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Abstract 

Effectiveness of a training program to improve the 

Harmonic Skills of kindergarten children with minor 

mental disabilities at different levels of integration
DR.Nahed Elsayed Ahmed Nasr 

Assistant Professor of 

psychology 

Department of Psychology 

Faculty of Humanities 

Al Azhar university 

      The present study aimed at developing the consensual skills of 

kindergarten children with minor mental disabilities through the 

early intervention program of Portage. The study sample consisted 

of (10) children (males - females). The sample was divided into two 

experimental groups, the first partially integrated and 5 children, (5) 

Children, The tools of the study were in the data collection form, 

the socio-economic and cultural scale scale (Hamdan fada, 1997), 

the Harmonic Skills Scale (prepared by the researcher), the program 

Pertaj (modified by the researcher), The data were processed 

statistically through the Statistical Program (SPSS), The results 

showed that there were statistically significant differences between 

the middle and upper grades of the two groups in the compatibility 

skills of the two groups for the benefit of the dimension 

measurement. The results also showed statistically significant 

differences between the two groups in favor of the integrated group 

after the application of the program, and there were no statistically 

significant differences Between the two applications and the follow-

up in the two groups. 

Keywords: Training Program - Harmonic Skills - Kindergarten 

Children - People with minor mental disabilities - Integration 
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 :الشابك٘ الذساسات مً الاستفادٗ أّدُ
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 الميَر ّإدشاٛات الذساس٘:

 أّلًا: ميَر الذساس٘: 
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 :: أٍنٔ٘ البرىامرأّلًا

 :ثاىٔاً: أٍذاف البرىامر
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 :الفٝ٘ التي ٓطبل علَٔا البرىامر :ثالجاً

 :دشاٛات العنلٔ٘ لتيفٔز البرىامر: الإسابعاً
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