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Abstract 

Giving theoretical lectures in the classrooms without allowing students  

to experience the real world will result in partial learning of the subject matter. 

Thus, internship programs are very essential for students before starting the 

job. Therefore, this study assesses the undergraduate students’ experiences 

about the hospitality internships’ environment and outcomes. This study also 

examines the factors influencing the internship outcomes, such as individual 

characteristics, internship design, faculty support, and the characteristics of 

internship environment. A quota sample of 390 undergraduate hotel studies 

students from all faculties of tourism and hotels in nine Egyptian governmental 

universities was chosen for investigation. However, only 360 valid 

questionnaire forms were received from the students. To analyze these forms, 

descriptive analysis, correlation analysis, Mann-Whitney and Kruskal-Wallis 

tests, as well as multiple regression analysis were used.  The findings showed 

that individual characteristics (i.e. gender; university year), internship design, 

and internship environment characteristics directly influenced the internship 

outcomes for hospitality undergraduate students. On the other hand, the results 

indicated that faculty support did not significantly affect the internship 

outcomes. Accordingly, it was recommended that hotel management and 

faculty should provide more support to the females as well as the second and 

third year students. In addition, faculty should obligate a longer period of 

internship time and determine the best city for conducting the internship.  

Keywords: Summer internship; internship design; internship environment 

characteristics; internship outcomes.  

Introduction  

Having skilled, enthusiastic, and committed workers is seen as necessary to the 

success of hospitality organizations (Richardson, 2009; Koc et al., 2014). As 

most of the exchanges between clients and employees are in the form of face-

to-face interaction, with the service being produced and consumed 

simultaneously, the level of service provided is of paramount concern. 

Employees’ attitudes and behaviors are imperative factors influencing service 

quality which is related to customer satisfaction and loyalty (Heskett et al., 

1994). The education and training of staff help an organization to achieve a 

competitive advantage, while their commitment to the industry or firm will 

determine if the company can maintain this competitive edge (Koc et al., 

2014). 
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Universities have principally served the industries by being considered 

academies for training for the professions (Tribe, 2002). At first, these 

professions included the classic one, e.g. law, medicine, and theology. Later, 

these professions also encompassed marketing, hospitality, and retailing 

because of the altering economic and social structures and increasing demand 

for skills (Morrison and O'Gorman, 2008).  
 

 

In universities, many hospitality management undergraduate programs tend to 

encompass several connections with the industry (Evans, 2001; Busby, 2005). 

Above all connections, the work experience, represented in internship 

programs, is the most critical one (Busby, 2005). Internship program is a part 

of the undergraduates’ courses in Hospitality Management Higher Education 

institutions. It is one of the most important tools of forecasting how the 

organizational climate would be attractive to graduates as new starters in the 

hospitality industry (Koc et al., 2014). 
 

Therefore, the objectives of this study were twofold: (1) assessing the students’ 

experiences about the hospitality internships and determine whether taking part 

in the internship helped improve their skills and abilities; (2) exploring the 

impact of individual characteristics of students (e.g. gender, university year, 

place of residence, and academic preparedness), the internship design, the 

faculty support, and the internship environment characteristics on the outcomes 

of the internship for students.  
 

Literature review  

Internship definition 

Internship is a university label that is commonly offered to undergraduate 

students in many universities around the world setting under the supervision 

and monitoring of practicing professionals (Posner, 2008; Sawania et al., 2016; 

Sadikoglu & Oktay, 2017; Faikhamta &  Clarke , 2018). Internship program 

described as a temporary work placement is often for satisfying academic 

prerequisites. It is also regarded as industrial training, practical learning, or 

experiential learning (Adawiyah & Yazid, 2013; Kelly et al., 2017). The 

internship program is provided formally to supply students with practical 

experience in profession (D’Abate et al., 2009; Tsaia et al., 2017). Intern is 

regarded as a person who undertakes on-the-job training and learns the 

practical aspects of the job (Amerinea et al., 2017; Curinckx et al., 2018).   

Features of internship program  

Typical internship program has several features. It has restricted time. Trainees 

work in return for a small amount of money or for free. This type of training 

always happens under supervision of academic staff from universities or 

institutes. It allows the students to contact with others working in hotels. 

