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Abstract 
Due to the demanding changes of the 21st century, there is a need for students to acquire life 
skills that can ensure their future success and aid them when facing challenges; hence, one of 
the direct ways of fostering those skills in students is through the activities presented in their 
curriculum. This research's main objective is to examine the role of the English curriculum in 
fostering preparatory stage students' essential life skills, especially critical thinking, problem-
solving, emotional intelligence, and effective communication skills; to do so, this study covered 
those skills in terms of their definitions, importance, and inclusion in preparatory stage English 
curriculum. Moreover, a mixed method approach was adopted using a Likert's scale survey as a 
tool on a non-random sample of the first and second preparatory stage students. Findings show 
that while the English curriculum includes activities that can help students develop those skills, 
these activities are not practically used in classrooms. Hence, recommendations for fixing this 
gap between the intended outcomes of the curriculum and the practical implementation inside 
the classroom were made.     

 

Key Words:  
Life skills, curriculum, Critical thinking, Problem-solving, Emotional intelligence, Effective 
communication 
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1. Introduction: 

"The illiterate of the 21st century will not 
be those who cannot read and write, but 
those who cannot learn, unlearn, and 
relearn." – Alvin Toffler. 

As Alvin Toffler said, developing one's ability 
to learn non-stop is, nowadays, more 
important than ever. We are living in a world 
where everything is always changing. with 
new technologies emerging all the time that 
we can barely catch up, and with the global 
job market being fluid, the knowledge we 
should equip students with within the four 
walls of the classroom is no longer sufficient. 
Students need to develop skills that will help 
them succeed outside the classroom and not 
just within. What they should learn is not just 
reading, writing, listening, and speaking, but 
they should also learn and develop life skills 
like critical thinking, problem-solving, 
emotional intelligence, and effective 
communication. Life skills are today's new 
currency for success, so equipping our students 
with such skills is not only crucial but 
inevitable. However, before we delve deeper 
into those skills to understand their importance 
in the preparatory stage curriculum, we need 
first to understand what is meant by 
curriculum and preparatory stage students. 

Traditionally, the term curriculum has been 
defined as "a written document or a plan of 
action to accomplish goals; a body of subjects 
or a subject matter prepared by teachers in 
order for the students to learn" (Farid et al., 

2018, p.8) In this sense, the term curriculum is 
very close to the term syllabus; it is viewed as a 
sort of written plan that students need to 
follow to learn. This definition also views 
curriculum as merely content, subjects, and 
lessons that teachers design to help students 
reach a certain goal. Therefore, this definition 
of curriculum is not inclusive enough as it 
views curriculum as mostly about the content 
being taught and excludes the broader learning 
experiences it should involve. Hence, a more 
holistic and inclusive definition of the 
curriculum was provided by Mutale Mulenga 
(2018) as follows: "Curriculum is all the 
selected, organized, integrative, innovative and 
evaluative educational experiences provided to 
learners consciously or unconsciously under 
the school authority to achieve the designated 
learning outcomes which are achieved as a 
result of growth, maturation, and learning 
meant to be best utilized for life in a changing 
society.”(p. 20) So unlike the first definition, 
which limited curriculum to a 'written plan, ' 
this definition expands it to include all 
educational experiences, whether intentional 
or unintentional. It includes all the lessons, 
activities, as well as experiences that are 
designed to help students grow, mature, and 
prepare for society.   

Furthermore, this study focuses specifically on 
preparatory-stage students. Between the 
primary and secondary educational phases, the 
prep stage, also known as middle school or 
junior high in some countries, is a transitional 
period that helps students become ready for 
high school and determines their future job 
path. As for which age group this stage targets, 
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it differs from one country to another. For 
example, according to The U.S. Educational 
System (2025) and The British Education 
System (n.d.), middle schools target students 
between the ages of 11-14. However, in 
Egypt, the preparatory stage is the second stage 
of basic education following the primary stage 
and preceding the secondary stage; it targets 
students between the ages of 12-14. So, we 
must understand that this period of children's 
lives is very important; it is like a bridge 
between their childhood and adolescence, and 
it is when they start shaping their personalities. 
Therefore, we must understand they are easily 
influenced, and whatever habits they pick up 
will stick with them forever; that is why 
education and school curriculums should not 
just focus on school subjects and developing 
language skills, but they should also focus on 
developing students' essential life skills.  

And here comes the question: What is meant 
by life skills? According to the World Health 
Organization (1997), life skills are "abilities for 
adaptive and positive behaviour, that enable 
individuals to deal effectively with the 
demands and challenges of everyday life." 
These skills, from this perspective, are essential 
tools that help students achieve personal 
growth and success, for they help prepare them 
to adapt to their constantly changing 
environment and deal with every challenge 
they might face effectively. Building upon this 
definition, WHO (2003) offers a more holistic 
view of life skills by defining them as "a group 
of psychosocial competencies and interpersonal 
skills that help people make informed 
decisions, solve problems, think critically and 

creatively, communicate effectively, build 
healthy relationships, empathize with others, 
and cope with and manage their lives in a 
healthy and productive manner." By offering 
this definition, WHO recognizes the multi-
dimensional nature of life skills and that they 
encompass a wide range of cognitive, 
emotional, and social abilities that cover and 
help improve every aspect of students' lives, 
from communicating effectively and 
empathizing with others to thinking critically 
and solving problems. Therefore, integrating 
these skills into school curricula is not just 
important but rather vital in today's world, for 
they ensure that students are not only 
equipped with academic knowledge but also 
with tools that guide them to better employ 
this knowledge effectively, leading to a 
fulfilling future. Hence, this research paper will 
focus on four essential life skills under two 
categories: Cognitive skills such as critical 
thinking, problem solving and socio-
emotional skills such as emotional intelligence 
and effective communication.  

First are the cognitive skills. Critical thinking is 
the first essential life skill, which we will 
explore in more detail later in this research 
paper. According to Cambridge University 
Press (n.d.) critical thinking is " the process of 
thinking carefully about a subject or idea, 
without allowing feelings or opinions to affect 
you" ; furthermore, Scriven and Paul (1987, as 
cited in Ferreira, Meda, & Talvio, 2024) 
defined critical thinking as "the intellectually 
disciplined process of actively and skilfully 
conceptualizing, analysing, synthesizing, 
and/or evaluating information"; in light of the 
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first definition, we find that critical thinking 
helps students think objectively about 
everything that they encounter and this will 
help them form their own opinions without 
bias and judge things impartially. On the other 
hand, the second definition focuses on how 
critical thinking can help students think 
deeper- to analyse, evaluate, and connect 
ideas, again without being biased since they 
will be focusing on facts rather than opinions, 
and this will help students become good 
problem solvers and decision makers.  

Unfortunately, critical thinking is one of those 
skills that many students lack these days; 
because of the constant use of technology and 
social media, students are subjected to what is 
called 'Brain Rot'; This term was coined by the 
American author Henry David Thoreau (1854, 
as cited in BBC, 2023) in his book Walden, 
and it means "the supposed deterioration of a 
person's mental or intellectual state, especially 
viewed as the result of overconsumption of 
material considered to be trivial or 
unchallenging"; what we can conclude from 
this is that because of these children's constant 
use of social media, they are finding it very 
hard to think deeply about anything because all 
the time, they have quick and easy information 
ready at hand and responses that everyone on 
social media have already thought through that 
they just stop using their minds to think of 
anything themselves. Our children are 
struggling with critical thinking skills that are 
important for their success inside and outside 
the school. Therefore, including activities in 
the English curriculum and ensuring that they 
are applied in classrooms is a must if we want 

this struggle to come to an end and help our 
students become deep thinkers and great 
decision makers. 

Furthermore, thinking critically often leads to 
developing strong problem-solving skills, the 
second life skill tackled in this study. Critical 
thinking, alongside other cognitive, social, and 
other important skills, is a basic requirement 
for developing effective problem-solving skills 
for students, equipping them with strategies 
that help them deal with unpredictable 
problems they might face while doing their 
tasks or even in real-life situations. (British 
Council, n.d.) 

According to the United Nations International 
Children’s Emergency Fund- UNICEF (n.d.), 
problem-solving is “the ability to identify a 
problem, take logical steps to devise a desired 
solution, and monitor and evaluate the 
implementation of the solution." This 
definition provides us with a basic yet helpful 
outline of how the problem-solving process 
works effectively; problem solving is a process 
that requires students to go through a series of 
steps to effectively deal with every challenge 
they face, whether it is expected or 
unexpected, and whether it is related to their 
academic life or real-life experiences. These 
steps may include identifying the problem, 
analyzing it, trying out different solutions and 
finding the most suitable one, and finally, 
evaluating its effectiveness.  

Moreover, WHO (1997) sheds light on the 
significance of having problem-solving skills in 
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its definition by highlighting that problem-
solving “enables us to deal constructively with 
problems in our lives. Significant problems 
that are left unresolved can cause mental stress 
and give rise to accompanying physical strain.” 
WHO stresses how the development of 
problem-solving skills not only develops 
students’ cognitive skills but also supports their 
overall well-being. When students are taught 
how to deal with problems constructively, 
they become more resilient and prepared to 
handle academic pressure and less likely to 
struggle mentally, emotionally, and physically, 
which might be the case if the problem they 
are dealing with stays unresolved. Therefore, 
integrating problem-solving skills in the 
English language curriculum and other subject 
areas is a necessity for raising a generation that 
is capable of using their full cognitive, 
emotional, and social abilities to deal with 
whatever challenges they face throughout their 
life journey. 

