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  لرهخ كهُخ انترثُخ جبيعخ انعزَش هُئخ تحزَزقبئًخ 

الذسحت  الاظـــــــــــــــــــــــــم م

 والخخصص

 الصفت

ت العلُا للمجلت  أولا : الهُئت الؤداسٍ

 سئِغ الجامعت  .د خعً عبذ االإىعم الذمذاػ أ 1

وطشق أظخار االإىاهج  أ.د ظعُذ عبذ الله لافي سفاعي  2

غ اللغت العشبُت  جذسَ

ولُت التربُت حامعت 

 العشَؾ 

هائب سئِغ الجامعت لؽإون 

 الذساظاث العلُا والبدىث 

أظخار. علم الىفغ  أ.د. مدمىد علي  العُذ 3

 التربىي 

 عمُذ اليلُت 

 أمين عام الجامعت  العُذ الأظخار أؼشف عبذ الفخاح  4

 عضى كاهىوي  العُذ الأظخار صبري عطُت  5

 
ً
ش  -أولا ت للخدشٍ  ) مجلغ الؤداسة ( الهُئت الؤداسٍ

ا محمد هُبت 1 جشبُت أظخار   أ.د. صهشٍ

الطفل بلعم 

 أصىٌ التربُت

هائب  -وهُل اليلُت للذساظاث العلُا 

 سئِغ مجلغ الؤداسة

الؤداسة أظخار  هماٌ عبذ الىهاب أخمذأ.د.  2

الخعلُمُت 

  والتربُت االإلاسهت 

لخعلُم اوهُل اليلُت لؽإون 

 عضى مجلغ الؤداسة - والطلاب 

أصىٌ أظخار  أ.د. أخمذ عبذ العظُم ظالم 3

 التربُت

عضى  – سئِغ كعم أصىٌ التربُت 

 مجلغ الؤداسة

أظخار علم  أ.د هبُلت عبذ الشؤوف ؼشاب  4

 الىفغ التربىي 

 – سئِغ كعم علم الىفغ التربىي  

 عضى مجلغ الؤداسة

أظخار االإىاهج   أ.د ئبشاهُم محمد عبذ الله 5

غ    وطشق الخذسَ

غ   سئِغ كعم االإىاهج وطشق الخذسَ

 عضى مجلغ الؤداسة –
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أ.م.د أخمذ ئبشاهُم ظلمي  6

 أسهاؤوط 

الؤداسة أظخار 

الخعلُمُت 

والتربُت االإلاسهت 

  االإعاعذ

سئِغ كعم الؤداسة الخعلُمُت والتربُت 

 عضى مجلغ الؤداسة -    االإلاسهت 

التربُت أظخار  ِس ى أ.م.د أخمذ هبىي ع 7

الخاصت 

   االإعاعذ

 -    سئِغ كعم التربُت الخاصت  

 عضى مجلغ الؤداسة

الصخت أظخار   عضة خعًأ.م.د  8

 الىفعُت

     االإعاعذ

 -    سئِغ كعم الصخت الىفعُت   

 عضى مجلغ الؤداسة

 أمين اليلُت   ئظلام الصادق . أ 9

 
ً
م الخىفُزي( لل -ثاهُا شالهُئت الفىُت ) الفشٍ  خدشٍ

أظخار االإىاهج وطشق  أ.د. محمد سحب فضل الله 1

 الخذسَغ

م  ش ) سئِغ الفشٍ سئِغ الخدشٍ

 الخىفُزي(

 أظخار معاعذ             د. محمد علام طلبت 2

مىاهج  –( مؽاسن) 

 وطشق الخذسَغ

ش الخهُئت  هائب سئِغ  –خدشٍ

معإوٌ مخابعت أعماٌ الخدىُم 

 واليؽش

             ر معاعذأظخا د. هماٌ طاهش مىس ى 3

مىاهج  –) مؽاسن ( 

 وطشق الخذسَغ

ش  معإوٌ  –عضى هُئت جدشٍ

الطباعت واليؽش والخذكُم 

 اللغىي 

أخصائي علاكاث   الؽاعش محمد . أظماءد 4

 علمُت وثلافُت 

ش  ئداسي  –عضى هُئت جدشٍ

 ومعإوٌ الخىاصل مع الباخثين 

 مذسط د. خعً ساض ي خعً محمد  5

 لُم جىىىلىحُا الخع  

ش  ومعإوٌ –عضى هُئت جدشٍ

ئداسة االإىكع الؤلىترووي للمجلت 

 عبر بىً االإعشفت 

  مذسط د. مها ظمير مدمىد ظلُمان  6

 أصىٌ التربُت بلعم 

 