Students face challenges and daily work during the training (Meredith & 

Burkle, 2008; Hergert, 2009; Sawania et al., 2016; Kelly et al., 2017).  
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Internship program process 

An internship program involves six steps: introducing training opportunities for 

the student by many hotels; examining the CV of each student; interviewing 

and selecting the best students; making the contract between (student - hotels - 

universities); implementing training in workplace; evaluating students by hotels 

and universities by preparing final internship report (Cheong et al., 2014). 

The final internship report is one of the most important elements of the 

internship because it allows students to rework their own experience. The final 

internship report is a useful tool for evaluating the internship of a single student 

(Cheong et al., 2014). Internship report usually includes operational activities, 

e.g. team-working (Knapp et al., 2010); skills, such as language, textual, 

cognitive, and technical, etc. (Salerni & Sposetti, 2010); experiences, and 

knowledge that students acquired during the training program and how they 

could apply them. It also reflects the degree of student’s hardness and 

professional development (Chen et al., 2011; Cheong et al., 2014(. 

Internship outcomes 

Most studies on internships considerably concentrated on student learning as 

the most important outcome (Narayanan et al., 2010). Internships help 

eliminate the gap between theory and practice (Mihail, 2006). So, internship 

plays an important role in preparing students for real life situations via 

integrating their theoretical knowledge with real working environments and put 

them into practice (Posner, 2008; Idrus et al., 2010). Furthermore, internships 

have been shown to bring about a higher fit between business students’ 

instrumental values and job characteristics (Alpert et al., 2009; Jackel, 2011; 

Jaradat, 2017). In addition, internships offer a unique opportunity for students 

to try a career field before they graduate and recognize the roles and tasks 

related to their fields as well as increase their career awareness (Knouse & 

Fontenot, 2008; Maelah et al., 2012). Therefore, internships also improve 

students’ employability and increase their success in the job market after 

graduation (Clark, 2003). They also provide the students with a competitive 

advantage to join the job market more quickly and easily with higher salary 

levels after graduation. They also increase their job satisfaction (Fong et al., 

2014; Boehm & Ruggiero, 2017). 
 

Moreover, internships generate knowledgeable and skillful fresh graduates who 

have the ability of securing their place in the job market easily and effectively 

(Ko, 2008). Internships may help students obtain job relevant skills (Garavan & 

Murphy, 2001; Jaradat, 2017). They also help increase students’ basic, 

convivial, and behavioral skills. Particularly, they make them familiar with 

time management, oral communication, working in groups and other skills (Lu 

& Kuo, 2016). Internships also enhance career decision making (Brown et al., 

2018 ).  Students who have accomplished an internship show improved 

ambition (Ruhanen et al., 2014). In the same context, other researchers 

mentioned that internships decrease reality shock for students (e.g. Wang et al., 

2014). 
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Factors influencing internship program outcomes 

Prior research has shown that there are four main types of factors influencing 

the internship programs, i.e. individual characteristics; internship environment 

characteristics; faculty support; period of internship (e.g. Kelly, 1986; 

Narayanan et al., 2010; Khalil, 2015).     

1) The impact of individual characteristics  

The individual characteristics of interns, such as gender, completed credit 

hours, place of residence, academic preparedness, and university year, may 

influence their perception of the value or success of the internship.  

Gender 

Concerning gender, male students generally received greater benefit from 

internships than did female students (Ju et al., 1998; Mansfield, 2011). On the 

other hand, Green and Farazmand (2012) found that female students benefited 

more than male students from their internship experiences. This emphasizes the 

importance of further investigating interactions between internships and 

gender.  

In addition, Jackel (2011) found gender to positively correlate with the 

employment impact of the internship. However, Hergert (2009) found that 

gender had no correlation with the students’ perceived value of a business 

internship. There were no significant differences between female and male in 

terms of their perceptions of the importance of the internship in preparing them 

with the skills needed to support their persistence into profession (Luecking & 

Fabian 2000; Brush, 2013).  

