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Abstract 
The present study aimed at developing some EFL vocabulary skills 

among secondary school students using Electronic Task-Based Learning 

(ETBL). The participants of the study consisted of first year secondary 

school students enrolled in Subk El-Dahhak Secondary School, in 

Menoufia Governorate (N=25). This study adopted one study group pre-

posttest design. Five main tools were used: An EFL Vocabulary Skills 

checklist required for first year secondary school students, an EFL Pre- test 

to measure some of the students’ vocabulary skills, an EFL Post-test to 

measure some of the students’ vocabulary skills, an EFL vocabulary skills 

rubric to score students' performance on the EFL vocabulary skills tests and 

a Teacher's Guide. A quantitative data analysis was conducted. The mean 

scores of the pre-posttests of the participants of the study were compared by 

using t-test. ETBL was applied to the participants during the first semester 

of the academic year 2019/2020. Results of the quantitative analysis 

showed that the participants' some EFL vocabulary skills were developed 

significantly as a result of ETBL. Therefore, it can be concluded that ETBL 

was effective in developing some EFL vocabulary skills among first year 

secondary school students. 

Keywords: EFL vocabulary skills, Electronic Task-Based Learning 

(ETBL), Secondary school students.  
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 اللغوية مهارات المفردات تنميةل المهامالقائم على  استخدام التعلم الإلكتروني
 ةالثانوي ةلدي طلاب المرحلباللغة الإنجليزية كلغة أجنبية 

 ةــــدمــــالمق
تعتبر ظااهرة حيث اللغة هي واحدة من السمات الرئيسية التي يتميز بها الإنسان. بر تعت

 هاا ريااا هاياجتماعية وفردية تمكن البشر مان التعبيار  ان مشاا رهف ورفمااثهف وهماافتهف.  ماا رن
فااي   اار الع لمااة حيااث ر ااب  ف. بااين ارفااراد رحااد العصا اار المهمااة التااي تااتهر  لاا  الت ا اا 

تف الا تراف ففي الاوانة ارخيرة  .يهدف الصاس إل  تعلف لغة بعاهف البعض ،العالف قرية  غيرة
 .  سيلة للت ا   في جميع رنحاء العالف للغة الانجليزيةب

 & Neuman)يمث  تعلف المفردات جازء رساساي فاي تعلاف اللغاات ارجصبياة. فماد  ارف 

Dwyer, 2009, p.385) ؛ للت ا اا  بفعاليااة المفااردات  لاا  رنهااا اا  لمااات يجااا رن نعرفهااا
الملماااااات فاااااي التحااااادع يالمفاااااردات التعبيرياااااة  والملماااااات فاااااي الاساااااتما   وتصمساااااف المفاااااردات الاااااي

يالمفردات الاستقبالية . فالمفردات الإنتاجية هي الملمات التي يفهمها المتعلما ن ويمكاصهف نهمهاا 
صماااا تشاااير بي (Stuart, 2005) بشاااك   اااحي  واساااتكدامها بشاااك  بصااااء فاااي التحااادع والمتاباااة

المفااردات الاسااتقبالية إلاا  الملمااات التااي يتعاارف  ليهااا المتعلماا ن ويفهم نهااا  صااد اسااتكدامها فااي 
كمااا رنهااا هااي المفااردات التااي يتعاارف  ليهااا المتعلماا ن  صاادما  ولماان لا يمكااصهف إنتاجهااا، الساايا 

 .(Stuart, 2009)يرون رو يجتمع ن في قراءة الصص ولمن لا يستكدم نه في التحدع والمتابة 
حيااث تتااي  معرفااة ؛ وت  ااا العةقااة بااين معرفااة المفااردات واسااتكداا اللغااة ب نهااا مكملااة

ويااتدا اسااتكداا اللغااة إلاا   يااادة فااي معرفااة ، و لاا  العكاا  ماان  لاا ، المفااردات اسااتكداا اللغااة
يكااا ن مااان المساااتحي  تعلاااف لغاااة بااادون  لماااات حتااا  رن   . فيكاااادNation, 2001المفاااردات ي

