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Abstract: 
The current research aimed to improve reading comprehension among 

children with developmental learning disabilities through a training program 

based on integrated activities to develop auditory-visual memory. The 

research sample consisted of (20) children with learning disabilities, whose 

ages ranged between (5-6) years, with an arithmetic mean of (5.85), and a 

standard deviation of (0.99). They were divided into two equal groups, the 

first experimental, and the second control. Each of them consisted of (10) 

children. The research tools consisted of the Progressive Matrices Test to 

Measure Intelligence (translated by: Imad Ahmed Hassan, 2016), the 

Neurological Survey Test (standardized by: Abdul Wahab Kamel, 2007), the 

Reading Comprehension Scale, and the training program based on 

integrative activities to develop auditory-visual memory (prepared by: the 

researcher). The results showed the effectiveness of the training program 

based on integrative activities to develop auditory-visual memory in 

improving reading comprehension in the experimental group compared to 

the control group, and in the post-measurement in the experimental group 

compared to the pre-measurement. It also showed the effectiveness of the 

training program based on integrative activities to develop auditory-visual 

memory, and this was clear in the follow-up measurement, as there were no 

statistically significant differences between the post-measurement and 

follow-up measurements. 

 

Keywords: Integrated activities - auditory-visual memory - reading 

comprehension - developmental learning disabilities. 
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