
 

 

 

 
 

 

 

Using Salmon's E-tivities Learning Model for 

Developing EFL Preservice Teachers' Creative 

Writing Skills and Writing Dispositions 

 

 

 

 

 

 

 

 

 

 

 

 

By 

Dr. Nesreen Ahmed Ahmed Ali El-Sweedy 
Lecturer at the Department of Curricula, 

Instruction & Educational Technology 

Faculty of Education, Benha University 

  



No (120) October , Part (4), 2019  Journal of Faculty of Education 

 

 51 

 

Using Salmon's E-tivities Learning Model for Developing 

EFL Preservice Teachers' Creative Writing Skills and 

Writing Dispositions 

By 

Dr. Nesreen Ahmed Ahmed Ali El-Sweedy 
Lecturer of EFL,  

Department of Curricula, 

Instruction & Educational Technology 

Faculty of Education, Benha University 
 

 

Abstract 
 

The present study aimed at developing EFL creative writing skills, as 

simplified in short stories, and writing dispositions using Salmon's E-

tivities model of online learning. About 96 participants from fourth-year 

preservice teachers enrolled in the English Section at the Faculty of 

Education, Benha University were randomly assigned into two groups: 

an experimental group [N=48] and a control group [N=48]. The present 

study adopted the mixed research method for data collection and analysis 

and the pre-post-test control-group design for the intervention. Two main 

instruments were used for the quantitative analysis: the EFL creative 

writing pre-posttest with a scoring rubric and the writing disposition 

scale. Several tools were used to adhere to the qualitative analysis. 

Results showed that e-tivities learning model was effective in developing 

EFL creative writing skills and writing dispositions, and that writing 

disposition can be used as predicators for EFL creative writing skills. It 

was recommended that this model should be integrated into writing 

instruction programs. 

Key words:EFL creative writing, online learning, e-tivities, Salmon' 

learning model, writing dispositions 
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Salmon

 

 دادإعـ
 مدرس المناهج وطرق تدريس اللغة الإنجليزية

 جامعة بنها -كلية التربية

 

تهدد ا در سد ددح درة رلدددح يردده تاتلدددح بهدد سدا در و زددح دلك دبلدددح للغةدد ا در و زدددح  دد  در  دددح 
ة   دلألشطح دلر ورلللح. لق  تم دللج يغيح ك  ح أجابلح ز  وخ دم لتوذج "  رتون" ر وع م درق ئم 

ط ربً   ز رفرقح درردزعح زقسم در  ح دللج يغيح زك لدح دروريلدحج ج بعدح كاهد  زشدكا ةشدودئ   69تقسلم 
. لقدددد  دةوتدددد ا ]84ن = [لبجتوةددددح ةدددد زطح  ]84ن = [يردددد  بجتددددوةوية  بجتوةددددح تجريبلددددح 

تصددتلم درتجتوةددح دروجريبلددح در سد ددح ة دد  طريقددح دربةددط درتخددو ل رجتددي لتة يددا دربل لدد ا لة دد  
قل س قب   ليع ي    دروجريب. لتم د وخ دم أددتية سئلسيوية ر وة يا در ت ج لهت  دخوب سدر و زح 
دلك دبلح    در  ح دللج يغيح ك  ح أجابلح بي بقل س تصةلح رهج ل بقل س لغة ا در و زح. كت  

 رلدددح لتدددوذج " ددد رتون" درقددد ئم ة ددد  تدددم د دددوخ دم ةددد ل أدلدا ر وة يدددا در لفددد . أ هدددرا دراوددد ئ   ع
 دد  تاتلددح بهدد سدا در و زددح دلك دبلددح للغةدد ا در و زددح. لأن   (e-tivities)دلألشددطح دلر ورلللددح

لغة ا در و زح يتكدة دروابدم بدة خارهد  زتهد سدا در و زدح دلك دبلدح دلك دبلدح  د  در  دح دللج يغيدح 
 .ك  ح أجابلح. لألصت در سد ح ك ب  هذد دراتوذج    كردب  تع لم در و زح

لتددوذج  دد رتون  -درددوع م دلر ورللدد  –لغةدد ا در و زددح  -در و زددح دلك دبلددح الكلماااا الماحاةيااة  
 ر وع م درق ئم ة   دلألشطح دلر ورلللح.
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Introduction 

In the 21
st
 century, creativity has undeniable importance and is the 

driving force for sustainably economic, social and political development 

for the future. However, it is relatively infrequently studied and it seems 

to be one of the least understood areas of research (Hassan, Edris & 

Amer, 2018; Suárez, 2015), particularly when it is interwoven with 

writing skills. Writing in a foreign language has a main purpose of 

communicating messages and exploring thoughts and ideas to make 

them accessible and evident.All EFL writing carries the seeds of 

creativity (Casey-Williams, 2013). 

In the realm of English as a foreign language, writing has 

distinguished itself into different types to discourage the transfer of skills 

from type to the other. Therefore, distinctions were made between creative 

writing, functional writing and expository writing. However, these types are 

put into greater collaboration to mutually reinforce literate practices while 

keeping their disciplinary identities separate (Ali, Seleim & Mohammed, 

2016, 2019; Casey-Williams, 2013). In the academic world, creative 

writing is often considered to have a separate, legitimate, full-fledged and 

almost privileged position and entity (Clark, 2018; Daniels, 2012). 

Moreover, in the last two decades, creative writing research has increased 

in theoretical and/or methodological complexity and explored its 

relationship with other variables (Mullineaux, 2017). The present study is 

an attempt to explore how to develop EFL creative writing and writing 

dispositions and investigate the relationship between them. 

1. Review of literature 
The main distinction between composition and creative writing 

centers on the specific aims for their end-products. While composition 

presents more specific expectations for students' end products, the 

creative writing allows broader possibilities and encourages more 

idiosyncratic and open-ended goals. It aims to produce texts that meet 
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certain criteria, but these criteria tend to be less definite and not directed 

toward a preconceived writing product (Casey-Williams, 2013). 

Historically, creative writing can be defined from two different 

perspectives. The first one perceives creative writing as the potential to 

produce the original, novel, useful or adaptive product of an individual. 

Therefore, it is all about originality-novelty, value-usefulness and 

adaption to reality (Barbota, Tana, Randib, Santa-Donatoc & 

Grigorenkoa, 2012; Clark, 2018; Tung, 2015). The second perspective 

perceives creative writing as the writer's ability to express his own 

thoughts, ideas, emotions and feelings in a deep, aesthetic, imaginative 

and unique way. Accordingly, creative writing is characterized by being 

original, internally consistent, coherent and plausible (Al-Amro, 2012; 

Al-Hadi, 2008; Daniels, 2012; Ali, et al., 2016, 2019; Hassan, et al., 

2018; Khater, 2015; Mohamed, 2013; Mohammed, Abd-Alhack & 

Okasha, 2011; Suárez, 2015).In spite of these two perspectives, it seems 

that there is certainly neither a universally accepted definition nor a 

consensus regarding the nature of creative writing (Clark, 2018; 

Greenlee, 2000; Thaker, 1995).   

Compared to the characteristics of the expository writing, Maley 

(2012) mentions the main characteristics of creative writing (Table 1). 
 

Table 1 

Creative writing vs. expository writing (adopted from Maley, 2012, p. 2). 

Expository writing Creative writing 

Instrumental Aesthetic 

Facts Imagination 

external control internal discipline 

Conventions stretching rules 

Logical Intuitive 

Analytical Associative 

Impersonal Personal 

Thinking feeling mode (plus thinking) 

appeal to the intellect appeal to sense 

avoidance of ambiguity creation of multiple meanings 
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Although creative writing is considered to be personal, it has its 

form and structure (Al-sayed, Ali, Abdel-Haq & EL-Deeb, 2017; Clark, 

2018). Thaker (1995) asserts that creative writing has four features: 

novelty, value, transgeneration and condensation. "Studies tend to regard 

the creative writing process as a capricious, idiosyncratic, emotional, 

talent-driven and less cognitively demanding rhapsody of inspiration 

compared with the ratiocination of argumentative or persuasive writing 

composition"(Zhao, 2011, p.19). 

By introducing the element of creativity into writing classrooms, 

students can manipulate the language in interesting and novel ways. 

They spill out their souls through expressing uniquely personal 

meanings, thoughts, feelings, ideas and pans without any pressure or fear 

of being judged and criticized (Akkaya, 2014; Ali, 2018, 2019; Clark, 

2018; Khater, 2015; Mohamed, 2013). Creative writing practice 

improves different language proficiencies:reading, writing, grammar, 

vocabulary, spelling, phonology and discourse skills (Al Hadi, 2008; 

Carrier, 2015; Harper, 2015;Mullineaux, 2017; Ramet, 2007). 

Creative writing practice provides manifold opportunities for 

discovering the ontology of writing, its functions and value (Barbota, et 

al., 2012; Carrier, 2015). Accordingly, it fosters greater motivation and 

engagement with writing (Khater, 2015). It also teaches students to 

produce complex affective states in an audience through the use of 

metaphorical language and sensory images that arouse readers’ curiosity 

and imagination (Carrier, 2015; Khater, 2015; Mohamed, 2013). 