الت ا اا  بااين البشاار مبصااي  لاا  الملمااات. ويتفااي  اا  ماان المعلمااين والهااة   لاا  رن اكتسااا  
  .Walters, 2004المفردات ه   ام  مر زا في تدثي  اللغة ي

خاةل رو مان  ،ان تعلف مفردات لغ ية جديدة يتف اما من خةل المعلمين داخ  حجارة الدثاساة
رو مان خاةل تادثي  الماادة التعليمياة. ف حياناا لا يحااول الهاة  رن يجادوا مفاردات جديدياة ، ارقرناء

من خةل التعلف الذاتي وهذا المسل  يسالمه فةاة  بيارة مان الهاة . ويعتبار دثو المعلاف ارساساي فاي 
مةلية فاااي تهااا ير حجااارة الدثاساااة هااا  ان يشااارل المفاااردات الجديدياااة للهاااة  ورن يبصاااي لاااديهف الاسااات

مهاثات المفاردات اللغ ياة.  ماا رن المماات التاي يحتج نهاا فاي الت ا ا  تعتبار هاي الما ادة ارساساية 
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. فملماا  اان لادا متعلماي اللغاة ح ايلة  بيارة مان المفاردات اللغ ياة (Hedge, 2001)لبصاء المعرفاة 
  (Susanto, Ab Halim & Nuwrun, 2019)كلما  ان  ل  رفا  بالصسبة لهف 

اا مان بيةاة الاتعلف والتعلايف.  ا مهم  اا فاي فلهالما  انت التمص ل جياا جازء  إنهاا تلعاا دوث ا مهم 
رن اسااتكداا التمص ل جيااا ر ااب   (Ahmadi, 2018) ركاادحيااث   مليااة تاادثي  اللغااة ارجصبيااة.

ا مهم ا من  ملية التعلف داخ  الف   وخاثجه.  لغاة لة ح ا ا  فاي   اادة يساتكدافيجا ان جزء 
للمساا دة وتحساين تعلاف اللغاة.  ماا  هاذا الشاك  تف اساتكدااحياث يامن رشكال التمص ل جيا.  شكة  

اان المعلمااين ماان  ولااذل  وبالتااالي تعزيااز  مليااة تعلااف اللغااة. ، رنشااهة الف اا  مااع تمياا الرنااه يمك 
  .التمص ل جيا لها رهمية   داة لمسا دة المعلمين  ل  تسهي  تعلف اللغة للمتعلمينا  رن تي

اا مان رنا ا  التعلايف ب سااوة التمص ل جياا  ويُعتبر التعليف المائف  لا  المهااا الإلمترونياة ن   
والتي تعما   لا  تحساين إنجاا ات الهاة  التعليمياة ودوافاع الاتعلف واساتمةلية الاتعلف.  ماا يعاز  

  TBL   لا  رن الاتعلف الماائف  لا  المهااا ي(Lopes ,2019إبادا  الهاة  واياادتهف. وقاد ركاد 
و ااااذل  فر ااااة للتعاااااون ، واااار  ات اااال رقاااار  إلاااا  الحياااااة الحقيقياااة ب سااااوة التمص ل جيااااا ياااا فر

تحفيااازهف مااان خاااةل ارنشاااهة ؛ والمساااا دة المتبادلاااة.  ماااا رناااه يساااا د فاااي جاااذ  انتباااا  الهاااة 
إهراء المفردات ته ير  ادات العم  المستملة والثماة فاي اساتكداا التمص ل جياا فاي تلبياة ؛ التفا لية

 حتياجاتهف التعليمية والتعلف رهصاء الاستمتا .ا
 :ركد العديد من الباحثين  ل  رهمية التعلف الإلمتروني المائف  ل  المهاا مث وقد 