Academic preparedness  

The students’ insufficient preparation for having practical training or the 

incorrectness of their initial expectations before receiving that training may 

result in reducing the improvements in the internship outcomes (Levine et al., 

2006; Khalil, 2015). It is expected that when students are academically 

prepared well, they will be successful interns (Bacow & Byrne, 1993; 

Campbell & Kovar, 1994; Tsaia et al.,  2017). In addition, when interns are 

well-prepared and ready to learn experience the internship outcomes will be 

improved (Narayanan et al., 2010). Students should at least understand the field 

of study and its basic concepts before taking part in an internship (Bourland-

Davis et al., 1997). Academic preparedness was found to positively correlate 

with successful outcomes of the internship program (Beard & Morton, 1999; 

Khalil, 2015).  
 

Depending upon the existing literature, individual characteristics are believed 

to be significantly associated with the outcomes of internship for students. 

Thus, following hypothesis is made. 

H1: Individual characteristics are significantly related to the outcomes of 

internship for students 
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2) Internship design   

During the internship design, all parties involved (i.e. the university; the 

company) should take care to ensure internships incorporate these factors: the 

department in which the student will be trained; the city where internship is 

conducted; the internship period; the contact with customers; specified number 

of work hours in a particular organization; a full range of challenges and daily 

work of the assigned organization;  the internship may be paid or unpaid 

(Rothman, 2007; Meredith and Burkle, 2008; Hergert, 2009). 

The insufficient practical training time is a problem that faces students. This 

may negatively affect the internship outcomes. A longer internship period will 

allow employers to assign students more work to do (Khalil, 2015). This last 

problem echoes Kelly’s (1986) concern regarding the inadequacy of the 

practical training time. Depending on the existing literature, the internship 

design is believed to be significantly associated with the outcomes of internship 

for students. Thus, the following hypothesis has been developed. 

H2: Internship design is significantly related to the outcomes of internship 

for students. 
  

3) Faculty support  

The faculty should oversee the internship by mentoring and providing feedback 

to a student during the internship. The more involved the academic mentor the 

better the internship outcome (Narayanan et al., 2010). Students should be 

guided during the internship period by an academic mentor who was found to 

be important even if the mentor-protégé relationship was limited to short 

periods of time (Varshney & Mishra, 2014). Therefore, the faculty supervisor 

was found to be important for internship effectiveness (Anson & Forsberg, 

1990). On the other hand, faculty support was not found to be important for 

student learning or implementation from the students’ perspectives (Narayanan 

et al., 2010). Depending on the existing literature, faculty support is believed to 

be positively associated with the outcomes of internship for students. Thus, the 

following hypothesis has been developed. 

H3: Faculty support is significantly related to the outcomes of internship 

for students. 
 

4) Internship environment  

To make the internship program more effective, interns should be 

communicated, and proper support should be provided to obtain the maximum 

benefits (Varshney & Mishra, 2014). Moreover, company management should 

be committed to make challenging, meaningful, relevant work assignments for 

the interns and to provide regular and positive feedback to the student 

(Narayanan, 2010). In addition, the supervisors should be available to assign 

varying levels of tasks and monitor the interns’ performances. This would 

ensure a productive internship experience (Kim & Park, 2013; Stansbie et al., 

2016).  
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Based on the existing literature, internship environment characteristics are 

expected to be significantly linked with the characteristics of the internship as 

well as the outcomes of internship. Therefore, following propositions are made. 

H4: Internship environment characteristics are significantly related to the 

outcomes of internship. 

Methodology  

Based on the literature review, this study assessed two types of variables: (1) 

four independent variables (i.e. individual characteristics; internship 

environment characteristics; faculty support; internship design); (2)  

a dependent variable (i.e. internship outcomes). In addition, the research 

examined the effect of the previously mentioned independent variables on the 

internship outcomes.  

Measurement and instrument 

A questionnaire, which comprised five parts, was developed based upon the 

relevant review of literature. The first part (i.e. individual characteristics) 

consisted of four items (i.e. gender; university year; place of residence; 

academic preparedness). The second part (i.e. internship design) consisted of 3 

items, which are hotel department in which student received internship; the city 

where student received internship; period of internship. The third part (i.e. 

faculty support) also involved three items (i.e. faculty administration support; 

contact of academic staff members; supervision of academic staff members). 

