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5.2 Recommendations 
In the light of the study findings, the researcher recommends the 
following: 

� Both internal and external practicum supervisors should study human 
theories in order to be aware of the different personalities of 
prospective teachers they encounter with, and how to deal with them. 

� The needs of prospective teachers should be the basis of teachers' 
education program. 

� Cooperation should exist between all parties participating in the 
teaching practicum. 

� A strict discipline that regulates the supervisors' duties should be 
established. 

� A guiding book that presents all the roles expected to be performed by 
prospective teachers in class setting should exist. 

� An assessment portfolio should be used for recording the 
achievements of prospective teachers during practicum. 

� A precise protocol for feedback based on prospective teachers' 
preferences should be held. 

� Integration between the dimensions of educational research, 
curriculum and instruction, and psychology, is required. 

5.3 Suggestions for Further Research 
Based on the study result, the researcher suggests the following: 

� More studies evaluating the teaching practicum in the Egyptian 
faculties of education are needed to be implemented. 

� Survey studies assessing the teaching practicum from prospective 
teachers' point of view are necessary. 

� More research exploring the personal and professional needs of 
prospective teachers is required so as to consider these needs in 
teachers' education program. 

� Experimental studies measuring the effectiveness of the proposed 
training model is required. 
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The model presented in the present study to assess practicum 
practices was based on the views of prospective teachers. In this way the 
present study coincides with the studies of Perry, Collie, and Brenner 
(2011), Naeem (2014), Merc (2015);, Castañeda-Peña, Rodríguez-Uribe, 
Salazar-Sierra, and Chala-Bejarano (2016), Aboomar, Alhasanat, and Al-
Jazi (2018), and Farrell (2019). These studies evaluated the teaching 
practicum and confirmed that prospective teachers' views about their 
training should be taken in to account. What differentiates the present 
study is that it classified the views of prospective teachers according to 
their personality. In addition, it presented a training model that considers 
these differences and which observers can adopt to achieve flexibly in 
practicum training according to the types of personalities they are 
coaching.  
 Generally speaking, most educators have a tendency to implement 
a single and uniform teaching method for instructing. This lack of 
concern for individual preferences, differences and needs might be taken 
as part of the explanation for why many problems of the students have 
gone and continue to go unnoticed on the part of instructors and 
evaluators. The researcher in the present study hopes to raise awareness 
of how learners' characteristics and individual differences can affect the 
learning process. In addition, the researcher provides instructors with 
ways to diagnose their students’ personality. 
 
5 Conclusions, Recommendations, and Suggestions for 

Further Research 
5.1 Conclusions 

Introvert, as well as extrovert, prospective teachers have common 
preferences regarding practicum practices. This result was obtained 
when the researcher analyzed the data gathered after administering the 
questionnaire of practicum practices that elicited prospective teachers' 
views regarding the interactional and organizational procedures applied 
during practicum. Based on the preferences of prospective teachers, a 
training model was proposed to help both introvert and extrovert 
prospective teachers benefit the most from their training and cope with 
their responsibilities and relations. The presented model is recommended 
to be used during practicum training in the Egyptian context with 
different types of trainees. 
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mentioned as the obtained findings were influenced by the study sample 
and delimitations. 
4.2 Discussion 
 The practicum practices questionnaire results show that there is a 
relationship between personality type in terms of 
introversion/extroversion and interactional /organizational preferences 
during practicum training as there was as agreement about selected 
practices in each category of prospective teachers. The participants who 
responded to the questionnaire had one year of experience in school 
setting. They were able to evaluate practicum from their own perspective 
and their preferences were analyzed and prioritized. 

Introvert prospective teachers highly agreed in thirteen questions 
about practicum practices included in the questionnaire. They 
remarkably preferred the following practices: private feedback, 
competitive practices, self-reflection, individual teaching, group 
discussion, direct contact with class teachers, no supervision at the 
beginning of teaching, responsibilities' guidebook, documentation 
portfolio, no class exchange, the presence of a cooperating teacher, 
micro-teaching, and colleagues' feedback consideration. The majority of 
introverts appreciate these practicum practices in order to build their 
professional experience smoothly and comfortably. So far these 
preferences make sense as they suit their sensitive, organized, 
responsible, open- to-learn and non-risk personalities.  

Concerning extrovert prospective teachers, they highly agreed in 
eighteen questions from the twenty two questions about practicum 
practices. They remarkably preferred the following practices: private 
feedback, group monitoring, group work, competitive practices, self-
reflection, peer teaching, team teaching, group discussion, direct contact 
with class teachers, reading about school regulations, responsibilities' 
guidebook, documentation portfolio, participating in school activities, no 
class exchange, the presence of a cooperating teacher, micro-teaching, 
and colleagues' feedback consideration, and continuous grading. 
Extroverts appreciate these beneficial practicum practices and dealt with 
theme with relief. They do not have a problem in interacting with others 
at any setting. Still, they do not like orders and tough obligations. Paying 
attention to these preferences is expected to increase the benefits gained 
from practicum training for all types of prospective teachers. 
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Table5. Responses of All Participants in a Descending order. 
Question Number Yes No 
8 93% 7% 
9 90% 10% 
21 90% 10% 
5 88% 12% 
18 85% 15% 
13 83% 17% 
1 80% 20% 
4 78% 22% 
7 73% 27% 
20 73% 27% 
3 71% 29% 
14 71% 29% 
12 61% 39% 
10 59% 41% 
22 59% 41% 
16 56% 44% 
15 51% 49% 
19 51% 49% 
6 49% 51% 
11 46% 54% 
17 29% 71% 
2 22% 78% 

Figure7. All Participants' Responses Chart: 
 

 
 
 
 
 
 
 
 
 
As for gender differences, five males participated in the study, three 
extroverts and two introverts which implied that gender did not affect 
personality type. It should be noted that no generalization could be 
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Figure6. Screenshot of All Participants' Responses 
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Concerning extroverts (n 24), they highly agreed in 18 questions from 
the 22 questions included in the questionnaire (question numbers were: 
1,2,3,4,5,6,7,8,9,10, 13,14,16,17,18, 20, 21 and 22). However, they had 
weak agreement in four questions from the 22 questions included in the 
questionnaire (question numbers were: 11, 12, 15 and 19). Noting that in 
the present study the average of prospective teachers' agreement from 
50% to 60% is considered weak. Based on calculating the average, it 
appears that extroverts had similar preferences. Results of extroverts' 
responses are presented in table4 and figure5. 
Table4. Extroverts' Results 

 
 

Figure5. Extroverts' Results Chart 
 

 
 
Other Findings 
 

 
 
 
 
 
 
 
 Analyzing all participants' responses also revealed that both 
introverts and extroverts had similar responses (agreement/disagreement) 
in 16 questions (73% of the questions) but they presented different 
responses in 6 questions (27% of the questions) which implied that they 
did not have differences in the majority of viewpoints or there were 
certain practices that were preferred from all participants' view 
point. The following visual displays show this result. 
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In response to the second research question: "What are the features 
of a training model based on the preferences of introvert prospective 
teachers regarding practicum practices?" the researcher reviewed the 
following resources: literature about both practicum practices and 
personality types, previous studies concerning each of the study 
variables, the applied supervisors' survey in which they elaborated the 
problems of the two categories of prospective teachers, and the 
descriptive data obtained from the administered practicum practice 
questionnaire. 

In the process of exploring the relationship between personality 
type and practicum practices preferences, the researcher used descriptive 
statistics to analyze both introvert and extrovert prospective teachers' 
responses to the questionnaire questions. 
Concerning introverts (n 17), they highly agreed in 13 questions from the 
22 questions included in the questionnaire (question numbers were: 
1,4,5,6,8,9,12,13,14,17,18,20, and 21). However, they had weak 
agreement in nine questions from the 22 questions included in the 
questionnaire (question numbers were: 2,3,7,10,11,15,16,19 and 22). 
Noting that in the present study the average of prospective teachers' 
agreement from 50% to 60% is considered weak. Based on calculating 
the average, it appears that introverts had similar preferences. Results of 
introverts' responses are presented in table3 and figure4. 
Table3. Introverts' Results 

 
Figure4. Introverts' Results Chart 
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Table2. Model Specifications 

Purpose  Providing a practicum training that includes thoughtful 
interactional and organizational practices that consider the 
differences in personality type between prospective teachers and 
help them improve personally and professionally. 