The third essential life skill discussed in this 
research is emotional intelligence (EQ). In The 
Nicomachean Ethics, Aristotle (350 
B.C./1999) said that: "Anyone can become 
angry —that is easy. But to be angry with the 
right person, to the right degree, at the right 
time, for the right purpose, and in the right 
way —this is not easy”. Emotional intelligence 
is one of those skills that both grown-ups and 
youth are unaware of how important it is; 
During our field training as a group, we 
encountered lots of students who lacked self-
regulation and management; they did not 
know how to express themselves 
appropriately, and all they could do was 

express their feelings through anger outbursts, 
and this frustrated both them as well as their 
teachers. If these students and everyone in 
general just knew how effective and impactful 
EQ could be on others and how it can help 
facilitate communication, they would 
immediately seek to develop that skill; One 
day, Daniel Goleman, the author of Emotional 
Intelligence: why It Can Matter More Than 
IQ, described, in an interview, an incident that 
can demonstrate how powerful EQ can be in 
everyday life. That day, he took a bus up 
Madison Avenue in New York City, and all 
the passengers, including him, kept to 
themselves and had a bubble around them that 
said "do not talk to me". However, the bus 
driver completely changed the mood as he 
greeted everyone warmly, asking how their 
day was going, striking up conversations, 
pointing out a sale at a department store, or 
recommending a museum exhibit nearby; his 
energy and enthusiasm were contagious, and 
all the passengers' moods were completely 
shifted by the time they got off the bus. Years 
later, Goleman came across an article in The 
New York Times about this driver whom 
everyone loved turned and whose name was 
Govan Brown; people would wait for his bus 
every day, and he received over three 
thousand letters from passengers praising his 
kindness without a single complaint. (Big 
Think, 2024, 9:44). This story is a great 
example of how people with high emotional 
intelligence can have a lasting effect on others. 
Therefore, developing the ability to control 
oneself, express oneself, and empathize with 
others appropriately is essential for everyone to 
learn, and it is best developed in school with 
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teachers and curriculums as the media by 
which we can teach students such a skill. 
Moreover, having a strong sense of emotional 
intelligence often leads to having better 
communication skills and stronger 
relationships, as it enables students to 
understand and empathize with those around 
them, ultimately strengthening their 
relationships through meaningful interactions. 
Therefore, we have chosen communication to 
be the next social-emotional and final life skill 
to be discussed in this paper for its significant 
role in improving the quality of students’ lives 
and urging them to have healthy connections 
with their surroundings. (Doshi, 2022).  

Communication is defined by Adair (2011) as 
“the giving, receiving or sharing of ideas, 
knowledge or feelings –the contents of the 
mind, heart and the spirit of man– by such 
means as speech, writing or signs” (p. 5). In 
this sense, communication is not just about 
exchanging words with one another; it is a 
more complex process that also involves 
sharing thoughts, knowledge, or feelings 
through various means. Effective 
communication skills enable preparatory stage 
students to better express themselves, allowing 
them to have deeper and more meaningful 
connections with their peers and everyone 
around them. Furthermore, effective 
communication enables students to be active 
learners and become more engaged in the 
learning process, for it helps them better 
articulate their thoughts and develop active 
listening skills, which in return contributes to 
their overall mental, emotional, and social 
growth, as well as the academic one. 

Adair (2011) then builds on the first definition 
and narrows the focus to the essence of the 
communication process by describing it as “the 
ability of one person to make contact with 
another and to make himself or herself 
understood” (p. 6). This definition sheds light 
on the core purpose of the process of 
communication: making contact with other 
people and being understood by them. Having 
solid communication skills could play a major 
role in students’ lives, especially during this 
specific stage of development, where being 
able to express their unspoken thoughts and 
doubts and feeling understood and accepted in 
return is crucial to their overall growth and 
well-being. Hence, including effective 
communication skills constantly into the 
curriculum is of major importance for the 
opportunities it provides students with, like 
expressing their thoughts, engaging in 
meaningful interactions, building strong 
relationships, and enhancing their overall 
mental, emotional, and social growth. 

2. The objectives of the study: 

1) The primary objective is to examine the role of 
the English language curriculum in fostering 
preparatory stage students' essential life skills. 

2) Define each life skill and demonstrate their 
importance for prep stage students. 

3) Determine whether the English curriculum 
includes activities on those four skills. 

4) Assess students' opinions on whether the English 
curriculum helped improve their life skills. 
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5) Identify what may hinder the curriculum from 
fulfilling its intended role. 

3. The importance of this study: 

Given all the previously mentioned points, we 
come to understand that integrating life skills in 
English curriculums is essential for helping 
preparatory stage students prosper when they are 
in school and after they graduate. We need 
students who can think and criticize thoughts and 
ideas, effectively solve problems that they face, 
understand themselves and others, and 
communicate effectively with those around them. 
Therefore, the significance of this study lies in its 
analysis of whether these skills are indeed 
incorporated within the preparatory stage's 
curriculum in the form of tasks, activities, or 
exercises that can help students practice them. It 
also identifies whether students get to practice 
them, regardless of whether they are integrated or 
not. 

4. Literature Review: 

Education today is increasingly viewed as not just a 
means of transmitting academic knowledge but 
also a platform for equipping students with 
essential life skills necessary for personal and 
professional growth. Research by Hasrat et al. 
(2024) argues that education is not just about 
academic content; it also involves lifelong talents 
such as communication, problem-solving, and 
analytical thinking. In today's rapidly changing 
world, elementary education must incorporate 
these skills to prepare students for real-world 
problems. Traditional education paradigms, such 
as rote memorization and standardized testing, are 
no longer sufficient. Modern education prioritizes 

emotional intelligence, communication, 
teamwork, creativity, and critical thinking, which 
are necessary for personal and professional growth. 
Integrating these skills into the elementary 
curriculum requires a comprehensive approach, 
including new content, teaching approaches, 
assessment techniques, and the general learning 
environment. The curriculum should prepare 
students for real-world problems, encourage 
problem-solving and critical thinking, foster 
teamwork and collaboration, and promote 
creativity through activities like storytelling, 
presentations, debates, and writing projects. 
Evaluating 21st-century talents requires a more 
thorough strategy, including portfolio evaluations, 
performance-based assignments, and formative 
assessments. These techniques provide more 
accurate assessments of students' critical thinking, 
creativity, and teamwork skills, encouraging their 
development and aligning with contemporary 
education objectives. 

Similarly, Verma (2024) discusses how the modern 
world has significantly influenced education, 
focusing on examination results to prepare students 
for real-life challenges. However, with 
technological advancements and social change, the 
need for understanding emotional intelligence has 
grown. Life skills, such as innovative thinking, 
problem-solving abilities, emotional regulation, 
communication, and interpersonal skills, are 
essential for children to cope with the complexities 
of modern life. Integrating life skills into schools' 
curriculums can enhance all-around education, 
emphasizing the wholesomeness of human 
development rather than focusing on academic 
performance. Life skills education is inclusive, 
nurturing the cognitive, emotional, and social 
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dimensions of students' development. The World 
Health Organization defines life skills as abilities 
that promote adaptive and healthy behavior, 
enabling people to cope effectively with everyday 
challenges. Theoretical frameworks for 
incorporating life skills into the curriculum include 
constructivist learning theories, which emphasize 
experiential learning activities involving 
collaboration and problem-solving. Socio- 
Emotional Learning frameworks, which include 
core competencies like self-awareness, coping 
with emotion, stress coping, empathy, effective 
communication, interpersonal relationships, 
critical thinking, creative thinking, decision-
making, and problem-solving, aim to create a 
context for students to realize and regulate their 
emotions and build positive relationships lifelong. 

5. The Theoretical Framework: 
5.1 Critical Thinking: 
Critical thinking has been described in many ways, 
in line with various perspectives on its role in 
education. The majority of definitions of critical 
thinking trace back to Dewey’s original work 
(1910), where he was reflecting on the nature of 
thought in education. He argued that thinking in 
an educational setting involves the creation of 
beliefs, which may or may not be based on well-
considered reasoning. That is, our beliefs shape 
our thoughts, and we create these beliefs by 
evaluating evidence either implicitly or explicitly. 
Definitions of critical thinking have changed over 
time to emphasize the need to scrutinize 
information, ideas, and arguments and consider 
the potential consequences of actions or thoughts 
before determining their validity or usefulness  
  

Indrašienė et al. (2021) highlight the significance 
of critical thinking, stating that it is “recognized as 
one of the tools for the formation and 
development of human and social capital, and an 
important global labour market competence. 
Critical thinking is used as a strong argument in 
developing missions of education institutions, 
implementing learning aims, and evaluating 
learning outcomes, staff abilities, organizational 
success and political decisions”. (p.17) This 
statement emphasizes the essential role of critical 
thinking in both educational and professional 
contexts, as it is a key skill for academic and career 
success.  

 
Building on this idea, the development of critical 
thinking skills has become extremely vital in this 
information-rich society, especially for students. 
They have greater access to information (including 
false, misleading information) since they carry their 
phones in their pockets or at their fingertips. 
These young people must be able to distinguish 
reliable sources from fake ones, establish their 
opinions, and make decisions based on the best 
information available to them in this age of 
"fabricated news." Critical thinking is an attitude 
that encourages the desire for knowledge, 
intellectual openness, and the readiness to 
challenge presumptions, which is more than just a 
cognitive skill. 
In this context, critical thinking skills are essential 
for young minds, enabling them to evaluate 
complex information, deconstruct it into 
manageable parts, solve problems, adjust to new 
circumstances, communicate effectively, and 
arrive at well-founded conclusions. They are 
crucial for academic subjects, decision-making, 
and problem-solving. Critical thinkers can tackle 
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issues creatively, identify trends, and make logical 
decisions, fostering resilience. They also enhance 
communication skills, allowing teens to express 
ideas clearly, control emotions, and critically asses 
information to avoid being misled by false claims 
and misinformation.  
This is particularly significant during middle 
school, a pivotal stage for both physical and 
cognitive development, in which students begin 
forming their own opinions, identities, and 
perspectives. Gaining proficiency in critical 
thinking facilitates information analysis, fact-based 
and opinion-based distinction, and well-informed 
decision-making. Instead of merely taking 
information at face value, it encourages pupils to 
think critically and question presumptions. It also 
improves their ability to solve problems by 
teaching them how to approach problems 
rationally and come up with workable answers. 
Good critical thinking abilities also help students 
communicate more effectively by allowing them 
to articulate their thoughts clearly, back up claims 
with facts, and participate in insightful debates. 
Additionally, by teaching students to understand 
and judge other perspectives and approach 
problems with a balanced mentality, these abilities 
help students develop emotional intelligence. 
Because the world is constantly changing, critical 
thinking gives students the flexibility, 
inventiveness, and analytical abilities they need to 
succeed in school, in their social lives, and their 
careers. 
The following exercises are designed to apply 
critical thinking within the middle school 

curriculum. By engaging in these activities, 
students develop their ability to analyze 
information, evaluate different viewpoints, and 
articulate well-reasoned opinions.  