ش  معإوٌ  –عضى هُئت جدشٍ

 مخابعت الأمىس االإالُت
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ً
م الخىفُزياالإعاوهت ( لالهُئت الفىُت )  -ثالثا ش لفشٍ  للخدشٍ

مذسط معاعذ  ً ظالمم.م. أخمذ محمد خع 1

 جىىىلىحُا حعلُم 

ش  ئداسة االإىكع  –عضى هُئت جدشٍ

 الالىترووي للمجلت

م.م. هاصش أخمذ عابذًً   2

 مهشان

مذسط معاعذ 

بلعم التربُت 

االإلاسهت والؤداسة 

 الخعلُمُت

ش  عإوٌ معاعذ الإ –عضى هُئت جدشٍ

 – مخابعت أعماٌ الخدىُم واليؽش

 ججهيز العذد لليؽش

معُذة بلعم  صبحي  م. ؼُماء 3

االإىاهج وطشق 

 الخذسَغ 

ش  عإوٌ معاعذ الإ –عضى هُئت جدشٍ

 الطباعت واليؽش وججهيز العذد

معُذة بلعم  م. خعىاء علي خامذ  4

 علم الىفغ 

ش  معاعذ  –عضى هُئت الخدشٍ

معإوٌ الاجصالاث والعلاكاث 

 الخاسحُت والخىاصل مع الباخثين 

 مذًش ئداسة مدمىد ئبشاهُم محمد . أ 5

 الؽئىن االإالُت

ش   االإعإوٌ االإالي –عضى هُئت جدشٍ

 
ً
ش مً الخاسج  -سابعا  أعضاء هُئت الخدشٍ

أظخار االإىاهج  أ.د عبذ الشاصق مخخاس مدمىد  1

 وطشق الخذسَغ

 حامعت أظُىط  –ولُت التربُت 

أ.د ماٌعت فاضل أبى معلم  2

 أخمذ 

أظخار علم 

 الىفغ التربىي 

والخلىٍم االإشهض اللىمي للامخداهاث 

 التربىي 

م أخمذ عبذ العظُم   3 أظخار االإىاهج  أ.د سٍ

غ  وطشق جذسَ

 اللغت العشبُت 

 حامعت عين ؼمغ  –ولُت البىاث 
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لمجهخ كهُخ انترثُخ جبيعخ انعزَش انذونُخ قبئًخ الذُئخ الاستشبرَخ  

 لإداريةمكان العمل وأهم المهام الأكاديمية وا التخصص الاســــــــــــــــــم م

1 
بشاهُم اخمذ ئ أ.د 

 غىُم ضُف

أظخار 

االإىاهج وطشق 

غ  جذسَ

الخعلُم 

 الصىاعي 

حامعت كىاة 

غ   -العىَ

 مصش

ش  غ، وصٍ هائب سئِغ حامعت كىاة العىَ

االإعدؽاس العابم  -التربُت والخعلُم الأظبم 

 وجودة التعليم للخخطُط الاظتراجُجي

 جامعت هاًف العشبُت للعلىم الأمىُتل

 لجامعت الذوٌ العشبُت. الخابعت

2 
أ.د  ئمام مصطفى 

 ظُذ محمد

أظخار علم 

الىفغ 

 التربىي 

حامعت 

 أظُىط

 مصش

وهُل التربىي، و سئِغ كعم علم الىفغ  -

 (ولُت التربُ
ً
 ت بأظُىط ) ظابلا

مذًش مشهض اهدؽاف الاطفاٌ االإىهىبين  -

 –بجامعت اظُىط 

 لأبداثاالإعدؽاس العلمي للمشهض الىطني  -

 -والابذاع بجامعت االإلً فُصل  االإىهبت

 .االإملىت العشبُت الععىدًت

3 
أ.د  بُىمي محمد 

 ضخاوي 

أظخار الؤداسة 

الخعلُمُت 

والتربُت 

 االإلاسهت

حامعت كىاة 

غ   -العىَ

 مصش

وهُل ؼئىن خذمت المجخمع وجىمُت البِئت " 