(Yang, Chen, & Jeng, 2010; Ganyaupfu, 2013; Tejedo-Romero, Rosa, 
Corcoles & Ponce, 2015; Makransky & Lilleholt, 2018; Ogbonna, 

Ibezim & Obi, (2019); Chien, Hwang & Jong, 2020.) اروا رهمياة الاتعلف قاد ؛ و  
 إنه: في المائف  ل  المهاا الإلمترونية

  سياقات تعلف اللغة والحا ث الاجتما ي. نمصي فر فر ة للتعام  مع مشكلة 
 .ي فر مشهد تفا لي يحاكي البيةة الحقيقية 
  إمكانات  بيرة لتعزيز تح يلهف التعليمي.يمص  الهة  تجربة تعليمية واقعية لها 
 وتفعيا  احتياجاات المتعلماين و اذل  ، ي فر رج اء مريحة تعز  استكداا اللغاة المساتهدفة

 التفا   مع المهاثات.
  .المتعلف لي  من المت قع رن يحفا  المعل ماات حيث رنيح ل التعلف العملي إل  سل ك ،

بيصماااا يحااااول إكمالهاااا. ، الذهصياااة للمهااااا العملياااةبااا  مااان المت قاااع رن يمااااثس الإنشااااءات 
 . ن وريي التعبير، ه  نتيجة لةنتمال إل  التعلف من التدثي ، وبعباثة رخرى 
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1-Introduction: 

Language is one of the main features that a human being is 

characterized with. It is considered as a social and individual phenomenon 

that enables human beings to express their feelings, thoughts and culture. It 

is also one of the significant elements that affects communication among 

people. In the age of globalization where the world has become a small 

village, people aim to teach each other language. English nowadays has 

been recognized as a means of communication around the globe.  

Vocabulary learning is an essential part in foreign language 

learning. Vocabulary can be defined as ''words we must know to 

communicate effectively; words in speaking (expressive vocabulary) and 

words in listening (receptive vocabulary)'' (Neuman & Dwyer, 2009, p. 

385). Productive vocabulary is the words that the learners understand and 

can pronounce correctly and use constructively in speaking and writing 

(Stuart, 2005). Receptive vocabulary refers to words that learners 

recognize and understand when they are used in context, but which they 

cannot produce. It is vocabulary that learners recognize when they see or 

meet in reading text but do not use in speaking and writing (Stuart, 2009).  

The relationship between vocabulary knowledge and language use 

is described as complementary: knowledge of vocabulary enables 

language use and, conversely, language use leads to an increase in 

vocabulary knowledge (Nation, 2001). It is almost impossible to learn a 

language without words; even communication between human beings is 

based on words. Both teachers and students agree that acquisition of the 

vocabulary is a central factor in teaching a language (Walters, 2004).  

Learning new vocabulary takes place through teachers in class, 

through classmates, or through teaching material. Students sometimes do 

not try to find new vocabulary through independent learning, and this 

phenomenon can be considered as a learning constraint of students. The 

main role of teachers in the classroom is to explain new words to 
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students and build students' independence to develop their vocabulary 

skills (Hedge, 2001). The words needed in communication are actually 

basic knowledge. The more relevant words the language learners know, 

the better for them (Susanto, Ab Halim & Nuwrun, 2019).  

Holmberg and Muwwakki (2020) pointed out that it is important for 

teachers to bring curiosity in their classrooms, as they also endeavor to do 

something about it. They need to strive to make their classrooms safe places 

for students to communicate. They are willing to engage with students in a 

manner outside of their normative comfort zone .They continuously seek out 

creative ways to help all their students speak, be heard, learn, and grow. This 

environment can be achieved through using technology in learning especially 

through using electronic task-based learning.  

Using technology in education is increasingly penetrating the 

various disciplines. So all modern educational insinuations try to embed 

the use of technology in their curricula hoping to improve the quality and 

effectiveness of the learning experience offered to their students. 

