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applying for a job in the reputable company. Theged that testing
their vocabulary through quizzes was a good trgicimance for them.

The current study participants’ social natanght be a factor that
affected the results. Most Egyptian industrial stlstudents were either
villagers or indigents. This social aspect madetmédshem introverts.
Vlogs represented a good solution for introvert BE&arners as they
were a self-study tool that did not require muchtip@ation in the
classroom. Material developers and foreign langutegehers were
invited to take this finding into consideration aeaching new
vocabulary (Isazadeh et al., 2016).

Although most studies indicated the effecie®s of vlogs in
improving vocabulary learning, it was still reconmded to deal with
such an assumption with caution. The researchevedethat several
factors interfered with the usability of vliogs ieveloping EFL learners’
vocabulary. Among such factors were culture diffiess social
acceptance of technology, the nature of the voeapwontent, learners’
age, learners’ economic levels and learners’ readinThis notion was
supported by Samudra, Wong and Neuman (2019) gsliinrstrated that
certain types of words were supported by repetitparticularly spaced
repetition. But, not all words could be learned amitized this way. In
addition, the marginal category this study focuswd — i.e., EFL
industrial school students — had their own econgsacial and academic
characteristics. Despite vlogs proved to be sutdessdeveloping their
vocabulary, this could not be generalized to theolevhindustrial
secondary school community, unless thorough, furhigdies are made
using larger samples.

Conclusion

Vlogs as a free, motivating and replayablerse of learning could
be a reliable tool to develop EFL industrial se@mwydschool students’
vocabulary learning. Formal test results as weltadents’ impressions,
the researcher observations and related studynfysdsupported this
result. Notwithstanding their overt merits, the easher had some
conservations about generalizing the assumptiort thags were
absolutely effective in developing EFL vocabulaly.is thought that
such factors as age, economic level, social stagademic level,
vocabulary nature could affect accrediting viogwvatabulary teaching
and learning and it was believed that further neseavork was required
to probe into these factors and to determine tot\eReent viogs might
work in their presence.
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feel comfortable and motivated. Thus, the classrabmosphere became
fun and attractive. Moreover, the students werauwsaastically engaged
in the lesson using technology and they felt treahgi technology was
very helpful to support the learning process. Elenassigned watching
tasks at home made learners more enthusiastic aghged In
vocabulary learning. This also accorded with Solahal. (2020) who
highlighted the effectiveness of EFL YouTube vide@s a
supplementary resource by enriching classes, isgrg@ainteraction
among learners and motivating learners to learalvalary.

From a psychological perspective, it was adythat audio-visual
materials could positively develop foreign languéeganers’ vocabulary
unconsciously and incidentally. The materials tuddressed a learner’'s
senses affected how his/ her brain acquired knayelexhd processed it.
Form and meaning recognition were said to be predhdiy video
watching (Karami, 2019; Rashtchi, Khoshnevisan & Shirvani, 2021,
Montero, 2020).

Romero-Villamil and Guzman-Martinez (2019)oyided another
reason why vlogs develop vocabulary. They argued wWhen target
words were contextualized and presented through stheiltaneous
combination of sounds, images, and text; learmnessabulary learning
improved. Moreover, vlogs led to new vocabularyendion among
learners. The vlogs used in the study at hand gtrgkzed vocabulary
by providing examples that clarified all their pids meanings. In
addition, these vlogs were available to the viogugrlearners all the
time to replay anytime, and thus, bettered theaabalary retention.

It was logically assumed that vlogs had atp@srelationship with
vocabulary recall and retention and could be resslags frequent as a
learner desired. The repetition of video watchiagesl learners’ recall of
word spelling and meaning and positively contrilute their learning
retention of the vocabulary taught (Fievez etz020).

