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EFL Student Teachers' Creative Writing Skills at Faculties of
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Dr. Eman Mohammed Abd- Dr. Amal Abd El-Fattah El-
Elhaq Maleh,
Professor of Curriculum and Lecturer of Curriculum and
English Instruction (TEFL), Dean English Instruction (TEFL)
of Faculty of Education, Benha Faculty of Education, Arish
University. University.

Author/ Asmaa Mohammed Mohammed Ahmed Aslan

Introduction

English language is considered as the principal global language
which is utilized in all fields. As a language, English has four main
skills: listening, speaking, reading and writing.

Brookes and Marshall (2004) stated that creative writing is
characterized by originality and imagination rather than truthfulness
or standardization of thoughts. Bilton and Sivasubramaniam (2009)
suggested that creative writing can be an alternative way to evoke
inspiration and prevent negative factors students have as it promotes
students to gain their identity and self-discovery without any fear of
intimidation, teacher-dictated topics, grammar correction, critical
comments or grades.

MacLusky (2011) added that creative writing skills
development is the exception rather than the rule in teacher education
programs generally despite the evidence that supporting creativity in
beginning teacher programs supports creativity in the school
curriculum. Hecq (2012:2) stated that the positioning of creative
writing within  teacher-education may prove significant in
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determining “how the creative and expressive arts are positioned
within existing ‘knowledge economies.
Scaffolding and learning English language

Larkin (2002) presented some guidelines for using educational
scaffolding which are:
1- Pre-engagement with the student and the curriculum. The teacher
considers curriculum goals and the students' needs to select
appropriate tasks.
2- Establish a shared goal. The students may become more motivated
and invested in the learning process when the teacher works with
each student to plan instructional goals.
3- Actively diagnose student needs and understandings. The teacher
must be knowledgeable of content and sensitive to the students to
determine if they are making progress.
4- Provide tailored assistance. This may include cueing or prompting,
questioning, modeling, telling, or discussing.
5- Give feedback. To help students learn to monitor their own
progress, the teacher can summarize current progress and explicitly
note behaviors that contributed to each student's success.

IRIS Center Peabody College (2016) stated that educational
scaffolding is a process through which a teacher adds supports for
students in order to enhance learning and aid in the mastery of tasks.
The teacher does this by systematically building on students’
experiences and knowledge as they are learning new skills.

Context of the problem

Many previous studies such as El-Maleh (2017), Hasan and
Karim (2019), assured that EFL student teachers have weakness in
creative writing skills. To document the problem of the study, a pilot
study was carried out on (N=16) student teachers, third year English
section, Faculty of Education, Arish University during the first term
of the academic year 2018/2019. An EFL creative writing test
prepared by the researcher was administered.

The results of the test revealed that there is a notable shortage
in student teachers’ creative writing skills. The students could not
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generate unfamiliar ideas or solving problems in an imagination
ways.

Statement of the problem

EFL student teachers in the Faculty of Education, Arish
University have weakness in reading comprehension skills. So, there
Is a need to use a new educational strategy such as digital scaffolding
to develop these skills.
Questions

The present study attempted to find answers to the following
main question:

What is the Impact of Using Digital Scaffolding for Developing
EFL Creative Writing Skills for EFL Student Teachers at
Faculties of Education?

Based on the main question, the following sub- questions were also
answered:
1. What are the EFL creative writing skills that are necessary
developed for EFL student teachers at the Faculties of Education?
2. What are the features of a digital scaffolding based program for
developing those skills?
3. What is the effectiveness of using a digital scaffolding based
program on developing EFL student teachers’ creative writing skills?
Objectives

This study aimed at achieving the following:

1. Developing EFL creative writing and creative writing skills for
EFL Student Teachers at Faculties of Education.

2. Designing a digital scaffolding based program to develop EFL
creative writing skills for EFL student teachers at Faculties of
Education.

3. Measuring the effectiveness of using a digital scaffolding
program for developing EFL creative writing skills for EFL
Student Teachers at Faculties of Education.