 "
ً
ملشس اللجىت العلمُت الذائمت  -ظابلا

ذًً في لتركُت الأظاجزة والأظاجزة االإعاع

 –الؤداسة الخعلُمُت والتربُت االإلاسهت 

المجلغ الأعلى للجامعاث. مشاحع معخمذ 

لذي الهُئت اللىمُت لضمان حىدة الخعلُم 

 والاعخماد.

4 
أ.د خعً ظُذ خعً 

 شخاجه

أظخار 

االإىاهج وطشق 

غ اللغت  جذسَ

 العشبُت

حامعت عين 

 ؼمغ

 مصش

 
ً
غ ظابلا سئِغ كعم االإىاهج وطشق الخذسَ

اللجىت العلمُت الذائمت لتركُت  ملشس  –

غ   الأظاجزة جخصص االإىاهج وطشق الخذسَ

5 
العُذ  سضا أ.د

 مدمىد حجاصي 

أظخار باخث 

في االإىاهج 

غ  وطشق جذسَ

 العلىم 

االإشهض اللىمي 

للامخداهاث 

م  والخلىٍ

 -التربىي 

 مصش

ش التربُت والخعلُم  وصٍ

6 
سضا مععذ ابى  أ.د

 عصش

أظخار 

االإىاهج وطشق 

غ  جذسَ

 حامعت

 دمُاط

  مصش 

 " 
ً
 -وهُل أوٌ وصاسة التربُت والخعلُم " ظابلا

أمين اللجىت العلمُت لتركُاث الأظاجزة 

والأظاجزة االإعاعذًً للمىاهج وطشق 
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اضُاث غ الشٍ ت –الخذسَ سئِغ الجمعُت االإصشٍ

"
ً
اضُاث" خالُا اث الشٍ  لتربىٍ

7 
سمضان محمد  أ.د

 سمضان

علم أظخار 

ىفغ ال

 تربىي ال

 هاحامعت بن

  مصش

مذًش -عمُذ ولُت التربُت الىىعُت ببنها

 " 
ً
 -الأوادًمُت االإهىُت للمعلمين " ظابلا

م  مذًش االإشهض اللىمي للامخداهاث والخلىٍ

"
ً
 التربىي" خالُا

8 
أ.د  ظعُذ عبذ الله 

 سفاعي لافي

أظخار 

االإىاهج وطشق 

غ اللغت  جذسَ

 العشبُت

حامعت 

 العشَؾ

 مصش

ؾالعمُذ الأظبم ليلُت الترب هائب -ُت بالعشَ

سئِغ الجامعت للذساظاث العلُا والبدىث 

" بأعماٌ سئِغ حامعت  –
ً
كائم " خالُا

 العشَؾ.

 أ.د ظعُذ عبذه هافع 9

أظخار 

االإىاهج وطشق 

غ  جذسَ

 الاحخماعُاث

حامعت 

ت   -الؤظىىذسٍ

 مصش

ت، وسئِغ  هائب سئِغ حامعت الؤظىىذسٍ

خبير الخخطُط  –حامعت دمنهىس الأظبم 

ش العىىٍت الاظتراجُ جي وإعذاد الخلاسٍ

 بالجامعاث الععىدًت. 

11 
عبذ الخىاب عبذ  أ.د

 اللاه دظىقي

أظخار 

 احخماعُاث

 التربُت

حامعت 

 أظُىط

 مصش 

العمُذ الأظبم ليلُت التربُت بجامعت 

مذًش مشهض جطىٍش الخعلُم  –أظُىط 

الجامعي، واالإؽشف على فشع الهُئت 

ماد اللىمُت لضمان حىدة الخعلُم والاعخ

أمين لجىت كطاع الذساظاث التربىٍت  –

 بالمجلغ الأعلى للجامعاث.

