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The present study investigated the effectiveness of using instructional 

scaffolding in a hybrid learning environment to develop listening 

comprehension skills of primary stage pupils. This study adopted the quasi-

experimental design as two intact groups of fifth grade primary stage pupils 

were chosen randomly; experimental and control groups. The participants 

were (  ) pupils divided into two groups    pupils each. The experimental 

group received instruction through scaffolding strategy in a hybrid 

environment. Pupils were taught through face to face sessions and online 

sessions. The control group received regular instruction. A listening 

comprehension questionnaire and pre-post listening comprehension test 

were prepared and administered by the research for collecting data and 

validated by specialist jurors.. Results of the study proved the effectiveness 

of utilizing instructional scaffolding technique in a hybrid environment in 

developing EFL listening comprehension skills among primary stage pupils. 

 Instructional scaffolding, Hybrid environment, listening comprehension 

skills, primary stage pupils  
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 الملخص 
هدفت الدراسة الحالية الى التحقق من فاعلية استخدام الدقالات التعليسية فى بيئة تعلم هجين لتشسية 

مذكلة  تتحددمهارات الفهم الاستساعى فى اللغة الانجليزية لدى تلاميذ السرحلة الابتدائية. وقد 
( تلسيذا و 06عيشة الدراسة ) ى.  وتزسشتالاستساعالفهم فى وجهد ضعف فى مهارات  يةالحالدراسة ال

تلسيذة من تلاميذ السرحلة الابتدائية. وقد تم تذيكل السجسهعات بذكل عذهائى لتشقدم الى مجسهعتين: 
تجريبية و ضابطة. وقد درست السجسهعة التجريبية باستخدام الدقالات التعليسية فى بيئة تعلم هجين 

ق السشهج التقليدى. وتم تحديد السهارات الفرعية أما عن السجسهعة الزابطة فتم تدريدها عن الطري
لسهارة الفهم الاستساعى اللازم تشسيتها للسرحلة الابتدائية بشاء اختبار لقياس تلك السهارات الفرعية. تم 
عرض قائسة بالسهارات الفرعية و اختبار الفهم الدساعى على مجسهعة من السخترين فى مجال 

مدى أهسيتها.  وبشاءا عليه تم تطبيق اختبار قبلى وبعدى على السشاهج وطرق التدريس لتحديد 
السجسهعيين. وقد أوضحت الشتائج فاعلية استخدام الدقالات التعليسية فى بيئة تعلم هجين لتشسية 

 مهارات الفهم الاستساعى لدى طلاب السرحلة الابتدائية. 
 الكلمات المفتاحية:

 مهارات الفهم الاستساعى، تلاميذ السرحلة الإبتدائية  الدقالات التعليسية ، بيئة تعلم هجين ، 
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Introduction 
English language remains dominant as a worldwide language. The 

number of English language users is increasing for several reasons. 

Among those reasons is its use as a lingua franca not only among the 

speakers of other language but also it is the formal language in scientific 

researches, conferences, and international conventions. 

Of all the four language skills, Yavuz and Celik (    ) confirm that 

listening skill plays a substantial role in communicating with others. As it 

enables the people to comprehend the notions of each other through the 

input used. It also helps in transferring knowledge and raises the humans' 

awareness which leads to widen the horizons of humans. Such a skill 

should be paid attention to in order to develop it especially in EFL 

context. Alzamil (    ) assures that listening in second language helps in 

improving other language skills. This is due to the learners' ability to 

comprehend well the phonology, syntax, and pragmatics of the second 

language input. Additionally, in the absence of listening skill, humans will 

not be able to receive any input. 

Ehteshami and Salehi (    , p.   ) defined listening comprehension 

as '' a dynamic process in which the listener consciously chooses parts of 

aural information, structure significance from sections, and associate 

what they hear with existing knowledge''. This manifests that the learner 

is not a passive receptor as s/he should hear and comprehend well the 

aural text to be capable of selecting the required information. Also, 

Vandergrift (    ) clarified that ''Listening comprehension is regarded as 

a multifaceted active process which is affected by a multitude of factors 

including differentiating sounds, recognizing vocabulary and 

grammatical structure, understanding stress and intonation and relating 

it to the given context'' (cited in Namaziandost et al.,     , p. ).  

Furthermore, Morales (    , p.  ) stated six types of the  listening 

comprehension taxonomy based on the work of Day and Park (    ) as 

follows:  

 - Literal comprehension: this type aims at recognizing primary 

information that is explicitly uttered in the aural text such as a date or a 

name.   