Delimitations
The present study was delimited to the following:
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1. Some participants of EFL third year student teachers at Faculty
of Education, Arish University.

2. Creative writing skills (fluency, flexibility, and originality)
required for EFL student teachers at Faculty of Education, Arish
University.

3.

Definitions of terms
Creative Writing:

Kenny (2011:50) defines creative writing as a piece of work that
expresses feelings, thoughts and ideas in an imaginative way. It is
guided by the author’s own need to express.

The researcher in the current study defined creative writing as a
productive skill that help EFL student teachers express freely about
their opinions, ideas, and feelings.

Scaffolding
Sawyer (2006:3) defined scaffolding as a learning process

designed to promote a deeper level of learning. Scaffolding is the
support given during the learning process which is tailored to the
needs of the student with the intention of helping the student achieves
his/her learning goals.
Digital learning

Holzberger et al. (2013:775) defined digital learning as
delivery with digital forms of media (e.g. texts or pictures) through
the Internet; and, the provided learning contents and teaching
methods were to enhance learners’ learning and aimed to improve
teaching effectiveness or promote personal knowledge and skills.
Digital Scaffolding

The researcher in the current study defined digital scaffolding
as a method of information delivery using technology gradually to
develop EFL student teachers’ reading comprehension and creative
writing skills. Teacher can remove scaffolding permanently when the
required levels are reached.
Review of Literature and Related Studies:
Part Two
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Creative Writing

Creative Writing skills

Torrance (1995) illustrated the skills of creative writing in his test as
follows:

1-Fluency: it refers to the number of different ideas one can
produce, which implies (word fluency- associational fluency,
expressional fluency, ideational fluency).

2- Flexibility: it refers to the variety of ideas one produces, which
implies (spontaneous flexibility- adaptive flexibility).

3- Originality: it refers to how unusual are the ideas one produces
including remote associations. It is the ability to generate unique
ideas, and selective combination- the recombination of the
elements of a problem to change its representation to creativity.

Starko (2005:4-13) illustrated the creative writing main skills as
follows:

1- Fluency: it refers to the ability to generate a large number of
ideas. The more ideas you have, the more likely it is that at least
one of them will be a good one.

2- Flexibility: it refers to the ability to shift the direction of one’s
thinking or to change one’s point of view. Flexibility involves an
openness to examine ideas or experiences in unexpected or
varied ways.

3- Originality: it refers to thinking of unusual ideas, of unique ways
and solutions to a problem and the way the ideas are put together.

4- Elaboration: it refers to the ability to add details and to expand
ideas. Elaboration involves making ideas richer, more interesting,
or more complete.

5- Figurative language: words are tools of the writers. Those tools
give form and shape to writing. So, teachers should alert their
students’ attention to the use of words that add color and images
to speech and writing. They should also be encouraged to use the
words that tease the senses and feelings.
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In the light of what above mentioned about levels of creative
writing skills the researcher adopted the levels of creative writing
as follows:

1- Fluency: the ability to generate ideas that are related to the topic.

2- Flexibility: the ability to produce variety of unique ideas.

3- Originality: the ability to come up with new ideas that are unique
and unrepeated.

Part Two: Digital Scaffolding
Importance of scaffolding

Scaffolding has a number of benefits for both instructors and
students, it helps students connect what they already know to what
they are learning at the moment and it promotes deep learning.
Gibbons (2002) suggested that scaffolding provides high levels of
initial, deliberate, and well-planned support, and gradually reduces
this as students move towards independent control of the learning
activity or text. Similarly, Vacca (2008) asserted that when guided,
supported and provided with the necessary attributes, students
become more responsible for their learning, more motivated, and
more successful. Lewis (2008) pointed out that scaffolding gives
students a context, motivation, or foundation for integrating new
information into their minds. Center for Innovative Teaching and
Learning of Indiana University (2015) illustrated that scaffolding is
individually tailored to students’ needs, so it helps all students,
regardless of their background or familiarity with a topic, to learn the
topic and reach instructional goals. In addition, it leads to less
frustration for students and more efficient learning.

