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» Abstract

The study examines the challenges of social inctur Persons
with Disabilities (PWDs) in higher education in Egy It aims to
determine whether reasonable accommodations areidpth to
students with disabilities in schools more ofteanttin universities.
The study suggests that universities offer an igadt, inclusive
education compared to schools. A mixed-methods cggbr was
used to collect data from various sources. Firstedew was
conducted on the laws, treaties that Egypt haSegtipublications,
and Ministerial Decrees regarding PWDs. Second,i-sanrctured
interviews with students with disabilitiesnX7) in a private
university in Egypt were conducted to determinaiésson social
inclusion for PWDs in higher education in Egypt dymparing the
experiences of students in the sample, in highexcatn versus
schools. Lastly, the researchers used data calledi®m
observations of the experience of students withldisies in higher
education. Results revealed that the private usityerunder study,
has offered better, reasonable accommodations téatests with
disabilities than their private schools. In ternissocial inclusion,
students with disabilities have asserted that tlieywe open
communication with their instructors, peers, arat they feel more
comfortable working in group activities in theiriversity compared
to their private schools. Hence, the hypothesishef study holds
theoretically, since most of the previous studiesed that schools
offer more reasonable accommodations for studeititsdisabilities
than universities. While in application, studentgesd that they
received better accommodations at their univeraitych resulted in
their social inclusion in their educational expede.

Key words: Students with disabilities, Sociallnclusion Policy,
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e [ntroduction

In recent years, the concept of Equality, Diveraitygl Inclusion
(EDI) has been prioritized in different societiesrdwide, and
the need for reducing inequalities has been empbadiy the
Sustainable Development Goals (SDGs). The probldmchwis
discussed in this research is to what extent stsdevith
disabilities are socially included in educationagtitutions. This
social inclusion is based on facilities and accomatons
provided to those students.

Previous studies identified lack of proper accomatimeh in
university education; however, the research wouwdd the same
criteria used for social inclusion in previous sésdto prove or
disprove their findings in accordance with studeewsluation for
both school and higher education.

Therefore, the research questions whether studertis
disabilities are better accommodated and includesthools or in
higher education. This would be explored by thedstus’
feedback on both educational institutions to idgrttie problem
of how to achieve better inclusion for them witlierence to the
Egyptian legislations versus actual practices sesswhat kind of
policy reform needed to foster better social inidaspolicy in
higher education.

Initially the paper hypothesis is analogous to es research
which assumes that accommodation in higher edutaiso
inconsistent with school education to find outhifstassumption is
valid or not. The research methodology would rety primary
data through semi-structured interviews with stuslemwith
disabilities enrolled in a private university totain their shared
experiences in accommodation and social inclusidooth stages
of school and higher education.
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Literature Review

According to the latest profile of Egypt's 2017 tscsfrom
the CAPMAS on persons with disabilities among people above
five years old, standsat10.67%.However, there iavadlable data
on how many students with disabilities are enroliedhigher
education and schools.

On the legal front, the Egyptian Constitution camfsrequality
for persons with disabilities in terms of politicadconomic,
cultural, educational, vocational, and social st for them
(article 53§, along with the provision of required assistange t
help them have a decent life (article 54)dditionally, Law No.
10* of 2018 states the preparations, procedures, aoig heeded
for persons with disabilities to help them liveitHeres as equally
as possible to othetrsThe law also affirms the rights to integrate
students with disabilities in various activitiesndaces, and public
facilities, besides ensuring adequate representairo local
councils and the House of Representatives. Intenmaity, Egypt
joined the United Nations Convention on the Persaorith
Disabilities in 2006 and signed the African Protomo the Rights
of Persons with Disabiliti€s However, some assessment is

'CAPMAS (2017). www.capmas.gov.eg

Egyptian Constitution (2014). Article 53upreme Standing Committee for
Human Rightshttps://sschr.gov.eg/en/the-egyptian-constitution/

3Egyptian Constitution (2014). Article 58upreme Standing Committee for
Human Righthttps://sschr.gov.eg/en/the-egyptian-constitution/

“Egyptian Law 10 (2018). Rights of Persons with Dikties. State
Information  Servicéttps://www.sis.gov.eg/Story/142989/Persons-with-
Disabilities-Law-and-its-implementing-regulationgypt's Vision 2030
(2016). Goal 2 Social Justice and Equality.