Phases  1- Before teaching interactional/organizational practices. 
2- During teaching interactional/organizational practices. 
3- After teaching interactional/organizational practices. 

**Practices have reciprocal relations as they are 
implemented in rotation and affect each other. 

Steps  Preparation including: participants' personality identification, 
announcing work regulations, familiarizing concepts, informing 
about school policy, setting training plan, distributing 
participants in teams, declaring assessment protocol, and other 
necessary preparations. 
Implementation including: practicing teaching, monitoring 
teaching, feedback sessions, and all announced practices.  
Assessment including documentation portfolios, colleagues 
feedback, grading system, and other required practices. 

executors  Internal supervisor, external supervisor, school principle, and 
other cooperative parties. 

Duration  The model is implemented in each training semester (about 
twelve weeks) with a total of four training semesters through the 
two years training. 

4 Results and Discussion 
4.1 Results of the Practicum Practices Questionnaire 
 In this section, results will be presented along with a discussion 
based on the statistical analysis of the collected data as well as the 
research questions.   
 In response to the first research question: "Is there a relationship 
between personality type and practicum practices preferences?" the 
researcher followed these procedures: applied the personality test, 
administered the questionnaire of practicum practices, and analyzed the 
results. The application of the questionnaire revealed that introvert 
prospective teachers have similar preferences. Also, extrovert 
prospective teachers tend to choose the same interactional and 
organizational selections. Thus, the relationship between personality type 
and practicum practices preferences is constructed. 
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upon by both introvert and extrovert prospective teachers are listed 
without highlight. Other practices that both types of learners did not 
coincide with are highlighted with a remark of the alternative preferred 
practice. These practices were presented in the light of the obtained 
findings of the study (discussed in details in the next section). 
Organizing practices in practicum training and offering alternative ones 
according to trainees' perspectives are expected to provide prospective 
teachers with a stress-free learning environment. 
  
There are some considerations that should be pinpointed in the model 
application as discussed in the following lines: 

Basically, in the implementation of interactional practicum 
practices, EFL prospective teachers interact and discuss professional 
topics in English. Practicum supervisors should make sure that all 
trainees are aware of the methodological concepts that are repeatedly 
used in group discussions. Another consideration is related to 
supervisors. In the beginning of practicum supervisors should identify 
prospective teachers' personality to be able to provide them the learning 
environment they prefer. Also, observers may consider the differences in 
personality in the distribution of work groups. Furthermore, school 
policy should be taken into consideration so that no contradictions or 
conflicts might appear. Clearly, most of the practices are repeated 
weekly in a flexible rotation in relation to the teaching practice time or 
the trainees' schedule. Finally, all participants should pay attention to the 
fact that each trainee is completely a different human being with his/her 
exclusive personality that should be respected and considered. 
 Concerning purpose, phases, application steps, executors, and 
duration of the model, the following table is a visual summary of these 
specifications: 
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study. The data obtained from the questionnaire were analyzed to 
determine the answer to the research questions. 
3.4 The Proposed Training Model 

Based on the preferences of introvert/extrovert prospective 
teachers, a training model is suggested. The following figure is a visual 
representation of the interactional/organizational practicum practices 
proposed to consider prospective teachers' personality types: 
Figure3. Practicum Training Model 

 

 As presented in the previous figure, practicum practices are 
categorized in three groups: before teaching, during teaching, and after 
teaching practices. Under each category the practices that were agreed 
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administrations. First, they responded to the questions included in the 
Eysenck test of personality types, which was adopted by the researcher 
in the current study to classify prospective teachers into two types: 
introverts and extroverts. Then, prospective teachers responded to the 
questionnaire of practicum practices, which was utilized by the 
researcher to identify the views and preferences of each category. 
Participants were confirmed that all data required, including names and 
personal/professional preferences, were confidential and for scientific 
research purposes only. 
3.3 Instrument of the Study 