 - Reorganizing: this type is concerned with linking two pieces of 

information or more with each other in order to gain a new piece of 

information to answer the task.  

 - Inference: this type of comprehending requires linking the explicitly 

uttered information as in literal comprehension with the learners' 

schema. There are two different types of inferences which are local and 

global inferences. Local inference is the information the learner get at the 
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level of a sentence. Whereas, global inference is the information the 

learner get due to the theme or the moral value of the aural text.   

 - Prediction: this type pinpoints the learners' level of creativity as the 

learners should expect from the acoustic text the events of the story 

through a task of open-ended questions. 

 - Evaluation: this type is used based on a set up criteria by the teacher 

for the learners to determine to what extent are the suitability of the 

genre and the relevancy of the information to the acoustic text. 

 - Personal response: this type alludes to the creativity of learners in 

responding and interacting with the aural text. This requires a topic that 

helps in engaging the leaners to participate actively.     

 Moreover, Elahifar et al (    , p.  )and Abdolrezapour (    , p. ) 

assured that researches have discussed in recent years the process of 

interpreting the acoustic text. Thereby, the identification of the strategies 

utilized in the process of interpretation is essential. These strategies are 

cognitive, metacognitive and socio-affective strategies. Cognitive strategies 

are dealing with the difficulties that may face the learners and require 

problem solving skills to help in attaining specific information. The 

methods of cognition are related to learning activity which can be modified 

or changed to suit the learners' interest matters. This strategy copes with 

the learners' capability to process, store, and recall the new information.  

Solak (    ) mentioned that there are two types of approaches of 

listening comprehension which are bottom-up and top-down. These 

approaches are derived from the computer science field and then adopted 

in the pedagogical field. Accordingly, bottom up indicates data- driven and 

top-down indicates knowledge driven. Aziz and Ismail (    ) stated that it 

depends on the listener. The listener utilizes linguistic knowledge on the text 

to interpret the meaning. The listener uses the long memory of the 

schemata in the levels of language that consists of sound, phoneme, syllable, 

morpheme, word, phrase, and clause and syntactic rules.  Listeners start 

with listening to the speech and then interpret single words and then 

upgrade towards larger units. This approach helps listeners in 

incorporating word-for-word translation, the rate of and the repetition in 

speech.  

Aziz and Ismail (    ) , on the contrary, explained that listeners in this 

approach utilize their knowledge in order to analyze, to interpret, and to 

construct meaning. They either construct upon the information in the 

schemata or by comprehending the text through analysis. Additionally, this 

prior background assists listeners to delineate expectations about the 

interpretation or the meaning of the speech. 
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Metacognitive strategies are dealing with the learners' ability to 

monitor, organize, assess and adjust. It also helps the learners in restoring 

their concentration when they get lost or distracted. Also, scientific 

researchers discovered that the learners use a metacognitive method called 

selective attention. Selective attention can be attained through two methods.  

The first method is that the learner does not get affected by any external 

distraction. The second one is that the learners pay attention to ahead of 

time.  

Socio-affective strategies are coping with encouraging the learners to 

interact with the text and with each other. This leads to the co- operation of 

the learners and the reduction of the fear and anxiety. They also enable the 

learners to ask questions for clarifications and to foster the learners' 

mastery over their learning process. This helps the learners to develop their 

listening skills. 

Assessment plays a crucial role in the pedagofical field. Every phase in 

the process of teaching and learning calls for a prequisite decission from the 

teacher concerning the convenient strategies of instruction  and  grading. 

This decission helps in attaining students' progression and accomlishing the 

desired educational outcomes. Ayuanita (    , p.   ) defines assessment as 

"an ongoing pedagogical process that includes a number of evaluative acts 

on the part of the teacher". In other words, assessment has two types which 

are formal and informal. The formal assessment concerns with deliberate 

planned feedback and it also has specific way of grading. On contrary, 

informal feedback is when the teacher evaluates the student subconsciously 

as a result of answering a question or offering a comment. It concern with 

the activities of the receptive skills and it occurs spontaneously. 

Green (    ) stated that a test is a category of assessment. It can be 

defined as "an event that is specially set up to elicit a performance for the 

purpose of making judgments about a person's knowledge, skills, and 

abilities". He also has classified three types of tests which are pre-test which 

determines the background knowledge of the student before instruction and 

determines the strength and weakness points of the student. The second 

type is in/while test which determines the progress of the students and the 

last one is post-test which is used after instruction and it is a method to 

measure the value added to the students. 