*Supreme Standing Committee for Human Rights (SSCHER)20).
“National Efforts to Promote and Protect the Riglus Persons of
Disabilities in Egypt on the Occasion of Internata Day of Persons
with  Disabilities, International Human Rights Days Report.
https://sschr.gov.eg/media/qzgke5c0/hrd-8-2020e#n.p

®African Union (2018). Protocol to the African Charter on Human and
Peoples’ Rights on the Rights of Persons with Disdegs.”
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needed to know if actual practices align with in&gional
legislations of social inclusion.

Institutionally, in Egypt, many institutions have edn
established to comply with the purpose of the Idgainework
aforementioned. This includes establishing entit@mscerned with
the rights of persons with disability, such as National Council
for Disability Affairs, to develop, protect the hty of persons
with disabilities, and raise awareness and propegrcise them.

More importantly, the establishment of the Supgéuhd for
Persons with Disabiliti€swhich is supposed to help persons with
disabilities on many fronts, including the educaéibsphere, and
provide various scholarships to universities nadllyn and
internationally, which will be investigated in thissearch.

Strategically, within the framework of Egypt 2036¢ goal of
social justice entailed protecting marginalized andnerable
groups, including persons with disabilities, thrbugurbing
discrimination against them. In compliance with Netional Plan
for Persons with Disabilities, the Ministry of HighEducation
and Scientific Research, in turn, facilitates andoriones the
learning process and educational process and sserprovided to
students with disabilities and introduces basic cepts of
disability in all educational curricula.

The National Plan for Childhood and Motherhood (2@P30)
consists of goals aimed at improving the qualitydéication and
health services provided to children with disal@$tby increasing
their enrollment numbers, equipping schools with tiecessary
tools, and establishing special education schoolderms of
curricula. Additionally, it focuses on training tdeers and mental
health professionals to effectively support chikdrewith
disabilities. However, this initiative is appliedlsly to pre-
university education, lacking equivalent measuras higher

"Egyptian Law 200 (2020). Support Fund for Persoith Disabilities.State
Information Servicéittps://www.sis.gov.eg/Story/170472/Sisi-approves-
amendments-to-persons-with-disabilities'-law?lamgae
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education to ensure consistent support for studemih
disabilities.

Moreover, the SDG goal number four aims to guametgual
and accessible education by building inclusive rigay
environments and providing the needed assistancedosons
with disabilities by aims to eradicate prejudice dan
discrimination based on an individual or group of
individuals’ protected characteristics.

The implication of the fourth goal of SDGs has tareas that
directly impact students with disabilities in High&ducation
Institutions, namely, accessible infrastructurehsas buildings
and education facilities, and equal access to eaucaand
vocational training without any focus on the sodiatlusion
dimensiof. EDI “ensures fair treatment and opportunity fior &
aims to eradicate prejudice and discrimination Bas® an
individual or group of individuals’ protected chetaristics®.
This global pressure on fostering EDI in sociefresn within has
caused many legislators to consider legal protediund inclusion
of marginalized groups and communities, includirgspns with
disabilities, as a group that is protected, in etiooal contexts,
by creating an environment where all studentsiegtomed and
valued.

The enrollment of students with disabilities in lineg education
has increased recently due to global efforts teatited in the
development of inclusive educational legislatiosach as the
United Nations Convention on the Rights of Personsgh wi

®Hosny, O. H. (2023).0pening Windows and Closing Gaps: A Case
Analysis of the Agenda Setting of Egypt’s Inclugtolicymaking Process
in Higher Education Institutions”[Ph.D. Thesis, Lancaster University].
https://www.proquest.com/dissertations-theses/ogenindows-closing-
gaps-case-analysis-agenda/docview/2812065847/se-2

University of Edinburgh (2025)What does Equality, Diversity, and
Inclusion meanchool of Physics and Astronomy.
https://www.ph.ed.ac.uk/equality-diversitydan inclusion/about-
edi/what-does-equality-diversity-and-inclusion-mean
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Disabilities (CRPDY, specifically in article 24, which is
concerned with education. It provides a theorefiGahework for

persons with disabilities to support their socratlusion in the

learning process by providing reasonable accomnuwdahat

should be made available to them. The conventitcl@provides

an integrated framework for this community, but thetual

practices show a gap between theory and practice.