The Practicum Practices Questionnaire 
 The instrument of the study included practicum practices 
questionnaire designed by the researcher to investigate the relationship 
between prospective teachers' personality types, in terms of 
introversion/extroversion, and their perspectives in practicum practices. 
The questions were related to all interactional and organizational 
practicum practices applied in school setting such as: lesson observation, 
feedback session, cooperating teacher, peer teacher, supervision policy, 
communication with other school members, etc. The questionnaire 
included yes/no questions to precisely examine the relationship between 
variables and was administered by prospective teachers through Google 
form. 
 Twenty-two closed-ended questions were used to elicit the views 
of prospective teachers about the teaching practicum. Their responses 
were analyzed to investigate if introverts, as well as extroverts, have 
common preferences. Moreover, their preferences were used to construct 
a training model that considers personal perspectives. The researcher 
confirmed the questionnaire validity by submitting it to a jury of four. 
Jurors were professors of curriculum and instructions in the Egyptian 
faculties of education. This is to ensure that the questions included elicit 
the required responses/views about practicum practices. As for the 
reliability, the questionnaire elicited straightforward personal 
preferences. The responses (yes/no) are descriptive which constructs a 
basis to confirm stability of results.  
 The present study employed a version of the survey instrument 
that included only quantitative items, that is why the survey exclusively 
contained closed-ended questions. The items included in the 
questionnaire examined the practicum practices in concern of the current 
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in terms of syntactic complexity. The introverted learners wrote more 
simple sentences than extroverts did. In contrast, extroverts wrote more 
complex and compound sentences than introverts did in their written 
products. 
 The aforementioned studies revolve around three major purposes: 
first, exploring the relationship between the personality traits of 
extroversion/introversion on a variety of learning skills/aspects such as: 
writing progress, listening ability, syntactic complexity, and reading 
comprehension. Second, investigating the effectiveness of different 
independent variables such as instructional video materials, authentic 
materials, and web- based language learning in developing the skills of 
introvert/extrovert learners. Third, creating useful tools for assessing 
personality types. In the present study the purpose coincides with the 
studies that investigate the relationship between personality traits and 
learning aspects. More precisely, probing the relationship between 
prospective teachers' personality types in terms of 
introversion/extroversion and their perspectives in practicum practices. 
Moreover, it presents a model based on the perspectives of trainees with 
different personalities to develop practicum. It seems that, to the 
researchers' best knowledge, no prior study has yet dealt with the present 
study variables (practicum practices and introversion/extroversion) in the 
EFL context. 
3 Method 
3.1 Design of the Study 
 The present study was based on the survey method. The survey 
method is one of the most important data collection methods in social 
sciences, and is used extensively to collect information on numerous 
subjects of research through questionnaires, personal interviews, 
telephone surveys, or via the Internet. (Nachmias and Nachmias, 2007, p. 
225). Therefore, a questionnaire was used for this study to examine the 
relationships between participants' personality types and training 
practices during practicum. 
3.2 Participants 
 The participants in this study included forty-one prospective 
teachers enrolled in fourth year, English department, at Port Said Faculty 
of Education. Participants experienced practicum training in school 
setting for one year and were familiar with the procedures followed 
during practicum. Each of the participants presented responses to two 
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Another study that concerned with extrovert and introvert EFL 
learners was that of Isazadeh, Makui, and Ansarian (2016) which probed 
the effect of instructional video materials vs. authentic video materials 
on vocabulary learning of extrovert and introvert EFL learners. The 
Eysenck personality inventory was applied to classify personality type. 
The findings of the study revealed that both authentic video materials 
and instructional video materials can have positive effect on vocabulary 
learning. It was also revealed that introvert EFL learners benefit more 
from authentic video materials.  
 Moreover, in the study of Mirzaee and Gharibeh (2016), 
university students’ introvert/extrovert personality types and their 
perception/ attitudes towards web- based language learning were 
examined. Quantitative data were collected via the Eysenck Personality 
Questionnaire (EPQ) and two modified web-based language learning 
attitude/perception questionnaires. Findings did not indicate significant 
differences in attitudes between extroverts and introverts. 
 From another perspective, in the study of Skellett, (2017), the 
researcher aimed to create a useful tool for assessing personality in the 
language classroom by testing a newly created personality test and 
comparing its results to a previously used and well-known tool. 
Participants in this study were 51 international students enrolled in the 
English for Academic Purposes program at a Midwestern university. 
Students took this newly created test, named the 
Extroversion/Introversion in Language Learning Test (EILLT), and the 
Myers-Briggs Type Indicator (MBTI) along with an oral language 
assessment. The researcher compared the results of the three tests 
looking for correlations. The study showed that the new tool was more 
effective at assessing personality in the language classroom. It also 
confirmed that participants scored more introverted when they thought of 
their personality in the language classroom, than when they thought of 
their overall personality. The researcher recommends the EILLT be 
utilized by language teachers.  
 Furthermore, Ginting (2018) conducted a study to examine the 
significance of difference between introverted and extroverted learners 
in terms of syntactic complexity (simple, compound, and complex). 
Myers Briggs Types Indicator (MBTI) questionnaire was used to identify 
the personality of participants. It was found that there was a significant 
difference between introverted and extroverted learners’ written product 
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with extroverts would suggest that they would engage in more talking 
and social activity (Gass, Behney, and Plonsky, 2013, p.465). 
 In a scientific explanation of these remarks, Dewaele (2005, 
p.373) illustrates that extroverts have the advantage over introverts in 
their short-term memory processing abilities. He explained that levels of 
dopamine and norepinephrine, which are vital in working memory 
processes, might exceed optimal levels more easily in introvert than in 
extrovert L2 users. Such excess could cause an overload and a 
breakdown in fluency. From a psychological perspective, Moyer (2014, 
p.432), mentions that there are many possible causes for extroverts 
interactional and social skills including openness to developing new 
experiences.  
 Reviewing previous research about introversion/extroversion 
shows that a number of studies were carried out to investigate the impact 
of personality type on learners' progress in different EFL learning 
domains. Remarkably, these studies obtained different results.  In the 
following lines some of these studies are briefly outlined. 
 Hajimohammadi and Mukundan (2011) evaluated the impact of 
personality traits of extroversion/introversion on the writing progress of 
the pre-intermediate learner. The applied test that was used to identify 
learners' personality type was Eysenck Personality Questionnaire (EPQ). 
The obtained results showed that personality type had no significant 
effect on learners' progress in writing.   
 As for Alavinia and Sameei (2012), their study investigated the 
possible relationship between introversion/extroversion and the listening 
ability of intermediate Iranian EFL learners. Again the Esyneck 
Personality Questionnaire was used to categorize learners as either 
introvert or extrovert. Still, it was found that the more introvert the 
subjects, the better their performance on listening. 
 In the study of Ahour and Haradasht (2014), the researcher 
examined the effect of two types of learning, competitive and 
cooperative, on the reading comprehension of introvert and extrovert 
EFL learners. The common Eysenck Personality Inventory (EPI) was 
used to categorize learners into two personality types of introverts and 
extroverts. The results revealed that extroverts were better in receiving 
cooperative instruction. As for introverts, they excelled extroverts in the 
competitive group.  
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For the identification of personality type in terms of 
introversion/extroversion, personality tests can be used. Mark Parkinson 
personality questionnaire, MBTI, Eysenck Personality Questionnaire, 
and Myers-Briggs Type Indicator are examples of personality tests 
applied by many researchers (Skellett, 2017, p.16).  

The most common personality test is Eysenck Personality Test 
which consists of twelve yes/no questions to determine 
introvert/extrovert personality. Eysenck (1999) illustrates that extroverts 
are generally characterized as outgoing, gregarious and fun-loving, 
whereas introverts are seen as more quiet, reserved and pensive. In 
additions, typical introverts are highly sensitive, reacting strongly to 
relatively mild stimulation, whereas typical extroverts are excitement-
seekers, with a much higher endurance for loud noise, strong light, and 
other forms of external stress.  

Concerning interactional ability, as Eysenck elaborates, extroverts 
are more talkative and their speech seems more fluent than that of 
introverts. Still, introverted speakers are likely to use a more formal 
style, characterized by a higher proportion of nouns, adjectives and 
prepositions, and a lower proportion of pronouns, verbs and adverbs. The 
reason is that extroverts tend to think as they speak, unlike introverts 
who are far more likely to think before they speak. In conclusion, 
although extroverts are more talkative than introverts,   introverts are 
more thoughtful than extroverts.  

These conclusions are supported by many researchers (Brook, 
2011;  Sanjaya , 2015; and Zainuddin, 2016) as they interpret that 

introverts are more concerned with their own mental life, whereas 
extroverts prefer to gain gratification from the outside world. Therefore, 
introverts are less sociable compared to extroverts. However, although 
extroverts excel in interactional skills, introverts can indeed outperform 
extroverts in other areas such as descriptive writing and syntax ability.  

Many studies that have been done to examine the relationship 
between personality and language reveal that interactional skills are 
affected by personality type (Sharp, 2008; Suliman, 2014; and Lestari, 

Sada, and Suhartono, 2015). Having an introvert learner/trainee implies 
that he/she will avoid interaction because of being afraid of 
embarrassment when speaking incorrectly or being unable to speak 
(Suliman, 2014, p.112). On the other hand, the gregariousness associated 
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As for Farrell (2019), the researcher reflected on the education of 
language teachers.  Two main inconvenient truths related to how 
language teachers are educated from their perspective were found: 
theory/practice gap and lack of contact with qualified teachers. However, 
rather than just pointing out these problems, the paper suggested possible 
solutions to enhance teachers' education. 
The aforementioned studies are similar to the present study as they 
investigate the teaching practicum from prospective teachers' 
perspectives with evaluative and developmental purposes. However, 
what distinguishes the present study is that it does not only consider the 
views of prospective teachers, but also accounts the individual 
differences among them. Regarding personality types can explain the 
variance of prospective teachers' views. That is to say, why this variation 
has occurred or why they disagreed in some points. In the following 
section, personality types in terms of introversion/extroversion are 
discussed. 
2.2 Personality Types: Introverts/Extroverts 
 Personality refers to the individual differences in characteristic 
patterns of thinking, feeling and behaving (The American Psychological 
Association, 2017). Understanding the differences in personality is 
crucial in the learning environment. Skellett (2017, p.7) stressed that 
teachers who want to support their students should understand their 
students’ personalities. The language learning environment is no 
exception. According to Alavinia and Sameei (2012, p.19), among the 
pivotal issues of considerable concern in EFL, one can refer to the 
possible linkages between personality characteristics and learning.  
 There are many categories included in personality types. 
According to Dornyei (2005, p.26), the personality type that has caught 
the attention of experts in L2 research area is extroversion/introversion. 
Similarly, Alavinia and Sameei  (2012, p.22) pinpoint that introverts and 
extroverts are two types of personalities that are closely related to the 
learning process.  Unfortunately, considering a student as an extrovert or 
introvert would likely affect many teachers' attitudes toward him due to 
the erroneous stereotype that some teachers have against introverted 
students (Hajimohammadi and Mukundan,  2011, p.163). With no doubt, 
diagnosing and handling learners' personality type is a necessity in any 
learning environment. 
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In the study of Merc (2015), the researcher aimed to find out 
whether or not pre-service EFL teachers are satisfied with the way their 
performance in teaching practice is measured. The researcher developed 
a questionnaire in order to elicit student teachers’ views related to the 
components of the measurement policies employed in the two practicum 
courses at Anadolu University English Language Teacher Training 
program. 117 student teachers answered the questionnaire. 12 of them 
were interviewed to support the quantitative findings. The results of the 
analyses showed that majority of the students were satisfied with their 
grades in teaching practicum.  