The fourth part (i.e. internship environment) comprised 7 items (i.e. supervisor 

support; quality of resources and equipment; co-worker’s support; reasonable 

workload; internship enjoyment;  internship security; career development 

opportunities). These seven items were measured using multi-item scales 

derived from the previous studies (e.g. Herzberg, 1965; D’Abate et al., 2009) 

which found that the Cronbach’s alpha coefficient of the aforementioned 

construct was above the 0.70 level.  

The last part (i.e. internship outcomes) involved 6 items, which are related to 

knowledge, practical skills, language skills, communication skills, 

leadership/teamwork skills, and a cultural and intellectual change. This part of 

the questionnaire was developed based on a review of the relevant literature 

(e.g. Narayanan et al., 2010; Varshney & Mishra, 2014; Khalil, 2015). The 

respondents were asked to respond to a five-point Likert scale in the last three 

parts of the survey (1 = very low and 5 = very high). 

Sampling undergraduate students 

In order to test the hypotheses, the study used data collected from  

a questionnaire given to undergraduate students of the department of hotel 

studies enrolled in all faculties of Tourism and Hotels in nine Egyptian 

governmental universities (Ministry of Higher Education & Scientific 

Research, 2018).Students in the second, third, and fourth university years were 

selected to explore their experiences of internships. On the other hand, first-

year students were excluded from the sample because they had not yet had an 

opportunity to take part in internships.  
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A visit to the Department of Student Affairs in all colleges of tourism and 

hotels in the nine Egyptian governmental universities has been made for 

collecting the relevant information about the number of undergraduate hotel 

studies students during the first term of the academic year 2016-2017. 

According to this visit, it was found that there were about 5250 hotel studies 

students in the second, third, and fourth university years enrolled in these 

faculties during the first term of the academic year 2016-2017.  

Therefore, the sample size of customers is computed according to formula 

described by (Freund and Wilson, 1997) as follows:   
 

n
0
= 

N 

1+n/N 

Where n is the required sample size; N is the population size. 

Through the above equation, it was possible to distribute the questionnaire 

forms to a quota sample of 390 students. The number of questionnaire forms 

distributed in the faculties of tourism and hotels in the nine universities (i.e. 

Alexandria, Mansoura, Sadat City, Ismailia Suez Canal, Helwan, Fayoum, Beni 

Suef, El Menia, and South Valley) were 60, 40, 30, 50, 70, 50, 20, 35, and 35, 

respectively. Of the 390 students who filled out the questionnaire, 371 students 

(95.1 %) had engaged in internships, among them, 360 students returned valid 

forms (92.3 %). The questionnaire forms were distributed to students in the 

classroom after taking the permission of the professors who were running the 

courses during the distribution time.. 

Reliability and validity 

In this study, the questionnaire was reviewed in terms of content, measurement, 

wording, and layout by three faculty members who were involved with the 

internship program. Also, the questionnaire was piloted by five fourth-year 

students for appropriateness and clarity because they were expected to have a 

lot of experience and knowledge. The instrument was then revised and 

finalized based on the received feedback.  

This research used the coefficient of Cronbach’s alpha to compute the 

reliability. Values, which exceed 0.70, show high credibility (Nunnally and 

Bernstein, 1994). The study tests indicated high internal consistency (coefficient 

> 0.7). It can be accepted to consider the instrument reliable.  

Statistical analysis 

The Statistical Package for Social Sciences (SPSS) for Windows v.16.0 was 

applied to analyze the data. Descriptive statistics were employed to identify the 

students’ perceptions of internship aspects. In addition, Mann-Whitney and 

Kruskal-Wallis tests were used at a significance level of 5% to examine the 

differences among individual characteristics in terms of internship outcomes. 

The same tests were also used to the differences among internship design items 

in terms of internship outcomes. 
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In addition, Pearson correlation coefficient was used at a significance level of 

5% to find the relationship between internship environment characteristics and 

the outcomes of internship as well as to find out the relationship between 

faculty support and internship outcomes. Furthermore, the hierarchal multiple 

regression analysis was used in this study to investigate the influence of 

environment characteristics on the independent variables (i.e. internship 

outcomes).   