For many countries, they have kept the concepeasaonable
accommodation in educational institutions excludmelearning
the sign language or merely providing logistics the
surroundings to facilitate the movement of studevite physical
disabilities. For students with learning disalal#j reasonable
accommodations provided have been exclusive foimgadpecial
exams for them without adequate consideration lier role of
social inclusion in facilitating their learning foess.

A reasonable accommodation is defined as a “madiba or
adjustment to a course, program, service, or &gtivhis enables
a qualified student with a disability to have amua&gopportunity
to access and use benefits, privileges, and servicat are
available to similarly situated students withousatiilities™. In
this paper, the concept of accommodation will beadened to
include the significance of integration rather tlsagregation in
the learning process based on the social model hwkiiews
disability as barriers in society, such as physmalattitudinal
barriers, rather than an inherent flaw in the imdlral if the
environment creates handicaps and barriers, notdik&bility
itself.

YUnited Nations (2006).Convention on the Rights of Persons with
Disabilitieshttps://www.un.org/development/desa/disabilitieai@ntion
-on-the-rights-of-persons-with-disabilities.html

“Oregon State University (2025). Office of the DedrStudents Disability
Access Services, Determining Reasonable Accomnmdati
https://ds.oregonstate.edu/book/das-student-hahkdtizapter-3-
determiningreasonableaccommodations
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Models of Disability

Historically, the perception of disability was lied to the
medical condition, which was known as the “medicaidel of
disability”*?. This model had emerged by the end of the ninéteen
century when scientists and doctors had replaceddithority of
religious mer’. The medical discourse of this model has
explained disability as one aspect of the humary@d mind,
and perceives it merely from a biological standpownvhich
attributes disability to natural factdfs

The medical model has been rejected in an educadtocamtext,
instead, the social model was found to be morevaele to
education as it argues that disability is imposednalividuals by
society. The social model, unlike the medical mpdistinguishes
impairment from disability. It claims that impairnmte is a
deviation from the body’s normal function, but diddy is a
limitation in an individual’s activity that resultsom the social
exclusion of those individuals and failure to acoomdate and
include ther?. It tracks disability to the isolation and exclusiof
persons with impairments from participation andagrement.

12Riddle, C. A. (2018).“Disability and disadvantage in the capabilities
approachi. InA. Cureton, & D. Wasserman (Eds.), The oxftsahdbook
of philosophy and disability. Oxford University Bee

https://doi.org/10.1093/oxfordhb/ 97801908622.013.19.

Humpage, L. (2007).Models of disability, Work and Welfare in Australia
Social Policy & Administration; 41(3), 215-231.
https://doi.org/10.1111/j.1467- 9515.2007.00549.x

“Brittain, 1. (2004). Perceptions of disability anttheir impact upon
involvementin sport for people with disabilities @t levels. Journal of
Sport and Social Issues, 28(4), 429-452.
https://doi.org/10.1177/0193723504268729

>Goodley, D. (2001). l“earning Difficulties’, the Social Model of Disaityl
and Impairment: Challenging epistemologies. Disapil& Society
16(2), 207-231. https://doi.org/10.1080/09687590B5816

*Bingham, C., Clarke, L., Michielsens, E., & Van tkeer, M. (2013).
“Towards a social model approach?: British and Dutdisability
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Accordingly, students with disabilities are victimis‘epistemic
injustice,” which refers to their lack of credilyli of the
information, knowledge, and experiences they sl@aeause of
the prejudices of others Therefore, inclusive education would be
a major contributor to reducing injustice relatedetducational
access and academic achievement.

A third approach, which is meant to solve the dipancy
between the medical and social modes, refers tadpabilities
approacf?. It asserts that individuals with disabilities lkafull
freedom to achieve their well-being based on tb@nabilities and
functions®. It bypasses the social injustice facing persoith w
disabilities and claims that various factors nofyndétermine the
well-being of those people, such as age, genderjrmpairment
level, which are all related to the education systén short, it
perceives a disability as normal human variati@t dannot solely
determine the well-being of a person; other factiars

Since the research adopts the public policy ofadonclusion,
it would be reflecting more on the social model iagan be
measured within the educational context, and it ldvaeflect
more insights on what the government in Egypt sthald and
what policies should be made to facilitate socratlusion of
students specifically in higher education domain.