2nd preparatory, unit 7, lesson 5   
Students participate in a structured discussion that 
encourages critical thinking by exploring the 
impact of technology on health. This activity is 
designed to guide students through a multi-stage 
reasoning process, helping them develop analytical 
and evaluative skills while forming well-supported 
opinions.  
The first stage of the discussion focuses on 
identifying the issue, where students begin by 
debating whether technology has a positive or 
negative influence on health. Next, involves 
analysing arguments by examining both the 
advantages and drawbacks of technology. They 
learn to recognize and assess contrasting 
viewpoints, an essential skill in critical thinking. 
Finally, students justify opinions with evidence.  

 
         1st preparatory, unit7, lesson 3 
Students engage in a discussion-based activity that 
enhances their critical thinking skills by prompting 
them to reflect on their personal learning 
experiences. This exercise encourages students to 
analyse how they acquire new skills, compare their 
experiences with those of their peers, and express 
well-reasoned opinions about the learning process. 
5.2 Problem-solving: 
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Problem-solving is an important skill that enables 
students to deal with problems in everyday life, 
school, and workplaces. It involves analysing 
problems, considering different options, 
identifying the obstacles encountered in real-life 
situations, and choosing the appropriate solution 
to overcome them. It improves teamwork, time 
management, and conflict resolution, which is 
why problem-solving is regarded as a cognitive 
and intellectual process. Given its cognitive nature, 
scholars like Rahman (2019) define problem-
solving as "a cognitive process that focuses on 
accomplishing an objective for which the students 
do not primarily know a solution technique." 
(p.66) According to that, problem-solving is a 
mental process aimed at achieving a goal that 
requires making a cognitive effort to find a 
solution that is not immediately known. Ganeem 
(2018) expands this definition, describing 
problem-solving as “a set of processes through 
which the learner can use his previous acquired 
knowledge and experience, as well as employing 
the language skills and thinking skills in order to 
arrive to a prospective solution that requires a new 
or familiar situation.” (p.8) He emphasizes that 
problem-solving requires learners to apply their 
prior knowledge, language skills, and thinking 
skills to arrive at a potential solution.  
These definitions show that problem-solving is 
not just an academic skill but an essential tool for 
adapting to our progressively changing world. 
Currently, almost everything is changing, and new 
technologies are transforming every part of life like 
never before. Therefore, Problem-solving is an 
essential skill that students need, both in and out of 
school. Beyond adaptability, problem-solving also 
helps students develop an optimistic mindset when 
facing challenges as it increases their adaptability 

and capacity in handling them; when students 
learn how to solve problems, they develop their 
ability to think critically and creatively by looking 
at problems from different perspectives and finding 
new solutions. Another key importance is that 
problem-solving promotes independence and self-
confidence, as students who can make their own 
decisions without relying too much on others 
become self-assured. It also improves social 
relationships; when students can approach 
problems rationally and systematically, they are 
better at resolving conflicts with friends, 
classmates, and family members calmly and fairly. 

 Because of its wide range of benefits, this skill is 
not only useful for the English curriculum but also 
in all subjects, such as math, science, literature, and 
social studies; for instance, English curricula can 
employ activities in Reading Comprehension, and 
students will know character conflicts by 
identifying problems and proposing the best 
solutions. They can also guess different outcomes 
at the end of the story before reading the 
conclusion. Making inference questions 
encourages them to go beyond the text, read 
between the lines to interpret unstated ideas, and 
understand deeper meanings. Writing activities 
could include creating stories where characters 
solve problems or rewriting alternative endings. 
For example, students could write letters advising a 
friend on issues like overcoming shyness or 
studying well. For speaking and listening activities, 
students can participate in debates about real-
world issues. For instance, they can discuss ways to 
prevent bullying in schools or role-play scenarios 
such as returning a faulty product. 
Due to its importance and positive influence on 
middle school students, the Egyptian Ministry of 
Education included activities that help develop 
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that skill in the preparatory English curriculum in 
order to prepare them for facing challenges in their 
everyday lives and their future careers. 

 
1st preparatory, unit 1, lesson 3 
Learners solve problems sequentially as dictated in 
the flowchart, working from the top to the 
bottom. The activity starts with identifying the 
problem, thinking about possible solutions, 
analysing the reasons for selecting the best 
solution, and finally discussing the most 
appropriate answer with colleagues; this enhances 
interacting with others, thinking critically, and 
making logical decisions based on evidence. 
 

 
2nd preparatory ,unit 6, lesson 5 

The speaking part requires using problem-solving 
skills to find solutions for saving water. Students 
are presented with a mind map about "How to use 
less water" where they need to suggest different 
solutions for saving water; this is relevant to the 
real world as the reduction of Water is a significant 
global issue, making this a relevant problem for 
students to engage with. 
5.3 Emotional Intelligence: 
Emotional intelligence(EQ) is not a modern 
concept but has been long emphasized by different 

philosophers and authors, though without 
explicitly using the term; philosophers like 
Socrates, who said his famous quote, "To know 
thyself is the beginning of wisdom," and 
Pythagoras, who said " Man know thyself; then 
thou shalt know the Universe and God" both 
emphasizing self-knowledge which is one of the 
major aspects of EQ. Furthermore, in his famous 
book The Abolition of Man, C.S. Lewis said, " 
Without the aid of trained emotions, the intellect 
is powerless against the animal organism."  
Emphasizing that one of the ways we can 
overcome weaknesses within us is through 
controlling our emotions and feelings instead of 
letting them control us. 
Furthermore, in his book Emotional Intelligence: 
Why It Can Matter More Than IQ, Daniel 
Goleman (1995) said, "If your emotional abilities 
aren't in hand, if you don't have self-awareness, if 
you are not able to manage your distressing 
emotions, if you can't have empathy and have 
effective relationships, then no matter how smart 
you are, you are not going to get very far."  In 
light of the previous quote, we can understand 
how emotional intelligence (EQ) is not only 
important for students' success but for everyone in 
general. Unlike the previously mentioned 
cognitive skills, critical thinking and problem 
solving, that students would need to get over 
obstacles that might face them, emotional 
intelligence is crucial if they want to succeed in 
both their work lives and personal lives. Daniel 
Goleman discussed further in an interview how IQ 
can predict a person's school performance and 
future earnings because it indicates the type of job 
they can pursue, such as becoming an engineer, 
doctor, or lawyer. However, once they enter such 
fields, everyone else is roughly as intelligent as they 
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are. Their IQ is no longer significant at this point 
because emotional intelligence takes priority. 
According to him, combining intelligence and 
emotions is not what emotional intelligence is all 
about. In reality, though, it's about "being 
intelligent about emotions."  This is what 
educators should be seeking to develop in their 
students, along with other academic skills, if they 
want them to stand out among others in their 
future jobs. 
 Moreover, in his article What Makes a Leader? 
Daniel Goleman (1998) outlined four key aspects 
of emotional intelligence: Self-awareness, self-
management, empathy, and relationship 
management. Self-awareness involves recognizing 
and understanding one’s emotions and how they 
shape thoughts, perspectives, and actions. 
Individuals who struggle with self-awareness often 
find it challenging to strengthen other aspects of 
emotional intelligence. In contrast, those who are 
highly self-aware tend to excel in various areas, 
which is why it's essential for English curriculums 
to emphasize the development of emotional 
intelligence (EQ) to support students in achieving 
success in all their endeavours. The second 
domain, self-management, is the ability to regulate 
one's emotions, ensuring that they don’t disrupt 
ongoing tasks, even in moments of frustration, 
anger, or anxiety. During our field training, we 
noticed that many girls at the school had a lot of 
anger; they didn’t know how to handle their 
feelings in a healthy way, and instead of talking 
things out, they would resort to anger outbursts 
like hitting each other or shouting insults. It is 
becoming more and more important for students 
to improve this skill, and English curriculums as 
well as educators should focus on helping students 
regulate their emotions effectively. Empathy, the 

third part of emotional intelligence, is a key part of 
social awareness. It means understanding and 
caring about how others feel, and this includes not 
just people but also animals. English curriculums 
should support students in developing empathy for 
all living beings, especially because they will 
become future leaders who need to create safe and 
welcoming environments. The fourth component 
is relationship management, which is about 
handling conflicts in a positive way, staying calm 
and listening to others, speaking clearly (which 
links to the next skill), and building good 
relationships where people feel comfortable. 
(Goleman, 1998) This is one more reason why 
developing students' EQ is of the utmost 
importance, and curriculums should include 
content and learning experiences that can help 
students learn how to manage their emotions well 
in order to preserve relationships in their work 
lives and personal lives as well. 
Therefore, given the significance of importing 
such a skill in the students' books, this research 
aimed to analyse the content and exercises of the 
curricula of the preparatory stage while focusing 
on exercises that help improve self-awareness, self-
management, empathy, and relationship 
management. The following are some sample 
exercises discovered that can contribute to 
developing students' EQ if applied in classrooms. 
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     1st preparatory, unit 7, lesson 6 
This unit itself revolved around writing journals 
and describing personal experiences; this writing 
exercise asks them to start writing their journal 
entries. Although this exercise does not explicitly 
state it but it is useful in helping students develop 
their EQ because keeping a diary, in general, is an 
excellent way to develop self-awareness. When 
students learn how to write about their daily 
experiences, they learn how to express their 
emotions and recognize patterns in their emotions 
and reactions, to identify areas of strengths and 
weaknesses in their personality, to track their 
behaviours and bad habits to work on changing 
them; hence, knowing themselves better. 

