/ﬁ

Y.yy 3 - gt | Ol | e 3 ki
07T s sehlad] daadf - s i -l il il el s

(G - 3 gl e g o et il d i 9] 5 il

onidlyl| sad
el
A et § ot
g 398 e 2 gl i decee 3yl 2§
M A — il ke oy g daely 131 AUS (LS9 witid! ake 3li]
Agidd! danlx Egrnad g Ll Sla yodf g

Eonid! aldis
b el Laadla el DiesSad) (ailiadl) o @il ) sl Gl Caos
e due e (Eccles, & Widfield, 2002) » Lalall (Lall —adgill) 4yki cgua
Congliie( IV 0V SOV EL) cpmalall (e £EV e Cand) Abe g eyl
ﬁj c(\,/\) @\:\M k_iba.a\j (\'\,V) L‘g‘).u: .L.mjlu c\fa\.c(\“ ~—\\'“) O PA‘)L‘\:j
oelad) sl ¢ 213l (3L ¢ CpaSaal (3am A Loy Callud) Croddid
Sy i o SEU Gl Daill Badly FligyS W s Jelaas ¢Sl
Gaally 31 LY (e Alle Ay Geliial) i ) il Cileass 28 il
Sl b aEly cahall gal dleill Lundlall S 6 45U e 35 Lee el
cdaladng) e 405l

Psychometric competence of the Motivation to Learn Scale

According to (Expectancy-Value) Theory among adolescents

Summary

The present research aim to investigate the psychometric
competence of the motivation to learn scale according to the
(expectancy-value) theory for (Eccles, & Wigfield, 2002) on a sample
of adolescents. The sample consisted of 447 from adolescents (140
male, 307 female), Their ages ranged between (13-2+) years. The

mean age for the sample was (16,2) and the standard deviation was
(1,8). The researcher used the following statistical methods: validity
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of arbitrators/specialists, internal consistency, confirmatory factor
analysis, Cronbach's alpha coefficient , and split-half in order to
ensure the validity and reliability of the scale. Results indicated that
the scale had a high degree of internal consistency, validity, and
reliability. This confirms its efficiency in measuring motivation to
learn among adolescents and Confidence in the results of its use
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