Johnson and Long (    ) indicated that there are significant elements in 

the tests of listening comprehension which are the listening stimuli, the 

questions, and the test environment as follows: 

 - The listening stimuli should represent typical oral language. It does 

not consist of simply the oral reading of passages designed to be written 

material. The material should model the expected language that the 
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students will hear to inside the classroom. As long as motivation and 

memory has a strong effect on the listening performance, the media or 

the conversations have to be within the students' interest of topics and 

have to be with the topics that the students have prior knowledge about 

too.  

 - Regarding the questions, the items of the test should be convenient 

to the age of the students. The items can be multiple choices and this 

question should not focus on insignificant details and should focus on 

developing the skills from a specific domain. Hemmati and Ghaderi 

(    ) also state that multiple choice format consists of a stem which is 

the question and the distractors which are the choices.  One of these 

distractors is correct and the others are incorrect. For example the 

student may hear a passage that talks about someone who has moved to 

live in another country with her child and then the student is given a 

question about the main idea of the passage.  

 - The listening comprehension assessment environment should not 

have external distractions. The sound quality of the audio tape should be 

clear. If the test is presented by a test administrator, the rate of speaking 

and the volume should be excellent.   

Shin (    ) assures the importance on instructional scaffolding strategy 

in developing the learners' skills. This strategy is based on Vygotsky's social 

constructivism theory that discovered Zone of proximal development. The 

concept of scaffolding was first coined by Wood, Burner and Ross in     . 

They defined scaffolding as the support which is given by the teacher or the 

parents (tutors) and allows the tutees to engage and gain the skill of 

problem solving (Spector and Merrill,     ).  According to Vygotsky, 

scaffolding is the role of andragogy in supplying the learners with guided 

practice to promote intersubjectivity and the ZPD to build upon the 

previous schema by giving feedback to the learners and transmit it in 

practical situations (Karatepe,     ) 

Murray and McPherson (    , p.   ) mention that there are two phases 

of instructional scaffolding ( ) “development of instructional plans to lead 

the students from what they already know to a deep understanding of new 

material”, and ( ) “execution of the plans, wherein the instructor provides 

support to the students at every step of the learning process”.  Cheung 

(    ) identify that based on the work of Walqui (    , p.   ) the features 

of educational scaffolding as: 

 - Contextual support 

Learners are encouraged to explore through providing scaffolding in a 

safe challenging environment. This environment allows trial and error 

strategy where making mistakes is welcomed and considered a mean of the 
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learning framework. Moreover, learners grasp well the goals of the task 

and recognize the criteria of defining excellence. 

 - Continuity  

One of the most effective methods of learning is repeating the tasks yet 

with slight variations and connections towards each aspect of the issue. 

Learners learn by repeating the activities in a specific situation till 

mastery occurs. 

 - Intersubjectivity 
Scaffolding assign learners and instructors to share their experiences, 

knowledge and expectations within a learning environment that shares 

practice and assistance. As participants develop engagement and rapports 

between each other through reinforcement. 

 - Contingency  

The procedures of Scaffolding a task relies on the learners' actions. As 

teachers determine how and when they intervene, the amount or level of 

assistance and the kind of assisstance is offered to the learners based on 

their actions.in conducting a task. This indicates the flexibility of 

scaffolding in the allowance of help to the learners. 

 -  Hand over/ take over 

Modification of scaffolding takes place according to the learners' needs 

and interests over time and along the task. This modification allows the 

learners'  variant engagement in the task which result in increasing 

knowledge, skills and self confidence. Consequently, teachers are cognizant 

of the learners' readiness to take over the task when they are capable of 

doing so. 

 - Flow  

Learners achieve equilibrium of the challanged skills and knowledge 

throughout the whole task by communication. Interactivity among 

participants happens in a natural way. Both teachers and learners 

synchronize with each other to concentrate on the completion of the task. 

Leonard et al.(    , p.   ) delineate an educational model that help 

learners to master gradually a task. This model endeavors to control the 

task at hand so that learners focus and complete what they are capable to 

perform at the task. While at the same time, learners obtain support of 

what he or she can do with help and yet can not manage. This model has six 

features: 

 - Sharing a specific goal 

The teacher is responsible for establishing a shared goal. The learners' 

interest, feeling, conception are taken into consideration as a mean of 

communication between the learner and the teacher. The teacher starts 

with doing pre-assessment of the student and currciulum to highlight what 
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the students need to develop. Furthermore, the teacher has to achieve the 

goal of the curriculum which is tailored to the student's interest and needs.  