Creative writing encourages students' thinking, imagination, 

persuasiveness in associative, metaphorical, non-linear and non-

hierarchical ways (Ahmed, 2016; Carrier,2015; Girardi, 2014; Morris & 

Sharplin, 2013). It changes the learning atmosphere into a pleasant, 

supportive and guilt-free one (Mohammed, et al., 2011). Therefore, it 

helps students understand their own particular raison d’etre and their 

writerly identity (Barber, 2004; Carrier, 2015; Mullineaux, 2017).  
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Moreover, it enhances students' psychological relief by enabling 

them dispel their frustrations and any detrimental or problematic 

thoughts and behaviours by engaging them in artistic activities that keep 

them detached (Akkaya, 2014; Barber, 2004; Rombough, 2016; 

Mohamed, 2013). This in turn boasts their self-esteem and confidence 

(Al-Hadi, 2008; Khater, 2015; Mohamed, 2013; Shalaby, 2015), and in 

the long run cultivate imaginative, compassionate and informed citizens 

(Carrier, 2015).  

All the above-mentioned benefits can convince any responsible 

teachers to regard creative writing as a necessary and indispensable part 

of any curriculum in a writing classroom (Clark, 2018). These benefits 

have been empirically supported by several studies investigating creative 

writing from three different strands of research.  

The first set of these studies aimed at exploring the nature of 

creative writing by examining: (a) its correlation with other variables 

such as writing background and attitudes (Greenlee, 2000), the writers' 

identities (Zhao, 2011) or reading a literature (Barber, 2004); (b) creative 

writers and teachers' perception about it (Akkaya, 2014; Barbota, et al., 

2012; Jamil, 2002; Mullineaux, 2017); and (c) methodology and process 

for evaluating creative writings (Mozaffari, 2013; Suárez, 2015). 

The second set of studies is represented in a tremendous amount 

of work done so far to promote EFL creative writing in different 

educational stages. To reflect such a huge number of studies, there are 

more them 30 studies here in Egypt addressing this strand of research. 

Focusing on EFL preservice or in-service teachers, several interventions 

were used to enhance EFL creative writing such as a training program 

(Ahmed, 1994), a process-product approach (Ammar, 2001), integrating 

reading and writing (Abdul-Latif, 2006), scenario-based instruction (Al 

Hadi, 2008), predictive reading (El-Enany, 2009), prewriting tips 

(Khalil, 2011), inquiry-based program (Abdul-Raheem, 2015), an art-

based program (Khater, 2015), a futuristic scenarios program (Al-Srour, 

Ali& Al-Oweidi, 2016), a flipped-classroom (Abdel-Razik, 2019), a 
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collaborative online learning strategy (Diab, 2019; El-Behery, 2013) and 

Ergonomics (Ghoneim&Elghotmy, 2019).  

The last set of studies explored the different effects of developing 

creative writing on other variables such as teachers' confidence as writers 

and their pedagogic methods (Murphy, 2012), teachers' emotional, 

psychological and social challenges (Rombough, 2016), and teachers' 

perceptions towards translingual creative writing pedagogy (Liao, 2018).  

Reviewing all the previous studies aiming at fostering EFL 

creative writing skills in teacher education programs, the following point 

can be concluded: (a) there is a widely growing consensus that these 

skills should be practiced during teacher preparation, (b) no consensus 

can be found among these studies about what EFL creative writing 

means, how to foster and assess it, (c) most studies used criteria that are 

either too general too be easily measured or irrelevant to creativity in 

writing, and (d) in most studies,there are inconsistencies between the 

definitions adopted, intervention used and methods of assessment.  

Creative writing is not simply affected by only learners' skills, but 

other affect aspects are also important indicators for it (Al-Srour, et al., 

2016; Berk & Ünal, 2017; Clark, 2018; Mcclenny, 2010; Piazza & 

Siebert, 2008; Tok & Kandemir, 2015; Unal, 2010). However, less 

attention has been paid to these internal qualities. Only recently has a 

resurgence of interest in affective constructs paved the way for the 

concept of writing dispositions to enter the educational literature 

(Driscoll & Wells, 2012; Hawthorne, 2010; Piazza & Siebert, 2008). 

Nowadays, it becomes certain that writing dispositionsare one of the 

variables required to succeed in writing (Pytash & Li, 2014).  

Piazza and Siebert (2008) consider dispositions as "a broad 

structure within the effective domain in which writers bring to their 

writing such resources as self-discipline, perseverance in the face of 

difficulties, tolerance of ambiguity, autonomy, willingness to take risks, 

motivation, self-efficacy, and interest" (p. 275). They are viewed as 
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loving writing and being inclined to write (Altunkaya & Erdem, 2017; 

Piazza & Siebert, 2008). Reid (2017) considered writers’ dispositions as 

discrete and maneuverable factors integral to their classroom learning 

and success.Writing dispositions are distinguished from other affective 

constructs such as motivation and attitudes. They are repeated and 

habitual pattern of behavior, rather than a one-time occurrence. They are 

not a static characteristic of personality; they can be nurtured and changed 

(Cocuk, Yelken, Ozer; 2016; Tabak & Topuzkanamis, 2014).  

Writing dispositions do not only facilitate the written product, but 

also help to form it (Mcclenny, 2010; Pajares & Valiante, 1997). They 

enable both teachers and students to talk more truthfully and completely 

about what writers do (Reid, 2017). They provide insight into how to 

motivate and engage learners in writing (Pytash& Li, 2014). This 

knowledge could be used to improve the instruction of writing as well as 

the product created through the writing process (Driscoll & Wells, 2012; 

Hoogeveen, 2016). Improved dispositions have been shown to positively 

affect learners' self-efficacy and provide a strong indication of their 

writing ability (Hoogeveen, 2016). In addition, they play an essential 

role for understanding writing transfer (Driscoll & Wells, 2012; 

Tremain, 2015). 

Piazza and Siebert (2008) provide explicit and descriptive 

subcategories of writing dispositions. Mcclenny (2010) argued that these 

dimensions specific to all genres of writing. The three dimensions 

identified by Piazza and Siebert (2008) are as follows: 

 Confidence: It "reflects faith or belief in an individual’s ability to 

write and a certainty about his or her effectiveness as a writer" 

(p278). It is closely aligned with self-efficacy. 

 Persistence: It reflects the writer’s willingness to spend time writing 

and expend effort continuously. Good writers persevere, solve 

problems, revise and complete multiple drafts. They self-monitor 

work and voluntarily rework papers as a result of audience 

misunderstanding. 
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 Passion: It reflects a writer’s intense drive or desire to write, a strong 

commitment to writing, and a repeated enjoyment of writing over 

time. Passionate writers have a sense that writing has value for them 

and know what this value is. They choose to write not just for the 

teacher or for a grade but for a variety of purposes and for themselves 

and peers.   

The causal relationships between college students’ dispositions 

and their writing performance remain largely unexplored (Mcclenny, 

2010; Reid, 2017). Accordingly, a few number of studies address writing 

dispositions and they can be classified into four different strands of 

research.The first strand of research either reported the development and 

validation of the Writing Dispositions Scale (WDS) (Piazza & Siebert, 

2008) or reported how to adapt this scale to different contexts (Işeri & 

Ünal, 2010). Based on these studies, Writing Disposition Scale is found 

valid and reliable and it is the only research instrument known to assess 

writing dispositions.The second set of studies explored the nature of 

writing dispositions either qualitatively by analyzing students' narrations 

about them (Reid, 2017) or quantitatively through applying WDS to 

evaluate students' writing dispositions (Irseri, 2010; Mcclenny, 2010; 

Pytash & Li, 2014; Tabak & Topuzkanamis, 2014; Unal, 2010).  

The third research direction examines the correlation between 

students’ writing dispositions and other variables such as (a) reading 

attitudes and academic success (Baş, 2012; Baş & Şahin, 2012), (b) 

gender, classroom level, mother and father’s education level and income 

(Baş & Şahin,  2013), (c) parents’ level of education, gender, number of 

their reading, and the status of diary keeping (Uçgun, 2014), (d) 

intelligence profiles (Sengul, 2015), (e) writing transfer and learning 

contexts (Tremain, 2015), (f) gender, grade and attitude toward language 

courses (Cocuk, et al., 2016), (g) writing anxiety (Berk & Ünal, 2017) or 

(h) writing legibility, speeds and styles (Memis, 2018). The last research 

trend addressed the effect of different interventions on developing 

writing dispositions such as the delivery method of teacher feedback 
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(Hawthorne, 2010), creative writing activities (Avc & Iseri, 2014; Tok & 

Kandemir, 2015) or using iPad access (Hoogeveen, 2016).  

Based on reviewing all the previous literature, it seems that in 

order to develop both the EFL creative writing skills and writing 

dispositions, there is a need for a comprehensive framework that 

provides a reasonable basis for choosing from the different wide range of 

strategies and activities to develop them. Salmon's (2002) e-tivities on-

line learning model seems to provide such a framework.  

In emerging internet applications, digital creative practice would 

prove to be an actively pursued pedagogical outcome appropriate for the 

students, teachers and classrooms of the 21
st 

century electrate society 

(Kovacic, Bubas & Coric, 2012). Salmon's (2000, 2002, 2004, 2007) e-

tivities learning model is used as an overarching framework for people 

interested in creating online pedagogical design of collaborative 

interactive learning and teaching (Wright, 2015).E-tivities are defined as 

"frameworks for enhancing active and participative online learning by 

individuals or groups" (Salmon, 2002, p.3). Salmon (2002) identifies the 

key features of e-tivitiesas follows:  

 a small piece of information, stimulus or challenge (the ‘spark’); 

 online activity, which includes individual participants posting a 

contribution;  

 an interactive or participative element, such as responding to the 

postings of others;  

 summary, feedback or critique from an e-moderator (the 

‘plenary’);  

 all the instructions to take part are available in one online message 

(the ‘invitation’)  

 motivating, engaging and purposeful;  

 based on interaction between learners/students/participants, 

mainly through written message contributions;  

 designed and led by an e-moderator;  
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 asynchronous (they take place over time); 

 cheap and easy to run – usually through online bulletin boards, 

forums or conferences (p.1). 