policies in the health sector compared®ersonnel Review, 42(5), 613—
637. https://doi.org/10.1108/PR-08-2011- 0120

"Rosas, R. A. M., & ~ Alvarez, S. J (2022)Epistemic injustice in the
education of people with mental disabilities£duca¢™ ao &Realidade,
47, Article e116051. https://doi.org/ 10.1590/2 6286116051vs02

8 im, S. (2020). The Capabilities Approach to inclusive educatiore- R
envisioning the Individuals with Disabilities Eduicen Act’'s least
restrictive environment’Disability & Society, 35(4), 570-588.
https://doi.org/10.1080/09687599.2019.1649119

“Robeyns, 1., & Byskov, M. F. (2023)The capability approach”In E.
Zalta, & U. Nodelman (Eds.), The stanford encyctbaeof philosophy.
https://plato.stanford.edu/archives/sum2023/erdtambility-approach.
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Inclusive Education in Egypt

The major definition of inclusive education is ddtited to the
UNESCO has defined social inclusion aghe‘ process of
reinforcing the capacity of education systems tocame and
reach out to all learners”(UNESCO, 2017: 7. This process
includes the transformation of educational insiots to cater for
all learners regardless of their differences inclgdphysical
disabilities with the purpose of providing equalanbhes and
eliminating barriers among learners (UNESCO, 2008: 5

Another definition provided by Norwiéh has envisioned
inclusion as the ability to engage students iraanieg community
based on equity, community cohesiveness, and sactaptance.
Glazzardperceived inclusion as the ability to take advaetaf
heterogeneous community members, who can compleesait
other. Cologoffconcluded the previous definitions by asserting

UNESCO (2017)A guide for ensuringnclusionandequityin education

Paris UNESCO.

http://unesdoc.unesco.org/images/0024/002482/ 243 paf

“IUNESCO(2008)Inclusive educatiariThe Way of the Future, Forty-eight

session of the international Conference on EducaReference document:
ED/BIE/CONFINTED 48/3. Geneva: UNESCO.

http://www.ibe.unesco.org/fileadmin/user_uploadi€plDialogue/48th_ICE
/CONFINTED_48-3_English.pdf

#Norwich, B. (2013). Addressing Tensions and Dilemmas in Inclusive
Education: Living with uncertainty” New York, USA: Taylor and
Francis.https://www.taylorfrancis.com/books/monoAB24/9780203118
436/addressing tensions-dilemmas-inclusive-educdirahm-norwich

Glazzard, J. (2014). Ffom Integration to Inclusive Education in
England:llluminating the Issues through a Life Mgt Account’
International Journal of Learning, Teaching and dadional Research,
9(1), pp. 107-116.

https://www.researchgate.net/publication/293811868m _Integration_to_|
nclusive_Education_in_England_Illluminating_the_&ssurhrough_A Li
fe_History_Account

4Cologon, Kathrine (2019). Towards Inclusive Education: A necessary
Process of Transformation” Macquarie University, Sydny,
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that inclusion is about being authentic in embrgcstudents’
differences, deploying students’ collective alelji considering
students’ multi-dimensional aspects of learningd aecuring
students’ life-related learning environments.

The inclusion issue has three dimensions, as ardued
Michailakis and Reich: the societal, the organizational, and the
interactional, all of which foresee the inclusiomolgem as a
discriminatory education in the regular classr@bfherefore, the
research would examine the exclusion aspects awiloed by
students with disabilities to determine whetheyttel excluded,
and if confirmed, to let them reflect on the reasuarmy they feel
excluded. However, students with disabilities iryfgcontinue to
suffer cultural exclusion.