Some researchers conducted studies to investigate the impact
of scaffolding on both reading and writing skills. For example
Culican, Milburn, and Oakley (2006) used scaffolding literacy
program as a literacy intervention approach on at risk students and
within the mainstream classrooms in Melbourne, Australia. The
project aimed to improve the literacy outcomes for middle year’s
students who were facing critical educational problems.

Types of Scaffolding
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Olenka (2011) identified some types of scaffolding as follows:

1- Visuals and Realia: Whenever teachers can include realia, or
real life, tangible objects in lessons. Realia is super supportive
for vocabulary development and engagement.

2- Modeling/Gestures: Modeling and gestures help bring students’
words to their life.

3- Connect to Background Knowledge: For example, the teacher
might show students a picture of something related to the lesson
and ask them a question about it. Connecting previous
knowledge/learning to new learning is always a great support
for students.

4- Graphic Organizers: Graphic organizers may be an appropriate
scaffold for almost lesson. It can be used as a tool to help
students organize their thinking when responding to a text.

5- Sentence Structures/Starters: Sentence structures can be a great
support for English Language Learners. Teacher can use them
during the close of a lesson in the debrief or share. Teacher can
also slightly differentiate graphic organizers or recording sheets
by adding sentence structures.

6- Read Aloud: Reading a grade level, complex text aloud to
students at the start of the lesson can serve three important
purposes: support engagement, support fluency, and give them
some access to the text they’ll be working with.

7- Intentional Small Group/Partner Work: To support students
during independent work time, teachers can consider small
group or partner work.

Guidlines of scaffolding
Larkin (2002:30-34) presented some guidelines for using

scaffolding as follows:
1- Begin with what the students can do. Students need to be
aware of their strengths and to feel good about tasks they
can do with little or no assistance.
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2- Help students achieve success quickly. Although students
need challenging work in order to learn, frustration and a
"cycle of failure” may set in quickly if students do not
experience frequent success.

3- Help students to "be like everyone else”. Students want to
be similar to and accepted by their peers. If given the
opportunity and support, some students may work harder
at tasks in order to appear more like their peers.

4- Know when it is time to stop. Practicing is important to
help students remember and apply their knowledge, but too
much may impede the learning.

5- Help students to be independent when they have command
of the activity. Teachers need to watch for clues from their
students that show when and how much teacher assistance
Is needed. Scaffolding should be removed gradually as
students begin to demonstrate mastery and then no longer
provided when students can perform the task
independently.

Walqui (2006:159-180) identified six main strategies of
scaffolding instruction in teaching English:

1- Modeling: where the teacher uses verbal explanations and body
language as he/she elaborates and demonstrates the new
material.

2- Bridging: where students activate prior knowledge. This helps
create a personal link between the student and the subject
matter.

3- Contextualizing: which can be offered in various forms such as
videos, pictures, films or realia.

4- Schema building: that can be defined as clusters of meaning that
are organized and interconnected.
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5- Representing the text: it can be one of the ways to encourage
students to start the appropriation of new language.

6- Developing metacognition: that refers to learners' awareness of
their own knowledge and their ability to understand, control and
monitor their level of understanding and manage their thinking
process in order to decide when it is adequate.

The researcher applied the following six scaffolding strategies to
enhance students’ creative writing skills as follows: modeling,
bridging, contextualizing, schema building, developing
metacognition, re-presenting text.

Many previous studies were conducted to investigate the effect of
scaffolding on developing reading comprehension and creative
writing skills as follows:

In his study, Mehdian (2009) pointed out that the participant teacher
used modeling and carefully prepared scaffolding strategies. He
offered personalized scaffolding, in addition to guided practice
for pair and group work. Gradually, the students were offered
more reading tasks and were asked to try their best to perform
them independently. The results showed that the scaffolding
provided was effective in terms of building self-confidence,
better students’ reflections, and better reading and
comprehension of the written text.