For online learning to be successful and interesting, participants 

need to be supported through a structured developmental process. 

Therefore, Salmon (2002) offers "a description of … five-stage model, 

which can provide a ‘scaffold’ for a structured and paced program of e-

tivities" (p.10). She stated the five-stage model provides an example of 

how participants can benefit from increasing skill and comfort in 

working, networking and learning online, and what e-moderators need to 

do at each stage to help them to achieve this success. The following 

figure (Figure 1) illustrates her model. 

 
Figure1: E-tivities five-stage model (adopted from Salmon (2002, p.11, 2004, p.29) 

"The underlying assumption to the model is that learning involves 

very much more than undertaking activity on a computer". Instead it 

requires "an intricate and complex interaction between neural, cognitive, 

motivational, affective and social processes" (Salmon, 2004, p. 28). The 

foundations of this model include constructivism, situated learning and 

social learning theories (Salmon, 2002). 
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 Several scholars confirmed benefits gained from utilizing this 

model. This "model can be used in a wide range of …. learning settings, 

across different disciplines and may be designed to make use of many 

learning technologies. E-tivities are low-cost, reusable, customisable and 

scalable" (Armellini & Aiyegbayo, 2009,p.1). It galvanizes students’ 

intellectual and creative potential, and their greater 

linguistic/technological involvement in the course. It enables students to 

participate more actively in the course, to contribute and to show what 

they have learned and what experiences they have acquired (Kovačić, 

Bubaš & Zlatović, 2008). Wright (2015) urged that this model creates a 

clear structured opportunity for learners to participate and interact 

collaboratively with the content, peers and the e-moderator. It provides 

the course designer a scaffold to organize course content and structure 

and to meet the individual online pedagogy needs of the learners.  

There is very little literature that presents on the current research 

related to this model (Wright, 2015). Kovacic, et al. (2008) investigated 

e-tivities in the form of a wiki for English as a second language courses. 

Armellini and Aiyegbayo (2009) reported on the findings of using e-

tivities with the focus on Carpe Diem. Kovacic, et al. (2012) aimed at 

presenting experiences using Web 2.0 tools in a tertiary ESP course 

through e-tivities. All of these studies found that e-tivities supported 

creative and deeper engagement with the content and fostered 

pedagogical change in learning design and assessment practices.   

In the Arab EFL context, only four studies(to the best of the 

researcher's knowledge) could be reported: three of them conducted in 

Manama (Al-Ammar, 2011;  Zourob, 2011; Gomaa, 2015)  and only one 

in Egypt (Al-Nagar, 2016) . Al-Ammar explored its effect on developing 

EFL speaking skills and achievement among students at the Royal 

University of Girls, Zourob examined it with achievement and 

motivation towards EF language among secondary students, and Gomaa 

investigated its effects on EFL achievement and satisfaction among 

medical students at the Arabian gulf university in Manama. El-Nagar 

utilized it to foster oral proficiency skills among computer science 
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students at Modern Academy for computer science and management 

technology in Maadi. All of them reported effective results they gained. 

Based on the previous review, it can be concluded that both EFL 

creative writing and writing dispositions are important variables that 

should be developed among EFL learners. Moreover, e-tivities seems to 

be a promising model that needs further empirical research. Accordingly, 

the present study attempted to investigate the effect of using e-tivities 

model on developing both EFL creative writing and writing dispositions. 

2. Context of the Study 

In spite of the importance of EFL creative writing skills and 

writing dispositions and the need for developing them among EFL 

preservice teachers, there seems to be lack of these skills and 

dispositions among them here in Egypt. This lack was addressed by a 

number of studies such as Ahmed (1994), Ammar (2001), Abdul-Latif 

(2006), Al-Hadi, (2008), El-Enany (2009), Khalil (2011), El-Behery 

(2013), Abdul-Raheem (2015), Khater (2015), Al-Srour, et al. (2016), 

Abdel-Razik (2019), Diab (2019), and Ghoneim and Elghotmy (2019). 

All of these studies reported the low level of EFL creative writing skills 

among these students. Moreover, there is an obvious lack of interest 

regarding EFL writing dispositions here in Egypt which exhibits itself in 

the rare empirical studies addressing them. 

To document the EFL preservice teachers' lack of both the EFL 

creative writing and writing dispositions, the researcher administered the 

study instruments (the EFL creative writing test designed by the 

researcher and Writing Disposition Scale devised by Piazza and Siebert, 

2008) on a sample [N= 30] from fourth-year EFL preservice teachers 

enrolled in the English section at Faculty of Education, Benha 

University, during the second semester of academic year 2015-2016. 

Using one-sample t-test, the results revealed that EFL preservice teachers 

did not reach the mastery level in any of them (See table 2). 
 

Table 2 
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The findings of one-sample t-test of preservice teachers’ level in EFL creative 

writing skills and writing dispositions 

 N df 
Mastery 

level 

Students’ 

mean 

Mean 

differences 
T value 

Level of 

significance 

EFL creative writing 

skills 
30 79 

145.5 40.10 105.5 95.55 0.001 

EFL writing 

dispositions 
372 155 217 46.17 0.001 

The results indicate that EFL preservice teachers' description of 

the setting is irrelevant or missing. They always use one type and one 

element of the setting in different stories. These aspectsdo not have any 

influence on the theme, character, and action of a story. Moreover, 

preservice teachersdo not use any methods of characterization, they just 

names them. They do not organize the events of the story. Ideas and scenes 

seem to be randomly arranged. They do not provide any indications of the 

five elements of plot. They always use one type of plot or the plot itself is 

missing. They do not use any technique of plotting. There is almost no 

opening, no conflict, no climax or no solution in their stories.  They write a 

story with no clear narrator reflecting a weak awareness of the audience and 

write with unclear or no sense of tone or voice. Students' style is ineffective 

and does not aid in the development of the ideas of the story and does not 

help create proper pictures of the setting, characters and conflict. 

The results of the Writing Disposition Scale revealed that they 

lack all the three dimensions of them: confidence, persistence and 

passion. All these indicators have combined to reflect a problem that 

needs to be addressed. The present study attempted to overcome such a 

problem by using E-tivities learning model. 

3. Statement of the Problem 

EFL pre-service teachers at Benha Faculty of Education seem to 

lack EFL creative writing skills and writing dispositions. To face such a 

problem, the present study is an attempt to answer the following 

questions: 
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(a) What are the EFL creative writing skills required for the fourth-year 

pre-service teachers?  

(b) What is the form of a program based on Salmon's e-tivities learning 

model aiming at developing fourth-year pre- service teachers' EFL 

creative writing skills and writing dispositions? 

(c) What is the effectiveness of the program based on Salmon's e-tivities 

learning model on developing fourth-year pre- service teachers' EFL 

creative writing skills? 

(d) What is the effectiveness of the program based on Salmon's e-tivities 

learning model on developing fourth-year pre-service teachers' 

writing dispositions? 

(e) To what extent can fourth-year pre-service teachers' writing 

dispositions predict their EFL creative writing skills? 

4. Hypotheses of the Study 

Based on evidence gained from reviewing the related literature, 

the following hypotheses were formulated: 

4.1. The program based on Salmon's e-tivities learning model is 

effective in developing EFL creative writing skills among 

fourth-year pre-service teachers at Faculty of Education, Benha 

University. 

a. There is a statistically significant difference between the means of 

the control and experimental groups' scores on the post-application 

of the EFL creative writing test measuring the overall EFL 

creative writing skills, in favour of the experimental group. 

b. There is a statistically significant difference between the means of 

the control and experimental groups' scores on the post-application 

of the EFL creative writing test measuring the "setting" dimension 

of EFL creative writing, in favour of the experimental group. 

c. There is a statistically significant difference between the means of 

the control and experimental groups' scores on the post-application 
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of EFL creative writing test measuring the "character" dimension 

of EFL creative writing, in favour of the experimental group. 

d. There is a statistically significant difference between the means of 

the control and experimental groups' scores on the post-application 

of the EFL creative writing test measuring the "plot" dimension of 

EFL creative writing, in favour of the experimental group. 

e. There is a statistically significant difference between the means of 

the control and experimental groups' scores on the post-application 

of the EFL creative writing test measuring the "theme" dimension 

of EFL creative writing, in favour of the experimental group. 

f. There is a statistically significant difference between the means of 

the control and experimental groups' scores on the post-application 

of the EFL creative writing test measuring the "point of view" 

dimension of EFL creative writing, in favour of the experimental 

group. 

g. There is a statistically significant difference between the means of 

the control and experimental groups' scores on the post-application 

of the EFL creative writing test measuring the "tone" dimension of 

EFL creative writing, in favour of the experimental group. 

h. There is a statistically significant difference between the means of 

the control and experimental groups' scores on the post-application 

of the EFL creative writing test measuring the "style" dimension 

of EFL creative writing, in favour of the experimental group. 