Testing vocabulary via MCQ quizzes stimulatkghrners and
appealed to them. In this study, some vlog grougigi@ants sent
WhattsApp feedback messages to the researchetladtpretest pointing
out that they liked the quiz as it refreshed tmeemory and created a
desirable competitive atmosphere among them. Mameovwas usual
for most Egyptian industrial school students talfimork beside study.
Some distinguished participants reported that th&gd the quiz
technique as it was similar to thdicrosoft IQ Testthey took on
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critical t equals 2.639 (at a degree of freedom of 78 andettas two-

tailed). Since the calculatdédvas greater than the critical one, the null

hypothesis was rejected and the alternative one acaspted. Thus,

there was a statistically significant differencehat (0.01) level between

the experimental group’s posttest mean scores laddntrol one’s in

vocabulary learning using vlogs in favor of the exmental group.
Discussion

Vlogs were found to be effective in enhancuagabulary learning
among EFL industrial secondary stage students.rprgeng and
explaining the potential behind this result reqdielving in related
studies and writing down the researcher's own ofadens and
deductions. Hsieh (2020) attributed the positivepact videos had on
vocabulary learning to the visual stimuli providedth words. The
current study paid attention to inserting illugtratpictures with each
word as visual stimuli that catalyze capturing wondaning. Despite
working on participants who belonged to a differage category,
Neuman et al. (2019) supported the same importahadat they called
“cues” for word identification. They highlighteddhmportance of the
“cues” or visual components in designing vocabulaeayning videos.

Moreover, Neuman et al. (2019) also linkedccalulary learning
videos as a free learning source to improving loeesme learners. The
majority of industrial school students in Egypt @fom low-income
families; they could not afford expensive privaiion. Consequently,
learning vocabulary through free vlogs on an opmiree like YouTube
represented a good solution for those learners.u8sam Wong and
Neuman (2019) reached the same reason believirgldtaincome
learners promoted their vocabulary via free edoocali media. This
reason accorded with the results attained by KadbdblElyas (2018)
who found YouTube videos hardly burdened learneith wigh cost.
Watching vlogs online via Wi-fi or even mobile datauld not be
compared to other costly sources of learning.

Motivation played a key role in vocabularareing through vlogs.
Hariyono (2020) argued that EFL learners — espgagralung ones — had
positive attitudes towards participating in vocalyl activities
depending on watching videos on YouTube. Such wdemreased
learners’ eagerness to raise questions and maeasier for them to
understand new vocabulary. Furthermore, learnere w&cited about
using videos on YouTube inside the EFL classroomatTmade them
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coefficient was symmetric (Ravid, 2019). Therefothe researcher
employed-Test for independent samples to analyze the olutalat.
Table (5): t-Test for Independent Samples of thedd3t Scores

Equal
variances 1.373 | 78 .001 3.62500 .66750 .30526 | 6.94474
assumed

Pretest 163 | .687

Since the two groups were homogenous, theareker followed the
values of equal variances assumed. Reviewing Hieststal tables, the
critical value oft equals 2.639 when the degree of freedom equalad8 a
the test is two-tailed at the (0.01) level of sigraince. Compared with
the obtained value that equaled 1.373, the crititak greater. Hence,
there were no significant differences between lgibups before the
experiment.

Analysis of the Posttest Results
After the termination of the experiment, bgtioups were posttested

using the same vocabulary test, and the attainedvdere also analyzed

utilizing the t-Test for Independent samples. Table (6) summethep

results:

Table (6): t-Test for Independent Samples of th&tBst Scores

Equal
variances 34789 | 78 001 | 6.12500 1.76099 2.61915 | 9.63085
assumed

Posttest 123 | 727

The significance of Levene's Test of Homoggnwas 0.727 —
greater than 0.05 — therefore, the analysis of ftdimved the values of
the equal variances assumed. The calcula¢egialed 3.478 whereas the

(*) Significant at the (0.01) level of significance
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The first session was devoted to the admmatish of the pretest, and
the last one to the post administration of the stese The duration of
each vlog differed according to the number of thesvnvocabulary
tackled. The experimental group had the advantdgeemaying and
reviewing the vlogs since they were published onuMdoe. This
advantage might contribute positively to increasigntion.