Results and discussion 

Individual characteristics 

Individual characteristics as a part of the study involved gender, university 

year, place of residence, and academic preparedness. Regarding gender, 69% of 

hospitality students were male and 21% of them were female. Concerning place 

of residence, most of hotel studies students (55%) were from Menoufia, 15% of 

the respondents were from Cairo, 12%  of them were from Alexandria, while 

approximately 18% of them were from other governorates ]Kafr El Sheikh (5 

%);  Gharbiya (10%); El Menia (3%)[. With regards to the academic 

preparedness, 35 % of the students were academically prepared, while 65 % of 

them were not. 

Differences among students’ individual characteristics in terms of 

internship outcomes 

As illustrated in table (1), internship outcomes for students were significantly 

affected by individual characteristics (gender) (p = 0.000). Since the mean rank 

of male (135) was more than the mean rank of female (103), male students 

benefited more than female students from the internship programs. This finding 

is consistent with those of Ju et al. (1998) as well as Mansfield (2011) who 

found that male students generally obtained more benefits from internships 

than did female students. On the other hand, this finding is inconsistent with 

Green and Farazmand (2012) who found that female students received greater 

benefits from their internship experiences more than male students. This result 

also conflicted with those of Luecking and Fabian (2000) as well as Brush 

(2013) who stated that there were not significant differences between female 

and male in terms of internship outcomes.  

Additionally, the internship outcomes were significantly affected by individual 

characteristics (university year) (p = 0. 000). The fourth-year (senior) students 

with mean rank (155) were the most group that influenced the internship 

outcomes. The explanation of this result is that fourth-year interns were more 

experienced and had more understanding of the nature of hotel work than the 

second-year and third-year  interns, so they benefited more from the internship 

programs. As illustrated in table (1), the outcomes of the internship programs 

were not significantly affected by individual characteristics (place of residence) 

(p = 0. 100). In addition, they were not significantly affected by individual 

characteristics (academic preparedness of students) (p = .3).  
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This finding is inconsistent with Khalil’s (2015) findings which showed that 

academic preparedness was positively correlated with the outcomes of the 

internships.  

Table 1: Comparing means of internship outcomes regarding individual characteristics  

Students’ individual characteristics 

 

Internship outcomes 

Mean rank Asymp. Sig. 

(2-tailed) 

Gender 
Male  69% 135 

.000 
Female  21% 103 

University year 

4
th
 year 50% 155 

.000 3
rd

 year 40% 120 

2
nd

 year 10% 50 

Place of residence 

Menoufia 55% 

.100 

Cairo 15% 

Alexandria 12% 

Kafr El Sheikh 5% 

Gharbiya 10% 

El Menia 3% 

Academic preparedness 
Prepared  35% 

.30 
Unprepared  65% 

Internship program design  

Table (2) involved hotel department, city where the internship was conducted, 

period of the internship, and contact with customers. Among the 360 students, 

74% of them were trained in food and beverage department and 26 % were 

trained in front office department. About 35% of students were trained in 

Hurghada city, 15% of them were trained in Alexandria city, and 25% of them 

were trained in Sharm El-Sheikh city, and 25% of them were trained in Cairo 

City. 

Also, the majority of students (70%) spent three months in the internship, 25% 

of them spent two months, and only 5% of them spent one month. Regarding 

the contact with customers, 68% of hotel studies students dealt with customers 

during the internship period, while 32% did not. 

Differences among internship design items in terms of internship outcomes 

Table (2) indicated that the internship outcomes were significantly affected by 

the department in which the students had been trained (p = 0.000). The students 

who conducted their internship in the front office department (m = 177) gained 

more skills than those who did their internship in the food and beverage 

department (m = 110). This could be due to the fact that the front office tasks 

need a lot of different skills, such as language, communication skills, etc. 
 

The internship outcomes were also significantly affected by internship design 

(the city where the internship was conducted) (p = 0.000). As a result, the 

faculty should concentrate when selecting the city for the internship on 

determining the city where the internship outcomes are positive, such as Sharm 

El Sheikh and Cairo. 
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In addition, table (2) indicated that the internship outcomes were significantly 

affected by internship design (the period of the internship program) (p = 0.000). 

This finding is consistent with Kelly’s (1986) and Khalil’s (2015) findings 

which showed that the insufficient internship time negatively affected the 

internship outcomes. The internship outcomes were also significantly affected 

by internship design (contact with customers) (p = 0.000). The students who 

dealt with customers (m = 170) gained more skills from the internships than 

those who did not (m = 64).  