As for Castañeda-Peña, Rodríguez-Uribe, Salazar-Sierra, and 
Chala-Bejarano (2016), they reported the experiences of 184 pre-service 
students in order to identify and characterize different meaningful 
aspects that pre- service teachers mentioned in their writings derived 
from their experiences in the teaching practicum. The main conclusions 
explain that pre-service teachers have a strong relationship with their 
pedagogical advisor in three main areas: pedagogical, social, and 
emotional. 

Similarly, Aboomar, Alhasanat, and Al-Jazi (2018) evaluated the 
teaching practicum at the college of educational science at Al-Hussein 
Bin Talal University from student teachers’ viewpoints. A descriptive 
survey research design was followed. Thirty-five student teachers 
enrolled in the practicum completed a questionnaire that consisted of 40 
items grouped in four scales: the roles of practicum supervisor, the roles 
of cooperating teacher, the roles of cooperating principal, and 
professional competencies. The results showed that the participants were 
satisfied with the practicum course. 

Castañeda-Trujillo and Aguirre-Hernández (2018) conducted a 
study in which they presented the results of a pedagogical experience 
with a group of pre-service English teachers during their first semester of 
teaching practicum. The data were collected by means of reflection 
papers written by them, and then the resulting papers were analyzed 
under the principles of codification of grounded theory. The results show 
that pre-service English teachers develop a sense of awareness of the 
context they work on. The study concluded that pre-service teachers’ 
reflections could contribute to curriculum development, so, it is 
advisable that language teacher education programs provide the 
mechanisms to give them a voice. 
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There is a need to consider the personal factors during prospective 
teachers' practicum practices. In the Egyptian faculties of education, two 
supervisors are assigned to guide a group of student teachers during their 
practice teaching: a specialized external supervisor and a specialized 
internal supervisor. The external supervisor is undertakes the tasks of 
checking prospective teachers' weekly attendance at school, revising 
their lesson plans, giving guidance, maintaining general observation and 
assessing their performance in the class. The internal supervisor 
performs the same tasks in addition to handling administrative problems 
and providing academic counsels. The pre-service teaching course total 
score is a sum of three evaluation areas assigned by the external and 
internal supervisors in addition to the school principal in which the 
student teachers' training takes place. In the Egyptian context, these 
adopted interactional and evaluative practices should take in to account 
prospective teachers' personality differences. 

Reviewing previous research reveals that a number of studies were 
carried out to investigate the problems of prospective teachers, 
specifically in relation to the teaching practicum for improvement 
purposes. In the following lines some of these studies are pinpointed. 
 Perry, Collie, and Brenner (2011) studied the factors affecting 
teachers' motivation for and commitment to teaching, especially early in 
their careers. The researchers examined the relationships between 
student teachers' experiences in their teacher education programs and 
their perceptions of teaching efficacy, engagement in and commitment to 
teaching, and stress associated with teaching. Afterwards, they 
established a project to enhance early career motivation and well-being. 

Naeem (2014) investigated the problems faced by Egyptian EFL 
prospective teachers during their first encounter with pre-service 
teaching. The sample for the study included 135 prospective EFL 
teachers trained in five preparatory (middle) schools in Kafr El-Sheikh 
city, Egypt. At the end of their first year training course, prospective 
teachers were asked to write detailed opinion essays about the problems 
they faced. The data collected were classified and analyzed qualitatively. 
Findings concluded that there were a number of professional and 
administrative problems that entailed a comprehensive review of current 
policies and procedures adopted in pre-service teaching. 
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learning climate, communication, professional responsibilities, personal 
development, and leadership. Also the interpersonal dimension is 
stressed in the practicum assessment of English Language Teacher 
Training program at Anadolu University (ELTAU) as confirmed by 
Merc (2015, p. 46). According to this assessment form, there are six 
main competency areas: personal and professional development, 
knowing the student, instructional process, monitoring and evaluating 
learning, relationships between the school, family and society and 
curriculum and content knowledge.  

Concerning the interactional practices, student teachers during the 
teaching practicum basically benefit from interpersonal interaction with 
cooperating teachers, university supervisors, school members, and peer 
teachers (Gan, 2014). Even the presence of a mentor teacher could be 
important as Farrell (2001) confirms, since pre-service teachers may 
need many structured opportunities to talk to mentor teachers about the 
reasons they have to make the decisions they make, how they solve 
pupils’ problems, and how to design a curriculum. 
 Interaction is crucial for teachers' education. One of the prominent 
researchers who studied interactional practices affecting teachers' 
education is Farrell. Most of the recommendations that were presented in 
his studies over the years included teachers' interaction with other parties 
involved in the learning process as the following lines illustrate. 
According to Farrell (2019, p.7), there are some interactive reflective 
practices that can improve teachers personally and professionally 
including: case-based teaching, critical incident analysis, and concept 
mapping. Moreover, Farrell (2006, p.211) confirms that an appropriate 
way of preparing novices for the transition from course to classroom 
reality is for learner teachers to work with cases constructed from the 
narratives of novice teachers. Similarly, Farrell (2016) notes that it is 
necessary to prepare novice teachers by inviting learner teachers to 
anticipate class incidents as one way of bridging the theory-practice gap 
that exits between teacher education programs and the reality of teaching 
in real classrooms. In additions, Farrell (2009, p.183) confirms that 
applying concept mapping is a way of revealing beliefs and concepts 
formed in previous learning and life experiences. Clearly, the 
aforementioned suggested practices revolve around personal relations 
and interactions in the school setting. 
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  In the same concern, Naeem (2014, p. 2) concludes that during 
their pre-service teaching, prospective teachers are not only supposed to 
learn new skills and improve the skills they already have, but also to get 
themselves acquainted with school philosophy, curriculum organization, 
instructional activities and evaluation techniques. Thus prospective 
teachers during practicum should be developed personally, socially, and 
professionally which is very challenging.  
 As a matter of fact, many researchers consider practicum the most 
challenging, puzzling, tough, and unsatisfying experience in teacher 
education (Farrell, 2001; Ferrier-Kerr, 2009; Trent, 2013). There are 
many reasons behind this stressful challenging atmosphere including the 
interactional, organizational, and evaluative practices implemented 
during practicum such as: class observation, feedback sessions, peer-
teachers, cooperating teachers, school principals, and university 
supervisors (Merç, 2011; Coşkun, 2013; and Merc, 2015). Inconvenient 