 
 

 
           2nd preparatory, unit5, lesson 5 
Furthermore, in the 2nd preps' students' book, 
unit 5 'Helping You, Helping Me' focuses on 

encouraging doing random acts of kindness, as in 
the reading section; then, it is followed by a 
speaking exercise that asks students to discuss in 
pairs whether they think that people should always 
do acts of kindness and what act of kindness would 
they do if there was a day for doing acts of 
kindness. By asking students to think of whether 
people should do acts of kindness, we are helping 
them consider others' feelings and how such acts 
can affect others in a positive way, which is key to 
developing empathy 

 Then, there is a project box that asks them to do 
random acts of kindness for three days at home and 
at school while taking notes on what they did and 
how it made people around them feel. This way, 
students maintain positive relationships with those 
around them 
5.4 Effective Communication: 
According to the World Health Organization 
(1997), effective communication means that “we 
are able to express ourselves, both verbally and 
non-verbally, in ways that are appropriate to our 
cultures and situations. This means being able to 
express opinions and desires, but also needs and 
fears. And it may mean being able to ask for advice 
and help in a time of need.”  Communication is a 
vital aspect of our human nature, and it is what sets 
us apart from all other living beings; it is what 
makes us humans. Without being capable of 
expressing our thoughts, fears, hopes, and desires, 
we are only existing rather than living. 
Communication is a flexible tool, allowing us to 
express ourselves in limitless ways even when 
cultural and linguistic barriers exist. Being able to 
employ this gift of communication effectively is 
vital and can transform one’s life completely for 
the better; hence, it is important to look at 
communication not only as a tool for exchanging 
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information but rather as a tool with which we 
construct our realities. Effective communication, 
then, is a skill that must be acquired by all from the 
earliest stages of our lives, as it helps us navigate 
the different phases we go through and enables us 
to express the fears, needs, and desires related to 
those phases.  
The preparatory stage is when students go through 
their early adolescence phase in which they 
undergo significant physical, mental, and 
psychological changes. Hence, it is a phase where 
they feel desperately in need to express and talk 
about these changes, and feel heard and accepted 
in return. It is also a phase where they start to 
develop their own opinions, beliefs, and 
viewpoints related to different areas of life. Thus, it 
is important for their mental and emotional 
development to be able to express them freely and, 
simultaneously, listen actively to others when they 
also express theirs. This is when effective 
communication should come into use, for it has a 
major role to play in preparing students to embrace 
their thoughts and fears, shape their beliefs 
through meaningful interactions, and express them 
effectively with everyone around them without 
the fear of being judged. (Wood, 2016) 
Moreover, effective communication not only 
supports students’ emotional and social well-being 
but also helps them achieve academic growth. It is 
through effective communication that students can 
become active learners and be more involved in 
the learning process. When students are able to 
express their opinions freely and be involved in 
discussions, they will better digest the subject 
matter; they will learn it by heart since they have 
taken part in shaping their knowledge. (Amadi & 
Paul, 2017) Therefore, integrating effective 
communication skills into the curriculum and into 

classes is of great importance in order to create a 
dynamic learning environment, one that helps 
students maximize their academic excellence while 
also enjoying and finding meaning in the learning 
process.  
Communication is one of the most emphasized life 
skills inside the Egyptian English language 
curriculum. Aside from its significant role in 
shaping students’ lives in various areas, employing 
effective communication skills is inevitable when 
dealing with speaking or group activities that 
students come across. Most, if not all, speaking and 
group activities require students to work in 
coordination and communicate well with their 
peers in order to successfully complete the task. If 
done correctly, these activities could highly 
contribute to enhancing both speaking skills and 
communication skills in preparatory stage students. 
Therefore, it is of great importance to ensure their 
successful implantation inside the classroom. Some 
of these activities may include:  

 
        1st preparatory, Unit 11, Lesson 3 
In this activity, students must employ various 
aspects of effective communication in order to 
complete it successfully. First, they choose the 
place of the role play. Student A, next, has to 
employ active listening skills while Student B 
effectively describes directions using clear 
language. Then, Student A gives Student B 
constructive feedback on his/her performance, this 
makes communication effective. This activity also 
requires them to switch roles, which ensures that 
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both students go through the same experience and 
benefit equally. 

 
         2nd preparatory, Unit 5, Lesson 5 
Similarly, this activity requires students to discuss 
choosing a charity. Next, they brainstorm ideas 
together. Then, a discussion between groups is 
held to reach a final decision. This activity requires 
students to utilize effective communication, active 
listening, and decision-making skills. Therefore, if 
applied, it could be a beneficial and effective 
communication activity. 
6. Methods of Research and the Tools 
Used: 
This research employed the mixed methods 
approach, the combination of quantitative and 
qualitative methods, on the role of the English 
language curriculum in fostering essential life skills 
in preparatory stage students. The Likert scale 
survey was used as the data collection tool; it is a 
type of survey that collects responses ranging from 
strongly agree to strongly disagree, providing 
quantitative data that illustrates overall patterns in 
students' opinions. After collecting statistical data, 
an interpretation of students' responses was made 
to understand the meaning behind their answers, 
providing a qualitative analysis of the numerical 
data gathered. This provided a deeper 
understanding of how the curriculum impacts life 
skill development. The survey was conducted on 
105 first and second-year students from Saraya El-
Koba preparatory school for girls in Egypt. A non-
random cluster sample was taken from four classes, 

two from each year. This survey aimed at 
identifying whether students are aware of each 
skill's importance, English lessons include activities 
that employ each skill, the English curriculum 
helps students develop each skill, teachers focus on 
employing each skill in their lessons, and students 
can apply each skill outside the classroom. 
Below are the survey questions presented on EQ 
(the same set of questions was used for the other 
skills to make a total of 32 questions): 
 
 
Table (1): A sample of the survey 
questions 
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7. Limitations: 
The researchers encountered multiple obstacles 
while conducting the survey: 
1) There was no technological equipment that 
facilitated the process, so the researchers fixed this 
by distributing printouts of the questionnaire; 
however, it was costly, given the number of 
students. 
2) Given the students' weak language skills, they 
could not understand the survey questions, so the 
researchers had to translate every question, which 
took a lot of time. 
3) During the conducting of the survey, it could 
not be applied to third prep students as they 
usually did not attend school. Therefore, the 
survey was applied to first and second prep 
students only.   

 
8. Results of the Research: 
8.1 Quantitative analysis: 
 
Table (2): A statistical analysis of the 
Likert scale survey results  
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8.2 Qualitative Analysis:  
Q1: ‘In my opinion, I believe that learning 
emotional intelligence through experience is more 
effective than learning it inside the classroom.’ 
64.57% of respondents selected ‘neutral,’ which 
may suggest that the majority were either 
undecided, did not hold a strong opinion, or 
potentially recognized the value of both 
experiential and classroom-based approaches 
without favoring one over the other. 
Q2: “Emotional intelligence is an important skill 
for my future”, 72.76% agreed, suggesting that the 
majority of the students, after being quickly 
introduced to the skill, recognize EQ as an 
important skill for their future. 

Q3: “I often participate in activities that help 
improve my emotional intelligence skills”, 47.61% 
disagreed, suggesting that most students believe 
that they do not engage in enough activities that 
help them improve their EQ. 
Q4: ‘The activities in my English students’ book 
improved my emotional intelligence skills.’ 
53.14% of respondents selected ‘neutral,’ which 
suggests that most students were uncertain or 
indecisive about whether the book’s activities had 
a meaningful impact on their emotional 
intelligence skills. 
Q 5: “The curriculum provides clear guidance on 
how to develop emotional intelligence skills”; 
51.61% disagreed, suggesting that more than half 
of the students believe that the English language 
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curriculum does not sufficiently direct them in 
developing EQ. 
Q6: “My teacher focuses on the exercises in the 
book that enhance my emotional intelligence 
skills, and not only on the four language skills”, 
37.14% disagreed, suggesting that the majority do 
not believe that the exercises on EQ are not being 
emphasized enough during classes. 
Q7: “My teacher gives me tasks that require using 
emotional intelligence and gives me honest 
feedback on how well I have used them.”, 38.47% 
disagreed, suggesting that the majority believes 
that their teachers do not engage them in tasks that 
require using EQ and, therefore, do not receive 
feedback. 
“Q8: ‘I feel more confident using my emotional 
intelligence skills outside of school after having 
developed them inside the classroom.’ 58.85% of 
respondents selected ‘neutral,’ suggesting that 
more than half of the students were unsure or 
unconvinced about the extent to which their 
English classes contributed to their confidence in 
applying emotional intelligence skills outside of 
school. 
Q9: “In my opinion, I believe that learning 
communication through experience is more 
effective than learning it inside the classroom”, 
“66.28% responded 'neutral', which may suggest 
that the majority of respondents are either 
undecided, see value in both learning contexts 
equally, or do not have a strong opinion on 
whether one method is more effective than the 
other. 
Q10: “Communication is an important skill for 
my future”, 83.04% agreed, suggesting that the 
majority of the students consider communication 
as an important skill for their future. 
 