4.2. The program based on Salmon's e-tivities learning model is 

effective in developing writing dispositions among fourth-year 

pre-service teachers at Faculty of Education, Benha University. 

a. There is a statistically significant difference between the means of 

the control and experimental groups' scores on the post-application 

of the writing disposition scale measuring the overall writing 

dispositions, in favour of the experimental group. 

b. There is a statistically significant difference between the means of 

the control and experimental groups' scores on the post-application 

of the writing disposition scale measuring the "confidence" 

dimension of writing dispositions, in favour of the experimental one. 
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c. There is a statistically significant difference between the means of 

the control and experimental groups' scores on the post-application 

of writing disposition scale measuring the "persistence" dimension 

of writing dispositions, in favour of the experimental group. 

d. There is a statistically significant difference between the means of 

the control and experimental groups' scores on the post-application 

of the writing disposition scale measuring the "passion" dimension 

of writing dispositions, in favour of the experimental group. 

4.3. There is a predictive correlational relationship between fourth-

year pre-service teachers' writing dispositions on one hand and 

their EF.L creative writing skills on the other hand. 

5. Methodology of The Study 

This part provides information concerning the validity and the 

experimentation procedures of the present study. It provides information 

concerning each of the following: 

 Research design of the present study. 

 Participants of the study. 

 Instrument construction and verification. 

 Program Construction and structure.  

 Experimental procedures  ofinstruments and program application. 

5.1. Research Design of the Present Study 

The present study adopted the mixed research method which 

combines both quantitative and qualitative research methods leading to a 

better understanding of the research problem than either approach alone. 

This method provides a more comprehensive view of the problem being 

studied and facilitates the richness of data collected. It also expands the 

interpretation of the findings and increases the generalizability of the 

results (Creswell & Garrett, 2008; David, Driscoll, Appiah-Yeboah, Salib 

& Rupert, 2007; Johnson & Christensen, 2004).  
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The present study can be described as a partially mixed method 

study since qualitative and quantitative phases are included in it. It is also a 

sequential mixed method study because the quantitative data were collected 

first and then used to select participants who were subjected to the 

qualitative data collection and analysis. Moreover, it is a quantitative 

dominant status study because the study is primarily quantitative with a 

qualitative supportive phase. It adopts the purpose of complementarity 

because qualitative and quantitative results are treated as different (El-

Sweedy, 2012). In addition, the present study is a quasi-experimental one, 

the pre-post-test control-group design, in which participants were 

randomly assigned into two equivalent groups (the control group and the 

experimental group) and the independent variable is manipulated.  

5.2. Participants of the Study 

At the beginning of the first-term of the academic year 2016-2017, 

103 fourth-year pre-service teachers in the English Section, Faculty of 

Education, Benha University were randomly assigned to the control group 

[N=52] and to the experimental group [N=51]. Seven students were 

excluded from the statistical analysis for not attending the post-application 

of the instruments or for not attending the application of the program in a 

systematic way (their absence rate reached about 25%). Thus, the study 

final sample comprised the control group [N=48] and the experimental 

group [N=48]. The sample consisted of 86 females and ten males. This 

was due to the few numbers of males in the actual population. Participants 

chosen for qualitative analysis were selected using purposeful sampling 

strategies in which the researcher selected "information rich" 

participants. Therefore, individuals [N=5] who represent extremes 

(McMillan, 2003) were selected based on their scores on the EFL 

creative writing teat. 
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 The control and experimental groups were homogeneous before 

conducting the experiment since they include students having nearly the 

same age range (21-23 years) and they are from homogenous economic 

and social levels. Concerning their EFL creative writing skills, the 

independent sample t-test
*
was conducted on their scores to find whether 

there is any significant difference between the two groups. Table (3) 

summarizes these findings.  
 

Table 3 

The independent samples t-test regarding pre-service teachers' EFL creative writing skills 

(both groups before the experiment) 

Creative 

writing 

dimension 

Groups N Mean S.D 

Levene's Test 

for Equality 

Variances 
T-value Df 

Level of 

significance 

F Sig. 

Setting 
Control 48 4.44 1.75 

0.004 0.950 0.175 94 
0.861 

Not significant Experimental 48 4.50 1.75 

Character 
Control 48 6.33 2.45 

0.1 0.701 0.162 94 
0.871 

Not significant Experimental 48 6.42 2.58 

Plot 
Control 48 11.33 3.99 

2.087 0.152 0.781 94 
0.437 

Not significant Experimental 48 12.00 4.37 

Theme 
Control 48 4.25 1.49 

0.602 0.440 0.408 94 
0.685 

Not significant Experimental 48 4.38 1.51 

Point of 

view 

Control 48 3.00 1.01 
3.615 0.060 1.385 94 

0.169 

Not significant Experimental 48 3.33 1.33 

Tone 
Control 48 4.44 1.51 

1.109 0.295 0.610 94 
0.543 

Not significant Experimental 48 4.25 1.49 

Style 
Control 48 3.75 1.31 

4.091 0.046 1.000 91.690 
0.320 

Not significant Experimental 48 3.50 1.13 

overall 

skills 

Control 48 37.54 5.16 
2.816 0.097 0.721 94 

0.473 

Not significant Experimental 48 38.38 6.12 

Table (3) shows that there is no statistically significant difference 

between the means of the control group and experimental group' scores 

on the pre-application of the EFL creative writing test. This indicates that 

the two groups are homogenous in this variable before the experiment. 

Concerning their writing dispositions, the independent sample t-

test was conducted on their scores on writing disposition scale. Table (4) 

summarizes these findings.  
 

                                           
*Data were statistically treated by the Statistical Package for Social Sciences (SPSS) software, version 11. 
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Table 4 

The independent samples t-test regarding pre-service teachers' writing dispositions (both 

groups before the experiment) 

Writing 

disposition 

dimension 

Groups N Mean S.D 

Levene's Test 

for Equality 

Variances 
T-value df 

Level of 

significance 

F Sig. 

Confidence 
Control 48 56.19 24.48 

1.050 0.308 0.826 94 
0.411 

Not significant Experimental 48 52.31 21.36 

Persistence 
Control 48 53.60 23.70 

4.778 0.031 1.203 94 
0.232 

Not significant Experimental 48 48.44 17.98 

Passion 
Control 48 52.96 23.89 

0.779 0.380 0.416 94 
0.678 

Not significant Experimental 48 51.02 21.68 

Overall 

writing 

dispositions 

Control 48 162.75 42.66 
18.323 0.001 1.565 72.69 

0.122 

Not significant Experimental 48 151.77 23.27 

Table (4) shows that there is no statistically significant difference 

between the means of the control group and experimental group' scores 

on the pre-application of the writing disposition scale. Accordingly, it 

could be said that the two groups were homogeneous before conducting 

the experiment. 

5.3. Instruments of the Study 

The researcher used several research tools for collecting data 

quantitatively and qualitatively.  

5.3.1. EFL Creative Writing Test: 

In the light of the literature review related to EFL creative writing, 

this test was developed in an open-ended format to allow participants to 

exhibit the EFL creative writing in its authentic meaning. The test, in its 

final form (See Appendix A), consists of two main sections. Each one asks 

preservice teachers to write a short story without providing them with any 

prompts. It just provides them with multiple instructions such as: 

 While writing the short story, consider the different techniques of 

characterization. 

 When describing the setting, try to use different sensory details. 



No (120) October , Part (4), 2019  Journal of Faculty of Education 

 

 71 

Each story is graded using the analytical rubric (See Appendix B) 

constructed by the researcher.  Since the test examines 26 sub-skills, 

there are 26 sections in the rubric classified into seven main domains: 

setting, character, plot, theme, point of view, tone and style. Since each 

aspect can be graded from one to eight, the maximum grade that any 

student can get is 208. 

5.3.2. The Analytical Rubricfor EFL Creative Writing Skills 

In the light of the literature review related to EFL creative writing, 

this analytic rubric was developed to analyze the participants' responses 

to the EFL creative writing test. This rubric provides clear, specific and 

detailed criteria against which each participant's short story can be analyzed 

and rated. The rubric is analytical, not holistic, because there are multiple 

rubrics corresponding to each independent dimension of creative writing. 

This rubric deals with the seven main domains with 26 sub-skills of 

the EFL creative writing. The criteria for each sub-skill ranging from the 

simplest level of the skill, moving through two other levels representing the 

moderate levels and ending with the highest level of the skill. The four 

levels in each sub-skill are quantified by rating them with scores ranging 

from 1 to 8 respectively.  

5.3.3. Writing Disposition Scale 

The present study adopted Piazza and Siebert's (2008) Writing 

Disposition Scale: the only tool used in all studies of writing dispositions.  

The scale, (See Appendix C), consists of 93 items. These items measure 

three main domains of writing dispositions: confidence, persistence and 

passion. Each dimension is measured by 31 items. Each item is 

constructed to get preservice teachers' responses through a continuum that 

is based on the five-point Likert scale. The continuum begins with 

"Strongly disagree", moving through "Disagree", "Undecided", and 

"Agree", and ends with "Strongly agree".  A value of "one" is given when 

the response was "Strongly disagree" and increases to "five" when the 
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answer is "Strongly agree" with positive items while a value of "five" is 

given when the response is " Strongly disagree " and decreases to "one" 

when the answer is "Strongly agree" with negative items. Since the scale 

has 93 items, the maximum grade that any student can get is 465. 

5.3.4. The Reliability of Study Instruments 

The EFL creative writing test and the writing dispositions were 

piloted on a sample of 30 fourth-year preservice teachers at the English 

section in Faculty of Education, Benha University, during the second 

term of the academic year 2015-2016. Piloting the instruments aimed at 

investigating the clarity of instructions and wording of the instruments 

and at calculating the validity and reliability of them. To determine the 

reliability of the instruments, the following methods were used.  

a. Test-Retest Method 

To use the test-retest method, the instruments were administered 

and re-administered to the selected participants with a two week interval. 