Table 2: The differences among the internship program design 

items in terms of internship outcomes 
 

Internship design items Internship outcomes 

Mean 

rank 

Asymp. Sig. 

(2-tailed) 

Hotel department 
Food and beverage 74% 110 .000 

Front office 26% 177 

City where internship 

was conducted 

Sharm El Sheikh 25% 160 .000 

Hurghada 35% 95 

Cairo 25% 112 

Alexandria 15% 77 

Internship period 

One month 5% 44 .000 

Two months 25% 98 

Three  months 70% 134 

Contact with customers 
Yes 68% 170 .000 

No 32% 64 

Faculty support for students during the internship period 

Table (3) involved faculty administration support, academic staff members’ 

contact, and academic staff members’ supervision. Among the 360 

hospitality students, 45% of the students were given support by faculty 

administration, while 55% were not given any support. About 25% of 

academic staff members contacted with interns during the internship period, 

while approximately 75% of them did not contact with them. Also, the 

majority of academic staff members (79%) did not supervise students during 

the internship period, while 21% supervised them. 

Table 3: Correlations of faculty support items with internship outcomes 

Faculty support items % Internship outcomes 

Did faculty administration give you 

support during the internship period? 

Yes 45% Pearson correlation 

Sig. (2-tailed) 

N 

1 

 

360 
No 55% 

Did an academic staff member contact 

you during the internship period? 

Yes 25% 

No 75% 
Pearson correlation 

Sig. (2-tailed) 

N 

.123 

.102 

360 
Did an academic staff member supervise 

you during the internship period? 

Yes 21% 

No 79% 

 **Correlation is significant at the 0.01 level (2-tailed). 
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Correlation between faculty support for students and internship outcomes 

To show the relationship between the faculty support as an independent 

variable and the internship outcomes as a dependent variable, a correlation was 

measured. The findings in table (3) showed that there was no a relationship 

between the faculty support and the internship outcomes (r= 0.123, Sig. = 

0.102). Thus, the faculty support did not significantly affect the internship 

outcomes. This finding concurs with the study of Narayanan et al. (2010) 

which found that faculty support was not important for student learning. On the 

other hand, this result is contradictory to the study of Anson and Forsberg 

(1990) which found that faculty support was important for internship 

effectiveness. 

A descriptive analysis of internship aspects  

Table (4) shows two internship aspects: outcomes of internship; internship 

environment characteristics. These aspects had average mean scores of 4.4 and 

4.2 respectively. This indicates that these aspects are perceived high by the 

interns. 

Table 4: A descriptive analysis of internship aspects 

Items Mean Std. 

Deviation 

Internship environment characteristics 4.2 .671 

IE1: I can get along with co-workers 4.7 .668 

IE2: I find reasonable workload. 4.5 .681 

IE3: I find high quality resources and equipment. 4.3 .758 

IE4: I find internship enjoyable. 4 .698 

IE5: I expect good promotion prospects. 4 .652 

IE6: I find pleasant working environment. 3.9 .563 

IE7: I find the internship secure. 3.9 .688 

The outcomes of internship for students 4.4 .689 

Oi1:  I feel that internship has improved my practical skills. 4.8 .660 

Oi2:  I feel that internship has improved my communication skills. 4.8 .711 

Oi3:  I feel that internship has improved my knowledge of career.  4.4 .637 

Oi4:  I feel that internship has improved my language skills. 4.4 .669 

Oi5:  I feel that internship has improved my leadership/teamwork 

skills. 

4 .764 

Oi6: I feel that internship has brought me a cultural and intellectual 

change. 

4 .698 
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A descriptive analysis of internship environment characteristics items 

To identify students’ perceptions of internship environment characteristics, the 

seven items of this construct were descriptively analyzed. They were analyzed 

by their means and standard deviations (Table 4). The results showed that the 

mean score of the overall internship environment characteristics was 4.2.  