Results

Analysis of the Pretest Results
For determining the suitable statistical teghe for analyzing data,
a number of tests were made using Predictive AmwalySoftware
(PASW) Statistics, version 18. These tests weretalt of homogeneity
and skewness coefficient. Homogeneity is a contlifar usingt-Test,
so, the test of homogeneity was made to determirethert-Test would
be suitable for analyzing data or not.
Table (3): The Test of Homogeneity

Pretest

Levene dfl df2 Sig.
Statistic

163 1 78 .687

Applying Levene’'s Test of Homogeneity, it wésund that its
statistical significance equaled 0.69. This valueswgreater than 0.05,
thus it was concluded that both the experimentdltae control groups
were homogeneous as shown in Table (3). The negtvgas to find the
skewness coefficient as displayed in Table (4):

Table (4): Skewness Coefficient

Valid 80

Missing 0
Skewness -.061
Std. Error of
Skewness 269

The calculated skewness coefficient was -0l0& value rendered a
symmetric skewness coefficient that ranges betwkeamd 1. Hence, the
three conditions of usingtTest for data analysis were fulfilled. The
sample size of 80 participants surpassed 30 sugbjdadth the
experimental and the control groups were homogeandshe skewness
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All erasers are made of rubber.
Rubber is a tough elastic polymeric substance.
She uses her rubber to erase what she wrote.

Figure (1): A Sample Screen from the Vlogs

Each word was displayed on a separate scgenpunced once
(with the possibility of replaying pronunciation matimes according to
each learner’'s need) and followed by illustrativetypes. Then, three
examples that included the different meanings o thord were
provided. The researcher utilized this technigquteiad of providing the
common caption in the mother tongue. The objedtiseind that was to
get students accustomed to understanding the ngeamaimple English/
English explanations, expand their vocabulary reper and stop
depending heavily on the mother tongue.

Procedure

The experimental two-group pretest-posttesearch design was
employed in the current study. All the eighty papants were pretested
before the experiment. Then, the experimental gretydied the
vocabulary content by watching four vlogs, wher#as control group
studied the same vocabulary content traditionaflgcording to the
Ministry of Education guidelined)nit One: Materialswas to be taught
in a month and a half (approximately half of théca semester). The
researcher was committed to these guidelines; fbrerethe application
plan lasted for six weeks:
Table (2): The Application Plan of the Experiment

Session Date Content Duration

1 10/10/2021 | Pretest 20 mins

2 17/10/2021 | Lesson (1) 11:30 mins
3 24/10/2021 | Lesson (2) 12:05 mins
4 31/10/2021 | Lesson (3) 3:12 mins
5 7/11/2021 Lesson (4-6) | 6:50 mins
6 14/11/2021 | Posttest 20 mins
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was also figured out and the researcher excluddddxdremely difficult
and extremely easy items. The final version of Hoeabulary test
included thirty-five items in multiple-choice fornalhe optimum time
for the test was also identified calculating thean of all students’
spent time on the test, and it was estimated wittnty minutes. For
ease of application, the test was carefully writtd@oroughly reviewed,
electronically uploaded and delivered to partictsaon Google Forms.
Directions and instructions were given to examirsak orally and in a
written section included with the test.

Materials

The content taught to both the experimental @@ control groups
was the vocabulary content included in the first oh the third-grade
set book:English For Industrial Schools: Student’s BookBBonamy,
2002). The target unit was titledaterials and it contained six lessons.
According to the instructional details in the officTeacher’s Guidgethe
unit included a hundred new vocabulary distribdasdlisplayed in Table

(1):
Table (1): Vocabulary Distribution in Unit One: Matals
Lesson Number of Vocabulary
One 36
Two 35
Three 9
Four 7
Five 11
Six 2
Total Number of Vocabulary 100

Being a revision, the last lesson encompasshdtwo new words.
Taking the different vocabulary weights of lessam® consideration,
the researcher designed four videos; the firstetimfewhich tackled the
vocabulary of each lesson separately, and thevideb focused on the
vocabulary that should be taught in lessons faue, &nd six. Figure (1)
presents an example:
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To answer the previous question, the following higpeis was
formulated to be tested:
- There is no significant difference at the (0.0&yel between the
experimental group’s posttest mean scores and dmérat one’s in
vocabulary learning.