Then the Pearson Product Moment reliability coefficients of the 

instruments were calculated. Table (5) presents the findings of the test-

retest reliability coefficients of the instruments. 
 

Table 5 

The Test-Retest Reliability Coefficients of the EFL creative writing test and the writing 

disposition scale 

The Tool 
The Reliability 

Coefficient 

NO. of 

Subjects 

Significance 

Level 

EFL creative writing test 0.468 30 0.01 

Writing disposition scale 0.706 30 0.01 

Table (5) indicates that the reliability coefficients are 0.468 for the 

EFL creative writing test and 0.706 for the writing disposition scale 

which are statistically significant at the level of 0.01. This indicates that 

the instruments are reliable and consistent. 
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b. Cronbach’s Alpha Method 

Cronbach’s alpha was also used to estimate the reliability of the 

instruments. The Alpha coefficient of the EFL creative writing test is 

0.745 while it is 0.748 for the writing disposition scale. Since "it is 

desirable [with alpha coefficient] to have a reliability coefficient of 0.70 

or higher." (Wells & Wollack, 2003, p. 4), the values demonstrated here 

are acceptable revealing that the instruments are reliable and have 

internal consistency. 

c. Intra-Rater Reliability 

Directed by the nature of the EFL creative writing test and its 

rubric, intra-reliability was calculated to ensure the reliability of them. 

The researcher re-rated participants' short stories after two weeks from 

the first rating. Estimating the correlation between the two ratings, the 

intra-reliability coefficient was 0.85 that is significant at the level of 

0.001. Moreover, Stemler (2004) asserted, "values greater than 0.70 are 

typically acceptable for consistency estimates of inter-rater reliability" 

(p. 5). Therefore, this indicated that the test and the rubric are reliable.  

5.3.5. Validity of Study Instruments 

Three methods were used to ensure the validity of the instruments.  

a. Face Validity 

In order to determine the face validity of the instruments, they 

were submitted to seven jury members to verify their validity (See 

appendix D). In the light of their feedback, the instruments are 

considered to be suitable to the fourth-year EFL preservice teachers, 

have clear instructions and are appropriate for measuring what they are 

intended to measure. However, the jury suggested that few items need 

re-wording. Rewording these items, it could be said that the instruments 

have face validity. 



Using Salmon's E-tivities Learning Model for Developing EFL Dr. Nesreen Ahmed Ahmed Ali El-Sweedy 

 

 74 

b. Content Validity 

The instruments were developed in the light of a systematic and 

accurate literature review that determines the general form of the 

instruments and how they should be graded. Consequently, the 

instruments are representative of what they are intended to be measured 

can be interpreted as having content validity. 

c. Comparison of the Extreme Groups  

 To estimate it, the scores of participants who scored the highest 

and those who scored the lowest were compared using critical ratio 

formula(Abou-Hatab, Othman & Sadeq, 1999). If there is a significant 

difference between these extremes, the instrument is estimated as valid. 

The critical ratios estimated for the EFL creative writing test is 7.89 and 

6.45 for the writing disposition scale. These estimates are higher than 

3.29which is considered as significant at the level 0.001 (Abou-Hatab & 

Sadeq, 1991). Accordingly, the instruments are valid. 

5.3.6.  Instruments for Collecting Qualitative Data 

 Three instruments were conducted to collect qualitative data. In 

the following section, a description of each instrument will be provided.   

a. Document Analysis 

Document analysis is a systematic qualitative procedure for 

reviewing or evaluating documents- both printed and electronic 

(computer-based and internet-transmitted) materials. It requires that data 

be examined and interpreted in order to elicit meaning, gain 

understanding and develop empirical knowledge. Document analysis is 

particularly applicable to qualitative intensive case studies producing 

rich descriptions of a single phenomenon, event, organization or program 

(Bowen, 2009). 

EFL preservice teachers' written short stories, assignment sheets, 

personal, reflective and evaluative journals, materials used in teaching 
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creative writing were collected and copied after each session. The 

researcher read these documents and sometimes asked the participants 

for further explanations if something significant or ambiguous emerged 

from these documents. Next, these written documents were used as a 

supplementary source for investigating the participants' EFL creative 

writing skills and writing dispositions. 

b. Focus Group Discussion 

The process of the focus group discussion begins with identifying 

the main aim and defining the key research objectives of the study. Then, 

a list of questions is prepared as guidance for each focus group 

discussion session. This is followed by seeking ethics clearance. 

"Thereafter, participant identification is perhaps the most critical step 

since the technique is largely based on group dynamics and synergistic 

relationships among participants to generate data" (Nyumba, Wilson, 

Derrick & Mukherjee, 2018, p. 28). In the present study, each module is 

initiated and finalized by setting a list of points for focus group 

discussions. These sessions were videotaped and then transcribed 

verbatim. Accordingly, focus group discussions about the seven main 

dimensions of the EFL creative writing (setting, character, plot, theme, 

point of view, tone and style) along with their focus group discussions 

about the program and their confidence and passion for writing 

constitute the materials submitted from the focus group discussion to the 

qualitative analysis. 

c. The Researcher's Reflections and Field Notes 

Descriptive field notes provide in-depth descriptions of the setting, 

events, participants' interaction and activity. Reflective field notes 

contain the researcher's reflective commentary focusing on his/her 

relationship with the setting and participants, his experiences and beliefs, 

and his revelations and epiphanies. It also reflects on the methodological 

challenges and obstacles. During each session of the program, the 

researcher made a reflective note in which she recorded her impressions, 



Using Salmon's E-tivities Learning Model for Developing EFL Dr. Nesreen Ahmed Ahmed Ali El-Sweedy 

 

 76 

observations, emerging themes and unexpected events. Moreover, she 

kept a regular reflective journal in which she reflected on each session. 

5.4. Program of the Study based on E-tivities learning 

model 

This section gives a detailed description of the study program 

through describing its objectives, content, teaching strategies and 

evaluation techniques. 

5.4.1. Determining the Objectives of the Program 

Based on reviewing the related literature, the required EFL 

creative writing skills were determined. The EFL creative writing skills 

comprise seven main dimensions (setting, character, plot, theme, point of 

view, tone and style) with 26 sub-skills (See Appendix E). These skills 

along with the three dimensions of writing dispositions are considered as 

the objectives of the study program.   

5.4.2. Determining the Content of the Program 

The content of the program consists of seven modules. Each 

module is directed toward one dimension of the EFL creative writing 

skills (see Appendix F). These modules are: 

Module 1: The craft of the setting. 

Module 2: The craft of the character. 

Module 3: The craft of the plot. 

Module 4: The craft of the theme. 

Module 5: The craft of point of view. 

Module 6: The craft of the tone. 

Module 7: The craft of the style. 
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In each module, there are handouts explaining this dimension in 

full details. Besides, there are some short stories that are assigned for 

reading and analyzing. Some of the analyses were also provided. Theses 

short stories are: 

 

 Charlottes' Web 

 From the Mixed Up Files of Mrs. Basil 

 The Ugly Duckling 

 The Nutcracker 

 The Gift of the Magi 

 The Last Leaf  

 Island of the Blue Dolphins  

 The Hundred Penny Box  

 the Witch of Blackbird Pond  

 The Billy Goats Gruff  

 The Summer of the Swans 

 A Wrinkle in Time,  

 The Duck 

 Bridge To Terabithia 

 The Incredible Journey 

 To Build a Fire 

 Julie in Julie of the Wolves  

 A Wizard of Earthsea 

 Little Red Riding Hood  

 Goldilocks, TheThree Little 

Pigs 

 Double Fudge 

5.4.3. Determining the Procedures of the Program 

The procedures of the present study are directly derived from 

Salmon's (2000, 2002, 2004, 2007) five-stage on-line learning model. 

The procedures are visually represented in Figure (2). 

Stage 1- Access & Motivation:The purpose at this stage is to expose 

participants to the platform (not train them), and to enable them to 

become successful in using technology and see its benefits. E-tivities at 

this stage must provide participants with a gentle introduction to using 

the new online learning milieu and motivate them to use it (Salmon, 

2002). Therefore, this stage went through the following steps: 

a. Building the online creative writing learning community: 

 Establishing acquaintance 

 Creating a shared vision 

 Setting priorities and goals 

 Setting ground rules 

 Organizing learning groups 
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b. Accessing the online platform of the creative writing (designed by 

the researcher) and the different software and applications used in 

the program: 

 The talentlms (the main platform of the program) 

athttps://eflcreativewriting.talentlms.com/ 

 How to write a short story (Google mobile app) 

 Creative writing (Google mobile app) 

 The novel factory (desktop app, trial version) at 

https://www.novel-software.com/ 

 Aeon Timeline 2.3.16 for Windows at 

https://www.aeontimeline.com/download/ 

 Plot generator (mobile and desktop app) at 

https://www.plot-generator.org.uk/ 

 Character generator (mobile and desktop app) 

athttps://www.character-generator.org.uk/ 

 Character writing (desktop app) at  

http://www.characterpro.com/characterwriter/download.html 

 Tap by wattpad-interactive story community (for the 

dialogue section). 

 The coggle (plotting tool ) at https://coggle.it/?lang=en-US 

 Getting short stories from https://taletown.org/ 

 Writing the whole short stories (Google docs or the main 

template) 

c. Motivating participants to contribute 

 Setting up the writing centers. 

 Creating the class newspaper. 

 Setting up a mail station. 

 Announcing a writing competition. 

