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تأثٌر استخدام استراتٌجٌة السرد بالصورة لمد أجرٌت هذه الدراسة بهدف تحدٌد 
الملك لدي تلامٌذ المرحلة  وخفضباللغة الإنجلٌزٌة كلغة أجنبٌة علً مهارات التحدث 

حداهما تجرٌبٌة والاخرى إ نلاء التلامٌذ الى مجموعتٌؤولد تم توزٌع ه. الابتدائٌة
حدٌد مهارات التحدث اللازمه لطلاب تبٌان لت:اسةأدوات الدراس تضمنتولد  .ضابطه

بعدى بهدف لٌاس  -بإعداد اختبار لبلً تٌنالباحث تالابتدائى, ثم لام خامسالصف ال
بإعداد ممٌاس لمٌاس  تٌنالباحث ترات التحدث اللازمة لدى هؤلاء التلامٌذ. كما لاممها

وتم لٌاس صدق وثبات هذه  .الانجلٌزٌة كلغة أجنبٌةة نحو تحدث اللغمستوي الملك 
ولد أثبتت نتائج . دوات. ثم تم تطبٌك الإختبار والممٌاس كتطبٌك لبلى لكلا المجموعتٌنالأ

المائم  التجرٌبى تدرٌببتطبٌك ال تٌنالباحث تلامثم المجموعتٌن. التطبٌك المبلى تجانس 
تطبٌك مهارات التحدث  تدرٌبولد تناول هذا ال ،علً استخدام استراتٌجٌة السرد بالصور

الإبتدائى داخل الفصل الدراسً لطلاب المجموعة التجرٌبٌة فً  خامسبمنهج الصف ال
علٌمات الوزارٌة. وبعد ذلن تم تطبٌك اختبار التعلم طبما للت ضابطةحٌن تلمت المجموعه ال

تحدث وممٌاس بعدي على كلا المجوعتٌن. ولد أثبتت النتائج وجود فروق ذات دلالة 
وعة التجرٌبٌة. وبناءاً على ذلن تم مإحصائٌة بٌن متوسط درجات المجوعتٌن لصالح المج

نمٌة مهارات التحدث أثر فعال فً ت اله استراتٌجٌة السرد بالصورةاستنتاج ان استخدام 
لدى تلامٌذ المرحلة  الحد من مستوي الملكباللغة الإنجلٌزٌة كلغة أجنبٌة بالإضافة الى 

 .اثناء ممارسة مهارات التحدث الإبتدائٌة
مهارات التحدث، القلق، تلاميذ المرحلة الابتدائية، استراتيجية السرد  الكلمات المفتاحية:

 بالصورة
Ab tract 

     The aim of the study is to determine the impact of picture 

narrating strategy on pupils speaking skills and anxiety. Four 

instruments -prepared by the researchers- that involved: a speaking 

skills checklist, a speaking skills rubric, a speaking test and an 

anxiety scale were used. Results of the study indicated that pupils 

speaking skills performance was considerably higher and their 

anxiety was lower than their counterparts of the control group in 

speaking test and anxiety scale. Based on the results, it was 

concluded that picture narrating strategy could be used for improving 

speaking skills and decreasing pupils’ anxiety.  

KeyWords: Speaking Skills, Anxiety, Picture Narrating Strategy. 
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Introduction    
     The ultimate goal of learning English as a foreign 

language is expressing ideas and exchanging knowledge 

through clear and meaningful communication. English 

language is taught to Egyptian pupils starting the primary 

stage. As a result, it is crucial to equip pupils with all 

requirements that enable them to develop speaking skills. 

EFL teaching in the primary phase has a weighty influence 

on learners’ achievement level in the consequent 

educational phases (Zahran, 2018). Consequently, 

improving primary pupils speaking skills is of unlimited 

significance. The capability to tell, convince, influence, 

direct in addition to profession development are features 

which should go together with practicing and improving 

speaking skills (Gillis, 2013). It is through interpreting 

thoughts into oral speech, pupils develop their ability to 

think, solve problems, exchange ideas and develop their 

speaking skills (Sarac, 2007).  In order for EFL pupils to 

be able to express their thoughts, they should experience 

real communication. That in turn requires teachers to make 

their pupils practice speaking skills inside classrooms.  

     However, enhancing EFL young learners speaking 

skills is a very challenging task. Sarac (2007) mentioned 

some of obstacles that hinder enhancing pupils speaking 

skills such as the difficulty to prepare material which can 

suit the diversity of pupils’ language levels and needs at 

the same class, the absence of assessment for speaking 
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skill, the literal translation which means that pupils try to 

compose phrases and sentences in their mother tongue then 

translating them into English. Moreover, Waters (2003) 

added that anxiety hinder the improvement of speaking 

skills. Mayangta (2013) added that pupils become 

frightened when they have to speak in front of their 

classmates. Concerning EFL anxiety, both Occhipinti 

(2009) and Ansari (2015) revealed that speaking in front of 

peers is the most awkward situation for pupils which 

begins at early age because of fear of making mistakes in 

front of class, fear of getting negative feedback and 

shyness. Furthermore, Zhang (2009) and Rata (2011) 

found that lack of motivation, difficulty of topics and 

mother tongue use are among factors that negatively affect 

speaking skills.  

