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Abstract

Assessment plays a significant role in shaping students' academic achievement. This study aims to
investigate the impact of formative assessment on students' academic performance and learning process,
as well as examine the impact of integrating summative and formative assessment on their overall
achievement. A mixed-method approach was used to collect data through a questionnaire from 96 students
and interviews with 2 English teachers at Almakrezy Governmental Language School in Egypt during the
current academic year. The findings indicates that Formative assessment has a slight impact on students'
academic performance but no significant effect on students' learning process. Moreover, students didn't
perceive any notable benefits resulting from this integration. Based on these findings, this study offers
some recommendations for more effective integration of formative and summative assessment to foster a
more enriching learning experience for students and teachers.
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1. Introduction

Assessment is a cornerstone for continuous
improvement of the education quality. Assessment
is a systematic process of gathering evidence to
make informed judgments about students’
learning progression.

According to Tontus (2020), assessment is the
process of collecting and debating data from a
variety of sources and activities to gain an
extensive understanding of what students know,
comprehend, and are able to do with their
knowledge as a result of their educational
experiences.

Assessment is essential in the context of a
traditional educational setting for determining
students’ understanding, development, and
achievement after receiving education. It can also
be used to evaluate the effectiveness of the
teaching and learning process (Pramesti, 2024).

Furthermore, assessment is an important
component in the educational process and offers
numerous benefits. Among these benefits are its
ability to track students’ progress overtime,
enhance their motivation to learn, and evaluate the
effectiveness of teaching methods. Additionally,
assessment helps identify students’ weaknesses
and strengths, enabling educators to provide
specialized academic support, educational
programs, or social services (Yambi, 2020, p. 1).

However, there is a misunderstanding of
different educational concepts like assessment,
evaluation, testing and measurement. Adom et al.
(2020) conduct a study to explain these concepts,
and to help educationists and researchers to apply
them more effectively in educational contexts.
Several studies have highlighted the distinctions
between them in education, including those by
(Adom et al., 2020; Afandi, H. 2024; Mahmoodi-
Shahrebabaki, 2018; Yambi, 2018). Measurement
is the process of assigning numerical values to
students' performance. Testing is a tool for
collecting data to measure specific knowledge or
skill. Evaluation is the process of making
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judgments and decisions about the education level
and improving it based on assessment results. In
contrast, assessment is a continuous and
comprehensive process designed to enhance
education and develop students’ skills by
collecting and analyzing data on their achievement
of learning objectives. Also, these
studies highlighted that the absence of a deep
understanding of these concepts would
significantly reduce their effectiveness. This will
impact the effectiveness of assessment practices in
schools. In this context, clarifying these concepts
is a crucial step in grasping the nature, role, and
significance of assessment in the educational
process.

After identifying the differences between the
concepts in a straightforward way, researchers
paid great attention to describe different types of
assessment. Boraie (2018) clarified that formative
and summative assessments are the most common
in education.

Summative assessment is carried out at the end
of a specific educational period to assess how well
students met the educational objectives, often
through final exams. This is essential for making
decisions regarding the transition of students
between different educational stages, based on
their academic achievement and assessment
results. States (2021) identifies summative
assessment as “an appraisal of learning at the end
of an instructional unit or at a specific point in
time.”

Unlike summative assessment, formative
assessment is an ongoing process that occurs
during the learning process. It provides continuous
feedback that enhances students’ academic
achievement and skills before reaching the
summative assessments. Formative assessment is
an essential component of instruction that involves
student-teacher interaction to improve student
achievement and assist teacher and student
reflection (Pramesti, 2024, p. 189).
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Educational assessments are carried out for
many purposes, and the nature of the assessment
tends to reflect the objectives. The three main
categories of assessment purposes are assessment
for learning, assessment of learning, and
assessment as learning.

Assessment for learning enables teachers to
modify their teaching tactics in real-time based on
student performance. Moreover, it provides a
continuous feedback loop that helps students
understand their success and areas for
improvement. Teachers can gather data about their
students' learning processes using both formal and
informal forms of assessment under this teacher-
student interactive assessment approach; it
provides students’ with continuous feedback so
they can concentrate on their learning
achievements (Villamarin & Calafiore, 2020).

In contrast, assessment of learning is used at the
end of the learning process to assess and compile
the knowledge or skills that a student has acquired.
Final examsand is an example of summative
assessment that is typically used for this.
According to Jogan (2019), assessment of learning
is usually given at the end of a unit or grading
period, it assesses a student's knowledge retention.

In assessment as learning, students determine
their own learning and analyze how they
performed. Students actively participate in the
assessment process using this kind of evaluation,
which helps them learn how to track, analyze, and
modify their own learning. The student is the
center of assessment as learning, which highlights
assessment as an intellectual process (knowledge
of one's own thought process) for students
(Hidayat et al., 2023).

In this regard, it becomes important to have
tools that enhance the assessment process of
students, such as feedback and rubrics. These tools
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play an essential role in making the learning
process more clear and fairer. Several studies have
highlighted the importance of feedback and
rubrics in enhancing assessment process,
including (Chowdhury, 2018; Irons, Kington,
2021; Morris, Perry, Wardle, 2021). These tools
are designed to help students identify their
strengths and weaknesses to continuously improve
their knowledge retention.

Irons and Kington (2021) highlight that
feedback not only limited to the student's
awareness of their assessment results, but also
includes understanding the underlying reasons
behind these assessments. On the other hand,
rubrics are useful in bridging the gap between
instruction and assessment by setting clear
learning objectives. As stated in Muhammad,
(Muhammad, Lebar, & Mokshein, 2018) study
highlighted that a rubric is an assessment tool that
has a description of the expected performance for
each criterion in order to achieve a grade or certain
outcomes.

In the light of the rapid changes and
developments in Egyptian education, the Ministry
of Education and Technical Education has been
expressing its increasing interest in updating
assessment systems. This is consistent with
Egypt's vision 2030 in enhancing the educational
sector. This vision aims to enhance education
quality and develop students 'skills. This by
transforming its educational policy from rote
memorization- based learning to understanding
and creativity. Therefore, the Minister of
Education and Technical Education, Dr. Reda
Hegazy, issued Ministerial Decree No. 137 of
2024 to reconsider its approach to assessment and
educational practices applied at preparatory stage.

This has been aimed at improving education
quality and learning outcomes by updating
assessment strategies. In 2024, The Egyptian
Ministry of Education confirmed that the
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academic work for each student is evaluated based
on the classroom performance, homework
assignments, and weekly assessments. Classroom
performance consists of tasks given by the teacher
during the lesson as an essential part of formative
assessment. Homework assignments are tasks
assigned by the teacher for students to complete at
home and the teacher corrects them to assess
students’ engagement and to identify strengths and
weaknesses points. Weekly assessments as a part
of summative assessment are designed to ensure
the achievement of learning knowledge covered in
the lessons taught during the week.

These three mechanisms are important in
highlighting the creative aspects in classroom
interactions, whether in the teaching process or in
communication with students, and bringing a
sense of engagement for both teachers and
students.

While some previous studies provided
empirical evidence of how the application of one
type of assessment can enhance student learning,
very few of them examined both summative and
formative assessment and their implementation
process in the classroom, specifically in developed
countries like Egypt. This study aims to fill this
gap by raising awareness among educators on how
to establish a supportive and structured learning
environment with formative and summative
assessments that enhance students' progress.

1.2. Literature Review

1. Impact of Classroom Assessment Practices on
Student's Academic Performance: A Case
Study, (Shabbir et al., 2021). The research
aims to ascertain the influence of assessment
on the academic performance of primary
school students. The research  was
guantitative and experimental in nature. The
sample of the research was 200 students. The
findings are that those teachers who are
involved in evaluation practices have a better

4
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result than those who are not involved. As we
are going through a highly competitive time,
mentors need to evaluate students for their
better results.

Effects of Continuous Assessment on the
Academic Performance of Student in Senior
Secondary Schools in llorin West Local
Government Area, Kwara State (Dauda,
2024). The main objective of the study was to
find out the effects of continuous assessment
on the academic  performance  of
students. The study used a descriptive survey
research design. A multistage sampling
procedure was used to choose 87 students to
be study respondents, students from public
mixed Senior Secondary Schools in the
llorin-West Local Government Region were
included in the study. The findings of the
study revealed that continuous assessment has
a positive effect on the academic performance
of students since it affects the future career of
students both academically and socially. In
the light of these findings, it was
recommended that stakeholders in the
education sector should organize orientation
programs periodically to all students in the
region on the causes, consequences and
solution to the effects of continues
assessment.

The Impact of Frequency and Stakes of FA on
Student Achievement in Higher Education: A
Learning Analytics Study" (Bulut et al.,
2024). The purpose of this study is to discover
the significance of formative exams in
reinforcing  college  students’ overall
educational performance and look at the
effect of the frequency and stakes of
formative exams (obligatory vs. optional) on
college students' direction overall
performance. Researchers used the mastering
analytics method. The sample was collected
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from 336 undergraduate college students at a
Canadian university. They used a tool as a
mastering control system (LMS) to gather
statistics on scholar tries and ratings in
assessment. The findings confirmed that
college students' overall performance now no
longer always progressed through growing
the frequency of formative exams.
Additionally, college students’ involvement
became impacted through the need for
formative ~ exams. The researchers
recommended using formative exams and
requiring fewer formative exams that can
enhance their predictive power.

The Impact of Formative Effective
Techniques on Students' Self-Assessment
Skills" (Turysbayeva et al., 2023). The
purpose of this study is to explore the effect
of the author's formative assessment
techniques on student self-evaluations. The
method that they used in this study was quasi-
experimental methodology. They used tools
to gather information like complex tasks, self-
assessment  forms, independent  work,
thematic verification, group activities, and
reflection-based exercises. The sample they
used in this study was 55 fourth-grade
students; 27 students were in the experimental
group, and 28students were in the control
group. The findings of the study were that the
experimental  group, which  received
formative assessment, showed a significant
improvement in  self-assessment  skills
compared to the control group, also formative
assessment helped the students to develop
healthy self-esteem and better education
outcomes.

The Impact of Formative Assessment on
Students' Academic Achievement™" (Ferdinal
& Isramirawati, 2021). The purpose of this
study explores how formative assessment
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(ongoing feedback) affects students' learning
in an Australian culture class and aim to
understand the opinions of students about this
type of assessment. They used both the
qualitative and quantitative method to gather
information from 79 students (77 Indonesian,
2 from Madagascar), aged 17- 19. This was
the sample of this study. They used a
questionnaire to gather students' opinions,
tests and quizzes to_check knowledge and
learning notebooks for feedback. The
findings of the study that students’ test scores
improved a lot (from 63.2 to 80.4), some
students felt less motivated, possibly due to
online learning and most students liked
formative assessment because it gave them
useful feedback. They recommended to use
formative assessment more to help students
learn more, provide better teaching tools to
keep students motivated and combine
formative and summative assessments for the
best results.