Stage 2 – on-line Socialization: At stage two, participants get used to 

being in the new online environment. E-moderator (the researcher) 

establishes a climate of strong enhancement of being on online group, 

based on respect and support for each other. In this way, intrinsic 

motivators will gradually emerge, and learning will be promoted. 

https://eflcreativewriting.talentlms.com/
https://www.novel-software.com/
http://www.aeontimeline.com/release/AeonTimeline2-windows-installer.exe
https://www.aeontimeline.com/download/
https://www.plot-generator.org.uk/
https://www.character-generator.org.uk/
http://www.characterpro.com/characterwriter/download.html
https://coggle.it/?lang=en-US
https://taletown.org/
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Therefore, at stage two, e-moderatorshould create opportunities for 

socialization not only into the online group, but also to understand how 

online contributes to learning for their topic, this course, thisdiscipline 

(Salmon, 2002). Therefore, all what is required at this stage is to help 

participants to get used to work online and navigate the different options 

in the apps and motivate them begin to use them. While doing this, the e-

moderator monitor and follow their progress. 

Stage 3- Information Exchange:At stage three, participants start to 

appreciate the broad range of information available online and become 

excited about the immediate access and fast information exchange. Their 

learning requires two kinds of interaction: interaction with the course 

content and interaction with people, namely the e-moderatorand other 

participants. Content is usually best sent to participants as well-designed 

and carefully prepared by using web sites (Salmon, 2002). At this stage, 

not only must information be exchanged, but also cooperative tasks must 

be achieved. Online learners in this stage interact with the program 

content and with the e-moderators and/or other people.  

Stage 4- Knowledge Construction: At this stage, participants begin to 

interact with each other in more exposed and participative ways. They 

formulate and write down their ideas or understanding of a topic. They 

read messages from other participants and respond to them. Participants’ 

grasp of concepts and theories is enhanced through the debate and by 

examples advanced by other participants. At stage four, we see 

participants start to become online authors rather than transmitters of 

information (Salmon, 2002). At this stage, they discuss the different 

short stories they assigned to read, analyze them according to each 

creative writing dimension and begin to write their own short stories. 

They also comment and discuss each one' short story. 

Stage 5– Development: At this stage, participants reflect on and discuss 

how they are networking and evaluate the technology and its impact on 
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their learning processes. The discussion probably includes uncertainties 

and problems with the content and design of all aspects of the experience 

and an awareness of the social, ethical and technical dimensions of the 

experience(Salmon, 2002).E-moderators need to be prepared for this and 

should welcome it as evidence of real cognitive progress in their 

participants. He should set up exercises and online events that promote 

critical thinking such as commenting on each other’s writing. 

 

Figure 2, The Sequential Procedures of the Program 

 

 

5.4.4. Determining the Evaluation Techniques of the Program 

Several forms of evaluation are employed in the program. These 

forms are: 

a. Diagnostic Evaluation: The aim of this form is to identify preservice 

teachers' initial level of both EFL creative writing and writing 
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dispositions. This form is carried out throughadministering the study 

instruments before conducting the program.  

b. The dynamic and formative evaluation: This refers to the continuous 

evaluation that is carried out throughout the implementation of the 

program. This type is represented in the continual monitoring and 

feedback that the educator gives to the participants in every task 

integrated in the program. 

c. The summative form of evaluation: This form aims to get the final 

perspective about the fulfillment of the program objectives. It is 

represented in the post-application of the study instruments. 

6. Findings of the Study 

Since the data of the study were collected through two phases 

(quantitative and qualitative), the findings of each phase are presented 

separately.  

6.1. Findings of the Quantitative Analysis 

The quantitative results were dealt with and presented according 

to the hypotheses of the study.  

6.1.1. Quantitative Findings Concerning EFL  Preservice Teachers' 

EFL Creative Writing Skills 

The hypothesis (1) stated, "The program based on Salmon's e-

tivities learning model is effective in developing some EFL creative 

writing skills among fourth-year preservice teachers at Faculty of 

Education, Benha University". This research hypothesis had eight 

statistical sub-hypotheses dealing with the overall and seven dimensions 

of the creative writing skills. To examine this hypothesis, the 

independent sample t-test was conducted on the participants' scores on 

the creative writing test to compare the means of the control and 

experimental group's scores. Table (6) summarizes the findings of this 

independent t- test. 
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Table 6 

The independent samples t-test regarding fourth-year preservice teachers' EFL 

creative writing skills (overall and the seven dimensions) (control/experimental 

groups) 

Creative 

writing 

dimension 

Groups N Mean SD 

Levene's Test for 

Equality Variances T-value Df 
Level of 

significance 
F Sig. 

Setting 
Control 48 6.25 2.13 

9.455 0.003 16.385 68.357 0.001 
Experimental 48 17.69 4.34 

Character 
Control 48 7.92 2.80 

9.147 0.003 20.504 75.098 0.001 
Experimental 48 24.5 4.86 

Plot 
Control 48 17.67 5.46 

2.235 0.138 21.626 94 0.001 
Experimental 48 47.67 7.91 

Theme 
Control 48 4.88 2.02 

0.220 0.640 34.971 94 0.001 
Experimental 48 20.81 2.43 

Point of 

view 

Control 48 3.00 1.17 
0.361 0.549 39.471 94 0.001 

Experimental 48 13.88 1.51 

Tone 
Control 48 4.75 2.04 

0.151 0.698 29.587 94 0.001 
Experimental 48 18.44 2.47 

Style 
Control 48 5.06 2.07 

2.960 0.089 31.803 94 0.001 
Experimental 48 20.13 2.55 

overall 

skills 

Control 48 49.52 7.47 
0.040 0.841 67.540 94 0.001 

Experimental 48 163.10 8.94 

 Table (6) shows that there is a statistically significant difference 

between the means of the control group and experimental groups' scores 

on the post-application of EFL creative writing test for the EFL creative 

writing overall skills and all their dimensions (setting, character, plot, 

theme, point of view, tone and style). All the t-values are significant at 

0.001 level in favour of the experimental group. This indicates that the 

experimental group's EFL creative writing skillshave been developed. 

Therefore, the first main hypothesis and all its seven sub-hypotheses are 

confirmed. Figure (3) shows these differences in a visual form. 



No (120) October , Part (4), 2019  Journal of Faculty of Education 

 

 83 

 

Figure2. Differences between control/experimental groups' scores concerning EFL overall 

creative writing skills and all of its seven dimensions 

To investigate the effect size of the program based on Salmon's e-

tivities learning model on developing EFL creative writing skills, η2 was 

estimated. The value of η2 of these skills was presented in table (7).  
 

Table 6 

η2  value concerning the EFL overall creative writing skills and its seven dimensions 

 

 Setting Character Plot Theme Point of view Tone Style 
Overall creative 

writing 

η2 0.7971 0.8484 0.8326 0.9286 0.9431 0.9030 0.9150 0.9798 

Based on the data presented in table (7), it can be concluded that 

the differences or variations in the skills of creative writing which were 

accounted for by Salmon's e-tivities program were 97.98% for the 

overall creative writing skills, 79.71% for ''setting", 84.84 % for 

"character", 83.26 % for "plot", 92.87% for "theme", 94.31% for "point 

of view", 90.30% for "tone, and 91.50% for "style". Since all these 

values are more than 0.138
*
, this indicates that the e-tivities program 

highly affected fourth-year EFL preservice teachers' EFL creative 

                                           
*
The value of w2 is interpreted by Kotrlik and Williams (2003) as follows: 

A value of 0.010 shows a small, 0.059 shows a medium, and  0.138 shows a large effect size. 
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writing skills and that the program has practical significance along with 

statistical significance in developing these skills.  

6.1.2. Quantitative Findings Concerning EFL Preservice Teachers' 

EFL Writing Dispositions 

The second main hypothesis stated, "The program based on 

Salmon's e-tivities learning model is effective in developing EFL writing 

dispositions among fourth-year preservice teachers at Faculty of 

Education, Benha University". This research hypothesis had four 

statistical sub-hypotheses. To examine this hypothesis, the independent 

sample t-test was conducted on the control and experimental group's 

scores on the writing disposition scale with its three dimensions. Table 

(8) summarizes these findings. 

Table 8 

The independent sample t-test regarding fourth-year preservice teachers' writing dispositions 

(overall and the three dimensions) (control/experimental groups) 

Writing 

disposition 

dimension 

Groups N Mean SD 

Levene's Test for Equality 

Variances T-value df 
Level of 

significance 
F Sig. 

Confidence 
Control 48 72.33 21.53 

0.912 0.342 15.244 94 0.001 
Experimental 48 134.98 18.63 

Persistence 
Control 48 69.75 22.61 

0.038 0.845 13.364 94 0.001 
Experimental 48 131.10 22.37 

Passion 
Control 48 76.85 23.05 

2.586 0.111 7.652 94 0.001 
Experimental 48 118.83 30.22 

Overall writing 

dispositions 

Control 48 218.94 83.05 
1.309 0.256 19.951 94 0.001 

Experimental 48 384.92 43.29 

Table (8) shows that there is a statistically significant difference 

between the means of the control group and experimental groups' scores 

on the post-application of creative disposition scale for the overall 

writing dispositions and all three dimensions (confidence, persistence 

and passion). All the t-values are significant at 0.001 level in favour of 

the experimental group. This indicates that the experimental group's 

writing dispositions have been developed. Therefore, the second main 
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hypothesis and all its threesub-hypotheses are confirmed. Figure (4) 

shows these differences in a visual form. 