     On one hand, Urrutia and Vega (2010) suggested 

concentrating on participation, grammar, pronunciation, 

vocabulary learning and self-confidence as a key for facing 

speaking challenges. On the other hand, a number of 

experimental studies (e.g., Asfa, 2010; Kano and 

Fardyansyah, 2015; Khamsiah, 2016) examined the impact 

of picture narrating strategy on speaking skills and found 

that it positively impacts pupils speaking skills. It was 

assured that picture narrating strategy helped teachers to 

make speaking task an inspiring activity. It also aided 

pupils to fluently describe the content of pictures without 

fear. besides pupils did not have to deal with difficult 

materials. Moreover, it helped pupils to develop 
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grammar, vocabulary and fluency. Picture narrating 

strategy is confirmed to be beneficial in improving pupils 

speaking skills. Describing a picture proved to be a 

thought-provoking activity for pupils. Meanwhile it is a 

simple task that motivate pupils to practice speaking 

(Murni, 2018).  

     As mentioned above the obstacles that impede the 

process of improving speaking skills are various. 

Therefore, solutions and recommendations differ according 

to the reasons. Concerning the current study, the 

challenges that primary pupils face during enhancing 

speaking skills include pupils’ anxiety, the lack of using 

proper strategies for teaching speaking by teachers, and the 

difficulty of material at the same time. As a result, there is 

a need for a strategy that enable teachers to guide their 

pupils, create comprehensible speaking tasks, use 

interesting material that encourage pupils to use the 

vocabulary they know and participate without fear.    

The Context of the Problem  
     The researchers noticed that pupils at primary school are 

not able to express themselves well orally.  In order to 

document this problem, the researchers conducted informal 

interview with ten EFL primary teachers. Results showed 

that 80% of teachers confirmed the problem. To follow the 

problem, the researchers conducted a pilot study to 

investigate pupils' level in speaking skills and anxiety (see 

Appendix (A)). A speaking test based on pupils English 
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text book "Time for English" was designed and 

administered to a random sample of fifth year primary 

pupils from Omar Ibn Elkhatab primary school at Awish 

Elhagar, Mansoura City. The following table shows the 

results of the test.  
Table 1: Results of speaking test of 5th year primary pupils. 

N  Test score Mean  Standard 

deviation 

percentage 

45 20 8 3.1 42 % 

        Results in table 1 indicates that the percentage of the 

sample's score (42%) on the speaking sub-skills 

(vocabulary, grammar, pronunciation, fluency) is below 

average.  

     Additionally, the researchers conducted a pilot anxiety 

scale to be more convinced about the existence of the 

problem. The pilot anxiety scale consists of 10 statements. 

The statements of the scale were simplified to fit young 

learners. Pupils had to respond to each statement by 

choosing one of the three alternatives: agree, neutral, or 

disagree. The following table shows the results of the 

anxiety scale.  
   Table 2: Results of anxiety scale of 5th year primary pupils. 

N  Scale score Mean  Standard 

deviation 

percentage 

45 20 10 1.3 39.7% 
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     Table 2 shows that the percentage of pupils' anxiety is 

39.7% which is below average. Anxiety interferes with 

pupils’ desire to participate in speaking tasks and make 

them hesitant to speak in front of their peers.  

     It is through participation in speaking tasks, learners 

become able to enhance their ability to communicate in 

English language (Leong & Ahmadi, 2017). In Egypt –

where the current paper is done- learning EFL begins at 

primary stage.  However, it is confirmed by many 

Egyptian studies that pupils do not have good command 

over speaking skills. Ahmed (2020) for example assured 

that pupils face many difficulties that make them unable to 

practice or develop speaking. These difficulties include 

shyness, fear of making mistakes, difficulty of topics, lack 

of speaking activities and absence of speaking assessment. 

There are also other EFL studies which were performed in 

other countries (e.g., Babu, Ashrafuzzaman, Khanum, 

2013; Ehsan, Ashrafuzzaman & Das, 2013) that confirmed 

the same reasons behind inability of primary pupils to 

improve their speaking skills. Several EFL studies (e.g., 

Kano and Fardyansyah, 2015; Khamsiah, 2016; Murni, 

2018) recommended using techniques that decrease 

anxiety and motivate pupils to participate without fear in 

speaking tasks. They suggested that picture narrating 

strategy is suitable for primary stage. It was proved that 

picture narrating strategy helped pupils reduce anxiety and 

motivate them to use vocabulary and participate in 

speaking tasks.  
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     Based on the pilot study as well as reviewing the above 

mentioned EFL studies that showed the challenges which 

primary pupils face and recommendations concerning 

using picture narrating strategy, the three main factors that 

founded the base for the current study are: (1) the results of 

the pilot study, (2) the obstacles that Egyptian primary 

pupils face and their exact needs, and (3) the results of 

previous EFL studies that examined picture narrating 

strategy. Consequently, the statement of the study problem 

can be articulated as follows. 