 - The whole task approach 

The problem of the task is to be presented as a whole with the focus on 

the established goal of the whole task and focus on the sub skills within the 

context of the entire task. This approach minimizes the passive 

preconceptions of the learner and the amonunt of knowledge to be 

transferred.  

 - Immediate availability of help 

Scaffolding approach helps in controlling frustation and confusion as it 

frequently leads only to success. This occurs through proceeding assisstance 

from a more knowledgeable other within a reasonable temporal and 

cognitive distance. Temporal distance is the just in time needed for what 

he/she can not do on their own but yet able to do with assistance. Cognitive 

distance is the potential needed to take advantage of what he /she learns 

with assistance. 

 - Intention assissting 

The premier ideology of scaffolding is to supply what the learner 

currently focuses on by confronting the difficulties of the learner. Providing 

the learner with help prompts a productive environment through activating 

the previous information, displaying and interpreting model to relate with 

the learner's focus on specific task.  

 - Optimal level of help 

The learner only is given what he/she needs that fits the amount of help. 

The teacher helps the learner to overcome the difficulties that he/she is not 

able to without assistance.  Intervention should not happen as long as the 

task is within the learner's ability.  

 - Conveying an expert model 

Instruction in scaffolding strategy structures around an expert or a 

more knowledgeable other. The expert has plethora of methods to complete 

the task. However, modeling is one of the effective technique in teaching a 

task to accomplish a goal. It helps in organizing the skills and improving the 

learning process. 

There are various learning environments which are utilized in the 

educational systems and affect the learning outcomes. Klimova and Kacetl 

(    ) defines hybrid learning environment as a system that allows the 

learners' presence in traditional setting (in the class) and in online sessions. 

This means that hybrid learning environment mingles the advantages from 

the traditional face-to- face learning environment and online learning 

environment. 
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Everett Rogers is the most well-known researchers in the field of 

innovation as he formalized the Diffusion of Innovation theory.  Rogers 

(    , p. ) defines diffusion as “the process by which an innovation is 

communicated through certain channels over time among the members of a 

social system”. In other words, diffusion is a mean of communication 

through which new messages spread in the society. Moreover, the diffusion 

of innovation is a social process that takes place among people because of 

the spread of novel technology. In the diffusion of innovation theory, 

Rogers comprises the elements of diffusion which are innovation, 

communication channels, time, and the members of the social system. 

Mettis and Väljataga (    , p.   ) define the formation of hybrid 

learning space as the intertwinement of the learners in different physical 

settings or locations simultaneously with absolute online learning spaces.  

Moreover, Xiao et al.(    , p.    ) elaborate the nature of  hybrid learning 

spaces as " learning spaces that blur the boundary between physical and 

virtual environments where online learners and offline learners and 

instructors still can interact with each other and the course content can be 

delivered synchronously and asynchronously by using digital tools, 

mimicking real-time communication".     
Frydrychova and Kacetl (    , p.   ) specify four principles of hybrid 

learning methodology which are as follows: 

 - A thoughtful integration of face-to-face and fully online instructional 

components; 
The first principle demonstrates that hybrid leaning is a merge between 

the benefits two learning spaces which are the traditional environment and 

the fully online environment. Mingling the advantages of these two 

environments meets the different needs and preferences of the students.  

 - innovative use of technology; 
The second principle indicates that technology should be applied in 

pedagogically convenient method and designed for maintaining socially 

situated and interactive learning environment. 

 - reconceptualization of the learning paradigm; and 
The third principle attempts to incorporate emerging pedagogies and 

learning theories together with the challenging shift in the role of the 

teacher and students in the learning process in order to acquire knowledge.  