Integrating Formative and Summative
Assessment in Learning and Evaluation of
English Language (Alfarsi, 2020), This study
examined the integration of formative and
summative assessment in evaluating English
language learning in Secondary Education
Schools. The study followed a qualitative
research methodology, relying on a review of
previous studies, books, and academic papers
related to assessment in education. The study
didn’t involve a specific sample of
participants, but rather reviewed literature
related to secondary education and English
language assessment. The results of this study
show that the integration of formative and
summative assessment is very useful in
learning and evaluating English language in
post-basic education schools because it
provides students with feedback and
encourages them to carry out work and
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improvements in the future and develops their
ability to think critically and develop their
educational skills.

Investigating the Differential Effects of
Formative and Summative Assessment on
EFL Learners (Amir et al., 2019). This study
aims to explore the impact of formative and
summative  assessments on  academic
performance. A combination of both
contributes more significantly to learners’
performance. The research highlighted the
potential effectiveness of both methods in
combination. The study employs an
experimental pre-test/post-test design. The
participants included 133 advanced Iranian
EFL learners from an English language
institute. The author used a variety of
instructional and testing materials: pre- and
post-quizzes, a midterm, and a final exam.
The results showed that both formative and
summative assessment methods contributed
to EFL learners’ end-of-term achievement.
The combination of formative and summative
assessment yields the best results. The
research indicates that integrating both types
of assessment creates a more effective
learning environment. Furthermore, this
study provides empirical evidence that a
combination of formative and summative
assessment is the most effective approach for
enhancing  EFL  learners’  academic
achievement.

Implementing summative assessment with a
case study in a large class (Jaclyn et al., 2017)
This article reports on how elements of
formative practices can be implemented as
part of summative assessment in very large
undergraduate cohorts (n = 1,500 in one
semester) and studying in different modes
(on- and off-campus). This research is a case
study, arguing that for summative assessment
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to benefit learners, it should contain formative
assessment  elements.  This  research
emphasized the importance of combining
formative and summative assessment to
obtain favourable results for students.

1.3. The statement of the problem

From the observation as field training teachers
after the implementation of FA along with SA in
Egypt, there are some problems of this newly
integrated system; the implementation of this
combined system has not achieved the desired
outcomes, which are to reduce rote memorization
and enhance students’ knowledge retention so that
they get the best out of the learning experience. As
the questions of the FA including classroom
performance, homework assignments, and weekly
assessments failed to create interactive, engaging
and fun learning environment instead it turned to
be boring, repetitive, and dull from the students’
perspective. Because it is as the same as the
questions of the SA, which lies in the final exam,
it takes the form of essay and multiple-choice
questions which depends only on memory.

Another challenge is that, there is a lack of
practical strategies for educators to successfully
combine FAand SA together. In many classrooms,
assessment remains disconnected from the
teaching part, assessment is often used as a means
of grading rather than as a tool for learning. Many
teachers use both types of assessment, but they
may not fully understand how to balance between
them to get the best results.

As planned, integrating these types of
assessment should foster a sense of enthusiasm
and create the desire to learn. As a matter of fact,
it worked completely the opposite; some students
detest having to attend class every day of the term
to get assessed by questions that don’t measure
their creativity or critical thinking. Assessments
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solely measure their memorization with no other
factor, and there is still a lack of definitive
information about how FA and SA affect students’
academic performance. Throughout the learning
process, FA give teachers ongoing feedback that
allows them to adjust their teaching methodology
to suit their students’ needs. SA, on the other hand,
evaluate the overall students’ performance.

However, there are still debates among
educators over the most effective strategy for
improving academic performance and how to
combine the two forms of evaluation in order to
achieve the best results. Consequently, there is an
increasing necessity to assess the current
utilization of fA and SA, as well as to explore new
strategies for better integration for better academic
results for preparatory school students and
investigate strategies for better integrating FA and
SA to help students in preparatory school achieve
better academic outcomes.

This study aims to identify the differences
between the two forms of assessments, to evaluate
how they affect students’ academic performance,
and to determine the best way to combine the two
so that students can improve their areas of
weakness and achieve better results in preparatory
school.

1.4. Research objectives

1. Investigating the impact of FA on students’
academic performance.

2. Examining the extent to which FA helps
preparatory school students enhance their
learning process.

3. Investigating the impact of SA and FA on
students' academic performance.

7
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4. Evaluating the impact of the actual
implementation of integrating SA and FA
on students on preparatory schools in
Egypt this year.

5. Providing some recommendations for the
effective use of integrating SA and FA
together.

1.5. Research Questions

Q1. What is the impact of applying FA on
students' academic performance in preparatory
stage?

Q2. How does FA help students in the
preparatory stage to enhance their learning
process?

Q3. What is the impact of the actual
implementation of integrating SA and FA on
students in preparatory schools in Egypt this year?

Q4. What are the effects of integrating SA and
FA on students’ academic achievements?

Q5. What are the recommendations for the
effective use of integrating SA and FA together?

1.6. Significance of the Research

The research emphasizes the importance of
integrated FA and SA in enhancing students'
academic achievement. Formative assessment
helps students reduce stress in SA and thus
students can answer correctly in final exam.

FA assists teachers in developing strategies and
providing continuous feedback to ensure students’
progress. SA and FA evaluate students'
comprehension of the educational material,
encouraging regular review and commitment,
leading to higher achievement.
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Both forms enhance academic success,
because question banks in FA are often included

in Summative exams. Learners can attain higher
academic levels with more confidence and
preparedness when FA and SA are integrated
because it strikes a balance between performance
evaluation and learning support.

2. The Theoretical Framework

2.1. Assessment Definition

Assessment is defined as the methodical
gathering ,analysis ,and use of data about
educational initiatives aimed at enhancing
learning (Mahmoodi-Shahrebabaki ,2018). It is
also defined as a systematic collection of measures
employed to evaluate a multifaceted characteristic
of a person or a group .This entails obtaining and
analyzing data regarding the degree to which
learning  objectives .
are utilized to

strengths  and

students have met
Additionally ,assessments
determine  each  student's
shortcomings so that teachers can offer social
services ,educational programming ,or specific
academic help (Yambi, 2020). Although there are
studies that uniquely define assessment ,there is
confusion between it and other concepts.

2.2. Assessment, Measurement, Testing,
and Evaluation.

There is a difference between assessment,
measurement, Students may be confused by this
definition and can define this definition
chronologically as follows: A test is a method or
instrument designed to obtain or evaluate
information, any knowledge, characteristics,
quality, ability, intelligence, performance, and
skills of a person or students. It is also usually
composed of test items or exercises and
instructions in the areas it is designed to measure.
Tests are like paper-and-pencil tests, oral exams,
and product assessments (Nway, Win, 2019),
while measurement is the process of checking an
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answer as correct or wrong, and it is also the
process of assessing numbers and giving a
description of the degree of the performance
according to specific standards. Measurement can
be in the form of a questionnaire and test to give
grades on students’ levels. These forms are
corrected and give numbers and grades by
answering the form's questions to show students’
performance (Adom et al., 2020). In addition,
assessment is a systematic process of gathering
and collecting information or data about what
learners know, can do, and understand as a result
of their educational experience and students
learning. Assessment measures students’ progress
and understanding without judgment; it can be
done through paper tests, and teachers can
administer these tests and give feedback on
students’ performance (Nway & Win, 2019), and
evaluation is the process of judgment and
decision-making; it determines what students have
met or not met on instructional objectives.
Evaluation can be used to give value to the
educational process or if it needs some
modifications. This stage can come after tests and
measurement and assessment, so it is called the
final stage to determine the quality of education
and add the most important decisions that
education needs (Yambi, 2020).

2.3. Assessment Significance

Assessment plays a significant role in
education. Assessment goes beyond measuring
academic achievement to improving the overall
quality of teaching and learning. As Yambi (2020,
p. 2) notes, assessment is a continuous,
comprehensive process that supports students’
intellectual growth and ensures fairness in
education. This shows that assessment is not just a
tool, but a key driver for effective and equitable
learning.

According to Tosuncuoglu (2018, p. 163),
assessment helps teachers determine the extent to
which students have met the educational
objectives. It also helps identify strengths and
areas for improvement. This, in turn, enables
teachers to modify their techniques in novel ways
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to boost student engagement and motivation
(Nway & Win, 2019, p. 284). When teachers use
assessment to modify their techniques and
structure lessons to meet the various needs of their
learners, learning becomes more personalized.
This creates a classroom environment in which
every student feel valued and supported.

Moreover, assessment helps students to take
control of their learning. Feedback helps them
track progress, set goals, and become more
responsible for their development (Annan-Brew,
2022, p. 18). This skill is crucial for future
academic and career success. This amount of
autonomy is critical, especially as education
moves to preparing students for lifelong learning
rather than just exams.

Assessment also builds critical thinking and
problem-solving skills. When students analyze
and apply knowledge, students improve both
academically and practically (Yambi, 2022, p. 2).
Such skills are critical in today's rapidly changing
world, where students must think flexibly and
adapt quickly.

For teachers, assessment offers insight into
what works and what needs adjustment. It supports
curriculum development that fits students’ levels
and needs (Tosuncuoglu, 2018, p. 166). Data from
assessment also guides schools in making better
decisions and improving programs. In this way,
assessment becomes a feedback loop—not just for
learners, but for educators and the entire system.

Clear assessment criteria help students trust the
evaluation process and feel included. Accurate
assessment results help teachers and policymakers
allocate resources fairly and improve teaching
strategies (Yambi, 2020, p. 2). Students are more
likely to participate and remain motivated when
they believe the assessment is fair.

In summary, assessment supports student
progress, teacher development, and overall
teaching and learning quality. Assessment is a
powerful tool for improving learning, designing
better curricula, and preparing students for
lifelong learning (Annan-Brew, 2022, p. 18).

9
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Therefore, assessment should be seen as a central
part of the learning process, not just a final step.

2.4. Types of Assessment

Assessments are generally categorized into five
categories: formative, summative, diagnostic, self-
, and peer- assessments. These assessments, which
help teachers and students to measure learning, are
carried out at various points during the learning
process.

e Formative Assessment

FA is one of the most essential types of
assessments in the educational process. It is
utilized by teachers to improve their teaching
strategies and by students to enhance their
understanding. As Annan-Brew (2022, p. 21)
states that teachers can use FA to determine
whether their students need support or
reinforcement.

FA is defined as all activities undertaken by
teachers, or by their students, which provide
information to be used as feedback to modify
teaching and learning process (Morris et al., 2021,
p. 3). Vero and Chukwuemeka (2019, p. 9) stated
that FA occurs constantly during the educational
process to enable teachers and students to assess
achievement and progress more frequently. Some
researchers agree with Annan-Brew that FA can be
taken in different forms, such as tasks, quizzes,
reading comprehension exercises, educational
games, homework, and discussion questions.
However, the data collected from these forms may
be used to modify the upcoming lesson plan if
required (2022, p. 21).