Statement of the Problem 
     Primary pupils don’t have good commands over 
speaking skills. They lack the ample training needed for 

enhancing speaking skills. Moreover, their speaking 

anxiety affects their performance. Accordingly, the 

researchers suggest using picture narrating strategy as a 

solution that may improve pupils speaking skills and 

decrease their speaking anxiety.  

Questions  
1. What are the features of the picture narrating strategy 

based treatment that helps in improving pupils’ 

speaking skills and decreasing their speaking anxiety?  

2. What is the effect of using picture narrating strategy in 

improving speaking skills?  

3. What is the effect of using picture narrating strategy in 

decreasing primary pupils’ speaking anxiety?  
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Significance 
The research importance is based on the subsequent 

elements: 

1) Providing primary pupils with new strategy for 

developing speaking skills. 

2) Providing primary pupils with new strategy for 

decreasing their speaking anxiety. 

3) Showing English language curricula designers the 

impact of using picture narrating strategy. 

4) Drawing EFL teachers’ attention to the importance of 
creating a relaxing learning environment to decrease 

their pupils’ speaking anxiety. 

Delimitations  

1. A group of the fifth year primary pupils from Omar Ibn 

Elkhatab primary school at Awish Elhagar, Mansoura 

City. 

2. Four speaking skills (vocabulary, grammar, 

pronunciation, fluency in story building).  

3. The second semester of the academic year 2021 ⁄ 2022. 
4. The five selected stories for teaching speaking skills. 

Review of Literature 

     Teaching EFL to young pupils starting primary stage 

become a standard practice at many countries. Young 

learners do not have adequate opportunities to practice 

language outside schoolrooms. Therefore, choosing and 

planning tasks for promoting EFL should be based 
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authentic material that support comprehensible 

communication (Nunan, 2018; Pinter, 2017; Martin, Avila 

and Guzman,2020). 

Nature of Speaking Skills  
     A number of studies (e.g., Ibrahim, 2007; Syakur, 

2007; Badr, 2009; Khorashadyzadeh, 2014) investigated 

the nature of speaking skill. They indicated that speaking 

skills features include: (1) it requires the ability to produce 

meaningful language with the correct use of phonological 

and grammar rules, (2) the social nature of speaking that 

necessitates conveying feeling, opinion and attitude using 

both verbal and nonverbal language which is represented 

in body language, (3) it is a compound skill that 

necessitates realizing what, why, when and how to use 

language to covey ideas. Due to the above mentioned 

features of speaking skill, the teachers should be keen on 

giving pupils opportunities to practice speaking skills. 

Teachers should also watch how pupils use the speaking 

components that include grammar, pronunciation and 

vocab. Speaking is the fundamental part of EFL teaching 

as it is the way by which pupils transmit their thoughts and 

opinions. The ability to tell and influence is the result of 

becoming skilled at speaking (Gillis, 2013). Irawati (2014) 

defined speaking skills as communication with others 

using spoken words to express and transmit ideas. 

Speaking skill is operationally defined as the ability of 

primary pupils to express thoughts and feelings without 
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being afraid using picture narrating strategy.    

Speaking Skills Difficulties  

     Ahmed (2020) indicated that EFL pupils’ problems in 

speaking could include thinking in Arabic then translating 

to English, lack of motivation and pupils fear of making 

mistakes. According to Sarac (2007), EFL teachers and 

pupils face challenges that include the lack of authentic 

material, absence of speaking assessment, the difficulty of 

topics included in course book besides the lack of speaking 

tasks included, the dissimilarity of pupils’ performance 

level and the tendency of most pupils to make sentences 

using their mother tongue then depending literal translation 

of each word to English language. Urrutia and Vega (2010) 

found that shyness, mother tongue use and lack of 

participation are the problems that pupils face in speaking 

and added that anxiety and fear of classmates’ mockery are 

among obstacles that hinder pupils’ interaction. Hoge 

(2012) assured that mastering grammar and vocab are not 

necessarily the roots for improving speaking. It was 

established that participation is the base for developing 

speaking skill. Jabeen (2013) confirmed that the 

atmosphere that does not support pupils’ interaction is a 

main factor behind the difficulty of improving speaking. 

According to Alam & Ashrafuzzaman (2018), the lack of 

vocab and failing in using grammar are the main obstacles 

that pupils face during speaking tasks. Bashir & Azeem 

(2011) added that inadequate knowledge of language 
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mechanism, function and cultural rules make pupils unable 

to express their ideas and in turn make them unable to 

develop speaking skill.   

     As solutions for the above mentioned EFL speaking 

problems, Mazouzi (2013) proposed providing pupils with 

opportunities to practice language and interact with each 

other through choosing topics that motivate them to 

participate in speaking tasks. Scrivener (2011) emphasized 

that involving pupils in conversation in which they listen 

and speak to each other is the pillar for enhancing speaking 

skill. While Urrutia and Vega (2010) focused on two 

elements: (1) providing inspiring environment inside 

classrooms that support pupils’ self-confidence and (2) 

providing pupils with vocab knowledge and grammar that 

enable pupils to interact with each other to develop 

speaking skills. Furthermore, Harmer (2015) 

recommended starting with prepared speech for EFL 

lessons then using triggering tasks that motivate 

participation in speaking such as verbal repetition, acting 

written dialogues, information gap and role play. In the 

same vein Horvathova (2017) confirmed the significance 

of participation and highlighted practicing language 

structure in comprehensible conversations. Ball (2016) 

thought that the contexts in speaking tasks are the leading 

power for using the language. Consequently, the researcher 

recommended that the chosen topics should be interesting 

in order for pupils to be stimulated to improve their 
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speaking skills. The researcher suggested using role play 

and story narrating in speaking activities. 