“Q11: ‘I often participate in activities that help 
improve my communication skills.’ 62.66% of 
respondents selected ‘neutral,’ indicating that the 
majority of students were uncertain or lacked a 
clear perception of how frequently they engage in 
activities that enhance their communication skills. 
Q12: “The activities in my English student’s book 
improved my communication skills”, 69.52% 
agreed, suggesting that most students believe that 
their student's book is integrated with activities 
that help them develop communication skills.  
Q13: “The curriculum provides clear guidance on 
how to develop communication skills”, 66.28% 
responded neutrally, suggesting that more than half 
of the students are uncertain about whether the 
English curriculum provides explicit guidance on 
how to develop communication skills.  
Q14: “My teacher focuses on the exercises in the 
book that enhance my communication skills, and 
not only on the four language skills”, 57.71% 
responded neutrally, suggesting that the majority 
are uncertain whether English teachers prioritize 
communication skills the way they do with 
language skills. 
Q15: “My teacher gives me tasks that require 
using communication and gives me honest 
feedback on how well I have used them.” 57.14% 
responded neutrally, suggesting that most students 
are uncertain whether their English teachers give 
them enough communication-based tasks and 
constructive feedback.  
Q16: ‘I feel more confident using my 
communication skills outside of school after 
having developed them inside the classroom.’ 
67.23% of respondents selected ‘neutral,’ 
suggesting that the majority of students were 
uncertain about the extent to which their English 
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classes contributed to their confidence in applying 
communication skills beyond the classroom. 
Q17: ‘In my opinion, learning critical thinking 
through experience is more effective than learning 
it inside the classroom.’ 67.61% of respondents 
selected ‘neutral,’ indicating that a significant 
portion of the study sample was uncertain about 
which method—experiential or classroom-
based—is more effective for developing critical 
thinking skills. 
Q18, “Critical thinking is an important skill for 
my future,” 77.52% agreed suggesting that a 
significant majority of the study samples recognize 
the value of critical thinking in their future.  
Q19: “I often participate in activities that help 
improve my critical thinking skills.”, 51.42% 
disagreed, suggesting that more than half of the 
answers are not effectively engaging to develop 
their critical thinking abilities. 
Q20: “The activities in my English students’ book 
improved my critical thinking skills.” 53.33% 
responded neutrally, suggesting that over half of 
the respondents are uncertain about the 
effectiveness of their English students’ book 
activities in developing critical thinking. 
Q21: “The curriculum provides clear guidance on 
how to develop critical thinking skills,” 53.71% 
responded neutrally, suggesting that over half of 
the respondents are uncertain about the 
curriculum’s ability to foster critical thinking skills. 
Q22: “My teacher focuses on the exercises in the 
book that enhance my critical thinking skills, and 
not only on the four language skills." 47.04% 
disagreed, suggesting that almost half of the 
answers believe their teachers focus mainly on 
language skills without integrating critical thinking 
exercises. 

Q23: “My teacher gives me tasks that require 
critical thinking and gives me honest feedback on 
how well I have used them.”, 46.47% disagreed, 
suggesting that nearly half of the respondents feel 
their teachers do not provide critical thinking tasks 
or feedback. 
Q24: “I feel more confident using my critical 
thinking skills outside of school after having 
developed them inside the classroom.”, 62.09% 
responded neutrally, suggesting that many 
respondents are not sure about the impact of 
classroom-developed critical thinking skills on 
their confidence in real-life applications 
Q25: ‘In my opinion, I believe that learning 
problem-solving through experience is more 
effective than learning it inside the classroom.’ 
64.57% of respondents selected ‘neutral,’ 
suggesting that more than half of the students were 
uncertain about whether experiential learning is 
more effective than classroom instruction for 
developing problem-solving skills. 
Q26: “Problem-solving is an important skill for 
my future.”, 82.85% agreed, suggesting students 
strongly see problem-solving as an essential skill 
for future success. 
Q27: “I often participate in activities that help 
improve my problem-solving skills,” 51.42% 
disagreed, suggesting that more than half of the 
respondents are not actively participating in 
activities aimed at improving their problem-
solving abilities. 
Q28: “The activities in my English students’ book 
improved my problem-solving skills.”, 52.19% of 
the study sample, suggesting that more than half of 
the respondents believe textbook activities do not 
promote their problem-solving skills. 
Q29: “The curriculum provides clear guidance on 
how to develop problem-solving skills.”, 50.28% 
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disagreed, suggesting that around half of the 
respondents believe the curriculum lacks clear 
guidance in providing problem-solving skills. 
Q30: “My teacher focuses on the exercises in the 
book that enhance my problem-solving skills, and 
not only on the four language skills." 49.52% 
disagreed, suggesting that almost half of the 
respondents believe their teachers focus more on 
traditional language skills than problem-solving 
exercises. 
Q31: “My teacher gives me tasks that require 
using problem-solving and gives me honest 
feedback on how well I have used them.” 48% 
disagreed, suggesting that less than half of the 
respondents feel their teachers do not provide 
problem-solving tasks with their feedback. 
Q32: “I feel more confident using my problem-
solving skills outside of school after having 
developed them inside the classroom.”, 57.14% 
responded neutrally, suggesting that more than half 
of the respondents are not sure about the 
effectiveness of classroom-based problem-solving 
skill development in improving their real-life 
problem-solving confidence. 
9. Interpretation of Results: 
The survey results indicate that the first and second 
preparatory stage students are aware of what each 
life skill is and its importance. However, they 
believe that their English lessons do not include 
enough applications that help them develop those 
essential skills. Although the English curriculum 
incorporates activities and tasks that can help them 
develop those skills, as demonstrated in the 
theoretical framework, they do not get to practice 
those activities in the classroom. Moreover, the 
majority agree that the teachers do not focus on 
helping them improve their soft skills as much as 
their language skills; they also do not focus on 