FA is a crucial element in the teaching and
learning process because FA provides an ongoing
feedback for teachers as well as learners, as FA
reveals students’ weaknesses and tells where
students might require additional support (Bulut et
al, 2024, pp. 1, 3). Likewise, Ghozali and Tyas
(2022, p. 2) state that regular FA helps teachers to
identify  student’s success, the acquired
knowledge, the difficulty of the subject being
studied, and help students to identify their
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strengths and weaknesses. Similarly, Annan-brew
(2022) highlights that FA helps students know
their strengths and weaknesses and develop those
that need improvement.

FA is commonly conducted during lessons to
address questions like: "What are the strengths and
weaknesses of students' understanding of the
course content?" and "How should the teacher
adapt the lesson to make the lesson more
beneficial to the learners?" (Bulut et al., 2024, pp.
1, 3). This continuous feedback makes students
more active in their learning, improves their
academic achievement, and contributes to make
their grades better.

In summary, FA is an essential and integral
component of teaching and learning process. FA
helps both teachers and students in continuously
improving their academic performance. Through
quizzes, assignments, and discussion questions,
FA motivates students to participate actively in
their learning. Moreover, FA aids students to
improve their academic achievement and their
grades over time.

Feedback and Rubric as tools of
Formative Assessment

Rubric is a tool for assessment that uses a grid
structure to identify precise expectations that are
in line with the task’s description criteria and
compares performance on the task to the
expectations (Olson & Krisiak, 2021, p. 174).

Rubrics have important effects on students. By
using rubric assessment, it can help students to
identify what they have learned and what they still
need to know by clarifying the Ilevel of
comprehension of an assessment’s specific
components. In addition, well-written rubrics
make it simple for the teacher to compare the
students’ work to the description, which helps in
reducing subjectivity in grading. Moreover,
rubrics encourage higher standards and allow
teachers and students to concentrate on the quality
of the work. Furthermore, the rubrics serve as

10
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performance standards that specify what
constitutes excellent work in the field (Olson &
Krisiak, 2021, p.175).

Feedback is defined as information to both
teacher and student regarding the learner’s
performance in relation to learning evidence from
peers, the teacher, or both. As a result, it affects the
behavior of both the teacher and student;
moreover, it’s a test to ensure that students are
prepared for the next stage of their education
(Annan-Brew, 2022, p. 51).

In addition, it’s crucial as a tool in assessment
because any comment about a student’s
performance or behavior is considered feedback. It
can be written, spoken, or gestured. The main goal
of feedback in the assessment and learning process
is to enhance the performance of learners.
Providing feedback must be a constructive, or at
the very least neutral, learning experience for the
student. Negative comments might discourage
students from achieving their goals. It is a critical
responsibility of educators to support students’
learning and give feedback in a way that prevents
them from feeling discouraged after they leave the
classroom. (Annan-Brew, 2022, p. 51).

e Summative Assessment

SA is also known as AoL (Chand & Pillay,
2024). It takes place at the completion of a certain
stage, semester, academic year, educational unit,
or lesson to evaluate students’ knowledge, to see
what they have learned, further, to identify
improvement areas; SA may be take different
forms like final exams, mid-term exam, end-of-
term paper, standardized tests, and capstone
projects (Chand & Pillay, 2024). Teachers can
benefit from the final scores of these assessments
to put students on the right track, as these scores
help teachers to modify their teaching style and
learning material to suit each student’s style of
learning to maximize students’ learning outcomes.
Besides, SA determines the educational levels of
students compared to their colleagues.
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Furthermore, it measures whether the educational
objectives have been met or not after completing a
unit or a lesson whereby it helps educators to
reconsider the effectiveness of their style of
teaching, and the effectiveness of the educational
process (Alfarsi, 2020, p. 8).

Advantages:

SA offers many advantages, above all these
advantages, it evaluates the effectiveness of the
newly experimented educational programs by
keeping track of their progress throughout the
academic year and deciding whether they are
going to be officially adopted programs to the
educational organizations or not. It helps teachers
to evaluate the effectiveness of their teaching
strategies, and it gives a hand in judging the
curriculum whether it is understandable and
functioning or needs to be replaced by a more
effective one. This appears from the scores of the
exam at the end of the academic year. (Ishaq et al.,
2020, pp. 25-26)

Disadvantages:

Despite all these benefits, SA also has some
drawbacks. The worst of which is that it can hinder
the learning process because the focus of this type
is the outcome of the final test rather than students’
actual improvement, as there is no chance to
improve a student’s grade if he or she misses the
exam date, even if that student has a good score
record throughout the academic year but was
unable to attend the exam due to unforeseen
circumstances prevented him or her from
attending the final exam, that necessarily means
their failure. Sometimes, the questions of SA are
formulated in an incomprehensible way; that
makes it difficult to assess the students whether
they are proficient in the subject matter or not.
Since there is only one final exam, that increases
students’ anxiety level (Ishaq et al., 2020, p. 25-
26). Students get promoted from one year to the
next based on their final scores not on their overall
progress or learning (Khaled & El Khatib, 2020).
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e Diagnostic Assessment

As a type of SA, diagnostic assessment is used
to determine students' knowledge and abilities at
the start of a course or study program. By
identifying students' learning gaps or areas of
strength and weakness, diagnostic assessments
assist teachers in modifying their lessons to each
student's unique profile. For integrating program
learning outcomes with learning requirements,
teachers might create new materials or adapt
current ones based on the data from diagnostic
assessments. Diagnostic assessment is the process
of determining pupils' strengths, areas of
improvement need in certain skill, as well as prior
knowledge implementing a variety of
measurements and reports. Teachers can use this
information to give advice on how to properly
address students' learning requirements (Md Din et
al., 2023)

e Self- and Peer-Assessment

Self-assessment is a type of assessment that

allows students judge their own performance.
Self- assessment can be quite helpful in fostering
self-reflection, critical thinking, and judgment in
students, which eventually teaches them to take
responsibility  for  their own  education
(Karthikeyan C, 2021).
Peer assessment is the process by which students
evaluate  their  classmates' work  using
predetermined standards. According to Maphalala
(2016), peer assessment is the procedure of
allowing learners to determine each other's
achievements based on established objectives.

Therefore, peer and self- assessment can
participate in summative grades (moderated by
you or your colleagues), peer review (also known
as peer feedback), or a combination of the two.
Revision and improvement are the main goals of
peer and self-assessment. Instead, than constantly
relying on assessments from teachers, it
encourages students to confidently assess their
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own and other students' progress on their own
(Karthikeyan C, 2021).

2.5. Integrating  Formative
Summative Assessments

and

FA and SA are integral to contemporary
education systems. SA is seen as an assessment of
learning that leads to the learner’s accreditation
and judgment. FA is known as an assessment for
learning. It supports learning and advancement by
giving teachers and students continuous feedback.
However, rather than offering a helpful reflection
of learning, SA have come under critique for just
gauging students’ recollection of previously
taught material. On the other hand, FA is more in
line with contemporary learning theories and
positions the learner as an active agent in the
learning process, reflecting a shift away from the
transmission of knowledge. The integration of SA
with FA practices can make the assessment
process more meaningful for students.

As a teacher, you’ll likely need to employ both
SA and FA in your curriculum. An effective
balance of these assessments will help you
understand your students’ needs while meeting
your standards (Hummel, 2024).

FA and SA work together to help in creating a
more effective learning journey for students. SA
provides an overview of students’ performance
and achievement, while FA gives regular feedback
and support throughout the learning process.
When used in conjunction, these assessments
create an engaging, growth-centered learning
environment. Through their work, educators can
modify their teaching approaches for optimal
results, and students are given the necessary
support to thrive in education (MV, A., 2023).

SA measures the results of learning, whereas
FA effectively direct the process. Although FA
and SA have different purposes, integrating them
can result in a more productive method of teaching
and learning. When combined, they offer an in-
depth understanding of the development and
success of students. Students always receive

12
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support throughout their learning journey when
both assessments are included in a balanced
assessment system. Students who receive regular
formative tests in addition to SA typically perform
better overall. FA prepare them for the SA by
reinforcing learning and reducing test anxiety
(Dwarka, 2024).

2.6. Purposes of Assessment

Assessment is a dynamic process that modifies
and improves the educational experience rather
than just assessing students' knowledge. When
understood and applied properly, assessment
forms three essential purposes: AfL, AoL, and
AaL. Each purpose contributes uniquely to the
educational process.

AfL is a continuous planning of collecting and
analyzing data that students and teachers use to
determine where a student is, what they should
progress, and the most efficient way to achieve the
desired objectives. AfL happens during the
learning process as part of FA, often more than
once, rather than at the end of the process.

Abdulla (2019) identified AfL as an
educational process where teachers collect
information about students learning and use the
information to improve their teaching as well as
the learning of students by giving constructive
feedback (2019, p. 8).

Teachers use AfL to boost students' motivation
and dedication to learning. When teachers make
learning and continuous feedback the main
assessment focus, they transform the classroom
environment into one of students engaging and
enjoyment. AfL aims at improving learning by
using feedback, questioning, and discussions.
According to A.T Umar (2018), AfL focuses on
providing specific and immediate feedback for
each learning step to prevent excessive delays
when correcting students’ errors.

AoL focuses on implementing assessment
methods at the end of the year, part of SA, to
improve the teaching-learning process. AoL
emphasizes the use of grading for measuring
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knowledge, comprehension, and assessing the
suitability of a curriculum framework. Therefore,
AoL determines each student’s degree of learning
(achievement compared to learning outcomes.) for
example, end-of-term projects and final-exams.

Furthermore, the role of teachers in AoL is to
teach the curriculum, the role of students is to
learn, and the role of assessment is to judge how
much of the taught content students have learnt.
The goal of AoL is to assess student learning at the
end of a unit or course by comparing results
against a defined standard (Villamarin &
Calafiore, 2020).

To sum up the differences between AfL and
AoL, the former identifies potential for learning
and recommends steps to promote it, with a focus
on teaching-learning dynamics. On the other hand,
AoL provides a view of final achievements,
memorized information, and a snapshot of present
situations. However, Jogan (2019, p. 553)
highlighted that AfL is crucial for improving
learners’ performance, but there should be
consideration for AoL because assessment of
learning helps in making final judgments.

AaL, part of FA, includes students observing
and accumulating data about their own learning.
When trying to discover their areas of strength and
what they have to concentrate on to enhance their
learning, students collect evidence of their current
achievement and compare it with pre-established
criteria. Moreover, AaL allows students to create
individualized learning objectives, implement
action plans, and evaluate the outcomes to see how
their efforts impacted their learning.

Lam (2018) clarified AaL as personal, ongoing,
reflective, and self-monitoring, although certain
programs may impose stringent requirements on
learners when learners engage in AaL practices,
namely demanding concrete improvement plans
after self-reflection.

Although grades are rarely used in AaL, grades
promote the active use of cognitive awareness,
knowledge, and techniques when evaluating their
own achievements.

