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Early Intervention Strategies for Prekindergarten
Students with Special Needs
Samera Y. Kashkary

P. OBox:4123 Makkah, Saudi Arabia-
Email: skashkary@hotmail

Abstract: Infant and preschool programs provide a
unique experience for children as they begin the
developmental journey to acquire the skills and subsets
they need to succeed in kindergarten to high school. In
infancy the environment plays an important part of the
learning scope and sequence providing both the
stimulation and reinforcement needed to begin to
gather information and knowledge. Students with
special needs require unique early intervention
strategies as they enter infant care and preschool
environments. The techniques and materials discussed
in this paper are designed especially for the child’s
unique abilities and disabilities. This paper will also
provide an introduction to the developmental stages
from infancy through age four. For educators, the
domains of knowledge will be introduced and defined.
For parents, who reinforce these domains of knowledge
in their homes, the specific skills and techniques that

are necessary will be discussed .

Keyword:Special Needs, Early Intervention Strategies,
Infant care, prekindergarten.
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