     Based on the literature review concerning EFL pupils 

speaking problems, primary pupils speaking problems 

could be classified to three sets that include: EFL pupils, 

teachers and the course book. The lack of motivation, fear 

of making mistakes, translating Arabic sentences to 

English besides the absence of practicing outside 

classrooms are among the problems that are related to 

pupils. Whereas the problems that are related to teachers 

include: using unsuitable strategies in teaching speaking, 

focusing on written activities and the overuse of their 

mother tongue (Arabic) inside classes. While the obstacles 

that are related to the course book include the lack of 

speaking tasks. 

Characteristics of Young Learners and 

Strategies for Teaching Speaking skills   

     The features of young learners according to Pinter 

(2006) and Harmer (2007b) include responding to 

comprehensible context regardless the difficult words 

included. Besides, indirect learning. Sensory learning also 

is a main feature of young learners which means that their 

senses are stimulated by hearing, sight and interacting. The 

difficulty of instructional rules of language for them. 

Young learners are curious and motivated to explore the 

nearby sphere and this feature stimulates learning. 
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Furthermore, they search for getting appreciation, attention 

and positive feedback from their tutors. They also have 

intense desire to express themselves and talk about their 

personal life as a theme in schoolrooms. Finally, they 

prefer to be fully involved in the activity otherwise they 

lose interest. Regarding the above mentioned features of 

young pupils, Pinter (2006) clarified that the matter of 

uniqueness of each child ought to be the main concern for 

EFL teaching. Moreover, background and cultural 

differences between pupils should be taken into 

consideration. It was added that teachers should be keen in 

choosing a proper and reliable teaching strategy that match 

young learners needs (Horvathova, 2017). 

     As young pupils learn indirectly by interacting, Kayi 

(2006) suggested a number of activities that are proper for 

teaching EFL speaking that include: discussion, 

simulations, information gap, interviews, brain storming, 

storytelling, role play, picture describing, story completion, 

reporting, find the differences, playing cards and picture 

narrating. Graham-Marr (2004) recommended using songs 

for teaching stress and rhythm. According to Ball (2016) 

there are two driving forces in teaching speaking that 

include providing pupils with meaningful activities and 

engaging them in authentic topics. Urrutia and Vega 

(2010) suggested a number of criteria in planning a 

speaking task that include: using a suitable speaking 

strategy that match pupils’ requirements, using stimulating 
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activities that motivate pupils to participate in speaking 

tasks, depending comprehensible material that provide 

pupils with opportunities to practice authentic language, 

making a link between listening and speaking in the 

speaking task, providing pupils with vocabulary and 

grammar as guide during practicing speaking, giving them 

feedback and correcting their mistakes. Kayi (2006) 

suggested using picture narrating strategy in which pupils 

tell their classmates a story according to a set of serial 

pictures and using the rubrics provided by their teachers. 

These rubrics include vocabulary and structure that pupils 

can use as a guide for them in narrating the story and 

evaluating their speaking skills performance. 

Speaking Anxiety and its Types 

     Anxiety is a feeling of being in intimidating or 

problematic condition. Generally, people become worried 

if they have to deal with oral exam, job interview or a 

presentation. Those uncomfortable situations make people 

afraid of talking (Neil, 2008). Concerning EFL speaking 

anxiety, Hanifa (2018) revealed that pupils who have to 

speak in front of their peers feel anxious. According to 

Waters (2003), speaking anxiety is a feeling of worried 

about being involved in oral communication. Clark and 

Beck (2012) defined it as a feeling of uneasiness comes 

from thinking about performance. In this study speaking 

anxiety is defined as being worried about making mistakes 

when speaking in front of classmates. A number 
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of studies (e.g., Occhipinti, 2009; Mayangta, 2013; Ansari, 

2015) examined pupils speaking anxiety and found that the 

main reason of being fear of speaking inside classrooms is 

the fear of making mistakes. While Ito (2008) indicated 

that anxiety is caused by the difficulty of the speaking 

tasks. Additionally, Ansari (2015) confirmed that receiving 

negative feedback is the reason behind pupils’ anxiety.  

     Woodrow (2006) categorized anxiety into 3 types that 

include: trait anxiety which is a personal trait, state anxiety 

which is a temporary caused by certain conditions, and 

situation anxiety which is connected to specific situation. 

Gopang, et al. (2015) divided them into trait and state 

anxiety. While Palwak (2015) differentiated between the 

anxiety which happens if pupils don’t have the desire to 

speak and the anxiety which happen if pupils have a desire 

to participate as a part of preparing for an exam.  

Factors that Trigger Speaking Anxiety  

     Toth (2006) and Yahya (2013) criticized the shortage of 

studies that examined EFL speaking anxiety especially in 

Arab countries as a starting point for searching the reasons 

and introducing recommendations and solutions. 