13
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According to Annan-Brew, AaL contributes to
making the students active participants in the
learning process by using assessment information
to self-assess, regulate, and monitor their
performance (2022, p. 18). By adopting these
strategies, educators can establish a more
reflective, inclusive, and productive learning
environment that fosters lifetime learning and
personal development in addition to knowledge
improvement.

3.Methodology of the Research

Research design:

This research depends on the descriptive
method to evaluate the impact of the actual
implementation of integrating SA and FA on
students in preparatory schools in Egypt in the
current academic year. This is done through
identifying the advantages and the disadvantages
of the actual implementation of this integration.
Recommendations were elicited from the opinions
of students and teachers for further improvement.
This method was chosen because of the diversity
of its tools and its focus not only on collecting data
but also on analysing it to arrive at accurate results.
The descriptive method examines the actual reality
by providing an accurate and comprehensive
picture of the phenomenon under study.

Data collection tools:

A mixed method was used in this research,
where data was collected from questionnaire to the
students and an interview to the teachers.

1. A questionnaire was conducted for students to
evaluate the actual impact of integrating SA and
FA on their academic achievement. It included
closed-ended questions requiring  specific
answers, such as "FA helps me monitor
continuously my academic progress during the
course (agree - neutral — disagree) "and open-
ended questions, such as " Your recommendations
for improving the current assessment system."” The
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questionnaire helps quickly collect accurate and
reliable data from a large number of students and
give them a chance to express their personal
experience. In addition, it provides flexibility in
setting questions as closed-ended questions that
provide specific answers, open-ended questions
that provide in-depth, detailed insights, or both.
Therefore, it was chosen because it is an effective
tool for collecting data.

A semi-structured interview was conducted for
teachers to find out the advantages and
disadvantages of integrating assessments based on
their actual application and their recommendations
for improvement. It included closed-ended
questions, like "Did you receive any training on
how to effectively integrate FA with SA? (Yes-
No)" and open-ended questions for teachers to
answer, like "In your opinion, how can the
challenges faced teachers be addressed and dealt
with?". The interview also provides more in-depth
and diverse data on the challenges and benefits of
implementing the integration experience for
teachers, as well as their recommendations for
improvement. Therefore, combining these two
tools provides an accurate and comprehensive
picture of the actual reality of the integration
experience.

Sample and participants:

A stratified random sampling sample was selected
from Almakrezy Governmental Language School,
where the sample included:

Students: The number of students participating in
the questionnaire reached 96 students from the
preparatory stage, distributed among the academic
classes as follows:

1. 44 students from the first preparatory
stage.

2. 52 students from the second preparatory
stage.

3. Teachers: Two English language teachers
with a BA from the Faculty of Education, Ain
Shams University, who work at Almakrezy
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Governmental Language School and have more
than 15 years of teaching experience, were
selected for the interview.

Data analysis method:

1-Questionnaire:

A. Closed questions will be analysed by using
descriptive statistics, such as frequencies
and percentages, which help identify the
impact of the actual integration on
students' academic achievement.

B. Open-ended questions will be analysed by
using thematic analysis, which will help in
identifying the challenges of the new
assessment system for students and their
recommendations for improving it.

2 - Interview:
Thematic analysis will be used to analyze
teachers' responses, which will help in identifying

the in-depth and detailed insights of their actual
personal experience of the integration.

4. Results of Research

Table (1): Average School Grade Distribution

Grades Count
89,5%-100% 61
70,5%-89% 34
70%-50,5% 1
0-50% 0
Total 96

61 out of 96 students scored grades from 89,5% -
100%, 34 out of 96 students scored grades from
70,5%- 89%, while one out of 96 student scored

grades from 70%-50,5%, and none of them scored O-
50%.
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Table (2) Frequency of Formative Assessment

used
Frequency Count
Weekly 54
Monthly 40
Daily 2
Total 96

54 out of 96 participants conduct FA weekly,
40 out of 96 students conduct FA monthly, and 2
out of 96 students conduct FA daily.

Table (3) Types of Formative Assessment Used

Assessment Type Count | Percentage
Home Assignments 95 7%
92 170
Peer Assessment o5 26%
Classroom 30 31.2%
Discussions 46.9%
. 45 )
Quizzes

92 out of 96 participants conduct that home
assignments are used 95,7% of time, 45 out of 96
participants conduct that quizzes are used 46,9%
times in classroom, 30 out of 96 participants

The data showed that 27.1% of students agreed

that FA helps them to monitor their academic

progress, while 42.7% of them agreed that it helps
in identifying their weaknesses and strengths. Also,
it showed that 38.5% of them agree that FA helps

them improve their preparation for final exams, and

62.1% reported that it helps them receive effective

feedback.
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Table (5) impact of FA on students learning
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conduct that classroom discussions are used 31,2 Sid T Acresss T Neotral T
times, while 25 of participants conduct that Peer Mean | S | ~Oreevs | e Tal | DISEaree
assessment is used only 26% times in classroom.
Critical
1.99 | 26.3 38.9 34.7
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Table (4) impact of FA on Academic Improve
2.1 29.5 31.6 38.9
Performance Performance | 2%
Mean Std | Agree | Neu | Disagree Complete
Dev | % | 96al % Learning 291 | 185 312 44.8 24
% Picture
Monitor .
progress 201 |218| 271 |219| 51 Enjoyable | , »c | » 17.7 12.5 69.8
Learning
Identifying
Weaknesses/ | 3.17 | 1.94 | 427 | 344 22.9
Strengths
Improve
Exam 318 | 182 | 385 | 417 | 198
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Receive 377 | 183 | 621 | 221 158
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The data showed that 26.3% of students The data in Table (6) shows that 19.8% of

agreed that formative assessment helps in critical students who agree that the combination between
thinking, while 34.7 disagreed. Additionally, FA and SA reduces anxiety. While 30.2% of
29.5% of students agreed that FA helps them students agree that it causes better identification in
improve their performance, while 38.9% against the academic achievement. It also shows the same
that. Furthermore, 31.2% of students agreed that percentage of 30.2% of them that it causes
FA helps them understand the subject better, deepening understanding. And finally it shows
while 24% disagreed. Finally, 17.7% of students 26.1% of them that it can help in making the
agreed that FA makes learning enjoyable, and instructions clear.

69.8% reported that they did not enjoy it.
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Figure (2) impact of FA on Students Learning
Process

Figure (3) Effects of Integration on Students’

. Experience.
Table (6) Effects of Integration on Students’ P
Experience .
5. Interpretation of Results
M Std | Agree | Neutral | Disagree Table (1) .
ean | Hoy | o % % categorizes the frequency of formative
assessment use among groups of respondents.
Reduce 18 1203 | 198 | 292 51 the most popular frequency (56.26%)that most
Anxiety T
responders conduct FA weekly, indicating that
Better many teachers prefer assessing students on a
\dentification | 273 | 195 | 30.2 | 406 292 | regular basis rather than every day, while
monthly assessments (41.67) that a significant
Deepen 307 | 2.02 | 424 315 26.1 portion o_f students wuse FA monthly,
Understanding demonstrating a preference for less frequent
assessment, possibly due to time constraints or
Clear 248 199 | 261 | 39.1 34.8 curriculum structure and there are two out of 96
Instructions respondents (2.08%) employ FA daily suggest

that most students could feel it unnecessary or
impractical to conduct assessment every day.
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Table (2)

Students' grades are displayed in various
percentage ranges based on their performance:
(61 students out of 96) Scored between 89.5%
and 100%, Showing a high academic
performance for the majority of students is
possible due to many factors, like studying well
for exams, while 34 students scored between
70.5% and 89%, indicating excellent but
somewhat lower performance than the majority
of students, and there is (1) student who scored
between 50.5% and 70%, in which very few
students fall into the lower grade. No students
scored below 50%, indicating the overall
performance was high or strong across the board,
and these results show that most students
performed well between the 70.5% and 100%
range.

Table (3)

presents the FA types used in this study, and
this question in the questionnaire allowed students
to choose more than one answer. Home
assessments were the most popular assessment
type, where 92 students said used it in percentage
(95.7%) , indicating that they were the dominant
method and their importance in reinforcing
learning; quizzes, 45 students said they used
quizzes in percentage (46.7%), indicating that
regular testing was a significant part of student
assessment, while classroom discussions 30
students used it in percentage (31.2%), indicating
a moderate amount of interactive learning and peer
assessment; peer assessment was the least popular
method, 25 students used it in percentage (26%),
and it plays an important role in assessment, but it
was indicated that peer assessment is not a primary
method as other methods.

Table(4)

these percentages found some drawbacks in
applying FA to students; they are shown by the
large number of students who don’t see that FA
helps them monitor their progress. Also, there are
close percentages about helping them improve
their preparation for final exams. These opinions
show that FA doesn’t help students in these areas
which, according to the previous studies we
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discussed in the research, are among the most
important roles of it.

Although there are some problems, there are a
large number of students who strongly agree that
formative assessment helps them receive effective
feedback, and it is beneficial in identifying their
strengths and weaknesses.

In fact, and according to much research on FA,
all these areas are related to each other, and all
results of each one depend on the others. For
example, the difference in students’ opinions
about that FA doesn’t help them effectively in
monitoring their academic performance and about
that it is useful for them in receiving continuous
feedback and identifying their strengths and
weaknesses, which helps them to improve their
academic performance and improve their learning
process continuously, indicates that the problem
might be that the students are less certain that FA
is useful in improving their academic performance
through the continuous feedback it provides them
with.

Another problem is that the way FA is applied
to them is not effective enough to help them
benefit from all its advantages.

In Table (5)

it is observed that varying perspectives on the
effectiveness of FA in different aspects of
learning. While some students see its benefits,
others remain unsure or don’t find it useful. 26.3%
of students agree that FA helps in critical thinking,
while 34.7% disagree. The results suggest that FA
does not have a clear and strong impact on
students’ critical thinking skills. What is the
impact of applying FA on students’ academic
performance? On academic performance about
29.5% of students agree that formative assessment
helps them improve their achievements. And
38.9% disagree. The mixed replies indicate that
FA might not be clearly enhancing students’
performance. The fact that more students disagree
suggests that FA is not making a noticeable
difference or that students don’t see its benefits.
Furthermore 31.2% of students believe that FA
helps them understand the subject better, and 24%
disagree. These results indicate that its
effectiveness is not clear to all students.
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Additionally, only 17.7% of students agree that FA
makes learning enjoyable, does FA help students
in the prep stage enhance their learning process?
The data indicates that FA does not significantly
enhance the learning process in an enjoyable way
for students in the prep stage. The fact that a large
percentage (69.8%) do not find it enjoyable
suggests that the way FA is implemented might be
creating stress or workload on students rather than
fostering engagement.

In Table (6)

According to the question of the impact of the
actual implementation of integrating summative
and FA, the table doesn’t show a positive impact
because the high percentage of disagree responses
in reducing anxiety indicates that the integration
might fail in reducing students’ anxiety. The
results regarding identification and understanding
are mixed with a large neutral response, which
means that the integration doesn’t have a strong
positive or negative impact. Also, most students
didn’t find the integrations clearer, so it can make
the learning more difficult. This table doesn’t
measure academic achievement directly, but it can
provide some factors that can influence it. For
example: High anxiety can impact students’
performance negatively, and it may obstruct their
academic  progress. In addition, unclear
instructions can lead to confusion and lower
achievement. When integration fails to help
students by identifying better with the material, it
results in a negative impact on academic
performance.