Method

Participants

Eighty male, third-grade students at Kafr Ee&h Advanced
Industrial Segregated School took part in the stublye researcher
purposively selected this particular school adim#és students with the
highest scores among all other industrial schdbls.the only industrial
school in the governorate that has a five-yearysfjuwgram, whereas
other industrial schools have a three-year progrdimen, it was
supposed that Kafr ElI-Sheikh Advanced Industriafirgated School
students were good achievers and more serious eir tkarning
compared with other industrial school peer studefkeir age ranged
from sixteen to eighteen years old and they hawn lstudying English
for twelve years. During their last three yearsstfdying English, the
focus was on technical vocabulary related to dsffér industrial
specializations. Participants were randomly choaad divided into
matched pairs according to their scores in theciaffisecond industrial
secondary grade English language exam scores. (udgd/, two
groups were formed: an experimental group whicldistl vocabulary
through vlogs, and a control one that studied tames vocabulary
content traditionally.

| nstruments

To collect data, the researcher developedeéinpnary vocabulary
test that included comprehensive items that tacklewbst all the new
vocabulary included in the study content. To esthbits validity, this
preliminary version of the test was presented idethn jurors: five
specialized EFL staff members and eight seniorheacand experts of
English teaching and testing at industrial schadlsrthy modifications
and adaptations of some items were considerede Sincas essential to
obtain an estimate of the reliability of the toible test was tried out on
twenty-five students other than the participantsttod experiment to
estimate its reliability, do item analysis and océdte test optimum time.
The test-retest method was adopted, and the resultiered am of .84
which was regarded as satisfactory reliabilitymitdiscrimination index

[ R
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individual differences and the integration of mukéidia with captions in
foreign language learning.

A closely related study was made in the same ygaGlhrez and
Gesa (2019) who explored the effects of such idd&i differences as
aptitude, listening skills and vocabulary size arcabulary learning.
Fifty-seven Grade-10 EFL learners and sixty unmgrstudents took
part in the study. A two-group pretest-posttestigiesvas adopted.
Participants were pretested and pre-taught a setrgét words, and the
experimental group was additionally shown captionémhs of these
words. After the experiment, both groups were psstd. Significant
differences between the experimental and cont@ligg in the learning
of target words in the high school population wknend. However, no
significant differences on the university level wdound. Nonetheless,
language aptitude was only a significant factor farget words
meanings whereas proficiency was found crucial othblanguage
learning levels.

The Context of the Problem

The previous review of the literature and relatéadies rendered
some inferences. Vlogs proved to be a useful inmox@&ducational tool
in language teaching and learning, especially volea. However, most
studies concentrated on secondary and universityests — neglecting
EFL vocational school students. To fill in a gaphaits predecessors, the
current study is concerned with EFL industrial smhstudents’
vocabulary learning. Besides, it copes with the wWedge and
innovation objective of Egypt Vision 2030 in thense that it provides
an EFL industrial school student with a linguistldll necessary for the
competitive labor market.

Questions of the Study

Along with the literature review, an informal unsttured interview
with industrial schoolteachers, senior teacherssapervisors of English
revealed that industrial school EFL students sudifficulties in English
learning; especially vocabulary. To put it in ashell, the problem of
the current study could be summarized in the inchisgchool students’
weakness in learning English vocabulary. To findaution to this
problem, the following question was set:
- What is the effectiveness of vlogs in enhancingabulary learning
among EFL industrial school students?
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revealed that the students who learned vocabulargugh mobile
applications that utilize vlogs outperformed thosého Ilearned
traditionally. Moreover, technology was proved t® &n effective tool
for learners in rural areas.

In Algeria, Baiou and Dehmeche (2020) delved irtte tole of
YouTube vlogs in improving EFL learners’ academaxrabulary level
and raising teachers’ awareness about using thremom platform in
teaching. They employed the descriptive method midipg on two
guestionnaires to connect data. The first questimanwvas directed to
students investigating their academic vocabularyfopmance when
teachers used YouTube in teaching whereas the degoastionnaire
was devoted to teachers’ eliciting their awarenesausing such a
platform and examining the popularity of YouTubags among them.
Findings revealed that YouTube vlogs were an affedieaching tool.
Students had a positive attitude towards the piatfand recommended
its incorporation into vocabulary learning. EFL dbars also supported
the use of vlogs to enhance vocabulary teaching laathing and
advised EFL learners to use them outside classroblowever, EFL
teachers admitted that they themselves do not logs wn their teaching
as regularly as needed.