 
Figure 3, Differences between control/experimental groups' scores concerning overall 

writing dispositions and all three dimensions 

To investigate the effect size of the program based on Salmon's e-

tivities learning model on developing writing dispositions, η2 was 

estimated. The value of η2 of dimensions of the writing dispositions was 

presented in table (9).  

Table 9 

η2  value concerning the EFL writing dispositions 
 

 Confidence Persistence Passion Overall writing disposition 

η2 0.7120 0.6552 0.3838 0.8090 

Based on the data presented in table (9), it can be concluded that 

the differences or variations in the writing dispositions that were 

accounted for by Salmon's e-tivities program were 80.90% for the 

overall writing dispositions, 71.20% for confidence", 65.52% for 

"persistence",  and 38.38 % for "passion. Since all these values are more 

than0.138 , this indicates that the program highly affected fourth-year 
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EFL preservice teachers' writing dispositions and that this program  has 

practical significance along with statistical significance.  

6.1.3. Quantitative Findings Concerning the Relationship between 

EFL Creative Writing Skills and Writing Dispositions 

The third main hypothesis stated, "EFL fourth-year preservice 

teachers' writing dispositions can predict their EFL creative writing 

skills". As stated in the previous hypothesis, only one independent 

variable (EFL writing dispositions) is supposed to predict one dependent 

variable (EFL creative writing skills). Therefore, simple linear regression 

analysis was conducted on EFL fourth-year pre-service teachers' scores 

on writing disposition scale and EFL creative writing test to examine this 

hypothesis. Tables (10), (11), and (12) summarize these findings. 

Table 10 

Findings of simple linear regression analysis 

 

Table 11 

Findings of simple linear regression analysis 

 

Coefficientsa

127.085 10.512 12.090 .000 105.926 148.243

9.358E-02 .027 .453 3.448 .001 .039 .148

(Constant)

disposition

Model

1

B Std. Error

Unstandardized

Coef ficients

Beta

Standardi

zed

Coef ficien

ts

t Sig. Low er Bound Upper Bound

95% Conf idence Interval f or B

Dependent Variable: creative w ritinga. 

ANOVAb

771.400 1 771.400 11.887 .001a

2985.079 46 64.893

3756.479 47

Regression

Residual

Total

Model

1

Sum of

Squares df Mean Square F Sig.

Predictors: (Constant), dispositiona. 

Dependent Variable: creative w ritingb. 
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Table 12 

Findings of simple linear regression analysis 

 

Table (10) reveals that at Y^ = 127.085 (constant) + 9.358 (EFL 

writing disposition). This reveals that an increase in EFL preservice 

teachers' writing disposition in as much as 1% results in an increase in 

preservice teachers' EFL creative writing skills inasmuch as 9.358. Table 

(10) indicates that t value = 3.448 is significant at 0.01level. Moreover, 

table (11) indicates that F= 11.887 is significant at 0.01level. These 

results indicate that EFL preservice teachers' writing dispositions have 

an effect on their EFL creative writing skills. Table (12) indicates that 

the value of R2 =0.205 which reveals that about 20.5% of the variance of 

preservice teachers' EFL creative writing skills can be interpreted by 

their writing dispositions. Accordingly, the writing dispositions can 

predict preservice teachers' EFL creative writing skills to some extent 

(20.5%). Therefore, the third hypothesis is confirmed. 

6.2. Findings of the Qualitative Analysis 

To get a much more detailed picture about the fourth-year 

preservice teachers’ EFL creative writing skills, a qualitative analysis 

was conducted. Text or narrative data that were subjected to the 

qualitative analysis came from the instrument discussed previously. The 

qualitative analysis in the present study went through certain procedures 

that are derived from several researchers such as Dey (1993), Galvez-

Martin, Bowman and Morrison (1998), Simon (2011), and Taylor-

Bowell and Renner (2003). Table (13) presents these procedures. 

Model Summaryb

.453a .205 .188 8.0556

Model

1

R R Square

Adjusted

R Square

Std. Error of

the Estimate

Predictors: (Constant), disposi tiona. 

Dependent Variable: creative writingb. 
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Table 13 

The qualitative Analysis Procedures 

No Procedure Descriptions 

1 Sampling 

Five fourth-year EFL preservice teachers were chosen 

because they are the extreme and deviant cases 

representing "information rich" participants.  

2 Categorizing data 

The researcher prepared all materials collected for 

analysis and read them in details searching for themes. 

The unit of the analysis was a conceptual unit referred 

to as a "`reflective unit" that reflects a single idea or 

thought about the preservice teachers' EFL creative 

writing skills. There is no specified length for this unit. 

3 
Identifying 

emergent themes 

While analyzing the data, the researcher began to 

identify the themes emerging from the raw data under 

each heading.  

4 

Continuing 

revision and 

refinement of 

category system 

 

Within each category, search for subtopics, including 

contradictory points of view and new insights, was 

conducted. The researcher selected appropriate quotes 

that conveyed the core theme or essence of each 

category.  

5 

Ensuring the 

trustworthiness 

of the findings 

Four criteria were fulfilled to enhance the 

trustworthiness of qualitative analysis: credibility, 

transferability, dependability, and confirmability. They 

are achieved by using multiple data sources and 

providing an in-depth description . 

Going through the previous procedures, certain findings were 

identified. Concerning participants' skills related to the setting of the 

story, theydo not provide enough descriptions of the setting. They tend to 

begin by describing the event of the story instead of describing the 

setting or the characters. After the experiment, they always begin their 

stories by describing the setting using different details addressing as 

many scenes as possible. They describe what they can see, smell, hear or 
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touch in the setting; their descriptions include many vivid details that 

make the setting come to life. They often include many elements of the 

setting such as the locale (the place where the story takes place) that can 

be a town, a city, a street or a house; time (when the story takes place), 

atmosphere, climate and geography. The most important aspect of their 

setting is that it reflects to a large scale the social, political and cultural 

contexts relevant to the story line. All the elements of the setting are 

related and relevant to the story theme and characters. Most of the time, 

they use integral setting not a backdrop one. 

Analyzing their responses related to the characters of the story, they 

always introduce the characters by their names only. They do not use any 

other methods of characterization. Their characters always take the role 

of the protagonist even though the antagonist is not always clear. Their 

descriptions of the characters are not accurate and do not fit the type they 

choose. After the experiment, they begin to introduce their characters by 

their actions, feeling and thoughts. They use different methods of 

characterization such as dialogue, actions and narration. They use 

different types of characters, rotate their roles (e.g. the antagonist may be 

a main or minor character) in different stories and describe each type 

appropriately according to their role in the story, identity, thoughts, 

feelings and types.  

Talking about the plot of the story, they do not organize the events 

of the story in which ideas and scenes seem to be randomly arranged 

with no sense of order.They do not provide any indications of the five 

elements of plot. They always use one type of plot in different stories 

and it is not appropriate to any elements of the story, or the plot concept 

is missing. They do not use any technique of plotting. There is no 

opening to their story. It just begins with actions and events. There is no 

conflict, no climax and no solution in their stories. 

After the experiment, participants plot a logical series or sequence 

of events and character actions that relate to the central conflict and 
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develop the basic ideas of the storywith clear transitions. They depict a 

full structure of the plot in a clear and engaging way that includes all its 

components (exposition, rising actions, conflict, climax, falling actions 

and resolution) that are readily identifiable and well-detailed.They use 

different types of plots in different stories that are suitable to the theme, 

characters, setting and conflict (e.g. man-in-a hole or man on the road). 

They use different appropriate techniques of plotting in different stories 

to attract the readers' attentions (e.g. suspense, flashback….etc). They 

use engaging opening lines that vividly present the story's main conflict, 

setting or characters and catches the reader's attention. They describe the 

problem or conflict facing the main character and clarify why it is a 

problem. Moreover, they use different types of conflict on different 

stories. They write an interesting climax in which the tension mounts as 

the story progresses. They end the story with a fulfilling, logical and 

suitable conclusion that solves the conflict in an interesting, authentic, 

logical or unexpected way. There is no loose end. 

Searching for the theme of their stories, participants do not use 

details to highlight the theme of the story. They write a story with no 

theme and sometimes with no title. After the experiment, they use many 

descriptive details that are very appropriate and highlight the theme of 

the story. They write a story with a very clear, fully-developed and moral 

theme considering the cultural, social, religious and philosophical 

notions. The theme challenges readers to make value judgments. All 

elements of the story combine around it and thetitle sparks the readers' 

interest and directs them to the theme of the story. 

As the fifth element of their stories, point of view, participants 

write a story with no clear narrator reflecting a weak awareness of the 

audience. They write different stories with no clear point of view. After 

the experiment, they write a story with clear narrator, telling the story 

from multiple perspectives and reflecting a strong awareness with the 

audience to engage them in the story.They write different stories from 

different eyes (e.g. innocent eye, stream of consciousness) and adopt 
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different points of view (e.g. 1
st
 person, limited 3 

rd
 person or omniscient 

3
rd

 person). The point of view adopted is consistent throughout the story. 

Concerning the tone of their stories, participants write with 

unclear or no sense of tone or voice. They do not use the tone to make 

any changes in the story and never portray tone by any way. After the 

experiment, they write with a very clear and appropriate tone/voice that 

relate to the story and vary according the situations and characters. They 

use different tones in the same story to change the pace, to create the 

character-conflict, to fit the theme or to add pleasure. They use multiple 

ways to portray their tone and voice such as word choice, choice of 

theme or descriptions imagery. 

Analyzing their style, participants use poor vocabulary and 

improper wording and no sentence variety. They lack sensory language. 