In addition, from the tabulated data it can be seen that internship environment 

characteristics (IE1, IE2, IE3, IE4, IE5, IE6, and IE7) recorded means of 4.7, 4.5, 4.3, 

4, 4, 3.9, and 3.9, respectively. These results indicated that 5 items of internship 

environment characteristics had average scores above four indicating that these 

items were perceived high by students. However, the other two items (i.e. 

supervisor support; the security of internship) achieved the same score of 3.9. 

Therefore, the hotel management should pay more attention to these two items. 

A descriptive analysis of internship outcomes items 

From table (4), it could be noticed that the outcomes of internship for students 

Oi1 (i.e. improved practical skills) and Oi2 (i.e. improved communication skills) 

had the highest means of 4.8 while Oi3, Oi4, Oi5, and Oi6 have reported 4.4, 4.4, 

4, and 4, respectively. Additionally, all internship outcomes items achieved 

average scores of 4 and above 4.  

From these findings, it can be concluded that the internships achieved positive 

results as all kinds of skills were improved from the students’ viewpoint. This 

may occur because of the positive effect of the internship environment which 

was highly perceived by the interns.  

Correlation analysis of internship environment characteristics with 

internship outcomes  
 

To indicate the relationship between internship environment characteristics as 

an independent variable and internship outcomes as 

 a dependent variable, a correlation was measured. The findings in table (5) 

obviously exposed that there were positive relationships among all these 

variables. Specifically, internship environment characteristics had positive 

relationships with internship outcomes (r= 0.577, Sig. < 0.000). 

Regression results of internship environment characteristics with 

internship outcomes  
   

A regression analysis was conducted to identify the impact of internship 

environment characteristics on the dependent variable, i.e. the outcomes of 

internship for students (see table 6).When assessing the influence of the 

dependent variable (i.e. internship environment characteristics) on the 

dependent variable based on the previously mentioned correlation results, it 

was found to significantly affect the internship outcomes (R-square=.433, P-

value=.000). Moreover, these findings are in agreement with previously-

published results (e.g. Szadvari, 2008; Varshney & Mishra, 2014; Stansbie et 

al., 2016). 



    Journal of the Faculty of Tourism and Hotels-University of Sadat City, Vol. 2, Issue 2, December, 2018 
 

-107- 

 

Table 5: Correlations of internship environment characteristics with the 

internship outcomes  
  Internship environment 

characteristics 

Internship 

outcomes  

Internship environment 

characteristics 

Pearson correlation 

Sig. (2-tailed) 

N 

1 

 

360 

.577 

.000 

360 

Internship outcomes  Pearson correlation 

Sig. (2-tailed) 

N 

. .577 

.000 

360 

1 

 

360 

**Correlation is significant at the 0.01 level (2-tailed) 

Table 6: Internship environment characteristics influencing internship 

outcomes 

Internship environment 

characteristics 

Un-standardized Coefficients Sig. Model 

Statistics 

B Std. Error R-square .000           

 F: 10.4423 

 

Constant 1.080* .099 
.433 

.000 

Internship outcomes  .492* .048 .000 
*
Regression equation can be formed as internship environment characteristics = 1.080+ .492 

the outcomes of internship for students.  
 

Based on the previously mentioned results, a research model has been 

developed. As shown in fig. 1, there are two important interpretations. First, it 

could be noticed that internship environment characteristics as independent 

variable had a significant effect on the outcomes of internship for students. 

Second, the figure illustrates that the other two independent variables (i.e. 

individual characteristics, internship design items) significantly affect the 

outcomes of internship for students.  
 

 

 

 

 

 

 

 
   

 

 

  

   
   

    

 

 
Figure 1: Research framework 
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Conclusion and implications 

The study aimed at identifying the factors affecting the internship outcomes for 

hospitality undergraduate students. The results of the study determined four 

significant factors: 1) individual characteristics (gender; university year); 2) 

internship design elements (hotel department; city where internship was 

conducted; internship period; contact with customers); 3) internship 

environment characteristics. In addition, the results indicated that all faculty 

support elements (i.e. faculty administration; academic staff contact; academic 

staff supervision) had not an effect on the internship outcomes. 
   