According to Yahya (2013), EFL pupils’ speaking anxiety 

reasons include: being unprepared, being worried about 

receiving undesirable feedback from the teacher, fear of 

making mistakes before peers, having a negative attitude 

towards English class, the difficulty of speaking task and 
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being unsatisfied about the method by which the teacher 

correct pupils’ mistakes. Genard (2015) added that being 

worried about the peers’ judgment, inadequate preparation, 

comparing made by teacher or by pupils themselves and 

being uncomfortable towards speaking in front of a class 

are among the causes of speaking anxiety. Moreover, 

Kusiak (2009) reported that some pupils feel 

uncomfortable towards speaking a foreign language as a 

result of getting tired of the effort made to pronounce 

words and the difficulty of the chosen topic. Many studies 

(e.g., Ahmed, Pathan, & Khan, 2017; Hanifa, 2018; Asif et 

al. 2019; Hussain & Shen, 2019; Shan, Hussain, & 

Sargani, 2020; Abbas et al. 2020; Badrasawi, Solihu, & 

Ahmad, 2020), categorized the factors of anxiety into two 

groups: (1) pupils-correlated sources as shyness, lack of 

vocabulary and grammar knowledge, (2) external sources 

as teachers’ negative feedback, difficult topics and 

unsuitable teaching strategies. They concluded that 

cooperation, teamwork, conversations, communication and 

interacting are procedures followed to decrease pupils’ 

anxiety. Asif (2017) and Cayli (2020) found that pupils 

fear of receiving negative comments as a response from 

the teacher towards their mistakes increased their anxiety. 

Mak (2011) added that asking pupils to speak without 

providing them with sufficient time to get ready increase 

their anxiety. While Nimat (2013) and Malik et.al., (2021) 

revealed that pupils feel worried about being obligated to 

recall and use vocabulary and 
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grammar. Besides it was found that pupils prefer to correct 

their own mistakes by themselves and also prefer 

individual correction for mistakes than being corrected in 

front of peers. 

Overcoming Speaking Anxiety and Fluency in 

Young Learners Oral Production  

     Since anxiety hinder improving speaking skills, seeking 

proper strategies that could reduce pupils’ anxiety is 

imperative. Subsequently, Tsiplakides and Keramida 

(2009) revealed two main leading forces in overcoming 

speaking anxiety. First, creating a reassuring learning 

environment inside classrooms that increase pupils’ self-

confidence and reduce their fear of being mocked by 

teacher or their peers. That is why teachers should 

positively correct wrong answers without criticizing 

pupils. Second, engaging pupils in short-time speaking 

task that enable them to cooperate in which each one has a 

definite role and responsibility that increase pupils’ 

confidence in their speaking ability and in turn reduce their 

anxiety. Various studies (e.g., Nimat, 2013; Asif, 2017; 

Harutunian, 2017; Cayli, 2020; Malik et.al., 2021) 

confirmed that teachers have the leading role in reducing 

pupils’ anxiety. They explained that the unfriendly 

response and the awkward feedback towards pupils’ 

mistakes are sources of anxiety. They added that teachers 

should be considerate with pupils in order to reduce their 

fear and worries. Ellis and Jean (2014) 
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acknowledged that using storytelling activities motivate 

pupils to share in speaking activities without worries.   

     Fluency means being involved in conversation or any 

speaking activity without silence times or hesitancy. 

Consequently, fluency requires engaging pupils in 

interactive activities that give them opportunities to 

communicate and express their ideas without disruptions. 

It was assured that designing speaking activities for 

children should be based on their nature and needs in a 

way that enable them to connect language use with their 

actual life (Lindahl, 2018). Pupils have tendency to use 

their imagination and to tell personal details. Picture 

narrating strategy provide pupils with sequential set of 

pictures that stimulate their imagination and vocabulary 

background to practice speaking with their peers Nunan 

(2018). 

Picture Narrating Strategy  

     As reported by Szpotowicz (2012), improving speaking 

skills prerequisite involving in realistic meaningful 

interaction. Pictures motivate pupils to use vocabulary to 

create a short story. Pictures were indicated as a 

motivational visual aids that help pupils to be engaged in 

meaningful speaking tasks (Macwan, 2015). Boers (2018) 

focused on the use of pictures in speaking tasks and 

explained that they are used to help pupils acquire 

language skills. Pictures in narrating strategy are used as a 
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visual aid that stimulate creating stories depending on what 

pupils see in these pictures in addition to the questions that 

the teacher asks. Afraz, Taghizade, & Taghinezhad (2018) 

agreed that picture narrating strategy has a good impact on 

enhancing communication and motivation that in turn 

impact speaking skills. Pictures narrating strategy is a 

convenient means for planning the speaking tasks. Boers 

(2018) added that picture narrating strategy stimulates the 

enhancement of grammar, vocabulary and oral fluency. 

Lavalle and Briesmaster (2017) confirmed that pictures 

have a positive influence on pupils’ motivation and 

communication skills. 