So based on the table, the current integration
method may impact negatively on the academic
achievement due to the negative effects on
anxiety, understanding, identification, and
instruction clarity.

Results of Open-Ended Questions

Students’ Recommendations

1. The assessment system (Formative)should be
monthly not weekly.

2. FA should be Homework assignment not
quiz.
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3. Reduce the Number of assessments of each
subject.

4. FA should be at the level of the average
student.

5. FA questions should be less difficult.

6. The percentage of FA grades should be lower
and gradually increase.

7. The Teachers must make students aware of
their mistakes in Assessments (provide them
with feedback.)

Challenges Students Face

1. There are too many assessments and there
IS no time to study.

2. The number of assessments should be
reduced.

3. FA should be at the level of the average
student.

4. Difficulty of assessments questions and
incorrect English words found in
assessment questions.

5. Assessments make students feel stressed
and pressured.

6. Assessment system is too long and doesn't
match with the term time.

7. Assessments make students under pressure
to attend school every day and this doesn't
suit the circumstances of many students,
such as a sick student.

8. The method of gquestions in assessment is
very boring for students.

9. The large number of assessments prevent
students from practicing their hobbies
normally, so students don't study them
passionately.
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Discussion

All these challenges have many causes may be
go back to problems in applying FA on students,
which causes these difficulties for them. For
example, the frequency of FA. Most students face
the problem of too many assessments like
challenges (1,2,3,9). These may be due to the
application of FA in schools focuses on frequent
testing and assessment system not on the students
and their learning process which may take all their
time to solve homework and prepare for the next
assessment. So, they do it just as a task to be done,
they may not have enough time to study the
materials well, and they can’t practice their
hobbies.

Also, we have the challenge of the assessments
causing stress and pressure might go back to a lack
of students’ support; it’s possible that students
don’t get enough help dealing with stress and
anxiety. Also, students may become more stressed
if the criteria of assessments are unclear. In
addition, the challenge of the assessment system is
long and doesn’t match the duration of the term.
Maybe this happens because the assessment
schedule isn’t well-planned. Moreover, the
assessment system might lack flexibility with
different  circumstances. Furthermore,
Assessment pressures students to attend school
daily, which is problematic for sick students.
Maybe this challenge goes back to overemphasis
on attendance as a performance measure, and the
assessment system might not accommodate
students with health issues. In addition, the
technology might not be used to provide remote
assessment options. Moreover, the difficulty of
assessment questions and difficulty of English
words found in assessment questions. This
challenge explains the fact that assessment
questions are often too difficult; additionally, they
might be written in a way that is hard to understand
because of the complexity of the questions or
because they contain difficult English vocabulary,
which makes it harder to answer correctly. This
can lead to confusion and low performance in
exams. Also, the method of questioning in
assessments is very boring for students. This
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challenge points out that the way questions are
structured in assessments is not engaging for
students. Because Lack of variety: If all questions
follow the same format (e.g., multiple-choice or
fill-in-the-blanks), students might lose their
Interest. Repetitive content: If students encounter
similar questions repeatedly, they may feel bored
if the questions are too theoretical and do not relate
to real-life situations, which can negatively affect
their motivation and performance.

Interview Results:

The interview was with two English teachers
responsible for the preparatory stage in Almakrezy
Governmental Language School in  Misr-
Elgadeda. The interview provided separate
questions that was assigned to each issue to make
it easier for the teachers to express their opinions.
Furthermore, the interview questions were
designed based on the theoretical framework, to
ensure that they flexibly reflect the reality of
implementing the new assessment system.
Ultimately, the interview was recorded in two
ways: first, using a recorder to verify response
later; and second by writing down the teachers’
opinions verbatim as they wanted.

1. The positive impact of integrating both
summative and formative assessments on
students’ performance according to the
sample's opinion:

1. Allow top students to practice a lot through
the assessments' questions

Enhance students' knowledge retention
through repeated exposure to the educational
topics from the assessment's questions.

Provide valuable personalized feedback,

which is tailored for each student's strengths
and weaknesses.

2. Challenges
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A. Challenges students face after

integrating SA and FA:

Students are not interested in what they have
learned from classroom performance or
home assignments; they just want to finish
them and get grades to succeed.

The number of assessments is too many, and
students have no enough time for studying.

Students have no time to write down the
required assessments, so they write the
answers only in their notebooks.

Printed-out assignments are not permitted,
and it is a must to write them down.

Reading comprehension texts cannot be
written due to time constraints or printed,
and it is very difficult for students to focus
only on listening without the text in front of
them.

Questions provided on the platform of
Ministry of Education have some errors
without a review by the designated
authorities, and it is difficult for students to
understand and confusing for some of them.

Excellent students are unsatisfied that they
can have the same marks as their less skilled
peers at the academic level.

Continuous assessment has more grades
(70%) than the final exam (30%), which
represents more pressure on the student than
necessary.

The questions that students train on in the
new assessment system are much easier than
the questions of the final exams, and then
students will eventually be surprised by the
difficulty of the questions.

B. Challenges teachers face in the new
assessment system
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1. Teachers consider the distribution of the

grades with the large number of students in the
classroom is pressure on them, and a student
can be aggrieved by them if they wrote grades
wrongly.

2. The teacher does not have enough time to

write all these exercises for assessment on the
whiteboard.

3. There are not enough teachers in school or co-

teachers to help students with different
patterns of assessment.

4. Students do not bring books with them to

school, and the school environment doesn’t
support the use of interactive online materials.

5. Teachers do not have teachers' guidance nor

teachers' book, and the continuous of changing
decisions affect their time and effort in
classroom negatively.

6. If the number of classes increases, it will

wrongly affect the teachers even more because
of poor staffing at school and the lack of
educational structures.

7. No one cares if the student understands the

lesson well or not. All that matters is the
presence of what is on the platform of the
MOE in Students’ notebooks.

3. Recommendations for improving the
effectiveness of integrating formative
and summative assessments:

1. Build and expand the number of schools to
accommodate the large number of students.

2. Increase the number of teachers.
3. Assign co-teachers to help the main
teachers relieve their burden and workload

pressure.

4. Provide innovative materials and useful
online resources so that teachers can explain
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from them easily instead of relying on a
teacher's textbook.

5. Refine the curriculum’s complexities and
shortages to accommodate students’
requirements, abilities, and study time.

6. Reduce the number of assessments to suit
students' and teachers' abilities and time.

7. Reduce the percentage allocated to FA to
30% instead of 70% to limit the side effects
of problems associated with this percentage.

8. Diversify FA questions and exercises to
support and stimulate critical and creative
thinking and problem-solving skills for
students.

9. Schedule a specific day for implementing
the assessments.

10. Creating alternative assessment methods

that consider the current  school

environment, and that is going to be

achieved by removing the issue of

bureaucratic decisions in their execution.

For example, Teacher X suggests that instead of
writing the comprehension passage on the
whiteboard, the teacher reads it repeatedly to the
students and writes only the questions on the
whiteboard. Since neither the teacher nor the
students are able to write the comprehension
passage, because it is very difficult for them. In
addition, there is not enough time for this.
Therefore, the teacher assigns this alternative
method to substitute the arbitrariness of the
decision to another applicable one, which requires
writing the assessments instead of printing them,
without any violation to the law or the ministry
decisions.

Discussion of Results:

Previous studies have shown that combining
formative and summative assessments can have a
positive  impact on students’ academic
performance. For example, the study of
Mahshanian et al., (2019) found that combining

21

Languages Sector - Department of English Language

formative and summative assessments is the most
effective approach for enhancing EFL learners'
academic achievement. However, the interview
with teachers in this study revealed that this
system has not achieved the desired results. Most
teachers expressed dissatisfaction with the current
integration process. They justified their position
with several main reasons, including:

Challenges faced by students after
Integration

Through the interview with teachers, several
challenges students encountered after
implementing the new assessment system. Many
students are not truly interested in learning;
instead, they only concentrate on finishing tests
and earning passing grades, which is one of the
main problems. This could be explained by the
numerous assessments, which make students feel
stressed by the large number of assignments they
have to finish quickly and cause them to lose focus
on understanding the material.

Additionally, teachers noted that the number of

assessments is excessively high compared to the
available study time, which results in increased
academic pressure on students. Students must
finish assignments by hand and are prohibited
from printing them, which negatively impacting
the quality of learning.
The fact that some students find it difficult to
understand the questions on the educational
platform due to errors that have not been reviewed
by the relevant authorities is another issue that has
been brought to light. This error may divert
students' attention and reduce the validity of the
assessments.

Additionally, teachers noticed that high-
achieving students were unsatisfied with the way
grades were distributed because lower-skilled
students could receive the same grades because
formative assessments made up 70% of the total
and summative assessments made up 30%. High
achievers may feel less motivated and less fairly
assessed as a result of this discrepancy.

Challenges faced by teachers
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In addition to the challenges that students face,
the new system means that teachers are under
more pressure than ever before. According to
them, distributing grades to a large number of
students is an extra pressure, and grading the many
assessments takes a significant amount of time,
which adds to their stress levels.

Effective assessment planning and execution
are further complicated by a lack of instructional
materials and explicit teacher guidelines. Some
teachers have observed that instructional decisions
are often made without sufficient planning, which
negatively impacts their capacity to effectively
oversee the classroom.

The lack of teachers and co-teachers to help
students complete different assessments is another
discussed problem. This circumstance lessens the
efficacy of formative  assessments by
disproportionately affecting students who require
more assistance.

Teachers' recommendations

Teachers' concerns were taken into consideration
when formulating a list of recommendations for
improving the new system. These
recommendations include lowering the quantity of
tests to accommodate teachers' and students' time
constraints. FA should be reduced from 70% to
30% in order to lessen its detrimental effects on
high-achieving pupils. To properly support the
implementation of assessments, more teachers
should be hired, along with assistants. Alternative
assessment techniques that take into account the
contemporary educational setting, like reducing
the need for excessive handwriting or leveraging
contemporary technologies, should be introduced
to save more time and make the learning process
much easier.

Benefits of integration

Despite the difficulties, some teachers cited the
advantages of combining formative and
summative assessments. Excellent students can
improve their problem-solving abilities by
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practicing a large number of questions with this
system. Because the same subjects are covered
repeatedly through different assessments, it also
helps to improve knowledge retention. FA also
helps to provide each student with feedback.
However, teachers participating in this research
indicated that the implemented system has not
attained the anticipated outcomes and they have
demonstrated discontent with the existing
integration method. Everything that has been
changed in the assessment system has no benefit
as long as it continues to be a heavy burden and
pressure on the student and the teacher without
providing the right educational environment and
no real aids.