practicing the activities in the book that enhance 
life skills but rather focus on the content and 
structure. Therefore, students feel that even after 
having been subjected to the curriculum, they still 
are not able to develop those skills despite their 
significance; hence, they are not able to employ 
those skills either within the school or on a daily 
basis.   
10. Recommendations: 
 Based on the survey findings, the researchers 
recommend the following in order to ensure that 
students develop those skills. 
1) The curriculum should present life skills as 
essential learning outcomes instead of treating 
them as secondary.  
2) The teacher's guide should emphasize 
incorporating life skills in lessons and offer 
structured guidance on how to develop them 
alongside language skills. 
3) Each unit should include activities where 
students reflect on their development of life skills.  
4) Instead of focusing only on language skills, 
teachers should connect language learning with life 
skills. 
5) Teachers should focus on implementing the life 
skills-based tasks in the book along with the 
language-based tasks.  
6) Teachers should include performance-based 
assessments to evaluate students' ability to apply life 
skills along with providing students with feedback.  
11. Conclusion:  
 This research tackled the role of the English 
language curriculum in fostering preparatory 
students' essential life skills, including cognitive 
skills (critical thinking and problem-solving) and 
socio-emotional skills (emotional intelligence and 
effective communication). Those four skills were 
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covered in terms of their definitions, their 
importance to students of the targeted age, and 
their inclusion in the preparatory stage curriculum. 
Furthermore, a Likert scale survey was conducted 
on a non-random sample from students of Saray 
El-Qubba preparatory school for girls to 
determine whether the skill-based activities in the 
curriculum help develop students' life skills. 
However, the results show that while the 
curriculum includes activities meant to build these 
skills, they are not effectively practiced in the 
classroom; this is mainly due to the teachers' focus 
on language-based activities and their negligence 
of skill-based exercises despite their significance 
for students' future success. Hence, some 
recommendations were suggested for helping 
ensure their incorporation in English curricula and 
classes, along with suggestions of areas of further 
research. Finally, this study aimed to inspire 
changes in education concerning the 
incorporation of life skills in English curricula in a 
way that makes students not only competent 
language users but also critical thinkers, creative 
problem-solvers, good communicators, and 
emotionally intelligent individuals. 
12. Areas for Future Investigation: 
1) Examine the extent to which teachers are 
trained to incorporate life skills effectively into 
their English lessons. 
2) Expand this research to include other essential 
life skills, such as leadership, adaptability, 
creativity, etc. 
3) Investigate the role of educational technology in 
enhancing life skills. 
4) Explore how the curriculum combines life skills 
and language learning and how this affects 
students' learning. 
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	Abstract
	Assessment plays a significant role in shaping students' academic achievement. This study aims to investigate the impact of formative assessment on students' academic performance and learning process, as well as examine the impact of integrating summa...
	Key Words: Assessment - Formative Assessment - Summative Assessment - Academic Achievement- Integration between Formative and Summative.
	The data showed that 27.1% of students agreed that FA helps them to monitor their academic progress, while 42.7% of them agreed that it helps in identifying their weaknesses and strengths. Also, it showed that 38.5% of them agree that FA helps the...
	Figure (1) impact of FA on Academic Performance.
	Table (5) impact of FA on students learning process
	Figure (2) impact of FA on Students Learning Process
	Table (6) Effects of Integration on Students’ Experience
	The data in Table (6) shows that 19.8% of students who agree that the combination between FA and SA reduces anxiety. While 30.2% of students agree that it causes better identification in the academic achievement. It also shows the same percentage...
	Figure (3) Effects of Integration on Students’ Experience.
	5. Interpretation of Results
	Table (1)
	categorizes the frequency of formative assessment use among groups of respondents. the most popular frequency (56.26%)that most responders conduct FA weekly, indicating that many teachers prefer assessing students on a regular basis rather than ever...
	Table (2)
	Students' grades are displayed in various percentage ranges based on their performance: (61 students out of 96) Scored between 89.5% and 100%, Showing a high academic performance for the majority of students is possible due to many factors, like ...
	Table (3)
	presents the FA types used in this study, and this question in the questionnaire allowed students to choose more than one answer. Home assessments were the most popular assessment type, where 92 students said used it in percentage (95.7%) , indic...
	Table(4)
	these percentages found some drawbacks in applying FA to students; they are shown by the large number of students who don’t see that FA helps them monitor their progress. Also, there are close percentages about helping them improve their preparat...
	In fact, and according to much research on FA, all these areas are related to each other, and all results of each one depend on the others. For example, the difference in students’ opinions about that FA doesn’t help them effectively in monitorin...
	Another problem is that the way FA is applied to them is not effective enough to help them benefit from all its advantages.
	So based on the table, the current integration method may impact negatively on the academic achievement due to the negative effects on anxiety, understanding, identification, and instruction clarity.
	Results of Open-Ended Questions
	Students’ Recommendations
	1. The assessment system (Formative)should be monthly not weekly.
	2. FA should be Homework assignment not quiz.
	3. Reduce the Number of assessments of each subject.
	4. FA should be at the level of the average student.
	5. FA questions should be less difficult.
	6. The percentage of FA grades should be lower and gradually increase.
	7. The Teachers must make students aware of their mistakes in Assessments (provide them with feedback.)
	Challenges Students Face
	1. There are too many assessments and there is no time to study.
	2.  The number of assessments should be reduced.
	3.  FA should be at the level of the average student.
	4. Difficulty of assessments questions and incorrect English words found in assessment questions.
	5. Assessments make students feel stressed and pressured.
	6. Assessment system is too long and doesn't match with the term time.
	7. Assessments make students under pressure to attend school every day and this doesn't suit the circumstances of many students, such as a sick student.
	8. The method of questions in assessment is very boring for students.
	9. The large number of assessments prevent students from practicing their hobbies normally, so students don't study them passionately.
	Discussion
	All these challenges have many causes may be go back to problems in applying FA on students, which causes these difficulties for them. For example, the frequency of FA. Most students face the problem of too many assessments like challenges (1,2,3...
	Also, we have the challenge of the assessments causing stress and pressure might go back to a lack of students’ support; it’s possible that students don’t get enough help dealing with stress and anxiety. Also, students may become more stressed if...
	Interview Results:
	The interview was with two English teachers responsible for the preparatory stage in Almakrezy Governmental Language School in Misr-Elgadeda. The interview provided separate questions that was assigned to each issue to make it easier for the teac...
	1. The positive impact of integrating both summative and formative assessments on students'    performance according to the sample's opinion:
	1. Allow top students to practice a lot through the assessments' questions
	2. Enhance students' knowledge retention through repeated exposure to the educational topics from the assessment's questions.
	3. Provide valuable personalized feedback, which is tailored for each student's strengths and weaknesses.
	2. Challenges
	A. Challenges students face after integrating SA and FA:
	1. Students are not interested in what they have learned from classroom performance or home assignments; they just want to finish them and get grades to succeed.
	2. The number of assessments is too many, and students have no enough time for studying.
	3. Students have no time to write down the required assessments, so they write the answers only in their notebooks.
	4. Printed-out assignments are not permitted, and it is a must to write them down.
	5. Reading comprehension texts cannot be written due to time constraints or printed, and it is very difficult for students to focus only on listening without the text in front of them.
	6. Questions provided on the platform of Ministry of Education have some errors without a review by the designated authorities, and it is difficult for students to understand and confusing for some of them.                                             ...
	7. Excellent students are unsatisfied that they can have the same marks as their less skilled peers at the academic level.
	8. Continuous assessment has more grades (70%) than the final exam (30%), which represents more pressure on the student than necessary.
	9. The questions that students train on in the new assessment system are much easier than the questions of the final exams, and then students will eventually be surprised by the difficulty of the questions.
	B. Challenges teachers face in the new assessment system
	1. Teachers consider the distribution of the grades with the large number of students in the classroom is pressure on them, and a student can be aggrieved by them if they wrote grades wrongly.
	2. The teacher does not have enough time to write all these exercises for assessment on the whiteboard.
	3. There are not enough teachers in school or co-teachers to help students with different patterns of assessment.
	4. Students do not bring books with them to school, and the school environment doesn’t support the use of interactive online materials.
	5. Teachers do not have teachers' guidance nor teachers' book, and the continuous of changing decisions affect their time and effort in classroom negatively.
	6. If the number of classes increases, it will wrongly affect the teachers even more because of poor staffing at school and the lack of educational structures.
	7. No one cares if the student understands the lesson well or not. All that matters is the presence of what is on the platform of the MOE in Students’ notebooks.
	3. Recommendations for improving the effectiveness of integrating formative and summative assessments:
	1. Build and expand the number of schools to accommodate the large number of students.
	2. Increase the number of teachers.
	3. Assign co-teachers to help the main teachers relieve their burden and workload pressure.
	4. Provide innovative materials and useful online resources so that teachers can explain from them easily instead of relying on a teacher's textbook.
	5. Refine the curriculum’s complexities and shortages to accommodate students’ requirements, abilities, and study time.
	6. Reduce the number of assessments to suit students' and teachers' abilities and time.
	7. Reduce the percentage allocated to FA to 30% instead of 70% to limit the side effects of problems associated with this percentage.
	8. Diversify FA questions and exercises to support and stimulate critical and creative thinking and problem-solving skills for students.
	9. Schedule a specific day for implementing the assessments.
	10. Creating alternative assessment methods that consider the current school environment, and that is going to be achieved by removing the issue of bureaucratic decisions in their execution.
	For example, Teacher X suggests that instead of writing the comprehension passage on the whiteboard, the teacher reads it repeatedly to the students and writes only the questions on the whiteboard. Since neither the teacher nor the students are able t...
	Discussion of Results:
	Previous studies have shown that combining formative and summative assessments can have a positive impact on students' academic performance. For example, the study of Mahshanian et al., (2019) found that combining formative and summative assessme...
	Challenges faced by students after Integration
	Through the interview with teachers, several challenges students encountered after implementing the new assessment system. Many students are not truly interested in learning; instead, they only concentrate on finishing tests and earning passing g...
	The fact that some students find it difficult to understand the questions on the educational platform due to errors that have not been reviewed by the relevant authorities is another issue that has been brought to light. This error may divert students...
	In addition to the challenges that students face, the new system means that teachers are under more pressure than ever before. According to them, distributing grades to a large number of students is an extra pressure, and grading the many assessm...
	Effective assessment planning and execution are further complicated by a lack of instructional materials and explicit teacher guidelines. Some teachers have observed that instructional decisions are often made without sufficient planning, which n...
	The lack of teachers and co-teachers to help students complete different assessments is another discussed problem. This circumstance lessens the efficacy of formative assessments by disproportionately affecting students who require more assistance.   ...
	Teachers' recommendations
	Teachers' concerns were taken into consideration when formulating a list of recommendations for improving the new system. These recommendations include lowering the quantity of tests to accommodate teachers' and students' time constraints. FA should b...
	Benefits of integration
	Despite the difficulties, some teachers cited the advantages of combining formative and summative assessments. Excellent students can improve their problem-solving abilities by practicing a large number of questions with this system. Because the ...
	Recommendations of the study