Riazi and Rezaii (2011) investigated the effect of scaffolding on
EFL students’ writing ability. The study intended to find out
whether teacher or peer scaffolding was more successful in
helping students improve their English texts. Findings of the
study showed that students in teacher scaffolding group
performed better on their post writing test.

Huggins and Edwards (2011) conducted a study to determine if
instructional scaffolding would make an impact on students’
reading and writing performance. The researchers used graphic
organizers and other scaffolding strategies to support reading
comprehension and writing of college students. Results show that
graphic organizers, as scaffolding tools in the classroom, can
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help to improve reading comprehension and students can benefit
in several ways when teachers scaffold the process of writing a
research paper.

Importance of Digital learning

Prensky (2005) illustrated that technologies in education have
quickly become part of our everyday life. Albirini (2006) stated
that digital learning is the duty and responsibility of teachers to
know how to utilize progressive technology and then to capitalize
on its use in the classroom. Ducate and Lomicka (2008) noted
that students were more experimental and creative when they
were given online blogging assignments. Bertrand (2010)
illustrated that the merging of information technologies through
digital transformation has strengthened the potential impacts of
technology and education on social and economic development.
Today's rapid pace of change and the globalized impacts of those
changes reinforce the need to develop a global culture of
continuous learning and new models of higher education that will
provide a continuous resource for knowledge updating and
professional development. Bennett (2010) stated that digital
technologies serve those who use the devices and whose behavior
Is consequently changed. Paiand Tu (2011) pointed out that
digital teaching aims to have students actively participate in
learning activity to achieve the set learning outcome. Christensen
and Eyring (2011) stated that disruptive innovation occurs when
new technologies attempt to replace standard and traditional
methods bringing unforeseen consequences.

Mohammed (2020) conducted a study aimed at developing the
required EFL critical writing skills for 2" for second schools students
through using scaffolding with online tasks. Based on the results, it
was recommended that teachers should give due attention to the
development of critical writing skills in EFL classes through online
scaffolding tasks. In addition, using online scaffolding in developing
other language skills was suggested.

Commentary
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The previous studies provided evidence of the importance of
good preparation for students to deal with technology and digital
resources in the learning process. It is the role of the teacher to
prepare students to be ready to learn by digital scaffolding. The
ability to apply digital scaffolding and digital learning resources is a
critical skill in an academic environment. Flexibly applying
technology tools are the key issues for current information
technology in education. Using the internet for applying digital
teaching materials and achieving the objective of national
competitiveness would replace traditional teaching. Curriculum in
university must produce diverse digital teaching materials and
introduce distinct digital teaching platforms to the instruction, to
promote students’ learning outcome. Computers and network
technology should apply to learning situations. The application of
digital learning covers different fields and makes knowledge and
information flow rapidly.

The prevalence of digital scaffolding has provided the students
with easy access to information, unimaginable to previous
generations. Using the options and applications of smart phones
could enable EFL students communicate successfully and fluently
with their peers and lecturers inside and outside the classroom. Using
the camera, audio and video recorder of the smart devices especially
in the WhatsApp, messenger, google classroom or Microsoft teams
applications enabled students send their assignments, tasks, and any
activities to their professors easily and quickly.

Method and Procedures:
Participants

The participants of the present study were selected from
Student Teachers (third year, English Section) at Faculty of
Education, Arish University during the first semester of the academic
year 2020-2021. The total number of students was (51), out of them
(22) students were chosen for validating the instruments of the study
and the remaining (36) were chosen to be the experimental group.
Design
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The present study follows the pre-experimental one group pre-post-
test design to investigate the effect of using digital scaffolding on
developing student teachers’ EFL creative writing.