According to research made by Ola Hdényhe causes of
cultural exclusion can be attributed to three causgdarstly, the
absence of inclusion policies sabotages standgrdramities and
resources to ensure students’ social inclusionoig#g, inclusion
policies’ failure to fill the gap between what irgended to be done

Australia.Towards inclusive education: a necessasocess of
transformation - Macquarie University

Michailakis, D. and Reich, W. (2009). Dilemmas atlusive education.
Alter European Journal of Disability Research 3(Dp. 24-44.
https://reader.elsevier.com/reader/sd/pii/S187508@20849?token=808
373BAA0BOC20A653992F7A17629C99F574C17787F32DCOEHHB3
A11C702A73088EOE0396CE
6B995EC33CE1736BB2&originRegion=eu-west-
1&originCreation=20221202194011

*5Wwilliams, M. et al. (2017).Models of support for students with disabilities.
Brighton”, UK: Institute for Employment Studies.
https://dera.ioe.ac.uk/30436/1/modelsofsupport.pdf

*'Hosny, O. H. (2023).0pening Windows and Closing Gaps: A Case
Analysis of the Agenda Setting of Egypt’s Inclugtolicymaking Process
in Higher Education Institutions”[Ph.D. Thesis, Lancaster University].
https://www.proquest.com/dissertations-theses/ogenindows-closing-
gaps-case-analysis-agenda/docview/2812065847/se-2
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and what is dorfé Thirdly, social practices are impeding
students’ social empowermént

Educational Policy for Persons with Disabilities:

The Egyptian government has allocated significamiding to
educational programs specifically designed for viddials with
disabilities to enhance their educational skillsl amtegrate them
into school education prior to university. The datthas not
received as much attention as school educationinstance, the
Ministry of Education has implemented the Digitinat Project
Curriculum to support 18,000 students with hearing aisual
impairments by creating highly accessible curritula

The Ministry of Communication provided students with
disabilities with electronic tablets to facilitatee learning process
and trained teachers for their use. Plus, all sishfuo the blind
and most schools of the deaf were equipped witlessagy visual
and hearing aid devices in all classrooms for @&ebetducation
process. In higher education, the government suppar total of
24 centers for the disabled in public universitiest can be
inferred that the government is more inclined tprt students
with disabilities in pre-university education ratttean in higher
education.

E|-Saadany and Metwally (2018)THe Quality of Life of Youth with
Disability inEgypt, with Special Focus on Educatbrmchievemerit
Working Paper No. 1215, Economic Research Forunerddoft Word -
Saadani&Metwally finalworking paper - Formatted A2@.doc

2USAID. (2017). Needs assessment of persons with disabilities yptEmn
public universities and regional technical collegesCairo, Egypt:
USAID. https://pdf.usaid.gov/pdf_docs/PAOONGTT.pdf

%Supreme Standing Committee for Human Rights (SSCHR&)20).
“NationalEfforts to Promote and Protect the Rights Rersons of
Disabilities in Egypt on the Occasion of Interna& Day of Persons
with  Disabilities]International Human Rights Days Report.
https://sschr.gov.eg/media/qzgke5c0/hrd-8-2020¢edn.p
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Students with Disabilities in Higher Education:

It is argued that worldwide, students with disdi@é mostly
suffer from psychological barriers related to sbciand
educational interaction, particularly in higher edtior?. Since
the government of Egypt is committed to achievinglusive
education, it must be enacted both in schools and
universities.Nevertheless, not only does Egyptighdr education
experience inconsistent progress towards socialluson
compared to pre-university education, but also mdeyeloped
countries, such as the United States, Australiandg, and South
Africa, still grapple with many social and legal sbécles to
achieve inclusion in higher educatfn

Despite all global obstacles facing many countimegchieving
inclusive higher education, Egypt has introducechesanclusive
measures in higher education in alignment with EgypDGs,
affirming equal access to higher education. Sime obstacles
may face students with disabilities accessing higdteication in
Egypt. Previous researfhas spotted some barriers to
inclusiveness in higher education for students wdidabilities.
Some relevant barriers have been selected forapie bf this
research, including:

(1) pre-higher education barrie(2) admission, enrolment, and
program choice barriers; (3) attitudinal barriers; (4) physical
environment and transport barriers; (5) course curricula and
material barriers; (6) examination barriers

%Harpur, P., & Stein, M. A. (in press-a) (2015 Hildren with disabilities,
human rights, and sustainable developmemt’ C. Fenton-Glynn (Ed.),

i Children’s rights in internationalsustainable deypehent law.

Ibid.