	Based on the research results and data analysis, a set of challenges were identified facing students and teachers due to the incorrect implementation of integrating summative and formative assessment in learning process. Therefore, this study pro...
	Enhance the students' learning experience in the new assessment system
	1. Implement a system that provides students with specific feedback on their performance, allowing them to follow their progress and track their learning strategies.
	2. Provide digital platforms and tools to facilitate interactive, engaging, and accessible assessments that help in maintaining learning process.
	3. Design assessments that focus on students' progression of specific skills and competencies, enabling them to progress through the curriculum at their own pace. For example, rubric is usually used to measure students' performance in relation to a se...
	4. In order to achieve a fair assessment strategy, prevent excellent students from being unsatisfied and ease the procedure for 1st and 2nd preparatory students, the 70% grading distribution applied to FA should be reconsidered.                       ...
	5. Incorporate game design and interactive online materials are important in the learning progression to make the assessment process more enjoyable, motivating students to engage actively with the learning material.
	6. A lot of classroom performances and home assignments make students stressed, therefore they should be less frequent to give them more time for studying.
	7. Designed authorities should be established to review the questions before uploading on the platform because any mistakes could lead to confusion between students.
	Supporting teachers toward the effective use of the new assessment system:
	1. Give teachers frequent training and assistance so they are able to better understand the advantages and difficulties of the integrated assessment system.
	2. In order to foster accuracy and excellence, encourage educators to collaborate on the creation and administration of assessments by combining resources, knowledge, and best practices.                                                                 ...
	3. Provide courses that help teachers become more adept at assessment so they can design reliable, valid, and efficient tests that support learning goals.
	4. As they negotiate the integrated assessment technique and deal with obstacles, both primary teachers and co-teachers should be present in order to raise the standard of assessment.  In addition to easing workloads, having enough teachers in schools...
	5. Encourage an environment of creativity and quality by recognizing and rewarding teachers who show a remarkable dedication to putting the integrated assessment strategy into practice.
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	برنامج الليسانس في الآداب والتربية(الإبتدائي ) تخصص اللغة الإنجليزية و آدابها
	Objectives of the Study
	To demonstrate the effectiveness of using games in teaching new English vocabulary to primary school children. To compare the impact of game-based learning with traditional teaching methods in vocabulary acquisition. To engage students more actively ...
	Introduction
	Building a strong vocabulary is one of the most essential parts of learning a new language, especially for young students who are still developing their basic communication skills. Vocabulary allows learners to express themselves more clearly, underst...
	Using educational games in English language teaching and learning significantly contributes to the goal of learning and acquiring languages through peers and social interaction. Previous studies demonstrated the importance of using games as a basic st...
	Incorporating games into language teaching aligns closely with Gardner's theory of Multiple Intelligences. Games can make the learning experience more enjoyable and engaging, reduce anxiety, and help students build connections with others and with the...
	In many classrooms, traditional methods such as translation, repetition, using synonyms and antonyms, and memorization have been commonly used to teach new words. While these techniques might help in some cases, they often make students passive learne...
	Translation can give students a quick understanding of a word, especially when they share the same first language as the teacher. However, this method can make them too dependent on their native language, preventing them from fully thinking in the lan...
	Memorization and drilling are also widely used, but they focus more on short-term memory than true understanding. Students might remember a word just long enough to pass a test, but they often forget it soon afterward or struggle to use it correctly i...
	To solve these issues, more attention is now being given to interactive and student-centered methods. One of the most exciting and effective strategies is game-based learning. Games make learning more fun and active, encouraging students to participat...
	In this project, we explored how using games could improve vocabulary learning for fourth-grade students. One of the main activities involved a game using a box of cards. Each card had a picture and a vocabulary word. Students would pick a card and de...
	To make the learning experience even more complete, we also added other engaging methods:
	Word Parts (Morphology): Students learned how to break down words into prefixes, roots, and suffixes. This helped them figure out the meanings of new words by understanding how they are built. For example, knowing that “un-” means “not” helped them un...
	Contextual Learning: New words were introduced within real-life situations, stories, or full sentences, rather than being taught on their own. This gave students a better understanding of how to use the words in context and helped them connect meaning...
	Flashcards: We also used flashcards that showed the word on one side and a picture, definition, or example sentence on the other. These visual tools made it easier for students to remember and understand vocabulary, especially during group work or rev...
	The goal of using these interactive strategies was not just to help students memorize words, but to actually understand and apply them in real-life situations. By using different senses and learning styles—like seeing, hearing, moving, and speaking—st...
	Throughout this project, we also paid attention to how these strategies affected student confidence, motivation, and classroom participation. Many students felt more relaxed when learning through games, which helped reduce the fear of making mistakes ...
	Characteristics of Educational Games
	Educational games often incorporate audiovisual elements, which engage multiple senses and make the learning process more impactful and memorable. They naturally boost learners’ motivation, as play is an instinctive activity—making it an effective way...
	They stimulate intellectual engagement and contribute significantly to cognitive development, especially in fostering creativity. One of the advantages of digital games is their flexibility—they’re not limited by time, allowing learners to play whenev...
	However, it’s important to use these tools in moderation, as excessive use without proper guidance may lead to health or behavioral concerns.
	Overall, this study aims to show how traditional vocabulary teaching methods can be improved by adding games and interactive techniques. By comparing the outcomes of both approaches, we hope to offer helpful insights that can guide teachers in creatin...
	Theoretical Framework
	The Importance of Using Games in Teaching New Vocabulary to Primary School Students
	Teaching vocabulary is one of the most essential aspects of language learning, especially for young learners in primary schools. Vocabulary is the foundation of language skills—speaking, listening, reading, and writing—and it plays a critical role in ...
	Games provide a fun, interactive, and dynamic learning environment that captures children's attention. At the primary school level, children are naturally active, curious, and playful. By incorporating games into the learning process, teachers can tak...
	Another key benefit of using games is that they reduce anxiety and create a positive atmosphere in the classroom. Traditional vocabulary teaching often relies on drilling and testing, which can be stressful and intimidating for young learners. On the ...
	Furthermore, games can be easily adapted to suit different learning styles and levels of ability. Visual learners can benefit from picture-based games, auditory learners can enjoy listening games, and kinesthetic learners can participate in movement-b...
	In addition, games can promote cooperation and communication among students. Many vocabulary games are designed for pairs or small groups, which encourages teamwork, sharing, and peer learning. This social interaction helps students learn from each ot...
	In conclusion, using games to teach new vocabulary in primary schools is not only more enjoyable for students, but it is also more effective than traditional methods. Games support active engagement, reduce anxiety, cater to different learning styles,...
	Traditional Teaching Methods Underlying Theories:
	Behaviorism:
	Learning is viewed as a response to external stimuli. Knowledge is transmitted from teacher to student, with a focus on reinforcement and repetition.
	Realism:
	Emphasizes the delivery of factual knowledge and objective truth. The teacher is the central authority who imparts knowledge to passive learners.
	Role of the Teacher:
	-Acts as the main source of knowledge.
	-Controls the classroom and directs the learning process.
	Role of the Student:
	-Passive recipient of information.
	-Learning is based on memorization and rote practice.
	Educational Goals:
	-Emphasis on outcomes such as test performance and factual recall.
	-Focus on knowledge transmission and discipline.
	Modern (Constructivist) Teaching Methods
	Underlying Theories:
	Constructivism:
	Learning is seen as an active process where students construct their own understanding based on prior knowledge and experiences.
	Sociocultural Theory (Vygotsky):
	Emphasizes the importance of social interaction and cultural tools in learning. Learning is enhanced through collaboration and guided support (scaffolding).
	Inquiry-Based and Experiential Learning:
	Encourages exploration, questioning, and problem-solving to develop deeper understanding.
	Role of the Teacher:
	Acts as a facilitator and guide.
	Creates a supportive learning environment and encourages exploration.
	Role of the Student:
	-Active participant in the learning process.
	-Engages in discussion, collaboration, critical thinking, and self-directed learning.
	Educational Goals:
	-Develop critical thinking, creativity, and lifelong learning skills.
	-Focus on understanding, application, and real-world relevance.
	The theoretical framework serves several important functions in this research. First, it defines the key concepts that are central to understanding the study, such as traditional and new teaching methods. Next, it introduces theories that explain the ...
	Traditional teaching, often teacher-centered, focuses on knowledge transmission and memorization, while modern methods emphasize student-centered learning, active engagement, individualized instruction, and the use of pictures like look and describe s...
	As we are living in the 21 century, the teaching process continues to witness a paradamic shift, from the traditional teaching method to a more active and student-centered approach which is using the modern teaching methods that are capable of assessi...
	In today’s changing world, the teaching process continues to witness a paradigm shift from the traditional method of teaching and learning to a more active and learner centered approached (Dr. Al-Quds University. RESS Journal)
	(Route Educational & Social Science Journal) (Volume 10/Issue 2, March 2023)
	Traditional Methods of Teaching: Traditional teaching methods are generally characterized by teacher-centered approaches where the teacher plays a dominant role in delivering content, and students are mostly passive recipients of knowledge. These meth...
	I noticed that new Methods of Teaching, in contrast, are based on more student-centered approaches that emphasize active learning, collaboration, These methods include flipped classrooms, The focus is on engaging students, fostering critical thinking,...
	Variables: The study will focus on several key variables that are impacted by traditional and new methods of teaching: We let the students look at the pictures and describe what they see.
	Student Engagement: The level of active participation and interest shown by students in the learning process.
	Learning Outcomes: The academic performance and understanding achieved by students, typically measured through assessments or tests. And the researchers noticed the difference in grades after and before the new teaching methods
	Teacher-Student Interaction: The nature and frequency of communication and collaboration between students and teachers.
	Critical Thinking and Problem-Solving: The ability of students to apply knowledge in novel situations and engage in complex decision-making.
	Previous studies and similar research
	In order to establish a robust theoretical framework, it is essential to examine previous studies and research that have investigated the differences and impacts of traditional and new methods of teaching words.
	Studies on Traditional Methods of Education
	Traditional methods of education, characterized by teacher-centered approaches, structured lectures, and the use of textbooks, have been the foundation of education systems worldwide for centuries. Despite the rise of new educational methods, traditio...
	As Smith’s study (2005) focused on the role of teacher-led instruction and the emphasis on rote memorization in traditional education. The study found that traditional methods are effective in transmitting factual knowledge, especially in subjects lik...
	Johnson & Christensen (2008): This research delved into the limitations of traditional classroom settings, particularly the lack of student autonomy and the passive role of students. The study indicated that students in traditional classrooms often s...
	The theoretical framework outlined in this section provides a comprehensive overview of the key concepts, theories, and previous studies that will guide this research. By reviewing the strengths and weaknesses of both traditional and new teaching meth...
	Methods of Research and the Tools Used
	Traditional teaching methods have long been used in classrooms to introduce new vocabulary to students. These methods typically rely on direct translation, memorization, and repetition. While such approaches can be effective to some extent, they often...