Technology also provides both students and teachers with various ways 

of networking, sharing and collaborating in real-time. 

Electronic –task based learning is considered as a type of technology-

mediated learning which improves students’ learning achievement, learning 

motivation and learning autonomy. It also enhances students’ creativity and 

leadership. Lopes (2019) asserted that technology-mediated Task- Based 

Learning (TBL) provides communication contexts closer to real life, as well 

as the opportunity for collaboration and mutual assistance. It also helps in 

attracting students' attention; motivating them through interactive activities; 

enriching vocabulary. In addition, it helps in the development of independent 

work habits and confidence about using technology in meeting their own 

learning needs and learning while having fun. 

  Many researchers asserted the importance of electronic task-based 

learning such as: Yang, Chen, & Jeng (2010), Ganyaupfu (2013), 

Tejedo-Romero, Rosa, Corcoles & Ponce (2015), Makransky & Lilleholt 
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(2018), Ogbonna, Ibezim & Obi (2019), Chien, Hwang & Jong (2020). 

They mentioned that it: 

 provides an opportunity to cope with the problem of lacking 

language learning contexts and social presence, 

 provides an interactive scene that simulates the real environment,  

 gives students a realistic learning experience that has great 

potential for enhancing their learning achievement, 

 provides a relaxed atmosphere that enhanced target language use, 

the activation of learners’ needs as well as interaction skills and 

 transforms mental learning into behavior. As the learner isn’t 

expected to memorize information, rather he is expected to 

exercise mental constructions of practical tasks, while trying to 

complete it. In other words, it is a result of passing to learning 

from teaching, by expression. 

2- Problem: 

In spite of the importance of some EFL vocabulary skills, there is 

still a lack in the first year secondary students' EFL vocabulary skills at 

Subk El-Dahhak, Menoufia Governorate. The problem of the study was 

identified through previous studies, pilot study and personal experience. 

Therefore, this study was an attempt to use electronic task-based learning 

(ETBL) to develop some of their EFL vocabulary skills. 

To face this problem, the present study attempted to answer the 

following questions:  

1- What are the EFL vocabulary skills required for first year 

secondary school students? 

2- What are the features of the Electronic Task-Based Learning 

(ETBL) for developing some EFL vocabulary skills among first 

year secondary school students? 

3- To what extent does the ETBL develop some EFL vocabulary 

skills among first year secondary school students? 
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3- Method: 

a) Design: 

This study adopted one study group pre-post test design. 

b) Participants: 

The participants of the present study were selected from first year 

secondary school students; at Subk El-Dahhak, in Menoufia Governorate 

during the first semester of the academic year 2019/2020. They were 

selected to be the experimental group. They were (25) females and their 

age ranged from 16 to 17 years old. 

c) Instruments and Materials: 

The present study used five main instruments and materials in order 

to determine how ETBL was effective: 

1- An EFL vocabulary Skills Checklist required for first year 

secondary school students. 

2- An EFL Pre-test to measure students’ vocabulary skills before 

intervention. 

3- An EFL Post-test to measure students’ vocabulary skills after 

intervention. 

4- An EFL vocabulary skills rubric to score students' performance on 

the EFL vocabulary skills tests. 

5- A teacher's guide. 

4- Delimitations: 

This study is delimited to the following:  

a) First year secondary school students enrolled in Subk El-

Dahhak, Menoufia Governorate (N = 25).  

b) Some EFL vocabulary skills required for the first year 

secondary school students. 

c) Using WhatsApp. 

d) Using English Practice Conversation Application. 
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5- Significance: 

To students:  

The significance of the present study lies in helping first year 

secondary school students to: 

a) develop their EFL vocabulary skills. 

b) converse freely and fluently. 

c) increase their attendance, attitude, and self-reliance. 

d) co-create their learning environment. 

e) solve real-life problems such as those in their professional contexts. 