This study could present valuable implications for practitioners:  

(1) regarding the individual characteristics, hotel management and faculty 

should provide more support to the female as well as young  students by 

mentoring the interns’ performances, permanent  guiding during the internship 

period by an academic mentor, making relevant work assignments for the 

interns, providing regular and positive feedback to the student, and assigning 

varying levels of tasks to interns by supervisors; (2) concerning the internship 

design, faculty should require a longer period of internship time. Also, the hotel 

management should allow the interns to contact with customer since this 

enhances a wide range of skills. In addition, the faculty should determine the 

appropriate city for the internship because this significantly affects the 

outcomes (3) regarding the internship environment characteristics; hotel 

management should enhance the level of supervisors’ support by selecting the 

appropriate trainers. Also, it should make the work environment more secure. 

Limitations and avenues for future research  

The study has several limitations which also pave the way for further research. 

First, this study addressed students’ perceptions only regarding the internship 

outcomes and did not identify the viewpoints of university and employer. 

Further research could try to consider the three participants in the internships 

(i.e. students; university; employer). Another limitation of this research is that 

the sample of the study included only Egyptian governmental universities for 

investigation. Future studies could extend the research on the internship 

outcomes to the private universities in Egypt and make a comparison between 

the governmental and private universities regarding internship outcomes. As a 

closing note, this research did not explore the reasons behind the non-

involvement of some students’ in the internships. Further research could try to 

identify these reasons and ways to solve them.   
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 كلٌة السٌاحة والفنادق، جامعة مدٌنة السادات 1

 للسياحة والفنادقسيناء العالي معهد 

للتفاعل مع  حقٌقٌة دون إعطاء الطلاب فرصة الجامعةفقط فً  المحاضرات النظرٌةإن إلقاء 
ٌ   اتعلم   علٌه ترتبسٌالجانب المهنً من خلال التدرٌب الصٌفً   . وبالتالً، فإن التدرٌب الصٌفًاجزئ

بقسم  هذه الدراسة تجارب طلاب البكالورٌوس تقٌملذلك،  .ضروري للغاٌة للطلاب قبل بدء العمل
هذه  توضح. كما هونتائج التدرٌب بٌئةب فٌما ٌتعلق الدراسات الفندقٌة فً كلٌات السٌاحة والفنادق

خصائص الفرد، وتصمٌم التدرٌب  وهً، للطلاب التدرٌب تجربة علًالدراسة العوامل المؤثرة 
 طالب بقسم 093 مكونة من ٌةتم اختٌار عٌنة حصص. التدرٌب بٌئة وخصائص ،الكلٌة، ودعم الصٌفً

من جمٌع كلٌات السٌاحة والفنادق فً تسع جامعات حكومٌة مصرٌة. وقد تم تحلٌل  الفندقٌةالدراسات 
البٌانات التً جري جمعها بواسطة استمارات الاستقصاء باستخدام التحلٌل الوصفً وتحلٌل الارتباط 

-Mann)) وكروسكال والٌس وٌتنً مان اتختبارإ استخدمتكما ، وتحلٌل الانحدار المتعدد الهرمً

Whitney and Kruskal-Wallis  عن طرٌق تطبٌق برنامج الحزمة الإحصائٌة للعلوم الإجتماعٌة
(SPSS)الصٌفً ، السنة الجامعٌة( ، وتصمٌم التدرٌب  النوع) . وأظهرت النتائج أن خصائص الفرد ،

للطلاب. من ناحٌة الصٌفً أثرت بشكل مباشر على نتائج التدرٌب الصٌفً وخصائص بٌئة التدرٌب 
ت الدراسة على ذلك، أوص اعلى نتائج التدرٌب. وبناء   لم ٌؤثر الكلٌةأخرى، أشارت النتائج إلى أن دعم 

لتدرٌب. كما ٌجب أن الأفضل ل مدٌنةالتدرٌب أطول وتحدٌد  فترةب الطلاب إلزام الكلٌةٌجب على بأنه 
ا الفندق للمتدربٌن بالاتصال بالعملاء، وتسمح إدارة  اختٌار المدربٌن المناسبٌن، وجعل بٌئة علٌها أٌض 

االصٌفً العمل الخاصة بالتدرٌب    .أكثر أمان 
 الصٌفً، خصائص بٌئة التدرٌب تصمٌم برنامج التدرٌب الصٌفً،  الصٌفً، تدرٌبال :

 الصٌفً. نتائج التدرٌب
 