     Kayi (2006) defined picture narrating strategy as a set 

of sequential pictures in which pupils take turns in order to 

tell a story based on these pictures and the rubric provided 

by the teacher. The researcher explained that the rubric 

includes vocabulary and structures that assist pupils during 

narrating. Besides it was explained that the main difference 

between picture narrating strategy and story-telling is the 

use of rubrics which are incorporated in picture narrating 

strategy. Rubrics included in picture narrating strategy help 

pupils to know vocabulary, grammar that they ought to use 

and the instruction that should be followed. According to 

Patra (2018), rubric included in the picture narrating 

strategy has a main role in teaching process. It clarifies the 

instruction of the activity, time, pupils’ role and the 

evaluation criteria. Picture narrating strategy operationally 



 2022 388( 73المجلد )           

22 

 
 

 

 

 

 

defined as telling stories based on a set of provided 

pictures as well as a rubric of vocabulary and grammar in 

order for EFL pupils to improve their speaking skills and 

decrease their speaking anxiety.  

     Nation (2009) explained that picture narrating strategy 

consists of three stages: (1) stimulating background 

information, in this stage teacher asks questions in order 

for pupils to relate the topic to their previous knowledge, 

(2) guiding pupils, in this stage teacher shows the set of 

pictures in sequential order and the rubric then explain 

what the pupils have to do, (3) interacting, in this stage 

pupils work in small groups where each pupil has a role 

then all groups share the activity with the whole class. 

Patra (2018) clarified that providing pupils with sequential 

pictures helps pupils to be motivated and involved in the 

topic taught. It also motivates them to write down their 

thoughts. Consequently, it enhances writing skills as well. 

The author added that the set of pictures explain one topic 

such as telling a story, explaining an event, clarifying how 

to make something or describing a place. It stimulates 

pupils’ curiosity to organize their ideas in a written form 

then transmit it orally.  

The Advantages of Using Picture Narrating 

Strategy 

     Zainatuddar (2015) examined the difference between 

picture narrating and drill technique. The author found that 

the speaking class is more productive and 



 2022 388( 73المجلد )           

21 

 
 

 

 

 

 

inspired when using picture narrating strategy. It was 

confirmed that picture narrating strategy can be used in 

improving speaking skills. In the same vein, Fatimah 

(2011), Patra (2018) and Mukmin & Nurwahidah (2021) 

assured that picture narrating strategy is a suitable method 

for developing students speaking skills. Goodman (2008) 

categorized the benefits of picture narrating strategy into 

three elements that are derived from its features. First, 

providing indications: picture narrating strategy offers 

verbal clues (hints, words, structure) and non-verbal clues 

that are beneficial in creating a story. Consequently, it 

helps pupils keep flow of speech depending on these clues. 

Second, creating and memorizing information: in making 

up a story or describing a picture, pupils make use of the 

sequential pictures and their imagination. So they benefit 

from both vocabularies they know and clues included in 

pictures. Third, evaluation: picture narrating strategy 

provide pupils with rubric that works as a guide that enable 

them to realize the steps which they should follow and at 

the same time this rubric works as an assessment tool in 

which pupils’ oral production is evaluated according to the 

criteria provided in the rubric.   

     To sum up, picture narrating strategy helps pupils to 

participate in speaking activities without worries. 

Furthermore, it makes teaching process thought-provoking 

and comprehensible. Besides, picture narrating strategy is 

proper to pupils needs and characteristics. Moreover, it is 
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beneficial to teachers. It provides teachers with criteria-

based assessment in which they can easily evaluate pupils’ 

oral speech according to the rubric provided.  

Methodology 
Participants 

     Two classes from Omar Ibn Elkhatab primary school 

were chosen. Pupils were divided to an experimental group 

(N =31), and a control one (N =31). Pupils’ age was 

between eleven and twelve years. The researchers have 

chosen that school to apply their investigation for some 

bases: 

1. The trainer of the experimental group was one of the 

researchers. 

2. The school is situated in one of the researchers’ 

hometown, consequently it is effortlessly reachable.   

Design  

     The quasi-experimental design was adopted. The post 

EFL speaking and anxiety scale were administered to 

experimental and control group. The experimental group 

was trained using picture narrating strategy. At the same 

time, the control group continued to study according to the 

regular method that prescribed in the Teacher's Guide of 

the Ministry of Education. The post EFL speaking test and 

anxiety scale were administered to both groups after the 

treatment. The results of the pre-post EFL speaking and 

anxiety scale were analyzed by using t- test.  
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Instruments 
To achieve the purposes of the study, the researchers 

prepared the following instruments: 

1) A speaking skills checklist, see Appendix (B). 

2) A speaking skills test, see Appendix (C). 

3) A speaking skills rubric, see Appendix (D). 

4) An Anxiety scale, see Appendix (E). 

Validity of the instruments were proven through jury 

validation. Alpha Cronbach was used to measure the 

internal consistency for the speaking skills test and 

speaking anxiety scale. The value of alpha coefficient for 

the speaking test was 0.735, which means that the test is 

reliable. The value of alpha coefficient of the anxiety scale 

was 0.712, which indicates a high value of the scale 

reliability. 

The Treatment: Picture narrating strategy for 

increasing primary pupils speaking skills and reducing 

anxiety 

Aim 

     Based on reviewing related literature and speaking 

skills checklist, the treatment was designed in order to 

increase pupils’ speaking skills and reduce their anxiety, 

see Appendix (F).  