Their style is ineffective and does not aid in the development of the ideas 

of the story and does not help create proper pictures of the setting, 

characters and conflict. After the experiment, they use many rhetoric 

techniques that are appropriate to make meaning clearer and characters 

and expressions are more vivid and rich. Metaphor, personification, 

imagery or simile begins to appear in their stories. Participants also use 

very rich, precise and appealing vocabulary (sensory language) correctly, 

and well-varied sentences structures.  

7. Discussion & Interpretation of the Findings of the Study 

The purpose of the present study was two-fold: (a) to develop 

preservice teachers' EFL creative writing skills and their writing 

dispositions; and (b) to examine whether preservice teachers' writing 

dispositions can predict their EFL creative writing skills in writing 

classroom. The findings of the present study are encouraging. 

Quantitative and qualitative analyses revealed that the program based on 

Salmon's e-tivities learning model had an effect on developing 

preservice teachers' EFL creative writing skills and writing dispositions. 

This can be interpreted by several factors. 
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The program provided the EFL preservice teachers with 

intentional and constant training and practice on writing short stories 

through a variety of planned on-line activities coordinated with goals and 

objectives of developing both EFL creative writing and writing 

dispositions. This can be interpreted as one reason behind its success in 

developing them. The environment of the present study abandoned the 

notion of grade and set the guilt-free atmosphere. This encourages 

participants to contribute and interact with each other and with their 

educator without the feeling of being judged or assessed. This also 

eliminates the affective responses of anxiety, fear, loneliness and 

perceived helplessness which are considered as antithetical to EFL 

creative writing skills. This is considered to be another factor behind its 

success and is consistent with several researchers such as Barber (2004),   

Al-Hadi (2008), Daniels( 2012),Mohamed (2013), Akkaya (2014), 

Carrier (2015), Shalaby (2015) and Rombough (2016).    

The present study provided EFL preservice teachers with a clear 

idea about what creative writing is and encouraged them to write 

different stories with different types of plots, characters and settings. 

Moreover, the present study followed justifiable stages and procedures 

based on accurate and systematic review of literature that dealt with the 

concept of the e-tivities learning model. This allowed a gradual transition 

from simple to complex; from reading different short stories, to 

analyzing them to writing other short stories; and from concentration on 

other's stories to concentration on one's own short stories.  

The researcher established with the EFL preservice teachers a 

reciprocal relationship by considering them as being friends who are 

worthy of being treated as equals. She always values their input and 

shares relevant information. This in turn makes students feel ownership 

of their learning and lets them share roles flexibly. It also helps them to 

write freely and encourages them to engage in different discussions held 

in the program. 
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The content used in the present study was characterized by many 

characteristics that may facilitate the development of EFL creative 

writing skills and enhance writing dispositions.  The content focused on 

analyzing short stories, and using different online activities related to 

writing to motivate and stimulate their skills and dispositions. In the 

present study, EFL preservice teachers were given the chance to identify 

each element of the short story, practice different ways for writing them, 

create characters, stimulate conflict and problems, discover ways to 

resolutions, set criteria for judging, assess others' stories, justify their 

judgments and describe their limitations and the implications of those 

limitations.  This reflects what Daniels (2012) refers to in claiming that 

the content should be meaningful and purposeful to learners. 

Moreover, the present study provided EFL preservice teachers 

with varied tasks and activities. Using on-line platform provides 

preservice teachers with multiple formats for content: texts, pictures, 

PowerPoint presentations, videos, access to different types of short 

stories and different applications, each of which has many options to 

utilize. Discussion board, comment options and access at any time and at 

any place facilitate to great extent the development of EFL creative 

writing skills and writing dispositions. The present study also provided 

them with opportunity to analyze each other's stories and suggest 

alternatives. All these factors contribute to the success of the 

intervention. 

Creative writing was thought to be best learned by having 

participants actively write creatively as opposed to a teacher instructing 

them on how to write creatively, or teaching them to write from reading 

literature, as these practices were considered detrimental to students’ 

innate creativity (Daniels, 2012). Creative writing participants in the 

present study read a wide range of contemporary short stories and 

frequently focus on moral and social issues in them. They collaborate as 

they read their creative work aloud and let them then comment on each 

others’ efforts with the teacher acting as a facilitator, not the director, of 
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the dialogue. This collaborative, teacher-facilitated format was one of the 

main reasons for such a success.  

The driving principle of social constructivist teaching and learning 

is for all group members, students and their instructor(s), to work in 

concert as a team to build a knowledge community. The present study 

achieved that since it was initiated by building the learning community 

in which participants have a shared vision about the objectives and goals 

of this community. This facilitates learning through positive social 

interaction as group members provide support and instruction to each 

other and a more expert member helps less knowledgeable members 

internalize the new information. Therefore, they master skills and 

dispositions wherein they replicate what they have learned and then with 

sufficient practice, appropriate it(Mullineaux, 2017). 

In terms of the limitations of the present study and the 

recommendations for further studies, the small number and the nature of 

participants, being at the undergraduate level, limits our ability to 

generalize these findings to other populations. There is a need to 

investigate EFL creative writing and dispositions with participants with 

different years of experience or in different specializations. This  may 

help in drawing a more comprehensive perspective about the relationship 

between EFL creative writing skills and writing dispositions. 

Changing EFL preservice teachers' creative writing and 

dispositions needs time. The more time devoted to it, the greater 

potential for learning. Therefore, it seems that there is a need for 

extended time to develop these variables. Moreover, because of the heavy 

workloads the EFL preservice  teachers have, they do not feel that they 

have a lot of time to think analytically and write creatively. They find it 

difficult to focus on all the requirements of how to write a short story in 

such a limited time. This may be one of the barriers of disposition and 

skill development.  
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The results of the present study confirmed some of the 

characteristics that were advocated in the literature about EFL creative 

writing skills.Since the quantitative and qualitative analyses asserted that 

the program developed EFL preservice teachers' EFL creative writing. 

This confirmed what other researchers stated that creative writing can be 

taught and changed through instruction providing that certain conditions 

are given (Mohamed, 2013; Mullineaux, 2017). 

Since the quantitative and qualitative analyses asserted that the 

EFL preservice teachers' writing dispositions can predict their EFL 

creative writing skills. This also confirmed that EFL teachers' 

dispositions may be one the most significant determiners of what is 

being taught, how it is being taught and what is being learned in the 

classroom (Al-Srour, et al., 2016; Berk & Ünal, 2017; Clark, 2018; 

Mcclenny, 2010; Mohamed, 2013; Piazza & Siebert, 2008; Tok & 

Kandemir, 2015; Unal, 2010). It also emphasized that changing EFL 

teachers' creative writing may depend on changing their dispositions. 

This is asserted in previous literature in which they asserted that creative 

writing is an action, affected by several writers' affective aspects such as 

dispositions, intentions and feelings (Girardi, 2014). 

8. Conclusion 

The participants of the study have acquired the EFL creative 

writing skills in all its seven dimensions and writing dispositions. 

Therefore, Salmon's e-tivities learning model can be interpreted as 

effective in developing them. It can also be concluded that EFL creative 

writing should be purposefully and deliberately integrated in teacher 

education programs throughout the four years of preparation to ensure 

the maintenance of these skills and the transfer of their effect to other 

situations.  
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9. Recommendations of the present study 

In the light of the results of the study, the following 

recommendations are presented: 

 Teacher education program should pay much attention 

purposefully and deliberately to EFL creative writing and writing 

disposition as an essential component throughout the four years of 

preparation to ensure their development and the transfer of their 

effect to other situations. 

 The content of EFL creative writing course should be interesting 

and important from the preservice teachers' point of view. It 

should clarify and introduce the basic concepts underlying EFL 

creative writing skills in all format; fiction and non-fiction. 

 Any program addressing EFL creative writing should employ 

different strategies and techniques that attract preservice teachers' 

attention and engage them in authentic tasks in a format of a 

workshop to enable them acquire these skills and develop 

appropriate dispositions. 

 Forms of evaluation should be varied and progressively more 

demanding. They should be authentic in assessing EFL creative 

writing through choosing real tasks that the preservice teachers 

may encounter in real life. 

 Teacher education program should consider getting the potentials 

of the on-line courses, application or resources to their programs. 

The potential they on-line material provides will help preservice 

teacher enhances different EFL skills and different modes of 

inquiry. 

 Salmon's e-tivities leaning model is a promising model for 

designing and teaching on-line course. It could be adopted in 

different contexts and with different discipline. 



No (120) October , Part (4), 2019  Journal of Faculty of Education 

 

 97 

10. Suggestions for Further Research 

The results drawn from this study refer to a need to conduct further 

researchers as follows: 

 Replication of the study with the students at the first-year in the 

Faculty of Education. 

 Replication of the study with the students at the higher studies in the 

Faculty of Education. 

 Replication of the study with the students from other specializations. 

 Replication of the study with the EFL preservice teachers while 

adopting other models rather than Salmon's e-tivities learning model.  

 A comparative study of the effect of using Salmon's e-tivities learning 

model on both freshmen students and higher studies students. 

 A follow-up study of the long-term effect of Salmon's e-tivities 

learning model on the same sample to figure out whether their 

development of EFL creative writing and writing dispositions is 

irreversible and transferred to other situations. 

 A comparative study on the effect of using oral strategies vs. written 

one in developing EFL creative writing and writing dispositions. 

 The effect of utilizing Salmon's e-tivities learning model on other 

variable such as teaching performance or any other EFL skills such as 

reading, speaking or listening. 
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