practicum practices such as the stressful way of assessement may 
influence prospective teachers' performance negatively and result in a 
poor teaching practice (Canh, 2014). 
 In order for teachers' education to be effective, practicum practices 
should be unstressful and flexible considering professional as well as 
personal dimensions. Major practices that received attention of 
researchers include assessment procedures and school interactions. 
Considering the personal factors was stressed in the modification of 
these practices. 
 As for practicum assessment, researchers confirm that it required 
revision (Sedumedia and Mundalado, 2012, p. 86). In practicum 
assessment many considerations, other than in-class practice, should be 
taken into account. Among these considerations is the interpersonal 
dimension. According to Eisenberg, Heycox, and Hughes (1996), in the 
practicum assessment not only the professional standards but also the 
personal standards are considered. Thus, any successful or unsuccessful 
practice may be associated to the student teachers’ personal 
development. 
 The personal factor is confirmed in a common evaluation tool, the 
Professional Education Personnel Evaluation (PEPE), which according 
to Good and Weaver (2003), evaluates the following competencies: 
preparation for instruction, presentation of organized instruction, 
assessment of student performance, classroom management, positive 
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Practicum Practices 
Practicum refers to all the experiences that teacher trainees have in the 
school before they take on the full range of responsibilities 
required for teaching (Recine, 2020, p.1). In the present study, practicum 
practices refer to all interactional and organizational procedures applied 
during practicum in the school setting as a part of prospective teachers' 
preparation program such as: lesson observation, feedback session, 
cooperating teacher, peer teacher, supervision policy, communication 
with other school members, etc. 
Introverts/ Extroverts 
According to Brook (2011), introvert is as a state of being wholly or 
predominantly concerned with or interested in one’s own mental life. 
However, extrovert is the act of being predominantly concerned with and 
obtaining gratification from what is outside the self. Similarly, Brown 
(2000) stated that introversion is an extent to which a person derives a 
sense of wholeness and fulfillment apart from reflection from other 
person. In contrast, extroversion is a dimension to which a person has a 
fundamental need to be presented for self-image improvement, self-
esteem, and sense of completeness from other person. In the present 
study, introvert prospective teachers are those shy, isolated, and self-
centered practicum trainees who seek to achieve proficiency in their 
interactions and performances during practicum. However, extrovert 
prospective teachers are those talkative, precipitate, and social practicum 
trainees who seek to achieve proficiency in their interactions and 
performances during practicum. 
2 Review of Literature 
In the following section the researcher sheds more light on the concepts 
of practicum practices and personality types in terms of 
introverts/extroverts. 
2.1 Practicum Practices 
Practicum refers to all the experiences that teacher trainees have in the 
school before they take on the full range of responsibilities 
required for teaching (Recine, 2020, p.1). These experiences, as 
described by Rao (2006), are expected to be rich by engaging pre-service 
teachers in all practices in the educational environment. More 
specifically, Richards and Farrell (2005) listed four conceptualizations 
that should be included in the practicum experience: skill learning, 
cognitive process, personal construction, and reflective practice. 
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1.3 Purpose of the Study 
The purpose of the study was to investigate the relationship between 
prospective teachers' personality types, in terms of 
introversion/extroversion, and their perspectives in practicum 
practices and hence propose a training model according to their points 
of view.                  

1.4   Significance of the Study 
The significance of the study stemmed from the following 
considerations: 

� The training model presented in the study might be beneficial to 
the teaching practicum designers, observers, and staff members in 
the Egyptian faculties of education.  

� The study might shed the light on other dimensions that affect the 
training of prospective teachers that need to be explored. 

� The study might provide guidelines upon the kind of assessment 
needed to develop practicum which is based on the perspectives of 
prospective teachers. 

1.5   Delimitations of the Study 
This study was restricted to: 

� The Eysenck test of personality types ( introverts and extroverts), 
applied through Google form, to classify prospective teachers 
according to the two types. 

� A closed-ended questionnaire designed by the researcher and 
applied through Google form to investigate the relationship 
between prospective teachers' personality types, in terms of 
introversion/extroversion, and their perspectives in practicum 
practices. 

� A sample of forty-one prospective teachers enrolled in fourth year, 
English department, at Port Said Faculty of Education (some 
participants were excluded for the following reasons: they did not 
respond to all the survey questions, they did not write their names 
on both questionnaires, or they felt shy to take the personality 
test). 

1.6    Definition of Terms 
 Some terms were repeatedly used in the present study. The 
following are definitions of these terms: 
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Figure2. Screenshot of Online Survey Responses to Question Four 

 
 
 The aforementioned results stress that there are different 
personality types of prospective teachers that experts noticed. These 
differences affect the proficiency of prospective teachers during 
practicum training because of the recorded problems of each personality 
type. Thus, the present study was an attempt to probe the relationship 
between prospective teachers' personality types, in terms of 
introversion/extroversion, and their perspectives in practicum practices 
and additionally propose a model that considers their perspectives.  
Statement of the Problem  
 The problem of the study thus can be identified as follows: lack of 
consideration of personality type in practicum training as practicum 
practices are implemented in the same protocol for all prospective 
teachers. Those trainees are rarely provided an opportunity to evaluate 
practicum from their viewpoints. If practicum training considers the 
perspectives of prospective teachers, they are expected to progress 
remarkably.  Hence, this study sought to find answers to the following 
questions: 

1- Is there a relationship between personality type and practicum 
practices preferences? 

2- What are the features of a training model that considers the 
preferences of introvert and extrovert prospective teachers 
regarding practicum practices? 

1.2 Hypothesis of the Study 
The present study tested the following main hypothesis: 
There is a significant relation between prospective teachers' 
personality types, in terms of introversion/extroversion, and their 
perspectives in practicum practices. 
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Figure1. Screenshot of Online Survey Responses to Question one 

 
 

Table1. Online Survey Responses to Question Two and Three 

Problems of Introvert Prospective 
Teachers 

Problems of Extrovert Prospective 
Teachers 

-Introverts tend to feel more isolated 
and disconnected. 
-They're very quiet. Their low voice 
brings a lot of problems in the 
classroom. They can make a long side 
discussion with one student who makes 
a mistake or does not understand a 
particular point while leaving the other 
students in complete chaos. 
-They didn't show any participation. 
-They couldn’t express themselves 
well. As a result, this could affect their 
proficiency. 
-Poor class management and control 
because their voices were low.  
- They were too shy to deal with others. 
-They need more time and prefer 
indirect communication. 
-Self-confidence is not enough in some 
introverts. 
-They are often uncooperative. 
-They have fear of speaking. 
-They can't speak fluently. 

-They may lack independence. 
-They want their colleagues to have the 
same level of enthusiasm when working 
in groups. 
-They always take much time in 
expressing their opinion as they can't 
stop themselves from making any 
comment when anyone speaks. 
-They could lose their respective 
personality. 
-Assessment for learning. 
 -Teacher talking time.  
-Class groupings. 
-Concentration. 
-They were too friendly with students 
and sometimes they failed in controlling 
the class which led to a messy one. 
-They are talking and revealing too 
much 
-they do not listen to advice.  
-They want to be the only one who 
shares. 
-They sometimes cause chaos during 
practicum. 
-Speaking outside the main topic. 

In this table: 1-responses were quoted.  2-repeated answers were deleted. 
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1.1 Context of the Problem 
 The researcher has come across a problem regarding prospective 
teachers' progress during practicum training. Some trainees handle 
relationships and fulfill without stress their responsibilities in the school 
where the practicum is held while others face tremendous difficulties 
doing so. On the contrary, some trainees take rapid decisions and do not 
provide comprehensive lesson plans or reflections while other types of 
trainees can. There are individual differences among prospective 
teachers such as the difference in personality type in relation to 
introversion/extroversion perspective. In the process of constructing 
experience during practicum, the two types of prospective teachers have 
specific needs. Still, they are trained in the same way in relation to all 
organizational and interactional practices during practicum. If there is 
flexibility in the training model, by considering personality type, all 
trainees are expected to progress equally. It is actually not different from 
considering the individual differences among learners in the classroom. 
In practicum, prospective teachers are learners and the school setting is 
their classroom.  
 The researcher, being a practicum observer for more than fifteen 
years, noticed this problem: lack of consideration of personality type in 
practicum training as practicum practices are implemented in the same 
protocol for all prospective teachers. Those trainees are rarely provided 
an opportunity to evaluate practicum from their viewpoints. 
 Furthermore, the researcher conducted a pilot study, a survey for 
internal/external practicum supervisors in which they were asked four 
questions:" Did you encounter with the two types of personalities when 
you trained prospective teachers?", "What was the problem introvert 
trainees faced during practicum?", What was the problem extrovert 
trainees faced during practicum?" and "Do you appreciate the presence 
of a guidebook to help you train different types of personalities?". 
Results revealed that internal supervisors encountered with and 
remarkably differentiated between the problems of the two types of 
trainees. They support the need for a guidebook introducing 
distinguished practicum practices for each category. The survey was 
applied through a Google form on 18 EFL supervisors at the end of the 
academic year 2020/2021. Following are visual representations of the 
pilot study results: 
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match their learners’ preferences and any mismatching ought to be 
treated with caution because it could cause dropouts. Introverts can 
participate as much as extroverts in class practices by assigning roles by 
the teachers' guidance and help (Celce-Murcia, 2004).  