 -  Sustained assessment and evaluation of hybrid learning. 
The fourth principle focuses on the methodology of hybrid learning as it 

ensures the quality of education and its effectiveness.  
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Context of the Problem 
The current events of the global pandemic acted as one of the reasons of 

the current study. As a result Corona Pandemic, the learning process has 

been greatly affected for more than two years. Educational systems stressed 

the importance of online learning. Hybrid learning was used to integrate 

the advantages of both online and face to face learning. The researcher, 

then, reviewed the literature and the previous studies such as (Amro,     ; 

Ardeshiri,     ; Cheung,     ; Cooper,     ; Shin,     ; Wachyunni, 

    ) which confirm the effectiveness of utilizing the instructional 

scaffolding in various fields especially as a teaching strategy. Also, the 

literature and the previous studies of the listening comprehension such as 

(Brito,     ; Deb,     ; Haugheny,     ; Irawan,     ; Rini,     ; 

Saputra,     ) have been reviewed which indicated to the low proficiency 

level of the pupils. 

The pilot Study 
As a teacher of English language for the primary stage, the researcher 

noticed the weak level of the pupils in listening comprehension skills. The 

researcher conducted a pilot study to assess listening comprehension skills 

to prove the significance of the current study. A listening comprehension 

skills test was applied on    pupils of primary stage in Modern Language 

School. The test consisted of    multiple choice questions. The total score of 

the test was   . Results showed the low level of the pupils in listening 

comprehension skills.   

Statement of the Problem  
The problem of the present study is the low level of listening 

comprehension skills of primary stage pupils that may be due to the 

deficiencies of learning environment and instruction strategies. Thus, the 

current study attempted to answer the following research question: 

"How effective is the use of instructional scaffolding in a hybrid 

environment in teaching English to primary stage pupils?" 

The main research question was divided into the following sub-

questions: 

 - What are the English listening comprehension skills required for 

primary stage pupils?  

 - What are the effective characteristics of the treatment based on 

instructional scaffolding in a hybrid learning environment to develop 

English listening comprehension skills of primary stage pupils? 

 - How effective is instructional scaffolding in a hybrid environment in 

developing listening comprehension skills of primary stage pupils? 
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Hypothesis of the study  
To answer the aforementioned questions of the study, the researcher 

postulated the subsequent hypothesis: 

 - There are statistically significant differences between the mean scores 

of the experimental and those of the control group on the post listening 

comprehension sub-skills test in favor of the former.  
Significance of the Study 

The current study attempted to: 

 - provide curriculum designers with a model of instructional 

scaffolding in teaching English. 

 - provide teachers with practical model in designing electronic 

instructional scaffolding which can enhance developing English 

listening  comprehension skills. 

 - encourage self-learning through using technology. 

 - provide researchers with model implementation of hybrid learning 

environment in teaching listening comprehension skills. 

Delimitations of the study 
The current study was delimited to: 

 A group of the fifth grade pupils at the primary stage (  ) at 

Heliopolis Modern language school in Cairo Governorate. 

 Some English listening comprehension skills required for primary 

stage pupils (configure the main idea, guess the meaning of difficult 

words, state cause effect relationship, infer the attitude/feelings of the 

speaker, determine the purpose of the speaker, recognize the setting of 

the speaker, and make general inferences). 

 The duration of the time was limited to ten sessions through    weeks 

in the first semester of the academic year          . 

Methodology 

Design of the Study  
The present study adopts a quasi- experimental design to investigate the 

effect of instructional scaffolding in a hybrid environment to develop 

listening comprehension skills of the primary stage pupils. In the present 

study, two intact groups of grade five primary stage pupils were chosen 

randomly: One of these groups was assigned to be an experimental group 

and the other group was chosen as a control group.  

The pupils received a hybrid English session per week (   mins). The 

session was divided into   parts: face –to-face (   mins) and online part (   

mins). The face-to-face sessions were used for presenting the objectives and 

applying what was explained in the session. For instance, to teach the 

critical listening sub skill "Infer the feeling/attitude of the speaker, the 
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teacher introduced to the pupils the adjectives of feelings through the use of 

pictures on the smart board such as " happy – sad''. Then, the pupils 

answered an exercise while listening to the audio after the teacher modeled 

it for the pupils. Concerning the hybrid session, more exercises related to 

the topic of the lesson were encompassed through the zoom application such 

as filling in the blanks exercise, match the word to the suitable picture, put 

true or false, and put the events into order .  The teacher used songs, videos, 

and aural texts in the two parts of the session.  

Instruments of the Study  
The current study encompasses the consequential instruments:  

 The listening comprehension skills Questionnaire. 

 Listening comprehension skills test.  

Procedures of the Study 
The current study traced the consecutive steps: 

 The literature and the previous studies related to instructional 

scaffolding, hybrid environment, and listening comprehension skills were 

reviewed. 