Variables
1- Independent variable is the digital scaffolding.
2- Dependent variable is some EFL creative writing skills.
Instruments
In order to fulfill the aim of the study, the researcher designed

and administered the following instruments:
1-An EFL Creative Writing Skills Checklist required for the third
year student teachers.
2-An EFL Creative Writing Skills Test (pre-post) to measure student
teachers’ EFL Creative Writing Skills.
The EFL Creative Writing Skills Checklist
Purpose of the EFL Creative Writing Skills Checklist

The EFL creative writing skills checklist was developed, based on
previous research and related studies in order to identify the skills
that are necessary for student teachers, English section students at the
Faculty of Education, Arish University to develop these skills among
those students applying the digital scaffolding based program.
Source of the EFL Creative Writing Skills Checklist

The EFL creative writing skills checklist was developed after
reviewing many sources previous studies and related literature in the
field of EFL reading comprehension skills. These resources include:
Ramet (2007), Isbell and Rains (2013), EI-Maleh (2017), Hasan and
Karim (2019).
Validity of the EFL Creative Writing Skills Checklist

1- Face Validity

To assert the face validity of the EFL creative writing skills
checklist, it was developed through reviewing the previous studies of
the EFL reading comprehension. This review was to a great extent
thorough, accurate, intensive and systematic to determine the general
form of the checklist, its items, the types of these items, and how they
should be graded. Consequently, it could be said that the checklist is
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comprehensive and representative of the EFL creative writing skills
required for EFL student teachers. Accordingly, the checklist could
be interpreted as being valid and having face validity.
2- Content Validity
In order to determine the validity of the EFL creative writing
skills checklist, it was submitted to a jury’s members of specialties
in curriculum and instruction (EFL) (N=10). The jury members
suggested the following modifications:

1- Changing the skill “generating wide range of ideas” to “generating
wide range of innovative and unfamiliar ideas”.

2- Deleting the two skills “use grammar correctly” and “write
different sentences and expressions about varied topics” because it
IS not related to creative writing skills.

3- Modifying the skill “thinking about topics from different points of
view” to “expressing a various points of view, ideas and
perceptions towards topics” to be measurable.

The EFL Creative Writing Skills Checklist in its final form

Based on the suggestions of the jury’s members, the EFL
creative writing skills checklist was modified. In its final form, the

EFL creative writing skills checklist consists of three main skills:

a. Fluency skills: include three sub-skills:

1- Brainstorming unexpected ideas and alternatives perspectives.

2- Interpreting information from paintings, charts, or graphics.

3- Generating wide range of innovative and unfamiliar ideas.

b. Flexibility skills: include four sub-skills:

1- Using unexpected juxtapositions such as combining different
senses, time, periods, or places.

2- Predicting unexpected outcomes.

3- Expressing a various points of view, ideas and perceptions
towards topics.

4- Imagining new characters of the story.

c. Originality skills: include four sub-skills:

1- Solving problems in an imagination and unfamiliar ways.
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2- Recombining the elements of a problem to change its
representation to creatively.
3- Creating an appropriate title to the text.
4- Creating unexpected end to the story.
The EFL Creative Writing Pre-Post Test
Purpose of the test
The purpose of the EFL creative writing pre-test, was to measure
student teachers’ EFL creative writing skills before implementation
of the digital scaffolding based program.
Description of the test
In its final form, the EFL creative writing pre-test consisted of two
questions representing the eleven creative writing skills as identified
in the creative writing skills checklist. A test specification table is
attached.
a. The first question aimed to measure six sub-skills as follows:
1- Brainstorming unexpected ideas and alternatives perspectives.
2- Interpreting information from paintings, charts, or graphics.
3- Solving problems in an imagination and unfamiliar ways.
4- Recombining the elements of a problem to change its
representation to creatively.
5- Imagining new characters of the story.
6- Creating unexpected end to the story.
b. The second question aimed to measure five sub-skills as
follows:
1- Creating an appropriate title to the text.
2- Generating wide range of innovative and unfamiliar ideas.
3- Using unexpected juxtapositions such as combining different
senses, time, periods, or places.
4- Predicting unexpected outcomes.
5- Expressing a various points of view, ideas and perceptions
towards topics.
Source of the test
The source of the painting in the first question of the test was the
site www.bruchwiz.com. The second question was from google. The
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researcher modified the questions in the test in order to cover all the
skills.
Validity of the test
1- Face Validity
To assert the face validity of the EFL creative writing skills
pre-test, it was developed through reviewing the previous
studies of the EFL reading comprehension. This review was to a
great extent thorough, accurate, intensive and systematic to
determine the general form of the test. Consequently, the test
could be interpreted as being valid and having face validity.
2- Content Validity
The validity of the test was measured through submitting the
test to a jury’s members of specialists in curriculum and
instruction (EFL) (N=10). The questions of the test were
modified in the light of their recommendations which included
reduce the three questions to two questions. The
recommendations also included add an introductory sentence to
the painting in the first question to help students answer the test
properly. Accordingly, it could be said that the EFL creative
writing pre-test has content validity.
Scoring the EFL Creative Writing Pre-Post Test
The total mark of the test is 55 marks divided into the
following:
- 30 marks for the first question.
- 25 marks for the second question.
Piloting the EFL Creative Writing Pre-Post Test
The researcher conducted a pilot study to investigate the
validity and reliability of the test questions, to ensure accuracy
and clarity of all items, suitability of the language and estimate
time allocated for completing the test. The pilot study was
conducted on a sample of third year English section students at
the Faculty of Education, Arish University (N= 22) during the
first semester of the academic year 2020-2021. It was found that
the instructions and the questions of the test were clear; no
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comments from the students with regard to the language or
instructions of the test.
Reliability of the test

The reliability of the test was measured by using the
following:

1- The test-reset method

The test in its final form was administered to a group of
3" year English section students at the Faculty of Education,
Arish University (other than the experimental group who
received the digital scaffolding based program) (N=22) during
the first semester of the academic year 2020-2021.

Then it was administered to the same group again after
two weeks. The Pearson correlation between the two
administrations was (.89) which is significant at the 0.01 level.
This means that the EFL creative writing test is reliable.

2- Inter-rater reliability

Inter-rater reliability means two or more raters/ observers
provide consistent estimate of the same test and this method is
used to avoid the subjectivity factors in grading. Accordingly,
the researcher gave an English language assistant teacher a copy
of students’ answers to the EFL creative writing pre-test and the
rubric to score the students’ answers. Comparing the results of
the two raters, it was found that the Pearson correlation was
(.97) which is significant at the 0.01 level.
A rubric for scoring the students’ performance in EFL
creative writing pre and post-test
Purpose of the rubric

The rubric used to score the students’ performance in EFL
creative writing pre and post-test prepared by the researcher.
Description of the rubric

The rubric consisted of three parts scored on a five-point
Likert response scale ranging from 1 to 5 marks. The first part
was allocated to fluency skills, the second part was allocated to
originality skills and the third part was allocated to flexibility
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skills. The students were given a rating between 1 to 5 for their
performance in the EFL creative writing test. The students were
given 1 for the lowest performance and given 5 for the highest
performance.
Validity of the rubric

The rubric was submitted to a jury’s members of specialists
in curriculum and instruction (EFL) (N=5), to identify its
validity.
Instructor’s and students’ role
Instructor’s role

The role of the instructor in this study was to

demonstrate the tasks and activities and supply students with
the needed information. The instructor motivates and need to
be supportive and helps students to overcome difficulties that
face them in the implementation. The instructor generates
different ideas and gives feedback. The instructor also must
be monitor and evaluator.

Students’ role

The role of the students in this study was to interact with
the researcher and perform the required tasks. Students link
their prior knowledge with the learned information. Students
should make discussions with the teacher or with others.
Challenges

During the implementation of the current study, the
researcher faced some challenges that presented some
obstacles in using digital scaffolding; these include:

1- Students take all their lectures three days a week because of
the crisis of Covid 19. This was a challenge for the researcher
to find an appropriate appointment for students.

2- The researcher faced some problems to find empty lectures
halls because of the compression of the lectures.