The considerations of personality differences during practicum 
could foster the achievement of the aims of teachers education program 
(TEP). In the Egyptian context, practicum is a crucial part of TEP where 
in prospective teachers are provided with a general and professional 
education with an area of specialization. Cultural, educational, and 
academic courses in the program provide the theoretical knowledge. 
However, the actual practice of teaching in school setting during 
practicum is what provides the opportunity for application. Major aims 
of TEP that are considered by cognitive and practical training are: 
demonstrating depth of knowledge in the content area studied, 
implementing effective pedagogies and following accredited standards, 
demonstrating professional attitudes in the relationships with students 
and school members, fostering an engaging classroom environment, and 
demonstrating teaching skills effectively to complete a successful 
practice.  Thus, TEP courses and practicum guarantee the acquisition of 
subject-matter knowledge, pedagogic skills, child psychology principles, 
teaching fundamentals, instructional facilities use, and professional 
relationships management.  

Although there have been several studies concerning practicum 
teaching practice as many researchers noted (Perry, Collie, and Brenner , 
2011 ; Naeem, 2014; Merc, 2015; Castañeda-Peña, Rodríguez-Uribe, 
Salazar-Sierra, and Chala-Bejarano, 2016; Aboomar, Alhasanat, and Al-
Jazi, 2018; and Farrell, 2019) , research related to the practicum 

organizational and interactional practices has been limited in number. 
The interpersonal factors affecting practicum practices are not well-
grounded. Accordingly, the researcher in the present study shed the light 
on the personality factors affecting practicum from the views of 
prospective teachers. 

On the grounds of these reasons, the present study sought to 
examine the relationship between prospective teachers' personality types, 
in terms of introversion/extroversion, and their perspectives in practicum 
practices. Moreover, it sought to offer insights into the implementation 
of a training model that considers personality types in teachers' education 
program. 
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Introduction 
 Practicum is a golden opportunity for prospective teachers to 
practice their future profession. Still, it is one of the most crucial and 
influential stages in teacher education (Trent, 2013, p. 426). 
Practicum refers to all the experiences that teacher trainees have in the 
school before they take on the full range of responsibilities 
required for teaching (Recine, 2020, p.1). Practicum involves three types 
of practices including the interactional/organizational dimension. 
According to Castañeda-Trujillo and Aguirre-Hernández (2018, p.161), 
there are three learning experiences pre-service English language 
teachers need to be competent teachers: pre-service English language 
teachers' reflection on their relationship with pupils in their own 
classroom, pre-service English language teachers’ learning from their 
mentor teacher, and pre-service English language teachers’ evaluation of 
their language teaching. 
 It is a matter of fact that teaching practicum has a stressful, 
anxiety-provoking atmosphere and during prospective teachers' 
administration of practicum practices, observations of training experts 
reveal that trainees do not all respond and interact in the same manner. 
Individual differences distinguish prospective teachers in their 
preferences, attitudes, and even problems. One major difference, that can 
affect the learning process, is prospective teacher's personality type in 
terms of introversion/extroversion. According to Dornyei (2005), among 
the number of personalities, personality trait extroversion/introversion 
has been the most studied in language competence and performance 
because extrovert and introvert personalities are more to the behavior 
and action of the learners’ expression in using the language. Introverts 
tend to be shy. So, they are expected to face difficulty handling 
relationships and fulfilling without stress their responsibilities in the 
school. However, extroverts tend to be precipitate. So, they are expected 
to take rapid decisions and provide incomprehensive lesson plans and 
reflections.  

Since prospective teachers include the two types of personalities, 
there should be consideration of personality differences in their training 
model. Thus, many benefits could be achieved such as more interaction, 
learning, performance progress, saving time, stress-free learning, etc. In 
this concern,  Isazadeh, Makui, and Ansarian (2016, p.2) stress that 
understanding learning styles helps instructors to design lesson plans that 
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A Proposed Model Based on Introvert/Extrovert Perspectives 
to Develop Practicum Practices of  

EFL Prospective Teachers 
Abstract 
 This study investigated the relationship between prospective 
teachers' personality types, in terms of introversion/extroversion, and 
their perspectives in practicum practices and hence proposed a related 
model that considered their points of view. The participants included 
forty-one prospective teachers enrolled in fourth year, English 
department, at Port Said Faculty of Education. In order to perform this 
investigation, the researcher followed the survey method and applied two 
main procedures. First, the researcher applied the Eysenck test of 
personality types to classify prospective teachers into two types: 
introverts and extroverts. Then, the researcher utilized a questionnaire of 
practicum practices to identify the views of each category. Practicum 
practices included all interactional and organizational procedures applied 
during practicum in school setting such as: lesson observation, feedback 
session, cooperating teacher, peer teacher, supervision policy, 
communication with other school members, etc. The data obtained from 
the questionnaire were analyzed to ascertain the answers to the research 
questions. In general, the findings showed that introvert prospective 
teachers had common perspectives. Similarly, extrovert prospective 
teachers had similar viewpoints. The views of prospective teachers 
comprised the proposed model of practicum practices. The study 
recommended the practicum practices model to be used during practicum 
training in the Egyptian context as it was based on analyzing and 
prioritizing the views of prospective teachers with different personality 
types. Other suggestions for university supervisors, prospective teachers, 
and other parties related to practicum were also provided. 
Keywords: practicum, teacher education program, personality 
types. 



No (126 ) April  , part (2 ), 2021   Journal of Faculty of Education  
 

  2 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

   

  
@  

  
  
  
  
  

 
 

A Proposed Model Based on Introvert/Extrovert 
Perspectives to Develop Practicum Practices of 

EFL Prospective Teachers 
 
 
 
 

By 
 

Dr. Sara Mohamed Naguib 
Lecturer, Curriculum and Instruction Department, 

Faculty of Education, Port Said University 
 
 

 

 

 

 
 

 

 



  

  

  

  
  جــامعــــة بنهــــــا

  مجلـــة كليــة التربيــة

  
@knØÛa@‰a†i@Êa†í⁄a@áÓ‰QXVVYORPQS 

†���yì½a@ï��Ûë†Ûa@á���îÓ�Ûa@ @

Print  : (ISSN 1110-2411) 
Online : (ISSN 2682 -3373) 

������������:            	
  

�������������            :       �
�     

������������           :    ����� �)�(  

�������������   :             
�
�        



   



  

 

  

 

 قواعد البيانات المتاح عليها مجلة الكلية 
  

  

  

*������� 
�� ������ ��� ����  
http://ife.bu.edu.eg/login 

 
* ������� ��� 
�� ������ ���� ���� ���� 

jfeb.journals.ekb.eg 
  

* ����� 
�� ������ ���� ���� ����

������http://fedu.bu.edu.eg/fedu/magazine 
 
 

*������� �������� ���������� �  

)DAR ALMANDUMAH  ( 
 

*������� #����� ���$     ������� �  

)http://www.almanhal.com( 
 

* ������� ��% �&' ������ (�������� ���������� �  

)www.askzad.com(  

  

  

   



  

   �������	
 ��� ���� ���	
 ���
�� ������	
 ����� ���� ��������	
 ���  ���! "����

       #�����$�	
 ����%�	
 &�� ��� '(��%	
 )���* +�,��� -�./�0  � �* 1��$� ��2 ��3
�45

 �� ���3
�45 #���	
 +0������	
 ��2 67��)SCOPUS(.  