	This study aims to evaluate the effectiveness of using educational games as a method for teaching vocabulary to fourth-grade students. Specifically, it investigates whether games can improve students’ understanding, engagement, and retention of new En...
	Throughout the study, multiple types of vocabulary games were introduced into the classroom. Each game targeted a different learning aspect—ranging from word recognition and context usage to morphology and memory recall. The results obtained from comp...
	Methodology
	To conduct this study, the researchers selected the first lesson from Unit 11 of the fourth-grade English curriculum. The lesson contained a set of new vocabulary words intended for comprehension, pronunciation, and usage. The study was carried out ov...
	(1) Traditional teaching,
	(2) Game-based learning, and
	(3) Assessment of both approaches.
	Phase 1: Teaching Vocabulary Using Traditional Methods
	In the initial phase, vocabulary was taught through the conventional method. The researchers presented each word, explained its meaning in Arabic, and asked students to repeat the word multiple times. This was followed by verbal and written examples p...
	Although the students participated, the engagement level remained low. Most responses were mechanical and lacked real understanding. After this phase, a vocabulary test was administered. The test required students to match words to their meanings, fil...
	Phase 2: Implementing the Game-Based Learning Approach
	To create a more engaging and effective learning experience, the researchers introduced a series of educational games designed to reinforce vocabulary acquisition in an interactive way.
	These games catered to different learning styles—visual, auditory, kinesthetic—and created a classroom environment full of energy, creativity, and active participation.
	Game 1: Vocabulary Box Game
	In this game, we placed a set of small cards in a box. Each card displayed a picture and the English word it represented. Students were asked to randomly draw one card and then prepare to describe the word without saying it. When chosen, each student ...
	Game 2: Word Parts (Morphology)
	This game was designed to teach students how words are built. They learned to break down vocabulary into prefixes, roots, and suffixes. For example, the word "unhappy" was analyzed as "un-" (a prefix meaning 'not') and "happy" (the root word). Student...
	Game 3: Contextual Learning Game
	Vocabulary was also presented within meaningful contexts—such as in short stories, dialogues, or real-life situations. Students were asked to read or listen to these sentences and guess the meaning of the new words. For instance, in the sentence “Sara...
	Game 4: Flashcard Challenge
	Visual learning was supported through the use of flashcards. Each flashcard had the word on one side and an image, a definition, or a sample sentence on the other. Students played various games using the flashcards, such as memory-matching games, grou...
	These games collectively addressed multiple aspects of language acquisition—pronunciation, comprehension, memory, and usage. Students showed greater enthusiasm during these sessions, often asking to repeat the games and showing noticeable improvements...
	Phase 3: Assessing the Impact of the Game-Based Approach
	After the implementation of the game-based approach to teaching vocabulary, a follow-up assessment was conducted to evaluate its effectiveness. A second vocabulary test was administered, designed to mirror the format and difficulty level of the test p...
	The results of the test were highly encouraging. There was a noticeable and significant improvement in the students’ performance. A large proportion of the students scored high marks, demonstrating a solid understanding and retention of the new vocabu...
	In addition to the quantitative data provided by the test scores, qualitative observations from classroom activities further confirmed the success of the game-based approach. Students appeared more enthusiastic and engaged during lessons. They activel...
	Moreover, the classroom atmosphere underwent a positive transformation. Games created a more relaxed and joyful environment, where students were not afraid to make mistakes or ask questions. They collaborated more willingly with their peers, shared id...
	The comparison between the two instructional phases—traditional versus game-based—clearly illustrated the numerous advantages of incorporating games into vocabulary teaching. The game-based approach led to higher academic performance, improved confide...
	Results of the research
	Creative Games is a great idea to motivate students and
	develop their abilities in a fun and unconventional way! By applying this idea, important learning goals can be achieved:
	1) Increase enthusiasm for learning: - Turning education into an enjoyable experience that makes students more willing to participate and pay attention.
	2) Stimulate Creativity: - Encourage students to think outside the box and come up with new solutions while playing.
	3) It allows students to understand difficult words through hands-on experience.
	All students achieved ideal results after using the modern method (creative games) for teaching.
	This means that modifying the teaching methodology led to improved group performance.
	There is a significant change in the results between the before and after periods as they have improved significantly.
	Positive Change: All students saw a significant improvement in their grades, moving from poor grades to a final exam grade.
	At first, there was a clear difference in the students’ performance, indicating a difference in academic level or influencing circumstances. For example, the third student received a very low grade compared to his classmates.
	The evidence of the success of the idea of creative games that were used is that each student has an educational level, and this was made clear through the few grades, but when using this method, the grades of all the dogs were unified to the final gr...
	The large discrepancy in pre-test scores indicates a performance gap between students. It appears that some students were facing clear difficulties in understanding the content or performing the tests. It is possible that the old teaching method affec...
	After using the game, the results indicated a significant leap in performance for all students. The new educational strategy was adopted, which supported students and implemented a modified evaluation system that led to strengthening and modifying the...
	Percentage Change:
	1. Student 1: From 42.86% to 100%
	2. Student 2: From 71.43% to 100%
	3. Student 3: From 21.43% to 100%
	4. Student 4: From 57.14% to 100%
	5. Student 5: From 28.57% to 100%
	Linking Improvement Results to Creative Games Student 10 who moved from 6/14 to 13/14 may have benefited from stimulating games that enhanced their understanding of the material.
	Student 11 who improved from 10/14 to 12/14 may have gained new analytical skills through games, which helped them achieve at a higher level.
	Student 16 who regressed from 9/14 to 13/14 may have needed other types of games or additional support methods to avoid regression.
	Example: Before the improvement, the result was 6. After the improvement, the result was 14, which reflects development. It seems that the student showed deep understanding after the change.
	Moving to 95% reflects significant development and indicates significant success in raising performance levels.
	The performance gap was completely closed due to the use of the creative game method, regardless of the previous disparity. Turn poor performance into perfect performance Achieving justice in the performance of the ideal result shows the convergence o...
	Using creative game to teach words leads to better results than traditional methods. These students were facing very clear difficulties in reaching the acceptable level as a result of using traditional methods. The effort put into using the creative g...
	Incorporating academic concepts into games helps students absorb the material more deeply.  Practical experience of abstract ideas increases their ability to recall information.
	Reduces stress and anxiety
	- Learning through gaming reduces stress when studying.
	Gives students the opportunity to learn in a more relaxed manner, which enhances performance.
	Interpretation of Results
	1. Analysis of Results
	The results of this study reveal a significant improvement in students’ vocabulary acquisition after implementing a game-based learning approach. In the pre-test phase, students displayed considerable variation in their vocabulary knowledge, with scor...
	The significant improvement observed after the intervention suggests that educational games are highly effective tools for vocabulary instruction. This outcome is in line with the research conducted by Gee (2003), who emphasizes that games provide an ...
	This finding supports the view that gamification can bridge the gap for learners who face challenges with traditional methods. As noted by Anderson and Dill (2000), video games, when used in educational contexts, enhance learners’ engagement and motiv...
	Additionally, the results of the study reveal that learning through play fosters motivation and engagement, which are essential elements for successful vocabulary acquisition. According to Ryan and Deci (2000), motivation plays a crucial role in the l...
	Although only the Vocabulary Box Game was implemented in this study, other games such as the Word Parts Game, Contextual Learning Game, and Flash Card Challenge are suggested based on existing literature as potential tools for enhancing vocabulary acq...
	2. Cognitive Benefits of Game-Based Learning
	The cognitive benefits of game-based learning are particularly significant in the context of vocabulary acquisition. The interactive and dynamic nature of games allows students to actively engage with the material, which is essential for long-term ret...
	Furthermore, the repetitive nature of game-based learning provides students with multiple opportunities to encounter and use new vocabulary, which is crucial for solidifying their understanding. Studies by researchers such as Brown (2007) have demonst...
	In addition, game-based learning fosters critical thinking and problem-solving skills. According to Gee (2003), games often require players to make decisions, solve puzzles, and strategize, which can enhance cognitive processes such as memory, attenti...
	3. Impact of Game-Based Learning on Student Motivation
	One of the most notable aspects of the study is the significant increase in student motivation. Prior to the intervention, many students expressed a lack of interest in vocabulary learning, with some even perceiving it as a tedious task. However, afte...
	As Deci and Ryan (2008) explain, intrinsic motivation, which is the desire to engage in an activity for its inherent enjoyment, is a key driver of learning. In the context of this study, the students’ newfound enthusiasm for vocabulary acquisition can...
	The role of motivation in language learning cannot be overstated. According to Dörnyei (2001), motivation is one of the most important factors influencing second language learning success. Students who are motivated are more likely to engage with the ...
	4. Long-Term Impact of Game-Based Learning
	While the study demonstrated significant improvements in vocabulary acquisition immediately following the intervention, it is important to consider the long-term effects of game-based learning. Research suggests that the benefits of game-based learnin...
	In the context of this study, it is likely that the students will continue to benefit from the vocabulary they acquired during the game-based learning intervention. The high level of retention observed in the post-test suggests that the students were ...
	5. Practical Implications for Educators
	The findings of this study have significant practical implications for educators seeking to improve vocabulary acquisition among primary school students. The study suggests that game-based learning is an effective and engaging method for teaching voca...
	Moreover, the study highlights the importance of providing students with opportunities to practice vocabulary in multiple contexts. Games offer students the chance to interact with vocabulary in various ways, which can enhance their understanding and ...
	In addition, the success of this study demonstrates that game-based learning can be particularly effective for students who struggle with traditional language learning methods. The significant improvements observed in students with lower pre-test scor...
	Conclusion
	This research has aimed to develop innovative and renewable strategies for teaching vocabulary through the use of educational games, which have proven to be effective tools for enhancing the language acquisition process among primary school students. ...
	The findings indicate that the application of vocabulary games such as the Vocabulary Box Game, Word Parts Game, Contextual Learning Game, and the Flashcards Challenge significantly contributes to the improvement of students' skills in listening, spea...
	Moreover, these strategies foster a collaborative learning environment. Students not only enhance their language skills but also improve their social and emotional learning. They develop communication skills by interacting with their peers and learn t...
	It is also evident that the benefits of these strategies extend to teachers. Educators are able to save time and effort by incorporating these games into their teaching practices. Instead of spending long hours on repetitive explanations, teachers can...
	The use of games enables teachers to carry out reliable evaluations of their students’ progress. By observing how learners perform in these tasks, teachers can assess not only vocabulary retention but also comprehension, application, and overall langu...
	The results of the study reveal clear progress in students' academic performance, particularly in vocabulary comprehension and application during exams and classroom discussions. The game-based approach supports the sensory learning process that is es...
	Based on the study's outcomes, several key recommendations can be offered to educators for more effective vocabulary instruction. Firstly, teachers should integrate visual aids and real objects into their lesson planning, as these tools help in concre...
	Furthermore, teachers should recognize the critical role of creativity in primary education. It is essential to design tasks that spark curiosity and make students eager to understand the game’s purpose, the rules they need to follow, and how to inter...
	In conclusion, the games explored in this research provide innovative and effective strategies for teaching vocabulary by linking sensory experiences with cognitive learning. These strategies not only improve students' language skills but also enhance...
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