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Abstract: 

The aim of this research was to determine the level of psychological 

resilience among secondary school students, find out the relationship 

between the psychological resilience and academic emotions, and the 

differences in the two variables according to the gender and the grade of 

study .Participants were (374) students from 1st and 2nd grades from four 

schools in El Bheira governorate aged (15.67±0.91 years). By using two 

tools: Psychological resilience scale and Academic emotions scale. The 

results revealed a moderate level of psychological resilience among   

secondary school  students , a significantly positive relationship between 

psychological resilience and positive Academic emotions (R=0.7), 

significantly negative relationship between psychological resilience and 

negative Academic emotions (R= -0.58) there were no differences in 

psychological resilience according to gender and grade of study except social 

support in favor of female students  , there were  a significantly differences 

in the positive academic emotions according to gender in favor of female 

students ,and in the negative academic emotions in favor of males students, 

and there were no differences in academic emotions according to grade of 

study except the two emotions( hopelesseness- boredom) in favor of 2nd 

grade.    

Keywords: Psycological Resilience - Academic emotions – secondary 

school students  

  