        
@bèäi@òÈßbuM@Ła@òîÜ×la…@ @

@bèäi@òÈßbuM@òîi�Ûa@òîÜ×@ @

@bèäi@òÈßbuM@@òîÜ×î™bíŠÛa@òîi�Ûaò@ @

@bèäi@òÈßbuM@@òîÜ×îÇìäÛa@òîi�Ûaò@ @

@Êa†í⁄a@áÓ‰IQXVVY@ORPQSH@ @

@ïÛë…@áîÓŠmIISSN 1H 
îi�Ûa@ò������ò@ @

îÜØÛa@ò���ò@ @

   �������	
 ��� ���� ���	
 ���
�� ������	
 ����� ���� ��������	
 ���  ���! "����

       #�����$�	
 ����%�	
 &�� ��� '(��%	
 )���* +�,��� -�./�0  � �* 1��$� ��2 ��3
�45

 -�./�0  � �*�)WOS  ( �� ���3
�45 #���	
 +0������	
 ��2 67��

@la…–@bèäi@ @1687-2525 

@òîi�Ûa@òîÜ×@òÜ©–@bèäi@ @1110-2411@ @@ @@ @@ @

òîã†jÛa@òîi�ÜÛ@òîàÜÈÛa@òÜ6a@ @

@ò™bíŠÛa@âìÜÇëM@bèäi@ @
2682-26872682-2695 @bèäi@òÈßbu

@tìzjÛaë@pb;a‰†ÜÛ@òîàÜÈÛa@òÜ6a

òîÇìäÛa@@ë@òíìi�Ûa@ @
2536-975X@ @@ @@ @@ @@bèäi@òÈßbu

îÜ×�����îi�Ûa@ò
Ü©�����îÜØÛa@ò

   �������	
 ��� ���� ���	
 ���
�� ������	
 ����� ���� ��������	
 ���  ���! "����

       #�����$�	
 ����%�	
 &�� ��� '(��%	
 )���* +�,��� -�./�0  � �* 1��$� ��2 ��3
�45

 -�./�0  � �*�

Ła@òîÜ×@òÜ©@la…

@òîi�Ûa@òîÜ×@òÜ©

òîã†jÛa@òîi�ÜÛ@òîàÜÈÛa@òÜ6a

@ò™bíŠÛa@âìÜÇë

@tìzjÛaë@pb;a‰†ÜÛ@òîàÜÈÛa@òÜ6a

òîÇìäÛa@@ë@òíìi�Ûa

 



����� �������	 
�	�  


	����א��א������������ �

�)������א	�	����( �

  إيمــان محمـد عبد الحــق/ د.أ


	��א��א���������א	���������������� �

��א	�	���		��א����א	�	��(���(� �

  جمال سليمان عطيه سليمان/ د.أ

  مجلس ا,دارة

cN…@OÔîÏìm@†àª@åí†Ûa@Bý•dN…@OlbçìÛa@†jÇ@†àª@ê…ìu@ïÜÇ@ @

cN…@OäîHy@áîÄÈÛa@†jÇ@éßý;dN…@O‰ì‘bÇ@åHy@†»c@ @

cN…@OïÔÐÛa@áîçaŠig@Þbßc  

  رــــهيئـــة التــحـري

cN…@OÊŒÇ‹@Rb;@Sß@ @

@ @cNâN…@O@ï����àèÏ@é����Èº@æb����¹g@ @
@ @

…@O@†È���������;@å���������Hy@|ßb���������;@ @
@ @

@ @…@O@…ì���àª@Bb���nÐÛa@†���jÇ@õb���Ïë@ @
@ @

� �

…@O@†àª@ïÐİ–ß@Š[� �

� �

�المجلة مالي وإداريسكرتير  �

@ @

c@OáÜ������Hß@ï������iŠÈÛa@†������àª@ @
@ @

@ @@ @

cO@@†î��������HÛa@ð†��������»@æb��������äy@ @
@ @

� �

  



������ ����	 ��	��  

A(  ����B ���! ��� �%!�3 ����	
 ���  �C$� �D� ��EF! �$$G�!"   ��%!�� � ����	
 ���  ���!
��� "  �(��* �I0I J  �/��4 �.$ &	K�) �/���/L  J�/�5L  (��	(/L  �(�� M (    ���� �����	
 ������

�/N���,O
� ���%	
 ���P�	� ��Q.�	
� �/(��	
 �/�R7	� �7�%��	
 +�D
�C	
� S�FT
.  
U(     ��7!� ���/CF	
 V��E	
 W��B� �%3
�! ����	
 ����      �����	
 +��!���X
 +Y���! ��� )Z���DT
 +Y

   [Z�X ��� ���	
 ��/� \J�%	
 ]��� ��*�7�	
 +�7�F	
� +
�C�	
� +
���^�	
 �B ����%	
 �/��7�	
�
�F._ ��B �Q�` �B +�F.$	
 4CB C/N/ YM a�� b�,��! +Y�F	
.  

c( !�%	
 &	Z � �/CB�Q�	
 ��D�C�	
� �/C�%�	
 �! �!C7�	
 S(F�	
 ����	
 ���� �! ���E	� ���
 d$eM CF� b�,��! [
�(� C	
� ���Q3��	
 f0�)cg �F._ (      �F.�$	
 V�QF� &�	K ��B C�/N/ �!�

f)Uh ( b����3 .      '(�D� 6��4� \i�$G�	
 +
K ��� ����EF�	
 �! ���I
 j0` �! ����EF� ��/ �
 �X�Ce�  ��EF�	
)kgg (b����3 �l���D.  

  

m( /�C� �n�X (RB JE	 b�,��! ���F ����	
 ����     CB��Q! K���DM ��3�C	 ��XC��M ��e���	 ���E	� o
K��DM �3�C	 �`p
�.  

h(  4CB q���	
 'C7/)U (    r���! d�	5 ����2O� qF�	
 �! �GQ, ���I
)kgg (    b�/��$! b�����3 �l����D
���%	
 ��EF��	 .  

k(      )Z����DT
 ���! ����G, J���e ���! �����%	
 ����EF��	 �������	 ���!C7�	
 +���D
�C	
� S���FT
 6��RG�
4 �! ��$$G��	
��3��` �M ���E	
 J`
.  

s( qF��	 ��,���E	5 �GQ, q���	
 'C7/ ����	 qF�	
 j(�e� ��EF�	
 C% .  
t(  4CB� ����	
 �! ���GQ, q���	
 uC�v/)Ag (+0�Q! w�F �!.  
x(     +Y���7�	
� +���D
�C	
� S(��F�	
 ���� )4�
(��	
 y
�p
 �M ������	
 ���/�F� ���n�X� )�
45 o����! C�� ^/

� \����  #M� �B ��%� )�(���	
�%!��	
 �M ���E	
 #M� �B ��%� Y.  
Ag( q���	
� qF�	
 ��E� ��	 �e0B Y� �_�` ����z�� +
����B
 {�� ����	
 �� +�D
�C	
� S(F�	
 V���.  
AA( ����	 �	(�7! ��� ��,M ��,�� �
�7	
 �(E/ ��	
 +�D
�C	
� S(F�	
 4� ����	
 'N��� Y.  
QRH  w�B���� [��,� qF�	
 ��EF� '(D� q���	
 J�F�/�/C/��	
 +����$�	
� ����	�\@ïÛbnÛa@ìzäÛa@óÜÇ@ÙÛ‡ëZ@M 

 '(   �X�Ce #�$�	
 q����	  ��EF�	
 '(D� )kgg (   ��� ����EF�	
 �! ���I
 4C%	 b����3 �l���D
i$G�	
 j��!.  

 )(  #�$�	
 q����	 qF�	
 ��, �.�E�) :kgg ( d$eM CF b����3 �l���D)cg (    C�/N/ ��!� �F.�_
�F.$	
 VQF� &	K d�B  �� )Uh (��D� j�$/� 4CQ� b����3.  