%)ord and Stein (2018).Pursuing Inclusive Higher Education in Egypt and
beyond through Convention on the Rights of Persongh
Disabilities”Social Inclusion (ISSN: 2183-2803) 2018, Volumelssue
4, Pages 230-240.
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1. Pre-higher Education Barriers:

Many students with disabilities in the admissiomgass for
higher education lacked proper information abowg Hupport
services and facilities provided to them by thevarsity. Plus,
those students do not have proper self-advocadig;ski turn, it
would be difficult for them to express the accomatimh they
need, in addition to their inability to use techoml, which limits
their choices of the course they opt for. Finalljydents with
physical disabilities face the challenge of movetramd need a
special environment. For example, they would hagduced
access to transportation, classrooms on higherrsoand
difficulty using bathrooms.

2. Admission, Enrolment, and Program Choice Barriers:

First of all, admission criteria are not clear &iudents with
disabilities in higher education, typically, thesegushed to join
certain departments. In most cases, they were deméy into
medical departments if they had physical disab#iti More
importantly, there are no written policies to feland apply by
university administrators, they rather make decisibased on a
general understanding, which eventually works agjastudents’
best interesf. Although the law mentions that the “admissiorerat
for persons with disabilities shall not be lesat(t2o) of the total
admissions in the governmental and non-governmental
educational institutions of all types” (article 1) also mentions
that educational institutions should “allocate l&sts than 10% of
the places of residence in the university hostiels’students with
disabilities (article 15).

*Lord, L. (2017). Students with Disabilities in Higher Education: AiiGe
for Faculty and Staff Routledge

*%Ibid.

$/National Council for Women, 2020, p. 46 30-31, GaEgypt

- Norwich, B. (2013). Addressing Tensions and Dieas in Inclusive
Education: Living with uncertainty. New York, USAaylor and Francis.
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3. Attitudinal Barriers:

In most cases, students with disabilities suffenfifaculty and
peer misperception of disability, which results anlack of
participation and engagement by students with ditab in
student activities and class participation. Theifigs suggest that
most faculty were not aware of the rights of studewith
disability to have equal access to full inclusiaruniversities like
other students.

4. Physical Environment and Transport Barriers:

The study assessed whether students with disabilitere able
to commute to the university and whether variouamseand tools
were provided for them to facilitate transportataord movement
on campus, to lectures, the library, the recreatia@nter, and
sports. The study revealed that students with disab were not
able to move freely despite the low cost of thelifees required
to give them free movement. To illustrate, blindrgoms and
persons in wheelchairs in particular could notratteectures and
activities due to the lack of environmental suppoat to mention
the inability to access toilets and sanitationlitkes. The resource
limitations and old buildings have been perceivedaamajor
impediment to physical accessibility. Usually, thostudents
relied on a friendly assistant from their family miger outside
campus, and their peers on camifiuBhe law states that “permits
for the establishment of any buildings of any kitltht are
permanently allocated to serve persons with digedsilshall be
exempted from the value legally prescribed to pexnhicenses to
modify an existing building to facilitate its usg persons with
disabilities shall be exempt from the value legadhgscribed to
licenses within the limits of the value of such nficdtion only”
(article 315°.

https://www.taylorfrancis.com/books/mono/10.43240203118436/add
. ressing tensions-dilemmas-inclusive-education-bralbmvich
Ibid
$National Council for Women (2020). pp. 46 30-31irGaEgypt
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5. Course Material and Curricula Barriers:

It has been reported that students with disalslitieave
difficulty accessing course materials and curricpkticularly for
students with hearing and visual impairments, aadhall fraction
of students with physical disability have reported same issue.
One of the suggestions proposed was to providenalige
formats for courses and exams, which requires pipeoxal of the
faculty member and preparation for library stafdition to the
financial cost. The law also enforces that the ‘fgment,
materials, educational and medical materials, amachinery,
special tools, prosthetics, technology and assstievices, and
their spare parts for persons with disabilitf8s”

6. Examination Barriers:

The large majority of students revealed experiendifficulties
while taking the examination; students pointed thait they are
usually assigned unqualified readers and writehgyTalso noted
that faculty would perceive allowing such aid gwiailege that is
unfairly denied to others and that might allow diven
Accordingly, students emphasized their right toéhapolicy that
grants them whatever accommodation they need bY.law

Research Questions and Hypotheses:

The research aims to explore the reasons why iiecius
inadequate in higher education. This would be meakshy some
indicators, including reasonable accommodatiott, ig provided
to students with disabilities in schools more tiamniversities?
Another question is how the lack of reasonable mrgodation in
higher education affects students’ performance @agpto their
performance in school settings. (For example, tidffect their
grades? Did a lack of inclusion force some studentiop out of
universities or affect their attendance rate? Hypsés of the
research include:

““Norwich, B. (2013).Addressing Tensions and Dilemmias Inclusive
Education: Living with uncertainty. New York, USAaylor and Francis.
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1. Inadequate inclusive education in universities

2. Minimal accommodation in universities would negatw
affect students’ grades and attendance rates cechpar
schools.

3. Poor policy formulation and implementation woulduk
in poor accommodation provided to students in highe
education.

Methodology and Data Collection:

The research relies on primary data collected tjngoersonal
interviews with disabled students in a private itagbn, as
previously mentioned, and simple qualtitative asslyn addition
to the researcher’s observations while the respusdeere being
interviewed. A semi-structured interview was cortéddc with
seven students with disabilities. The disabiliti@ere mild to
moderate and diverse, some were hard of hearingH}D
Dyslexia, and learning difficulties. The age rangedtween
nineteen and twenty-three, level one through Idweelk, three
females and four males, they all graduated fromapei schools,
and they are studying Humanities and Social Scendéeir
CGPA at school compared to university is either aintbe same
or higher at the university, which suggests eithersame level of
performance or slight improvement at the university

Data Analysis and Findings:

During the interview process, all seven studentgh wi
disabilities argued that they were able to paratpin group
activities with more ease at their university congplato their
schools. They found it easier to communicate witteirt
instructors at the university than with their teashin school
because the former were flexible and encouragean the
participate in class either individually or througtoup activities.
Furthermore, all students have asserted that tkeglly attend
office hours to receive additional help from thestructors. They
have also reported that they receive better tegclaailities,
social, and psychological services from their ursitg.
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Students with disabilities have reported thateicognition of
the diverse challenges they face, DS provides gerah essential
services aimed at fostering an inclusive academia@nment for
them, such as disability buddies during examinatioms
mentioned earlier. Additionally, extra exam timeaisocated to
allow students to effectively complete their asses#s and
examinations. In some situations, students are p&wom long
essay questions due to their short attention saiéying for a
more equitable testing environment. Students witallities
have also asserted that they receive extended i@hsator
assignment completion. In certain instances, assgis may be
divided into smaller, manageable tasks to enhancesaibility.
They argued that this approach is critical for acwdating their
individual learning needs. In addition, they cladndhat
instructors and proctors are trained to delivetruttions clearly
and deliberately, ensuring comprehension by stgdemith
disabilities, and in some cases, instructors retieent lectures and
provide students revision sheets; this practice rgpsrted to be
helpful by all students in the sample.

Furthermore, one of the students with ADHD hasoreul
that due to his inability to use his fine-motorliskby holding a
pen during exams, a software-assisted educatioffaeed to him
as an alternative examination method, utilizing pater
software. Moreover, faculty members and Teachingigiants
extend their office hours to accommodate meetinigis students
with disabilities, ensuring they receive the neaggssupport to
thrive in their academic pursuits. Lastly, they édalescribed the
overall support they have received from the unigras either
very good or excellent, while they reported thas gither good or
very good in their schools, they have agreed oayamy studying
at the university more while one participant repdrthat she
enjoyed studying equally at the university and sthBome of the
recommendations that were suggested are to exéungargs with
disabilities from essay questions in all examgpaallow them to
write short essays or keywords instead of an edsayat.
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Additionally, one student has recommended not udiobble
sheets in the exams. Lastly, they have recommeritiad
instructors create more group activities duringssés, as this
fosters a sense of social inclusion in their edanat journey.

From the researchers’ observations, the privateeusity under
study has well-rounded disability facilities to aall for an
inclusive learning journey. A Disability ServiceB§) unit was
founded that caters to the needs of students wécial
requirements, ensuring they have equal opportentbesucceed
academically. The mission of DS is to address diadiate the
challenges faced by students with disabilities,clvhmay include
mobility, hearing, visual, and psychological impagénts. Students
with mobility-related disabilities may have chaligs navigating
the campus. To improve access, ramps are strallggmaced
throughout university buildings, ensuring wheelchaccess to
various locations. Ground floor facilities, likefeterias, are easily
accessible, while elevators are provided for thoseding access
to upper floors, such as the library.