Examining the impact of English vocabulary viogsEmRL students’
vocabulary learning, Yawiloeng (2020) theoreticdiiyynded her study
on the Cognitive Theory of Multimedia Learning. S$edected twenty-
five undergraduates studying at a Thai universiypéarticipate in the
study. Three instruments were employed to collett:da survey of
English vocabulary knowledge, a pre-posttest aqgdestionnaire. It was
revealed that vlogs enhance vocabulary learningngnid-L learners. In
addition, EFL learners gained vocabulary knowledger viewing the
vlog containing first language and foreign languag@tions, images,
and audios related to the target words. In a nliisparticipants
preferred learning vocabulary via videos.

Gass et al. (2019) conducted a study in which theade two
experiments investigating the role of working meynam captioned
vlogs viewing behavior and comprehension. They a&fétfrom the
multimedia learning principles that assured thebili$a of captions in
helping language learners for comprehending viays laarning new
vocabulary. Captions were also said to have aipesimpact on the
learner's working memory. Results highlighted thmportance of
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learners had active participation in linking wotdictures and keeping
vocabulary knowledge in their long-term memory (Heteal., 2021).

Several studies tackled vocabulary learning amie @OVID-19
pandemic. Among such studies was Shamsan, Ali amhtd’'s (2021)
in which they investigated online vocabulary leagnstrategies during
the COVID-19 pandemic in the Saudi context. A haadand nineteen
male and female English and non-English majors leaoin the
University of Bisha took part in the study. A sattministered
questionnaire based on a modified version of mediKulikova's (2015)
questionnaire represented the instrument of thaystindings indicated
that English majors used vocabulary learning sgratemore than non-
English majors. Besides, participants did not sbekp from their
lecturers or peers about the meaning of new voeapul This
independence in vocabulary learning was attribwtethe fully online
learning at the time of the COVID-19 crisis.

Asserting self-autonomy as the most vital aspeetffefctive language
learning (including vocabulary) after 2020, Baytekand Su-Bergil
(2021) argued that language teachers should utiiadern options to
use in EFL classrooms so as to be able to cataerstsi minds and
recommended Web2.0 tools and SNSs (Social NetwgRites) for that
purpose. Baytekin and Su-Bergil (2021) also deslghessons via
Web2.0 tools and SNSs for motivating learners amghging them in
collaborative learning. Their sample included 103hhschool students
who were already familiar with using Web2.0 and SN&ols. Three
tools were employed: a questionnaire to collectigpants’ ideas about
Web 2.0 and social media tools on foreign languadacation, a
vocabulary test to measure participants’ vocab kedge and an online
interview to record participants’ feelings and imgsions towards the
usage of those tools in foreign language educatatistically, SPSS
was used to analyze data. Results indicated a @gmeference of using
Web 2.0 and social media tools in vocabulary leeyrand a natural
increase in motivation with the frequent use ofnsowdern technology
tools.

Highlighting the fact that employing technologyaducation became
inevitable in the current age, Katemba (2021) gtteoh to investigate
the effect of Mobile-Assisted Language Learning (MA on rural
school Indonesian students’ vocabulary enhancem@&nsample of
seventy-nine, grade 8 students in Bandung werectedle The study

adoi:ted guantitative and experimental research adsth Findings
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A video blog (vlog) is a modern method for enhagcuocabulary
learning. A vlog refers to dshort video, posted online, typically
featuring a person giving a monologue on camer@ioffman &
Blessinger, 2021: 30). Nevertheless, there are nvanigties of viogs
which vloggers can create such as discussionsameapbns, humor,
storytelling, conflict and negotiation to delivéretcontent they intend to
convey. It is believed that vlogs are a valuablaicational tool,
especially in learning a foreign or second langudgéazoli, Gomez and
Huertas (2018) illustrated that vlogs uses in ¢aitement, social
communication and building community attitudes r@eently pervasive.
Yet, their uses in the TEFL field are still in neefimore exploration.
They added that vlogs are a perfect tool for comigispoken language
with occasionally written texts. This option canspiively promote an
EFL learner’s concentration and comprehension.

On the local track, industrial schools caught iasneg attention in
the light of Egypt Vision 2030. The national amiits agenda asserted
localizing and employing technology, benefitingrfrat for sustainable
inclusive development and linking it to social aggeThis target would
be achieved by investing in human capital and ngldcientific and
practical capabilities in accordance with the latxfucational systems,
technical qualification and vocational training. eTlision aspired to
enhance current training services so as to pobitm®mote graduates’
skills needed for the labor market (Egyptian Presay, 2021). Among
such crucial skills is having adequate knowledgErmglish.