 *(    ����%	
 �$! �/�(��3 }��` �! )4�
(	
 S�F~	 ��EF�	
 '(D�)kgg (    ��! �M #��$! b�����3
�Y�C	� ��	4�%/  .  

 �(        ����%	
 ��$! ��/�(��3  }���` ��! )4�
(	
 S(F��	 ���	
 �.�E�)Uhg  �Y�4 (   �(�Q�`� ����l�!
 d��$eM C��F � #���$�	
 w�����	� ����	4�%/ ���! �M �Y�4)cg ( V��QF�  &��	K d���B C��/N/ ���!� �F.��_

 �� �F.$	
)Ag (�����	 �E��	
 f�QF	
 �� 4�(� �M d�B #�$�	
 w���	� ��	4�%/ �! �M �Y�4. 
 +(            ���� ��%!�3 ��D� ������ ��/��$�	
 o/�C��	
 ��n�X y��RBM ��! 4�� ��	
 S(F��	 ��Q�	�

 }��G	
 �! q���	
 ��!�%! J!�%/ �/�$! ) #�$�	
 ���. ( 
  



 

  

  

������ ����� �����	 �����	  

        ............عزيزي الباحثعزيزي الباحثعزيزي الباحثعزيزي الباحث
@@@@@@@@@@@@@†��×ûmë@Lò��Ü6bi@êŠ��’ã@…aŠ��½a@s��zjÛa@å��ß@ò��îöbèäÛa@ò‚��HäÛa@ò��ibn×@†��äÇ@ò��ßbm@ò��Ó†i@ò��îÛbnÛa@ÂëŠ��’Ûa@ñb��ÇaŠß@k��¯

bèmbÇaŠß@åß@†×dnÛa@†Èi@üg@òÜ6bi@szjÛa@Š’äí@åÛ@éãc@µg@òÜ6a@ŠíŠ¤@ò÷îçZ@ @
)A ( +�D
�C	
� S(F�	
 ����	
 ����    ��� �����/ �M ���/��/ ��	
 ��Q.�	
� �/(��	
 +�D
�C	
 j��! �� ����%	


S(F�	
 +�n�X� N 
�!� ����%	
 CX�%�	
� +�%!��	
 �� ������	
 �M o/�C�	
 +�n�X y�RBM ��l
�35.  
)U (���P�	
 uC�� S(F�	
 'C7� :�/N���,O
 �M ���%	
 \        ��P�	� ��XC��M ���$G�! q�F J�  V���$/ �M d��B

        w����!� w��
CXM� q�F�	
 �
(��B q����	
 ���	0` ��! �2(/ �M dB
�/� �/N���,O
 �P�	� �`p
� ���%	

)C�
� �F._ �B ����! J  C/N/ Y ���� qF��	 ��Q�l�	
 �����.�	
 +���E	
� w�l��, �XM� w�
�4M�.  

)c (j(�7	
 f��` �/��� VQF ����	
 �� S(F�	
 ����.  
)m ( y
�3� q���	
 '(7/��EF��	 qF�	
 �/C7� J�e j�F�,Y
 iF� .  
)h (    ���EF�	
 '(�D� C/C�Q� C�% &	K� ��EF��	 ����	
 �/�F� ����ED d	5 qF�	
 �! ����e�� ���GQ, q���	
 'C7/  .

          4��%/ \q�F�	
 d��B +0/C�%� 4(�3� ��	�� ���� \+0/C�%� ��C� qF�	
 j(�e d�B ��EF�	
 �n�X �7�
(! C%�
 \��l
�3O q����	 qF�	
       ����Q�	 v
C����� �����	
 ��/�F� ����E�D d�	5 �	C%�	
 �Q�	
� ���_T
 �Q�	
 ���Q��

 b��,���E	5 ��l���	
 �GQ�	
 )cd  .(          '��e�M d��B b���,���E	5 ���%�4 ���/� ����	
 '(�D� V�QF� ���	��F	
 &�� ���
�F� ����ED d	5 b��,���E	5 ��%�4 -��/ �! �/C7� 6! \����	
 6e(! d�B )�(���	
 f�QF	
����	
 �/.  

 )k ( �e�� d�B ���E	
 �(E� �MAs ×Um�D.  
)s ( �!�X ���/U ���,��	
 �! �D ) b
��Q/� b����/(� \U.h�F.$	
 J.DM� d�BM �! �D. 
)t ( �F.$	
 J`
4 �(�E�	
 ���Q�	
 JP��Ac ×AxV,
(�	
 6��3 �! ��D���	
 �!
(�	
 ��� C% �D. 
)x ( �G ���E	
 �(E� �MSimplified Arabic  �G	
 ����)Am (� qF�	
 ���	)Ak (  ���Q�l�	
 �/���%�	 C	(

�)Am (qF��	 ��B�.	
 �/���%�	 C	(.  
)Ag (w�B���� w��EF� J�Q/ d�� �7� C�
� w3� d�B qF�	
 V�E/.  
)AA ( ���E	
 y��IM ��DT
 CB��� �(E/"4�.! "w	 ��	��	
 )�7.	
� )�7� J  �� ��D ���/�.  
)AU (�
(�B V�E/  �G	
 ���� ��7�Q! �F._ �� J.DM d	5 wDM� f(�7! '�X JE* d�B qF�	
)At (  ���� 6!

��Q	
 1$��! �� �	
(�	� w��� � w$$G�� q���	
 �D
 �
(�%	
 ��/� �
(�%	
 ��DM �� 4�.! ��D.  
)Ac ( q�� �! qF��	  4��%�	
 '�%	
 ���Y
 qF�	
 ���  �� dB
�/)#�z�	
 ���Y
\�!C7�	
 \O
 
��3  \�l����	
 \+
y

��e���	
 \ 63
��	
\�_0G	
.(  
)Am (+�F.$	
 �/��, �� �*
(F	
 J�%�Q� Y .  
)Ah (�	��	
 f(�DT
 VQ� b�/C�M ����! qF�	
 �/��, ��  63
��	
 V�E�:  
Ic@HknØÛa :1	^�	
 �D
L  ���	
 �/���L  f��E	
 �
(�BL  ���	
 ��E!L ���	
 �
4.  
Il@HtìzjÛa : q���	
 �D
L  ���	
 �/���L qF�	
 �
(�BL   ����	
 �
(�BL 4C%	
 �e�L ���	
 +�F._ .  
)} (Ýöb;ŠÛa : �	�D�	
 V��_ �D
L  �/���	
L  �	�D�	
 �
(�B ) ���Q3�!L  [
�(� 4(L ���E	
 �D
L �%!��	
 �D
 .  
)Ak (
 +�!0B b�!CG�Q! b���� � b�/(P	 b���R�! �(E/ q�F q���	
 ���%� qF�	
 63
�/��e��	.  
)As (    b��/M ��D
�4 #M ��! J�Q! ��� w,M� u�`M ��3 #M �� [��, {�Q/ �	 w,� q���	
 �! �
�e5 qF�	
 V��$/

��B(, �� .  
µg@pb;a‰†Ûaë@tb¡þa@Ý;ŠmZ@ @

‰ìn×†Ûa@‡bn;þa@†îHÛa@Oòîi�Ûa@òîÜ×@òÜ©@ŠíŠ¤@Ší†ßM@@bèäi@òÈßbu@ @
ïÛbnÛa@æaìäÈÛa@óÜÇ@Z@ @

@@†È;@ŠÐ×@ÕíŠİi@òîi�Ûa@òîÜ×M@@bèäi@òÈßbu@M@@òîiìîÜÔÛa@òÄÏbª@M@òîiŠÈÛa@Š–ß@òí‰ìèº@ @
�@r×bÏ@ZSQXXWXQOPQS@@ 

�ZSQXXWXS@OPQS@@ @

  E-mail : dreman_abdulhak@yahoo.com  
Ýíbiìß@ZPQRRPTSRQRQ@&@PQPPUSSVPWY@ 