3- The academic year in universities 2020-2021 started a month
late due to the crisis of Covid 19.
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4- The internet services at Arish University were slow.

5- At the beginning, the researcher faced difficulty of
persuading some students to participate in the implementation
despite their preoccupation with their lectures.

Results and Discussion:
Results

1- There is a statistically significant difference at (0.01) level
between the pre and the post-test mean scores of the study
participants in the overall EFL creative writing skills in favor of
the post-test.

In order to examine the hypothesis, the Paired-Samples t-test
Is computed between the means of scores of the experimental
group students in the overall EFL creative writing skills in both
of pre and post-test, the procedure is executed by SPSS
program. Results are presented as following:
Table (2)
Results of “t” test between pre and post-test mean scores in
the overall EFL creative writing skills.

s t- test Cohen'sd Eta Squisd (n°
Skill |Test Mean o
: Deviatior Value| Value Value Ef_fect Value Ef.feCt
Size Size
EFL e
Pre| 13.89| 2.34 F:
creative | 28.0715'225';%”; 3.463 | Huge| 0.957| Huge
writing [Post 37.36| 6.45 '
No.= 36

The main purpose of the present study was to develop student
teachers’ EFL creative writing skills by using digital scaffolding
based program. The results of analysis as indicated in table (2)
showed that the digital scaffolding based program was effective in
achieving the goals of the present study.

Discussion of the results
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The results of the current study indicated the verification of the
previous hypothesis and the high value of the experimental
treatment’s effect size upon the overall creative writing skills. This
indicates that the digital scaffolding based program was very
effective in developing the EFL creative writing skills among the
student teachers. The current results are in line with previous studies
such as: Cotterall and Cohen (2003), Read (2010), Ahangari, Hejazi
and Razmjou (2014), Galvis (2014), Faraj (2015), Padmadewi and
Artini (2018), Mohammed (2020) which reported the effectiveness of
using digital scaffolding strategies in enhancing students’ creative
writing skills at different levels.

Conclusion

In the light of the findings of the current study, it can be
concluded that EFL creative writing skills of the participants of
the current study were developed as a result of using a digital
scaffolding based program. This means that the digital
scaffolding was effective in achieving the goals of the current
study. The positive effectiveness of the digital scaffolding may
be due to depending on one of the new technologies and diversity
in use the six strategies of scaffolding. Student teachers were able
to express different ideas and thoughts in creative way.

The current study used new, untraditional, and creative
technology in the teaching process. The results showed that there
were effective and huge effects in using the digital scaffolding on
developing the student teachers’ EFL creative writing skills. The
researcher designed a digital scaffolding based program and used
six strategies of scaffolding. The strategies made the difference in
students’ creative writing improvement. The stage of modeling
and bridging strategy helped students in activating their prior
knowledge. They watched videos and answered the questions.
They also completed KWL chart before the explanation of the
session to compare between their answers before and after the
explanation.
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The stage of contextualizing, schema building and developing
metacognition strategy helped students in embedding the text in
sensory context by using pictures and videos. They used advance
organizers, graphic organizers, maps, shapes and tables to
visualize the whole picture first before studying the details of the
session. They also engaged in tasks through explicit teaching
strategies for thinking and problem solving by videos and tables.
All these strategies supported the students during the whole
stages of creative writing to enhance the skills of creative writing.

Recommendations

Based on the results of the present study, the following
recommendations can be considered:

1- Teacher should pay attention to select various strategies and
activities that include different patterns of interaction
features.

2- English teachers need trained on using the computer and the
internet in teaching to enable students to use it in learning.

3- The teaching responsibility should be turned from the teacher
to the student which the student becomes independent.

Suggestions for Further Research
The following are suggested for further research:

1-Using a digital scaffolding based program for developing EFL

vocabulary acquisition for primary school students.

2-Using a digital learning based program for developing EFL

student teachers’ critical thinking skills at Faculty of Education.

3-Using a digital learning based program for developing creative
reading skills for the linguistically talented EFL student teachers’ at

Faculty of Education.
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