Students who are hard of hearing may find it @magjing to
follow lectures or take effective notes. To addréssse needs,
designated front-row seating is available in leetoalls, and each
student is paired with a disability buddy or a shadeacher. This
buddy attends lectures with the student, acting aste-taker and
helping to clarify spoken content as necessary.skmtents with
visual impairments, independent navigation on canpan be
challenging. Accordingly, these students are paiwith a
disability buddy who provides essential supportimyrtheir
campus experience, including assistance with raked,
reading, and writing tasks. Additionally, psychatag disabilities
encompass various conditions, including Attentiorefi€tt
Disorder (ADD), Attention Deficit Hyperactivity Dagder
(ADHD), and Dyslexia. Adjustments may include exted exam
durations and personalized therapeutic sessionsiséac on
managing exam-related anxiety and enhancing timeagement
skills.
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The study concluded that the hypothesis of theystunlds
theoretically, since most of the previous studisseaed that
schools offer reasonable accommodations for stsdewmth
disabilities. While in the applied section, studeagreed to have
received better accommodations at their universiBocial
participation is significantly lower among studentsith
disabilities than among students without disalesti in
extracurricular activities with effective communiice with peers,
instructors. This is due to a lack of awarenessrnstudents with
disabilities of the existence of such activitiesdditionally, the
needs of students with disabilities are not cleaorag students, a
stigma around the latter’s preference to disendeme students’
activities outside the classroom.

Study Limitations:

The study has limitations due to limited data aiallty on
students with disabilities in higher education #m&l sensitivity of
students with disabilities to participate in thetadaollection
process. In our study, only seven out of fifty €uoi$ agreed to
participate in the interview process. This limitée reliability of
the data gathered for future generalization. Adddily, the
original plan was to include a larger number opmslents, but
due to the difficulty in accessing more educatianstitutions and
the sensitivity of approaching those respondengsyware obliged
to limit our respondents to one private university.

Conclusion and Recommendations:

So, the study has found that social inclusion itvaexrricular
activities at the private university under studyhexessary since
most of the students have claimed they have onfiycgzated in
trips and sports activities, but not in the studemion or
university models. Yet the university has offeretitér reasonable
accommodations for students with disabilities thiagir private
schools. In terms of overall social inclusion, smt$ with
disabilities have asserted that they have open aconzation with
their instructors, peers, and that they feel mooenfortable
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working in group activities at their university cpared to their
private schools.Plus, the empirical study, unlike typothesis,
which assumed that schools provide better accomuooga
proved that students preferred the accommodatifereaf by the
university.

It is recommended that data available on studenith w
disabilities should be improved for future researshand the
policy and practice side of public policy. Few sasdfocus on the
policy making of social inclusion in Egyptian higheducation
institutions, more research is essential in theado improve the
social inclusion criterion that ultimately helpsudénts with
disabilities to have a more meaningful higher etioocal journey.
Some recent studies have indicated that studemiisdigabilities
in higher education who receive appropriate suppogt more
likely to achieve academic success.

In addition, it is argued that the most common dest
influencing the academic performance and successtunfents
with disabilities at the university level are suppérom the
family, the staff, faculty, and peers. Hence, itriscial to provide
training for professors, staff, and students withdigabilities on
how to deal with students with disabilities to alldor a more
socially inclusive policy in higher education. Frduresearch
should focus on empirical, evidence-based practizdsidge the
gap between theoretical perspectives and effegd®ic policy
formulation and implementation. Additionally, StudéJnions in
Egyptian Higher Education should represent studentth
disabilities’ voices, requests, and concerns tdifaie their higher
educational experience.

Lastly, Higher Education Institutions should alihreir efforts
and resources to build an engaging environment @odote
social inclusion policies across their institutiottsis should
include raising awareness of how to improve thdgoerance of
students with disabilities through professors aaff sraining and
through encouraging peer cooperation and engagemetite
classroom and outside the classroom via extraclarn@ctivities.
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The government should ensure that practices aramhanodations
in all educational institutions are in alignmentltwinternational
agreements and conventions, besides adequate baitigettion
for this vulnerable community. The success of thevape
university under study should be generalized in Higher
Education Institutions, not just in Egypt but ragadly as well.
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