Recommendations of the study

Based on the research results and data analysis,
a set of challenges were identified facing students
and teachers due to the incorrect implementation
of integrating summative and formative
assessment in learning process. Therefore, this
study provides some recommendations to deal
with these challenges in order to enhance the
effective use of integrating summative and
formative assessments.

Enhance the students’ learning
experience in the new assessment system

1. Implement a system that provides students
with  specific feedback on their
performance, allowing them to follow their
progress and track their learning strategies.

2. Provide digital platforms and tools to
facilitate interactive, engaging, and
accessible assessments that help in
maintaining learning process.

3. Design assessments that focus on students'
progression of specific skills and
competencies, enabling them to progress
through the curriculum at their own pace.
For example, rubric is usually used to
measure students' performance in relation
to a set of criteria or to encourage the
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consistent  application  of learning
standards, objectives, or expectations in
the classroom.

4. In order to achieve a fair assessment
strategy, prevent excellent students from
being unsatisfied and ease the procedure
for 1st and 2nd preparatory students, the
70% grading distribution applied to FA
should be
reconsidered.

5. Incorporate game design and interactive
online materials are important in the
learning progression to make the
assessment process more enjoyable,
motivating students to engage actively
with the learning material.

6. A lot of classroom performances and home
assignments make students stressed,
therefore they should be less frequent to
give them more time for
studying.

7. Designed authorities should be established
to review the questions before uploading
on the platform because any mistakes
could lead to confusion between students.

Supporting teachers toward the effective
use of the new assessment system:

1. Give teachers frequent training and
assistance so they are able to better
understand the advantages and difficulties of
the integrated assessment system.

2. In order to foster accuracy and excellence,
encourage educators to collaborate on the
creation and administration of assessments
by combining resources, knowledge, and
best practices.
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3. Provide courses that help teachers become
more adept at assessment so they can design
reliable, valid, and efficient tests that support
learning goals.

4. As they negotiate the integrated assessment
technique and deal with obstacles, both
primary teachers and co-teachers should be
present in order to raise the standard of
assessment. In addition to easing workloads,
having enough teachers in schools will
guarantee that students receive fair and
efficient learning quality.

5. Encourage an environment of creativity and
quality by recognizing and rewarding
teachers who show a remarkable dedication
to putting the integrated assessment strategy
into practice.

Limitations of the Study:

Settings: This study is limited to students in the
preparatory stage, in Cairo governorate. The
methodology is applied only in one school, which
is Almakrezy Governmental Language School and
it may limit the implications of the research to
other educational institutions with diverse learning
environments and group of students.

Time Duration: Because the study was only
carried out from September to April, it was not
possible to gather long-term data or track changes
over a longer length of time.

Very low students’ attendance rates: The
research implementation was hindered by the
significant number of students’ absence, which
had an impact on the efficiency of data collection.
Also, this was evident in the small sample number
chosen. Not only 96 students were barley found
from the 1st and the 2nd year, but also participants
from the third year were excluded due to their total
absence.

Accessing students’ grades data: Researchers
were unable to access all middle school students'
academic grades needed because of administrative
bureaucracy. This made it more difficult for them
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to examine how the research directly affects
students’ performance. This challenge was solved
by applying the interview to the teachers and the
questionnaire to the students.

Applying the questionnaire on the 1%t and the
2nd year school students: Some challenges were
encountered by the researchers while applying the
questionnaire, such as the students’ inability to
comprehend the questionnaire questions, which
were written in English. To deal with this
difficulty, the researchers read aloud and
translated the questions to the students.

Administrative and logistical challenges:
Challenges were encountered by facing a number
of administrative difficulties when carrying out the
field study, including getting the school
administration’s approval and getting the students
ready for participation.

Methodology of the study:

This study obtained Mixed-method research
and relied on Questionnaire with students and
interview with teachers to draw a meaningful
conclusion and to strength the validity of the data.

Participants

This study is limited to students in the
preparatory stage. Only students in the first-and
second- year were included in the study. A total
number of 96 participants (44 first-year and 52
second-year preparatory students), this sample
was selected randomly according to their
availability and readiness to participate. In
addition, the teachers’ number was very limited,
since only two English teachers took part in the
interview because of the limited number of
teachers responsible for the preparatory education

stage.

6. Conclusion

This research analyzed the impact of formative
and summative assessment on the academic
achievement of preparatory school students. The
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research also attempts to fill the research gap that
previous studies are not sufficient to clarify the
effectiveness of integrating formative and
summative  assessments.  Furthermore, and
provided some recommendations to increase the
effectiveness of integrating them and benefit
correctly from this integration. Research results
showed that despite the importance of FA and the
integration between formative and summative
assessments in improving students’ academic
performance, there are many problems that occur
when they are applied in schools. The results
showed first that FA has a very slight effect on
students’ performance and their learning process.
It just helps them in identifying their weaknesses
and strengths by providing continuous feedback,
and in return, it fails to improve them in many
areas, such as improving their performance,
making learning more enjoyable and helping them
think critically.

As for the integration between formative and
summative assessments, it failed in all aspects.
Although some previous studies have shown that
the integration between them has great importance
in improving students’ academic performance, this
failed due to many challenges that students faced
when applying it to them, such as the large number
of assessments, the difficulty of their questions,
and the fact that some teachers don’t give their
students continuous feedback and the method of
questioning is very boring to students due to the
repetition of the format of the questions. The main
reason for this failure is problems in the ways of
applying them both to students. In conclusion, this
research highlights the importance of integrating
formative and summative assessments in
improving students’ academic achievement and
provides some recommendations to attract
teachers and policymakers’ attention to apply the
best assessment strategies to increase the
effectiveness of this integration to improve
students’ academic performance.
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Appendix
The questionnaire:

ing the impact of ive and Formative Assessment on Academic
Achievement of Preparatory School Students.

Habiba Samir Abdel-Moniem
Habiba Atef Abdel-Megid
Doaa Abdelrahman Ramadan
Demiana Essam Abd El-Gabar
Donia Ebrahim Ebrahim
Doaa Mostafa Abdel-Fattah
Rana Rafat kurdy

Supervisor
Marwa Mohammed Samir Al-Mogy
Lecturer of Foundations of Education

Faculty of Education, Ain Shams University

2025

Dear students, We invite you to participate in a research study entitled (Evaluating

the impact of Summative and Formative A onA
Preparatory School Students) :

We are currently enrolled in Bachelor of Arts and Education (Pi y and

project aims to evaluate the impact of ive and fi on

gies to combine between
academic achievement .

answer all the questions on the survey.

It should take no more than 30 minutes.

and not for any other purposes

Thank you for your participation

Secondary) Program, English Literature and Applied Linguistics at The Faculty of
Education, Ain Shams University, we are in the process of writing our graduation

academic performance of preparatory school students and we recommend some
ive and Formative assessment for enhancing

The enclosed questi ire has been designed to collect some information about
the integration between summative and formative assessment and its impact on
students' academic performance If you agree to participate in this project, please

Participation in this survey is highly valued, but voluntary. Your confidentiality is
protected, and your responses will only be used for scientific research purposes
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Instructions:
Dear student..........

This questionnaire consists of 12 questions, and it based on 3-points
scale as follows:

0= not agree
3- neutral
S-agree

After reading each question carefully, please select the appropriate
response which best describes you. If you feel that more than one option
applies to you, you may select the two answers that best reflect your
opinion. Try to choose the response that represents your experience
most of the time during this academic year. Be sure to read all the
questions carefully before making your choice.

-The second part of this questionnaire consists of two open-ended
questions.

Remember, dear student, that there is no right or wrong answer. The
correct answer is the one that reflects your real actions toward the
question. Dear student, please pay attention to:

= Fill out the initial data.

= Answer all questions and do not leave any unanswered, as these data
are confidential and will only be used for scientific research purposes
and not for any other purposes.

= Read all statements carefully and attentively.
= Place a checkmark (V) in the box that applies to you.

* Do not place more than one checkmark in front of a single statement.
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The interview:

Personal Interview

Aimed at
Surveying Teachers’ Opinions on the Impact of Integrating and F i on
Academic Achi of Prep y School Stud
Habiba Samir Abdel-Moniem

Habiba Atef Abdel-Megid
Doaa Abdelrahman Ramadan
Demiana Essam Abd El-Gabar

Donia Ebrahim Ebrahim
Doaa Mostafa Abdel-Fattah
Rana Rafat kurdy
Supervisor:

Dr. Marwa samir £l mogy

PhDin ,English language department

Program: Bachelor’s Degree in Arts and Edy
Literature and Applied Linguistics

(Middle and dary School) with U in English

2024/2025

An interview to familiarize teachers with the impact of integrating ive and f i on

achievement of preparatory school students
Dear participant,

Thankyou for talking the time to participate in this interview, which aims to gather teachers’ opinions on the impact of summative

and formative on academic ach of y school students. Assessment is an integral part of the

prep
d -+ :
g 10 Imp

| process, c of student’s academic performance by providing continuous and valuable
feedback. Through this interview, we seek to understand how integrated these two types of assessments influence students’

progress , motivation, and overall Learning effectiveness.

Please note that all responses in this study will be anonymous 10 proteat the privacy and confidentiality of the participants; no
identifying information, including names, locations, or specific details, will be shared; the data collected will be used exclusively
for academic research purposes and presented in a manner that protects the identities of all participants. We greatly appreciate

your cooperation and support. Thank you once again for your valuable contribution to this research.

Basic information:

®  Name (optional):

®  Gender:
1. Male
2. Female
®  College:

1. Faculty of education
2. Faculty of Al-Alison
3. Faculty of Ans

4. Other.

®  Yearsof teaching experience:
1. LessthanSyears
2. 5-10years
3. 11-15years
4. Morethan 15 years

®  Subjecttaught:
1. English
2. Mathematics

3. Social studies

4. Other:...

32

Languages Sector - Department of English Language 95

®  Educational Qualification:
Bachelor's Degree
Master's Degree
PhD

L O

Other:.
®  Place of interview :

®  Date of Interview:

Interview Questions :

®  Didyou receive any training on how to effectively integrate formative
B ves
E N

®  How often do you use formative assessment with your students in the classroom?
Daily
B weekly
B Monthly

® Do you provide students with continuous feedback on thier academic performance?
Yes
No
®  Whatare the different types of formative assessment that you usually use with your students?
Home assignments
Peer assessment
Classroom discussion
Quizzes
B other:
® In your opinion, do you think that formative assessment has a positive impact of students’ academic
achievement?
B ves
No
®  Inyouropinion, what are the benefits of applying formative assessment on students’ academic achievement in
final tests?
®  What are challenges that students faced after applying the integration of formative assessment with

summative assessment?

®  Inyour opinion, how can the challenges faced by students be addressed and dealt with?
®  Whatare challenges that teachers face after applying the integrati : ith

assessment?

®  Inyour opinion, how can the challenges faced by teachers be addressed and dealt with?