Description, Duration and Content    

     Taking into account the criteria of picture narrating 

strategy, the treatment was planned for the experimental 
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group. The treatment consisted of five topics that were 

divided into ten sessions in addition to one session for 

explaining picture narrating strategy steps. Each session 

was 45 minutes. The treatment lasted for one semester. 

Teaching the experimental group took place over a period 

of 12 weeks (February, March and April) during the 

academic year 2021  2022 from 20  2   2022 till 2   4  2022. 

Pupils were given both positive feedback and opportunities 

to evaluate their participation according to the provided 

criteria with the selected stories that taught for them during 

the experiment.  

Results and Discussion  

     Results of the study are reported according to the study 

hypotheses. The t-test was used to verify the first 

hypothesis that states there is a statistically significant 

difference at the ≤ 0.05 level between the mean score of 

experimental group and the control group on the post- 

administration of speaking skills test favoring the 

experimental one. Table 3 reports the differences between 

the mean scores of pupils in the experimental and control 

group regarding the speaking skills test. 
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Table 3: Comparing the speaking skills of the control and experimental 

groups on the post test. 

Speaking 

Skills 

Groups Test Mean SD t value Sig. 

vocabulary 
Experimental Post-test 13.32  1.40 13.1  

 

0.05 

Control Post-test 7.87  1.70  

grammar 
Experimental Post-test 12.32  1.37 13.4  

Control Post-test 7.09  1.71  

pronunciation 
Experimental Post-test 12.2  1.74 12.9  

Control Post-test 7.90  1.56  

fluency in 

story building 

Experimental Post-test 14.34  1.43 15.2  
Control Post-test 7.91  1.87 

Total 
Experimental Post-test 64.6 7.12 

14.8 
Control Post-test 38.3 8.09 

     Results in table 3 shows that the higher mean score is 

for the experimental group post-test. The progress in 

pupils' speaking skills may possibly be due to the use of 

picture narrating strategy that enabled pupils to use both 

the sequential pictures and the rubrics given in their 

training to create their own stories. During reviewing 

studies related to the problem of the current study, the 

researcher found a number of studies (e.g., Ahmed, 2020; 

Babu, Ashrafuzzaman, Khanum, 2013; Ehsan, 

Ashrafuzzaman & Das, 2013) that counted some reasons 

behind pupils’ inability to develop their speaking skills as 

the shortage of speaking tasks, fear of making mistakes 

and difficulty of topics. Considering the results of these 

previous studies, the researchers tried to find a solution for 

these problems. Subsequently, the 



 2022 388( 73المجلد )           

26 

 
 

 

 

 

 

researchers provided pupils with interesting sequential 

pictures and rubrics that include vocabulary and grammar 

to use in creating their stories. These procedures gave 

pupils opportunities to practice and enhance speaking 

without fear knowing that there is a rubric that worked as a 

guide for them in narrating stories. Therefore, using picture 

narrating strategy helped pupils to improve their speaking 

skills. This result goes in line with (Asfa, 2010; Kano and 

Fardyansyah, 2015; Khamsiah, 2016) who confirmed that 

picture narrating strategy helps pupils to fluently narrate 

and describe the content of the pictures with motivation. 

Moreover, picture narrating strategy helped pupils to 

develop vocabulary and grammar since they had to use the 

provided rubric. As for the control group, the pupils did 

not use picture narrating strategy. Besides, their anxiety 

interfered with pupils desire to take part in speaking tasks. 

That is why their scores in the speaking test were not high 

as the experimental group.   

     The t-test was used in order to test the validity of the 

second hypothesis that states there is a statistically 

significant difference at the ≤ 0.05 level between the mean 

score of the experimental group on the pre- and post- 

administration of speaking test favoring the post 

administration scores. Table 4 reports the results.  
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Table 4: A Comparison of the Performance of the Experimental 

Group on the Pre-Post Administration of the EFL Speaking Skills Test 
Speaking 

Skills 

Groups Test Mean SD t value Sig. 

vocabulary 
 Pre-test 7.42  2.46  18.8  

 

0.05 

Experimental Post-test 13.32  1.40 

grammar 
 Pre-test 7.5 2.31 17.9  

Experimental Post-test 12.32  1.37 

pronunciation 
 Pre-test 6.87 2.51 19.3  

Experimental Post-test 13.2  1.74 

fluency in 

story building 

 Pre-test 8.6 2.49 23.7  
Experimental Post-test 14.34  1.43 

Total 
 Pre-test 36.3 11.2 

25.6 
Experimental Post-test 64.6 7.12 

     As shown in table 4 the higher mean score is for the post 

administration of the experimental group. This result may 

be interpreted that the researchers tried to make use of 

picture narrating strategy to overcome the reasons behind 

inability of pupils to improve their speaking skills. The 

researchers provided pupils with interesting 

comprehensible topics and gave them time to create up 

their own stories. Moreover, the researchers applied some 

steps during the application of the treatment that include: 

(1) asking pupils to write sentences depending on the 

rubric included in order to give them the adequate time to 

organize their ideas, (2) giving them a positive feedback, 

(3) correcting their mistakes without criticizing them and 

(4) telling them that the evaluation of their stories are 

based on using the criteria in the picture narrating strategy 

rubric included. These steps encouraged pupils to use 
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picture narrating strategy that enabled them to develop 

their speaking skills. Thus, picture narrating strategy 

helped primary pupils to improve their speaking skills. The 

result of the current study goes in line with numerous EFL 

studies (e.g., Kano and Fardyansyah, 2015; Khamsiah, 

2016; Murni, 2018) that confirmed the positive impact of 

picture narrating strategy on improving speaking skills.  

