 

Att

. 

N Mea

n 

Std. 

Deviati

on  

d f Tabulated 

t. value 

Calcula

te t. 

value 

sig d 

  

 

29 

 

 

 

0.05 0.01  

Extracting the 

main Ideas 

&Details 

Pre   

 

 

30 

 

1.900

0 

.86503  

2.04 

 

2.75 

11.106 0.001 0.370 

Po

st 

3.833

3 

.78051 

 

Predicting details 

& 

   outcomes 

Pre 1.333 .80230 12.840 0.001 0.428 

Po

st 

3.783

3 

.86785 

 

Discussing the 

ideas in logic 

sequence 

Pre 2.766

7 

.9439 3.296 0.001 0.110 

Po

st 

3.883

3 

1.3941 

cause & effect Pre 

 

3.200

0 

.59813 

 

5.29  

0.001 

 0.176 

Po 4.250 .99655 
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st 0 

Summary, 

Correct sentence, 

syntax 

Pre .6667 .30324 11.699 0.001  0.387 

Po

st 

2.767 .98858 

Reading Skill Measured: 

      From the demonstrated data analysis, the null hypotheses were refuted 

and the second question which stated "What is the effect of using the training 

program based on the constructivist approach utilizing EFL authentic materials to 

develop first year preparatory students' reading and writing skills?", was answered 

as the proposed program had a significant effect on the study sample. The 

calculated t. values and effect size d of each sub- skill of the reading performance is 

arranged in the following table and diagram from the highest to the lowest.  

Table (3) 

Effect size value from highest to lowest for reading sub skill 

Diagram (2)Cohen d values from highest to lowest (reading sub skill) 

 

 

Measured 

Items 

Predicting 

details &     &  

outcomes 

competence 

Summary, 

correct sentence,    

& syntax 

competence 

 

Extracting 

main ideas 

&Details 

competence 

 

Cause & 

effect 

competence 

Discussing ideas 

in logic 

sequence 

Competence 

Calculated 

t. value 

12.840 

 

11.599 11.106 

 

5.29 3.296 

Effect size 0.428 

 

0.387 0.370 0.176 0.110 

https://ijcte.journals.ekb.eg/


 (   وثلاثون الثالث العدد )  عشر  الثامنالمجلد                  والتربية التكنولوجيةالمجلة الدولية للمناهج            

                            IJCTE                                                                         2025 مارس   
     

   

  

                                       

International Journal of Curriculum & Technological Education 
https://ijcte.journals.ekb.eg                                                                Online ISSN: 2735-511X 

 25 

In sum, greater progress in the total score of the reading test is seen in the 

results of experimental groups’ responses in the posttest as compared to the results 

obtained by the participants in the control group. Due to the assessment level at α ( 

0.05), the result is sig. Therefore, the hypothesis which reads “preparatory students' 

reading comprehension will be improved after the implementation of the principles 

of constructivism (after the experiment)” is accepted.  

Accordingly, the results proved that constructivist-authentic materials based 

approach, to which preparatory school students have been exposed to, is better and 

more efficacious than the traditional one in promoting students’ writing skill. This 

result is in line with what Jubran (2016) stated, that CAAM instructional model was 

more effective than the traditional model in developing the English majors’ writing 

skill.  Yet, this researcher did not tackle the individual sub-skills of reading in her 

study; she only judged on her students’ progress by analyzing the total scores of her 

students.   

Finally, it can be said that the results of the post-test give empirical evidence 

added to the theoretical one supporting the effectiveness of implementing CAAM 

approach in improving EFL students’ reading skill and sub-skills. These results can 

be attributed to some reasons; 

 1-The smooth and ample implementation of CAAM strategies during the 

experiment has led to the distinct improvement in learners’ reading sub-skill. 

2- Employing different types of authentic materials prepared by the researcher 

such as; authentic sources including relevant articles, caricatures, photos, and 

relevant videos had a profound impact on students’ progress and created a conducive 

context to meaningful learning.  

3-Incorporating cooperative work in teaching the experimental group helped 

them to manipulate Egroup discussions and improve their reading in an adequate 

way. 

4-With reference to the activation of the students’ prior knowledge, the pre-

reading activities prior to the presentation of materials have assisted them in 

constructing their own view of the reading texts and this led to better comprehension 

of these texts 

5-The experiment yielded important results in terms of students’ interest and 

willingness to improve their    

   English. The researchers deduced this through the students’ continuous 

research, punctual attendance of  

    the lectures, commitment to delivering assignments, and their increased 

participation in the lessons. 
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Conclusion 
       In essence, the current study verified that a proposed program based on 

constructivist approach utilizing authentic materials is crucial and effective in 

improving first year preparatory students' EFL reading performance. Students 

developed their reading skills and obtained the relevant phrases, expressions and 

become able to organize their ideas to summaries the topic in a logic sequence. 

Furthermore, they learnt to cope with the difficulties, they encountered while 

reading through utilizing cohesive devises, team work and cooperative learning that 

help them to stay on topic and keep reading going on. Also, students could benefit 

from videos, internet and electronic dictionary to acquire new vocabulary, 

expressions and phrases to produce their own knowledge that used in increasing 

their vocabulary and information about the reading topics. Even though, they needed 

more exposure to authentic materials activities as well as reading ones in order to 

master reading main skills and perform better with accurate syntax rules and attain 

new vocabulary, expressions and phrases to have more ideas and produce their own 

topics.   

Based on the current study results and findings, the following conclusions 

could be drawn:  

• There is evidence that the proposed program based on (CAAM) 

approach helped preparatory students improve their EFL creating meaning and use 

what they read to construct their own meaning.  

• There is evidence that exposing learners to practice reading activities 

and subjects which tackle their interests, improved their writing performance. 

• It is approved that teaching learners the sequence of reading activities 

helped them develop their ability to think critically, widen their understanding and 

form their own meaning. 

• There is a stable evidence that the use of authentic materials in 

teaching reading skill helped students acquire more real information and language 

and enhanced their ability to use that real language either inside or outside 

classroom. 

• It is proved that Increasing students' awareness of constructivist 

approach techniques such as; group working and cooperative learning helped them 

to collaborate with each other to solve problems and overcome all difficulties they 

encountered during their interactions with reading and writing activities.  
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Recommendations: 
Based on the findings and discussion, the current study recommends the 

following: 

• Empathizing more on reading skills in parallel with writing, speaking and 

listening skills within EFL courses and modules of preparatory scholars by 

curriculum designers and developers. 

• Implementing CAAM in reading activities for second and third years of EFL 

preparatory school education. 

• Considering an assessment for EFL reading and writing performance of 

constructivist approach and authentic materials by educators, supervisors and 

teachers. 

• Enhancing real life activities in reading within EFL courses based on 

students' interest. 

• Activating strategies of CAAM approach through dealing with reading 

activities to help EFL learners overcome language deficit in writing 

performance. 

• Exposing learners to modelling, guided practice and free practice of variety 

of reading and writing activities to help them be more competent to the EFL 

writing language. 
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