Post COVID-19 reality imposed new requirements podsibilities
on EFL methods of teaching and content deliverpoltative teaching
alternatives had to be selected and the Internet esemsidered as a
bridge that connected instructors and learnerstimgpgearning foreign
language skills (Pandian, Kaur & Cheong, 2021).

Theoretically, the current study was based on theory of
connectivism which provided a guide for understagdearning in the
current digital age. Internet technologies andlitees were emphasized
as the main contributor to new learning possibediti According to
connectivism, learning took place within and acrbss networks rather
than within a learner and knowledge was regarded astwork, and
learning was viewed as a process of pattern rettognfJung, 2019).
Furthermore, the current study relied on the temétshe Cognitive
Theory of Multimedia Learning (CTML). According tais theory, EFL
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Vocabulary is a basic component of communicatioany language.
It is a necessity for a foreign language learnecaose it is needed for
practicing all language skills. Although there isugh debate about
dividing vocabulary into acquired and learnedsitmdely agreed that all
types of words are important and crucial to ledRecently, many
educators advocate focusing on how vocabulary sghbel taught to
learners of different ages and language learnwvgjde

Unlike the familiar conceptualization of vocabulaag individual
words, Winke and Brunfaut (2020) argued that thenteocabulary
encompasses several types of formative word seqaerithey added
that the vocabulary construct can be defined in gkt of three
dimensions. First, vocabulary breadth that involthes least number of
words that are needed for a meaningful utteraneeor®l, vocabulary
depth that comprises pronunciation, derivation andllocation
knowledge. Third, lexical fluency that involves thetrieval speed of
words. Operationally, vocabulary — in this studys—confined to the
words set by the Egyptian Ministry of Education’sathers’ Guide in
Unit One: Materials of the English Student's Bookfd@ Industrial
Schools.

Handling vocabulary types, Castro et al (2018) d#di vocabulary
into receptive and productive. Receptive vocabularyecognized on
direct seeing or hearing, whereas productive onesésl when a learner
speaks or writes. It is believed that a foreigrglaage learner’s receptive
vocabulary is larger than his productive one. Mwuegp Mittal and
Rathore (2015) divided vocabulary into two typestivee and passive.
Active vocabulary refers to the words used and egga practically by
a foreign language learner, and passive vocabualamprises the words
understood by a foreign language learner, but m&duin language
production. It is worthwhile to note that there &egious stages ranging
from complete ignorance to full knowledge of a word

Teaching vocabulary was not given priority althoughad different
methods and procedures. Shifting the focus on lagguature to the
focus on language use kept vocabulary teachingngsliait part of
curricula. However, the recent leap in teachinghoes$ that employ
modern technological tools revived and emphasibeditportance of
explicit teaching of vocabulary. Foreign Languagachers are now
expected not only to teach vocabulary explicitlyt to design and create
new methods for the purpose as well (Alagozli &idazarslan, 2020).
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Enhancing Vocabulary L earning among EFL
Industrial Secondary Stage Students Using Vlogs

Abstract

The aim of the current study was to investigate théxeor not vlogs
could enhance vocabulary learning among EFL indlssecondary
stage students. Eighty male Third Grade studentslled in Kafr El-
Sheikh Advanced Industrial Segregated School ppatied in the study.
The two-group pretest-posttest experimental desiggs employed,;
therefore, participants were divided into two equgtoups: the
experimental group that studied vocabulary throwdgs, and the
control one that studied the same content traditipnEach group was
pre-posttested on the vocabulary content usingcaludary test which
was developed by the researcher and electroniagtipaded and
administered to the participants on Google Fornts.adid, four viogs
that contained the vocabulary content were desigmeldpublished them
on YouTube. In terms of statistics, thdest for independent samples
was utilized through Predictive Analytics SoftwdfRASW) Statistics,
version 18. Results indicated that vlogs could Inlgtaenhance
vocabulary learning among EFL industrial secondaage students. A
thorough discussion of the results and their ingpions were provided.

Key Words: Vocabulary Learning, Vlogs, EFL, Indigtr'Secondary
Stage.
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