     In order to test the validity of the third hypothesis that 

states there is a statistically significant difference at the ≤ 

0.05 level between the mean score of the experimental 

group and the control group on the post- administration of 

speaking anxiety scale favoring the experimental one, t-test 

was used. Table 5 reports the results.  
Table 5: Comparing  the speaking anxiety of the control and experimental 

group on the post anxiety scale. 

 

 

Speaking Anxiety 

Scale 

 

Groups Scale Mean SD t value Sig. 

Experimental Post-

scale 
132. 3 9.51 

19.3 0.05 
control Post-

scale 
87.5 10.19 

     The mean score of the experimental group in post-scale 

is higher than that of the control one as shown in table 5. 

This result may be interpreted that the researchers followed 

the recommendations of both Lindahl (2018) and Macwan 

(2015) in using picture narrating strategy as a mean that 

aid pupils to participate in speaking tasks without worries 

about making mistakes in front of peers. Moreover, after 

investigating the reasons of anxiety as mentioned by many 
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studies (e.g., Hanifa, 2018; Asif et al., 2019; Hussain & 

Shen, 2019; Abbas et al. 2020; Badrasawi, Solihu, & 

Ahmad, 2020) that include lack of vocabulary and 

grammar, absence of suitable speaking teaching methods, 

pupils  fear of making mistakes in front of class and 

teachers  negative feedback, the researchers consider 

following certain steps with the experimental group that 

contained: (1) including sufficient vocabulary in picture 

narrating strategy rubric, (2) giving pupils time to prepare 

their stories by writing sentences before talking, (3) 

dividing pupils into groups and assigning a role for each 

pupil in the group, (4) correcting pupils mistakes 

positively. Following the above mentioned steps during 

teaching using picture narrating strategy helped pupils to 

reduce their anxiety and participate without fear or 

worries. This result goes in line with Kano and 

Fardyansyah (2015) and Khamsiah (2016) who confirmed 

that picture narrating strategy helps pupils to overcome 

speaking anxiety.  As for the control group, the pupils 

received the regular training. They did not receive training 

based picture narrating strategy as the experimental group 

pupils. Therefore, control group pupils could not overcome 

their speaking anxiety. That is why their scores in the 

anxiety scale were lower than the experimental group.  

     In order to test the validity of the fourth hypothesis that 

states there is a statistically significant difference at the ≤ 

0.05 level between the mean score of the experimental 

group on the pre- and post- administration of 
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speaking anxiety scale favoring the post administration 

scores, the t-test was used. Table 6 reports the results. 
Table 6: A Comparison of the experimental group on the pre and 

post anxiety scale. 
 

 

Speaking Anxiety 

Scale 

 

Groups Scale Mean SD t value Sig. 

Experimental  Pre-scale 83.9 14.71 
23. 9 0.05 

Post-scale 132.3 9.51 

     The higher mean score of speaking anxiety scale is for 

the post-scale as shown in table 6. This result may be due 

to using picture narrating strategy. The experimental group 

trained using picture narrating strategy that matches their 

features which include the tendency to learn indirectly, 

curiosity, motivation, replying to understandable topics, 

and tendency to describe things. That is why pupils 

enjoyed learning. Besides picture narrating strategy was 

suitable for primary pupils. Pupils felt that each one of 

them has a significant role. Furthermore, picture narrating 

strategy provided pupils with opportunities to cooperate 

that in turn created an encouraging learning environment 

inside classroom. Consequently, pupils participated 

without fear. This result goes in line with Ellis & Jean 

(2014) who assured the impact of picture narrating strategy 

on decreasing anxiety. 

Conclusions 

     Picture narrating strategy is beneficial for improving 

EFL pupils speaking skills. Providing pupils with a set of 

sequential pictures as well as a rubric for each 
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story that include vocabulary and grammar that they 

should use during narrating their own stories motivated 

pupils to: (1) participate in a comprehensible activity in 

which each one has a definite role, (2) create and narrate 

their own stories as young learners tend to narrate and 

describe things, (3) practice a strategy that match their 

features and needs, (4) use the provided rubric as 

evaluation tool for their trials in creating stories before 

narrating in front of the class, (5) practice writing as they 

were asked to write their ideas in order to organize their 

stories before narrating in front of the class and (6) 

overcome their speaking anxiety and increase their fluency 

in narrating stories. Henceforward, the academic speaking 

activities for the primary stage should be designed based 

on picture narrating strategy.  It is also recommended that 

oral exam be a part of the final exam. Finally, more studies 

are needed to investigate the impact of narrating strategy 

on writing as well as listening skills.   
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