 A listening comprehension skills questionnaire and pre- post course 

administration of listening comprehension test were designed for 

primary stage pupils.  

 The listening comprehension skills questionnaire and pre-post 

listening comprehension test were refined and validated according to the 

feedback received from the specialists. 

 Formulate an educational design for the hybrid learning 

environment.  

 Introduce and refine to its final version the educational design of a 

hybrid learning environment through the feedback received by the 

specialists.      

 Design the proposed treatment based on instructional scaffolding in a 

hybrid environment to develop listening comprehension skills.  

 Pre-listening comprehension skills test on the research cohorts.  

 Implement the proposed treatment based on instructional scaffolding 

in a hybrid environment on the experimental group.  

 Post-listening comprehension skills test on the research cohorts.  

 Record and process the data statistically.  

 Analyze, interpret, and discuss the results.  

 Cater conclusions, suggestions, and recommendations.  
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Results 
The hypothesis states that ''There are statistically significant differences 

between the mean scores of the experimental and those of the control group 

on the post listening comprehension sub-skills test in favor of the former''. 

To verify this hypothesis, the researcher calculated the mean score of the 

listening comprehension sub-skills post-test, standard deviation, and the 

standard errors to the primary stage pupils for the experimental and 

control groups. The consequential tables ( &  ) incorporate the 

verification of the hypothesis. 

 

 

Table ( ) Comparison between the experimental and control groups 

performance on the post listening comprehension skills test 
Listening  

comprehension 

 skills 

Experimental groups Control group 

Mean  

Post-test 

SD Mean  Std. Error Mean  

Post-test 

SD Mean  Std. Error 

Configure the 

main idea 

 

 

       .            .           .            .    

Guess the 

meaning of 

difficult words 

       .            .    .     .      .    .    

State cause 

effect 

relationship 

       .            .    .     .      .    .    

Infer the 

attitude/feelings 

of the speaker 

 

       .            .    .     .      .    .    

Determine the 

purpose of the 

speaker 

       .            .    .     .            .    

Recognize the 

setting of the 

topic 

       .            .           .      .    .    

Make general 

Inferences 
       .            .    .     .      .    .    

 

As shown in the data presented in table ( ), the post- course performance 

of the experimental group is higher than that of the control group on 

listening comprehension sub- skills. The following table shows the same 

findings. 
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Table ( ) Comparison of the post listening comprehension sub-skills test for 

the experimental and control group (using the effect size) 

Skills Source 

Type III 

Sum of 

Squares 

Df 
Mean 

Square 
F 

Partial 

Eta 

Squared 

Configure 

the main 

idea 

covariant 

Variable 

.      .    .    .    

Between Group                       
** 

.    

Error           .      

Guess the 

meaning of 

difficult 

words 

covariant 

Variable 

                   * .    

Between Group                       ** .    

Error           .      

state cause 

effect 

relationship 

covariant 

Variable 

.      .    .    .    

Between Group                       ** .    

Error           .      

Infer the 

attitude/feeli

ngs of the 

speaker 

covariant 

Variable 

.      .          .    

Between Group                        *

* 

.    

Error           .      

Determine 

the purpose 

of the 

speaker 

Covariant 

Variable 

.      .    .    .    

Between Group                       ** .    

Error           .      

Recognize 

the setting of 

the topic 

 

covariant 

Variable 

.      .    .    .    

Between Group                       ** .    

Error           .      

Make 

general 

Inferences 

Covariant 
Variable 

                    .    

Between Group                     ** .    

Error           .      

 
 

(*) significant at      level 

(**) significant at      level 

As shown in table ( ), there is a significant improvement in the 

performance of the experimental group in listening comprehension sub-

skills than the performance of the control group. This indicates that the 

effect size calculations prove the effectiveness of the intervention.  
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Discussion of the Results 
The present study aimed at developing the English listening 

comprehension skills for primary stage pupils through the use of 

instructional scaffolding in a hybrid environment. The statistical results of 

the implementation of the proposed treatment proved the effectiveness of 

the instructional scaffolding. As the statistical results of both the 

experimental and the control group in the listening comprehension sub-

skills post-test show that the scores of the learners' performance with 

exclude of the covariant variable was significantly developed in favour of 

the experimental group at (     ) level of significance. Thus, the current 

study's results were analysed to reveal the following: 

 - There were statistical significant differences between the post-listening 

comprehension sub- skills test of the experimental group which 

received treatment through the use of instructional scaffolding in a 

hybrid environment and the control group which received traditional 

method of instruction in the favour of the experimental group. This 

clarifies the outperformance of the experimental group in respect of 

the listening comprehension sub-skills than the control group. 