Thank you so much for your time and valuable contribution in thi As d earlier, your responses will remain
confidential and will be used solely for research purposes. If you have any further questions or need any dlarification, feel free to

contact me . Thanks again for your help with this research
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	Enhance the students' learning experience in the new assessment system
	1. Implement a system that provides students with specific feedback on their performance, allowing them to follow their progress and track their learning strategies.
	2. Provide digital platforms and tools to facilitate interactive, engaging, and accessible assessments that help in maintaining learning process.
	3. Design assessments that focus on students' progression of specific skills and competencies, enabling them to progress through the curriculum at their own pace. For example, rubric is usually used to measure students' performance in relation to a se...
	4. In order to achieve a fair assessment strategy, prevent excellent students from being unsatisfied and ease the procedure for 1st and 2nd preparatory students, the 70% grading distribution applied to FA should be reconsidered.                       ...
	5. Incorporate game design and interactive online materials are important in the learning progression to make the assessment process more enjoyable, motivating students to engage actively with the learning material.
	6. A lot of classroom performances and home assignments make students stressed, therefore they should be less frequent to give them more time for studying.
	7. Designed authorities should be established to review the questions before uploading on the platform because any mistakes could lead to confusion between students.
	Supporting teachers toward the effective use of the new assessment system:
	1. Give teachers frequent training and assistance so they are able to better understand the advantages and difficulties of the integrated assessment system.
	2. In order to foster accuracy and excellence, encourage educators to collaborate on the creation and administration of assessments by combining resources, knowledge, and best practices.                                                                 ...
	3. Provide courses that help teachers become more adept at assessment so they can design reliable, valid, and efficient tests that support learning goals.
	4. As they negotiate the integrated assessment technique and deal with obstacles, both primary teachers and co-teachers should be present in order to raise the standard of assessment.  In addition to easing workloads, having enough teachers in schools...
	5. Encourage an environment of creativity and quality by recognizing and rewarding teachers who show a remarkable dedication to putting the integrated assessment strategy into practice.
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	Objectives of the Study
	To demonstrate the effectiveness of using games in teaching new English vocabulary to primary school children. To compare the impact of game-based learning with traditional teaching methods in vocabulary acquisition. To engage students more actively ...
	Introduction
	Building a strong vocabulary is one of the most essential parts of learning a new language, especially for young students who are still developing their basic communication skills. Vocabulary allows learners to express themselves more clearly, underst...
	Using educational games in English language teaching and learning significantly contributes to the goal of learning and acquiring languages through peers and social interaction. Previous studies demonstrated the importance of using games as a basic st...
	Incorporating games into language teaching aligns closely with Gardner's theory of Multiple Intelligences. Games can make the learning experience more enjoyable and engaging, reduce anxiety, and help students build connections with others and with the...
	In many classrooms, traditional methods such as translation, repetition, using synonyms and antonyms, and memorization have been commonly used to teach new words. While these techniques might help in some cases, they often make students passive learne...
	Translation can give students a quick understanding of a word, especially when they share the same first language as the teacher. However, this method can make them too dependent on their native language, preventing them from fully thinking in the lan...
	Memorization and drilling are also widely used, but they focus more on short-term memory than true understanding. Students might remember a word just long enough to pass a test, but they often forget it soon afterward or struggle to use it correctly i...
	To solve these issues, more attention is now being given to interactive and student-centered methods. One of the most exciting and effective strategies is game-based learning. Games make learning more fun and active, encouraging students to participat...
	In this project, we explored how using games could improve vocabulary learning for fourth-grade students. One of the main activities involved a game using a box of cards. Each card had a picture and a vocabulary word. Students would pick a card and de...
	To make the learning experience even more complete, we also added other engaging methods:
	Word Parts (Morphology): Students learned how to break down words into prefixes, roots, and suffixes. This helped them figure out the meanings of new words by understanding how they are built. For example, knowing that “un-” means “not” helped them un...
	Contextual Learning: New words were introduced within real-life situations, stories, or full sentences, rather than being taught on their own. This gave students a better understanding of how to use the words in context and helped them connect meaning...
	Flashcards: We also used flashcards that showed the word on one side and a picture, definition, or example sentence on the other. These visual tools made it easier for students to remember and understand vocabulary, especially during group work or rev...
	The goal of using these interactive strategies was not just to help students memorize words, but to actually understand and apply them in real-life situations. By using different senses and learning styles—like seeing, hearing, moving, and speaking—st...
	Throughout this project, we also paid attention to how these strategies affected student confidence, motivation, and classroom participation. Many students felt more relaxed when learning through games, which helped reduce the fear of making mistakes ...
	Characteristics of Educational Games
	Educational games often incorporate audiovisual elements, which engage multiple senses and make the learning process more impactful and memorable. They naturally boost learners’ motivation, as play is an instinctive activity—making it an effective way...
	They stimulate intellectual engagement and contribute significantly to cognitive development, especially in fostering creativity. One of the advantages of digital games is their flexibility—they’re not limited by time, allowing learners to play whenev...
	However, it’s important to use these tools in moderation, as excessive use without proper guidance may lead to health or behavioral concerns.
	Overall, this study aims to show how traditional vocabulary teaching methods can be improved by adding games and interactive techniques. By comparing the outcomes of both approaches, we hope to offer helpful insights that can guide teachers in creatin...
	Theoretical Framework
	The Importance of Using Games in Teaching New Vocabulary to Primary School Students
	Teaching vocabulary is one of the most essential aspects of language learning, especially for young learners in primary schools. Vocabulary is the foundation of language skills—speaking, listening, reading, and writing—and it plays a critical role in ...
	Games provide a fun, interactive, and dynamic learning environment that captures children's attention. At the primary school level, children are naturally active, curious, and playful. By incorporating games into the learning process, teachers can tak...
	Another key benefit of using games is that they reduce anxiety and create a positive atmosphere in the classroom. Traditional vocabulary teaching often relies on drilling and testing, which can be stressful and intimidating for young learners. On the ...
	Furthermore, games can be easily adapted to suit different learning styles and levels of ability. Visual learners can benefit from picture-based games, auditory learners can enjoy listening games, and kinesthetic learners can participate in movement-b...
	In addition, games can promote cooperation and communication among students. Many vocabulary games are designed for pairs or small groups, which encourages teamwork, sharing, and peer learning. This social interaction helps students learn from each ot...
	In conclusion, using games to teach new vocabulary in primary schools is not only more enjoyable for students, but it is also more effective than traditional methods. Games support active engagement, reduce anxiety, cater to different learning styles,...
	Traditional Teaching Methods Underlying Theories:
	Behaviorism:
	Learning is viewed as a response to external stimuli. Knowledge is transmitted from teacher to student, with a focus on reinforcement and repetition.
	Realism:
	Emphasizes the delivery of factual knowledge and objective truth. The teacher is the central authority who imparts knowledge to passive learners.
	Role of the Teacher:
	-Acts as the main source of knowledge.
	-Controls the classroom and directs the learning process.
	Role of the Student:
	-Passive recipient of information.
	-Learning is based on memorization and rote practice.
	Educational Goals:
	-Emphasis on outcomes such as test performance and factual recall.
	-Focus on knowledge transmission and discipline.
	Modern (Constructivist) Teaching Methods
	Underlying Theories:
	Constructivism:
	Learning is seen as an active process where students construct their own understanding based on prior knowledge and experiences.
	Sociocultural Theory (Vygotsky):
	Emphasizes the importance of social interaction and cultural tools in learning. Learning is enhanced through collaboration and guided support (scaffolding).
	Inquiry-Based and Experiential Learning:
	Encourages exploration, questioning, and problem-solving to develop deeper understanding.
	Role of the Teacher:
	Acts as a facilitator and guide.
	Creates a supportive learning environment and encourages exploration.
	Role of the Student:
	-Active participant in the learning process.
	-Engages in discussion, collaboration, critical thinking, and self-directed learning.
	Educational Goals:
	-Develop critical thinking, creativity, and lifelong learning skills.
	-Focus on understanding, application, and real-world relevance.
	The theoretical framework serves several important functions in this research. First, it defines the key concepts that are central to understanding the study, such as traditional and new teaching methods. Next, it introduces theories that explain the ...
	Traditional teaching, often teacher-centered, focuses on knowledge transmission and memorization, while modern methods emphasize student-centered learning, active engagement, individualized instruction, and the use of pictures like look and describe s...
	As we are living in the 21 century, the teaching process continues to witness a paradamic shift, from the traditional teaching method to a more active and student-centered approach which is using the modern teaching methods that are capable of assessi...
	In today’s changing world, the teaching process continues to witness a paradigm shift from the traditional method of teaching and learning to a more active and learner centered approached (Dr. Al-Quds University. RESS Journal)
	(Route Educational & Social Science Journal) (Volume 10/Issue 2, March 2023)
	Traditional Methods of Teaching: Traditional teaching methods are generally characterized by teacher-centered approaches where the teacher plays a dominant role in delivering content, and students are mostly passive recipients of knowledge. These meth...
	I noticed that new Methods of Teaching, in contrast, are based on more student-centered approaches that emphasize active learning, collaboration, These methods include flipped classrooms, The focus is on engaging students, fostering critical thinking,...
	Variables: The study will focus on several key variables that are impacted by traditional and new methods of teaching: We let the students look at the pictures and describe what they see.
	Student Engagement: The level of active participation and interest shown by students in the learning process.
	Learning Outcomes: The academic performance and understanding achieved by students, typically measured through assessments or tests. And the researchers noticed the difference in grades after and before the new teaching methods
	Teacher-Student Interaction: The nature and frequency of communication and collaboration between students and teachers.
	Critical Thinking and Problem-Solving: The ability of students to apply knowledge in novel situations and engage in complex decision-making.
	Previous studies and similar research
	In order to establish a robust theoretical framework, it is essential to examine previous studies and research that have investigated the differences and impacts of traditional and new methods of teaching words.
	Studies on Traditional Methods of Education
	Traditional methods of education, characterized by teacher-centered approaches, structured lectures, and the use of textbooks, have been the foundation of education systems worldwide for centuries. Despite the rise of new educational methods, traditio...
	As Smith’s study (2005) focused on the role of teacher-led instruction and the emphasis on rote memorization in traditional education. The study found that traditional methods are effective in transmitting factual knowledge, especially in subjects lik...
	Johnson & Christensen (2008): This research delved into the limitations of traditional classroom settings, particularly the lack of student autonomy and the passive role of students. The study indicated that students in traditional classrooms often s...
	The theoretical framework outlined in this section provides a comprehensive overview of the key concepts, theories, and previous studies that will guide this research. By reviewing the strengths and weaknesses of both traditional and new teaching meth...
	Methods of Research and the Tools Used
	Traditional teaching methods have long been used in classrooms to introduce new vocabulary to students. These methods typically rely on direct translation, memorization, and repetition. While such approaches can be effective to some extent, they often...