To teachers: 

The significance of the present study lies in helping teachers to: 

a) provide teachers with a new approach for enhancing vocabulary skills. 

b) build good teacher-student relationship. 

c) be able to overcome the individual differences that their students have. 

6- Procedures: 

The following procedures were followed to carry out the present study: 

1- Identifying some EFL vocabulary skills required for first 

year secondary school students through: 

a) reviewing literature and previous studies related to EFL 

vocabulary skills. 

b) preparing a checklist of some EFL vocabulary skills required for 

first year secondary school students  

c) submitting this checklist to a jury to verify its validity. 

d) modifying and setting the checklist in its final form according to 

the jury’s suggestions. 

2- Identifying the features of the Electronic Task-Based 

Learning (ETBL) through: 

a) reviewing literature and previous studies related to both ETBL and 

some EFL vocabulary skills. 
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b) identifying the objectives, content, activities, roles of the 

researcher and students and evaluation techniques that would be 

used on the treatment. 

c) designing the instruments of the study.  

d) submitting the instruments to a jury to verify its validity. 

e) modifying and setting the instruments in its final form according 

to the jury’s suggestions. 

3- Identifying the effectiveness of the ETBL in developing 

students' some EFL vocabulary skills through: 

a) assigning participants of first year secondary school students into 

one experimental group. 

b) administering the EFL vocabulary skills test to the participants of 

study (pre-test). 

c) implementing the ETBL to the participants of study. 

d) administering the EFL vocabulary test to the participants of study 

after implementing ETBL (post-test). 

7- Hypothesis: 

There was a statistically significant difference between the mean 

scores of the study participants in some EFL vocabulary skills in the pre-

posttest applications in favor of the post application. 

The following table presents the students' mean scores, standard 

deviations, t-value and level of significance of the study participants in 

the pre-posttest applications in favor of the post application. 

Table (1): Results of t-test between pre-posttest applications of 

some EFL vocabulary skills: 

Skill N Application Mean S.D t-Value D.F Sig. 

Vocabulary 

skills 
25 

Pre 10.520 1.338 
22.289 24 0.01 

Post 15.000 1.555 
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As shown in table (1), the mean scores of the study participants in 

the post application of the overall vocabulary skills were higher than 

their scores in the EFL vocabulary pre-test ,where t-value is (22.289), 

which is significant at the (0.01) level. Consequently, this hypothesis 

was affirmed.  

After introducing the results of the current study statistically, this 

result is presented using graphs as follows. 

 

Figure (1): The mean scores of the pre-post assessments of some 

EFL vocabulary skills of the participants of the study. 

Developing the study participants' some EFL vocabulary skills 

was through the use of some technological materials and activities. The 

task was “A Plan for a trip to the beach”. The task lasted for two sessions 

in one week. The students were guided by the researcher during three 

stages of ETBL. The three stages are pre-task, task cycle and language 

focus. In groups, they gathered information about the topic. They were 

asked to present the presentation in front of the whole group. Then, they 

uploaded it on the Conversation Page on What'sApp.  

  The study participants were asked to share their videos with their 

group members. They also used English Conversation Practice 

10.520 

15.000 

Vocabulary skills 

pre post
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Application. Consequently, the study participants' some EFL vocabulary 

skills were developed greatly in the post-assessment of the EFL 

vocabulary test than the pre assessment due to the effect of ETBL. 

These results were consistent with some previous studies (e.g. 

Arora, Joshi, Koshy, & Tewari (2017), Chien, Hwang & Jong (2020) 

which proved the great contribution of ETBL to developing some 

vocabulary skills  

8- Discussion of the findings: 

The findings of the study hypothesis revealed that there was a 

statistically significant difference between the mean scores of the study 

participants in overall some EFL vocabulary skills in the pre-test 

application and the post-test application in favor of the post-application. As 

indicated in Table (1), the study participants showed more development in 

their EFL vocabulary skills in the post -assessment than the pre-assessment. 

Such development supported and confirmed the hypothesis.  