 - As shown from the data analysis, the relation between listening 

comprehension skills and the utilization of instructional scaffolding in 

a hybrid environment tested positive. It was verified that the use of 

instructional scaffolding in a hybrid environment as a pedagogical 

method in improving listening comprehension skills in English 

language.  

 - The findings of the present study are compatible with the previous 

studies related to instructional scaffolding and hybrid environment in 

developing EFL language skills such as Ardeshiri (    ), Luhach 

(    ), Mohammed (    ) Obeiah (    ), Curry (    ), Enoch (    ), 

and Williams (    ). 

 - More purposefully, the findings elucidated that all the required 

listening comprehension skills for the primary stage pupils were 

improved specially; the listening comprehension sub-skill ''Infer the 

attitude/feeling of the speaker'' has the highest effect when calculated 

with the Partial Eta square by (     ).  

 - The outperformance of the experimental group was due to the 

following: 

a) The use of instructional scaffolding assisted in breaking down the 

information into chunks so as to help the pupils gain knowledge in 

an easy way. This leads to the engagement of the pupils in the 

learning process and the pupils' cognitive development in carrying 

https://www.wordhippo.com/what-is/another-word-for/more_purposefully.html
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out a task with the providence of convenient assistance until they 

are able to do it individually. 

b) Psychological scaffolding fostered pupils' self-confidence as the 

pupils are able to participate actively and accomplish the 

completeness of the task without the fear of making mistakes or 

frustration. 

c) Teaching method was student-centred approach as it allowed to the 

students the opportunity to identify what they need to carrying out 

tasks through the offer of the teacher's aide. It also allowed the 

students to activate and construct on their prior knowledge. 

Furthermore, it stimulated the pupils' intellect to inquiry which led 

to activate the pupils' role to ownership the pedagogical process.  

d) The in class sessions were used to explain the selected goals through 

the use of scaffolding strategies to assist the pupils comprehend 

well the goals and apply what they learned through carrying out 

the activities. The in class sessions also were used to overcome any 

difficulties that may encounter the pupils while learning.    

e) The activities used in the intervention were authentic and related to 

the pupils' real life and interest. These activities were used through 

the stages of listening comprehension skills such as pre, during, and 

post- listening. These stages assisted in motivating the pupils to 

complete the task after the teacher models it. 

f) The ongoing assessment at the end of every session offered the 

concept of giving constructive feedback to the pupils and 

highlighted strengthens and weakness points of the pupils. This led 

to the focus of the teacher on the weak points in the online session 

through the use of more interactive activities.  

g) The online sessions provided an opportunity for the shy pupils to 

participate in the learning process. It also offers flexibility in 

selecting the convenient time and the availability of various 

materials that help in entertaining the pupils through the use of 

songs and videos. Additionally, it aided in creating friendly 

atmosphere between the teacher and the pupils.   

 - The modification of the teacher's role to be a coach, a monitor, a 

facilitator, and a guide helped the EFL students to reinforce their 

participation in the learning process and hence had a positive effect on 

developing listening comprehension skills.    

 - The present study focuses attention on team work as it helped the low 

achievers pupils to co-operate with the high achievers pupils through 

various activities. This manifested widening the horizons of the pupils 



 جامعة بورسعيذ –مجلة كلية التربية                         881(                                       0202– يناير) –(  14العذد )

between each other and influencing the willingness of the low 

achievers pupils to be involved in the learning process.   
 - The present study highlights the importance of developing listening 

comprehension of foreign language in the early stages of the learning 

process. This will aid in enhancing the capability of the pupils to think 

about every single information they listen to which may lead to 

facilitating communication between each other. Thus, EFL teachers 

should not neglect listening comprehension skills.  
 - The current study emphasizes on the benefits of utilizing instructional 

scaffolding in a hybrid environment in enhancing the learning-

teaching process and guiding the pupils to the methods of improving 

English language skills especially listening comprehension skills.  
  -  On the contrary, the control group received traditional learning 

method which depends on teacher-centred classroom. This means the 

neglect of using audios or any aural text. The students only listen to 

English language from the teacher without practicing any activities or 

tasks related to listening comprehension skills. This was insufficient 

for assisting the pupils to improve their listening comprehension skills. 
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