	This study aims to evaluate the effectiveness of using educational games as a method for teaching vocabulary to fourth-grade students. Specifically, it investigates whether games can improve students’ understanding, engagement, and retention of new En...
	Throughout the study, multiple types of vocabulary games were introduced into the classroom. Each game targeted a different learning aspect—ranging from word recognition and context usage to morphology and memory recall. The results obtained from comp...
	Methodology
	To conduct this study, the researchers selected the first lesson from Unit 11 of the fourth-grade English curriculum. The lesson contained a set of new vocabulary words intended for comprehension, pronunciation, and usage. The study was carried out ov...
	(1) Traditional teaching,
	(2) Game-based learning, and
	(3) Assessment of both approaches.
	Phase 1: Teaching Vocabulary Using Traditional Methods
	In the initial phase, vocabulary was taught through the conventional method. The researchers presented each word, explained its meaning in Arabic, and asked students to repeat the word multiple times. This was followed by verbal and written examples p...
	Although the students participated, the engagement level remained low. Most responses were mechanical and lacked real understanding. After this phase, a vocabulary test was administered. The test required students to match words to their meanings, fil...
	Phase 2: Implementing the Game-Based Learning Approach
	To create a more engaging and effective learning experience, the researchers introduced a series of educational games designed to reinforce vocabulary acquisition in an interactive way.
	These games catered to different learning styles—visual, auditory, kinesthetic—and created a classroom environment full of energy, creativity, and active participation.
	Game 1: Vocabulary Box Game
	In this game, we placed a set of small cards in a box. Each card displayed a picture and the English word it represented. Students were asked to randomly draw one card and then prepare to describe the word without saying it. When chosen, each student ...
	Game 2: Word Parts (Morphology)
	This game was designed to teach students how words are built. They learned to break down vocabulary into prefixes, roots, and suffixes. For example, the word "unhappy" was analyzed as "un-" (a prefix meaning 'not') and "happy" (the root word). Student...
	Game 3: Contextual Learning Game
	Vocabulary was also presented within meaningful contexts—such as in short stories, dialogues, or real-life situations. Students were asked to read or listen to these sentences and guess the meaning of the new words. For instance, in the sentence “Sara...
	Game 4: Flashcard Challenge
	Visual learning was supported through the use of flashcards. Each flashcard had the word on one side and an image, a definition, or a sample sentence on the other. Students played various games using the flashcards, such as memory-matching games, grou...
	These games collectively addressed multiple aspects of language acquisition—pronunciation, comprehension, memory, and usage. Students showed greater enthusiasm during these sessions, often asking to repeat the games and showing noticeable improvements...
	Phase 3: Assessing the Impact of the Game-Based Approach
	After the implementation of the game-based approach to teaching vocabulary, a follow-up assessment was conducted to evaluate its effectiveness. A second vocabulary test was administered, designed to mirror the format and difficulty level of the test p...
	The results of the test were highly encouraging. There was a noticeable and significant improvement in the students’ performance. A large proportion of the students scored high marks, demonstrating a solid understanding and retention of the new vocabu...
	In addition to the quantitative data provided by the test scores, qualitative observations from classroom activities further confirmed the success of the game-based approach. Students appeared more enthusiastic and engaged during lessons. They activel...
	Moreover, the classroom atmosphere underwent a positive transformation. Games created a more relaxed and joyful environment, where students were not afraid to make mistakes or ask questions. They collaborated more willingly with their peers, shared id...
	The comparison between the two instructional phases—traditional versus game-based—clearly illustrated the numerous advantages of incorporating games into vocabulary teaching. The game-based approach led to higher academic performance, improved confide...
	Results of the research
	Creative Games is a great idea to motivate students and
	develop their abilities in a fun and unconventional way! By applying this idea, important learning goals can be achieved:
	1) Increase enthusiasm for learning: - Turning education into an enjoyable experience that makes students more willing to participate and pay attention.
	2) Stimulate Creativity: - Encourage students to think outside the box and come up with new solutions while playing.
	3) It allows students to understand difficult words through hands-on experience.
	All students achieved ideal results after using the modern method (creative games) for teaching.
	This means that modifying the teaching methodology led to improved group performance.
	There is a significant change in the results between the before and after periods as they have improved significantly.
	Positive Change: All students saw a significant improvement in their grades, moving from poor grades to a final exam grade.
	At first, there was a clear difference in the students’ performance, indicating a difference in academic level or influencing circumstances. For example, the third student received a very low grade compared to his classmates.
	The evidence of the success of the idea of creative games that were used is that each student has an educational level, and this was made clear through the few grades, but when using this method, the grades of all the dogs were unified to the final gr...
	The large discrepancy in pre-test scores indicates a performance gap between students. It appears that some students were facing clear difficulties in understanding the content or performing the tests. It is possible that the old teaching method affec...
	After using the game, the results indicated a significant leap in performance for all students. The new educational strategy was adopted, which supported students and implemented a modified evaluation system that led to strengthening and modifying the...
	Percentage Change:
	1. Student 1: From 42.86% to 100%
	2. Student 2: From 71.43% to 100%
	3. Student 3: From 21.43% to 100%
	4. Student 4: From 57.14% to 100%
	5. Student 5: From 28.57% to 100%
	Linking Improvement Results to Creative Games Student 10 who moved from 6/14 to 13/14 may have benefited from stimulating games that enhanced their understanding of the material.
	Student 11 who improved from 10/14 to 12/14 may have gained new analytical skills through games, which helped them achieve at a higher level.
	Student 16 who regressed from 9/14 to 13/14 may have needed other types of games or additional support methods to avoid regression.
	Example: Before the improvement, the result was 6. After the improvement, the result was 14, which reflects development. It seems that the student showed deep understanding after the change.
	Moving to 95% reflects significant development and indicates significant success in raising performance levels.
	The performance gap was completely closed due to the use of the creative game method, regardless of the previous disparity. Turn poor performance into perfect performance Achieving justice in the performance of the ideal result shows the convergence o...
	Using creative game to teach words leads to better results than traditional methods. These students were facing very clear difficulties in reaching the acceptable level as a result of using traditional methods. The effort put into using the creative g...
	Incorporating academic concepts into games helps students absorb the material more deeply.  Practical experience of abstract ideas increases their ability to recall information.
	Reduces stress and anxiety
	- Learning through gaming reduces stress when studying.
	Gives students the opportunity to learn in a more relaxed manner, which enhances performance.
	Interpretation of Results
	1. Analysis of Results
	The results of this study reveal a significant improvement in students’ vocabulary acquisition after implementing a game-based learning approach. In the pre-test phase, students displayed considerable variation in their vocabulary knowledge, with scor...
	The significant improvement observed after the intervention suggests that educational games are highly effective tools for vocabulary instruction. This outcome is in line with the research conducted by Gee (2003), who emphasizes that games provide an ...
	This finding supports the view that gamification can bridge the gap for learners who face challenges with traditional methods. As noted by Anderson and Dill (2000), video games, when used in educational contexts, enhance learners’ engagement and motiv...
	Additionally, the results of the study reveal that learning through play fosters motivation and engagement, which are essential elements for successful vocabulary acquisition. According to Ryan and Deci (2000), motivation plays a crucial role in the l...
	Although only the Vocabulary Box Game was implemented in this study, other games such as the Word Parts Game, Contextual Learning Game, and Flash Card Challenge are suggested based on existing literature as potential tools for enhancing vocabulary acq...
	2. Cognitive Benefits of Game-Based Learning
	The cognitive benefits of game-based learning are particularly significant in the context of vocabulary acquisition. The interactive and dynamic nature of games allows students to actively engage with the material, which is essential for long-term ret...
	Furthermore, the repetitive nature of game-based learning provides students with multiple opportunities to encounter and use new vocabulary, which is crucial for solidifying their understanding. Studies by researchers such as Brown (2007) have demonst...
	In addition, game-based learning fosters critical thinking and problem-solving skills. According to Gee (2003), games often require players to make decisions, solve puzzles, and strategize, which can enhance cognitive processes such as memory, attenti...
	3. Impact of Game-Based Learning on Student Motivation
	One of the most notable aspects of the study is the significant increase in student motivation. Prior to the intervention, many students expressed a lack of interest in vocabulary learning, with some even perceiving it as a tedious task. However, afte...
	As Deci and Ryan (2008) explain, intrinsic motivation, which is the desire to engage in an activity for its inherent enjoyment, is a key driver of learning. In the context of this study, the students’ newfound enthusiasm for vocabulary acquisition can...
	The role of motivation in language learning cannot be overstated. According to Dörnyei (2001), motivation is one of the most important factors influencing second language learning success. Students who are motivated are more likely to engage with the ...
	4. Long-Term Impact of Game-Based Learning
	While the study demonstrated significant improvements in vocabulary acquisition immediately following the intervention, it is important to consider the long-term effects of game-based learning. Research suggests that the benefits of game-based learnin...
	In the context of this study, it is likely that the students will continue to benefit from the vocabulary they acquired during the game-based learning intervention. The high level of retention observed in the post-test suggests that the students were ...
	5. Practical Implications for Educators
	The findings of this study have significant practical implications for educators seeking to improve vocabulary acquisition among primary school students. The study suggests that game-based learning is an effective and engaging method for teaching voca...
	Moreover, the study highlights the importance of providing students with opportunities to practice vocabulary in multiple contexts. Games offer students the chance to interact with vocabulary in various ways, which can enhance their understanding and ...
	In addition, the success of this study demonstrates that game-based learning can be particularly effective for students who struggle with traditional language learning methods. The significant improvements observed in students with lower pre-test scor...
	Conclusion
	This research has aimed to develop innovative and renewable strategies for teaching vocabulary through the use of educational games, which have proven to be effective tools for enhancing the language acquisition process among primary school students. ...
	The findings indicate that the application of vocabulary games such as the Vocabulary Box Game, Word Parts Game, Contextual Learning Game, and the Flashcards Challenge significantly contributes to the improvement of students' skills in listening, spea...
	Moreover, these strategies foster a collaborative learning environment. Students not only enhance their language skills but also improve their social and emotional learning. They develop communication skills by interacting with their peers and learn t...
	It is also evident that the benefits of these strategies extend to teachers. Educators are able to save time and effort by incorporating these games into their teaching practices. Instead of spending long hours on repetitive explanations, teachers can...
	The use of games enables teachers to carry out reliable evaluations of their students’ progress. By observing how learners perform in these tasks, teachers can assess not only vocabulary retention but also comprehension, application, and overall langu...
	The results of the study reveal clear progress in students' academic performance, particularly in vocabulary comprehension and application during exams and classroom discussions. The game-based approach supports the sensory learning process that is es...
	Based on the study's outcomes, several key recommendations can be offered to educators for more effective vocabulary instruction. Firstly, teachers should integrate visual aids and real objects into their lesson planning, as these tools help in concre...
	Furthermore, teachers should recognize the critical role of creativity in primary education. It is essential to design tasks that spark curiosity and make students eager to understand the game’s purpose, the rules they need to follow, and how to inter...
	In conclusion, the games explored in this research provide innovative and effective strategies for teaching vocabulary by linking sensory experiences with cognitive learning. These strategies not only improve students' language skills but also enhance...
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