This result could be attributed to many factors. The first factor was 

related to the nature of ETBL, which included some aspects and tools for 

developing some EFL vocabulary skills. Firstly, ETBL was helpful in: 

providing authentic content in vocabulary skills, which helped in 

improving these skills. ETBL also assisted the students to change their 

concept about learning English language in general and some EFL 

vocabulary skills in particular; that helped them to turn from passive 

learners into active learners. Also, ETBL helped the teacher to turn from 

lecturer into monitor, guider and more helper to the students.  

Accordingly, the students become more autonomous and 

responsible for their learning and this is the ultimate goal of the ETBL. 

In addition, working in groups helped them to converse freely, learn 

from each other, and evaluate themselves and the other groups. This- in 

its turn- may contribute to develop some of the EFL vocabulary skills 

among first year secondary school students. 
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9- Conclusions: 

 It can be concluded that the participants’ EFL vocabulary skills 

were developed as a result of receiving ETBL. This means that ETBL 

was effective in achieving the aim of the present study. The effectiveness 

of ETBL may be due to depending on one of the new technologies that 

has gained prominent importance recently. Previous research had proved 

that technology in general has a significant and effective role in EFL 

learning and teaching. Accordingly, the starting point from which this 

study was based was the increasing emphasis on the outstanding role of 

technology in EFL learning and the great gains from incorporating it into 

EFL contexts.  

The justifications for choosing the variables of the present study 

are as follows: Firstly, choosing some EFL vocabulary skills was 

justified by the lack of these skills among the participants of study as 

revealed by the pilot study and the results of the related studies. 

Moreover, choosing first year secondary school students was justified by 

the fact that it is the year at which the students face English as a new 

paradigm in their life, study English skills in a way they did not 

encounter before. Therefore, it is not accepted for those students to start 

their secondary stage with lack in some EFL vocabulary skills.  

Accordingly, the researcher began to search for a suitable method 

for improving such students' EFL vocabulary skills. And due to the 

proved results of technology in general and ETBL in particular on 

developing these skills as indicated by previous research, the researcher 

decided to choose ETBL approach to develop the students' vocabulary 

skills. In the light of the findings of the present study, the following 

conclusions can be imbedded: The study participants showed a great 

development in some EFL vocabulary skills. Consequently, it can be 

concluded that ETBL was found to be effective in developing some EFL 

vocabulary skills to the participants. 
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 10- Recommendations: 

Based on the results of the present study, the following 

recommendations can be offered:  

1- Electronic Task-Based Learning (ETBL) should be implemented 

in teaching EFL vocabulary skills to students at the second and the 

third year of the secondary stage. 

2- ETBL should be applied not only in EFL vocabulary course but 

also in all other language skills courses. 

3- Teaching should be turned from being teacher-centered to learner 

oriented in which learners become more involved in and 

responsible for their learning and become self-autonomous. 

4- Self-assessment and peer-assessment should be applied in 

evaluative system. 

5- Teachers and learners should receive advanced training on making 

use of the benefits of technology. 

6- The learning environment should be enthusiastic. 

7- The schools' IT infrastructure should receive more attention. 

8- Teachers should pay attention to select various tasks that include 

different patterns of interaction features.  

11- Suggestions for further research 

Based on the findings of the present study, the researcher suggests 

that the following researches should be carried out: 

1- Investigating the effect of Electronic Task-Based Learning 

(ETBL) on improving EFL vocabulary skills among other 

categories of learners other than the participants of study. 
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2- Testing the impact of ETBL on improving other language skills 

such as listening, reading and writing.  

3- Figuring out the effect of ETBL on improving EFL in-service 

teachers' language teaching skills. 

4- Replicating this study to confirm the results of the present study. 

5- Investigating the effectiveness of other technology applications on 

the EFL vocabulary skills among student teachers at the Faculties 

of Education. 

6- Comparing the effect of technology-based approaches versus 

traditional approaches to develop some EFL vocabulary skills. 
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