11 
عبذ اللطُف  أ.د

 خعين خُذس

مىاهج  أظخار

غ  وطشق جذسَ

 العلىم

حامعت 

 صىعاء

 الُمً 

ميعم الاعخماد الأوادًمي، وعمُذ ولُت 

"  –التربُت 
ً
ش  –حامعت الؤماساث " ظابلا وصٍ

 "
ً
خبير  –التربُت والخعلُم بالُمً " ظابلا

 الجىدة بمىخب التربُت العشبي لذوٌ الخلُج

12 
عىتر صلحي عبذ  أ.د

 اللاه طلُبت

مىاهج  أظخار

غ  وطشق جذسَ

اللغت 

ت   الؤهجليزً

حامعت 

حىىب 

 - الىادي

 مصش

 FOERميعم بشهامج جطىٍش ولُاث التربُت 

،  ERPالخابع الإؽشوع جطىٍش الخعلُم 

اظدؽاسي الخىمُت االإهىُت واالإإظعُت و 

POD خابع الإؽشوع جطىٍش الخعلُم الERP   (

.) 
ً
 ظابلا

بجامعت أظخار صائش بيلُت الؤوعاهُاث، 

 2121والشجىن بىىذا 

13 
عىؼت اخمذ  أ.د

 االإهيري 

أظخار التربُت 

 الخاصت                                      

حامعت 

 الاماساث

 الؤماساث

معاعذ  –سئِغ كعم التربُت الخاصت 

بجامعت الؤماساث لؽإون  عمُذ ولُت التربُت

 الطلبت.
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14 
ب صاهش  أ.د الغشٍ

 ئظماعُل

 أظخار

جىىىلىحُا 

 الخعلُم 

حامعت 

 االإىصىسة

 مصش

ملشس اللجىت العلمُت الذائمت لتركُت  -

الأظاجزة االإعاعذًً في االإىاهج وطشق 

غ وجىىىلىحُا الخعلُم   .ظابلاالخذسَ

سئِغ مجلغ ئداسة الجمعُت الذولُت  - 

مذًش أماهت -علم الالىتروويللخعلُم والخ

اجداد حامعاث العالم الؤظلامي ، ومذًش 

 
ً
ت التربُت بمىظمت الؤٌعِعىى " ظابلا مذًشٍ

" 

15 
ماهش اظماعُل  أ.د

 صبري 

مىاهج  أظخار

غ  وطشق جذسَ

 العلىم

 حامعت بنها

 مصش 

غ  سئِغ كعم االإىاهج وطشق الخذسَ

وجىىىلىحُا الخعلُم " العابم بيلُت التربُت 

سئِغ مجلغ ئداسة سابطت  -ت بنها" حامع –

ين العشب  التربىٍ

16 
محمد ابشاهُم  أ.د

 الذظىقي

 أظخار

جىىىلىحُا 

 الخعلُم 

حامعت 

 خلىان

 مصش 

هائب مذًش الأوادًمُت االإهىُت للمعلمين " 

 " 
ً
سئِغ مجلغ ئداسة الجمعُت  –ظابلا

ت للىمبُىجش الخعلُمي  االإصشٍ

17 
محمد عبذ الظاهش  أ.د

 الطُب

علم  أظخار

ىفغ ال

يلُيُيى ال

علاج الو 

 هفس ي

حامعت  

 طىطا

 مصش

العمُذ الأظبم ليلُت التربُت بجامعت 

خبير بالهُئت اللىمُت لضمان حىدة  -طىطا

الخعلُم والاعخماد بمصش ، وبلطاع ولُاث 

 التربُت بالمجلغ الأعلى للجامعاث.

 أ.د محمد الؽُخ خمىد 18

أظخار 

الصخت 

 الىفعُت

حامعت 

 - دمؽم

ا   ظىسٍ

غ  ج حامعت لاًبزٌ كعم  غسئِ– أالإاهُا -خشٍ

بُت وعمُذ  الصخت الىفعُت والتربُت الخجشٍ

ا –ليلُت التربُت حامعت دمؽم   -ظىسٍ

 "
ً
ىُت  –"ظابلا عضى الجمعُت الأمشٍ

ش "  – ACAللإسؼاد الىفس ي  سئِغ الخدشٍ

العابم" لمجلت اجداد الجامعاث العشبُت 

 للتربُت وعلم الىفغ.

19 
 بً مصطفى أ.د

 الخىُم أخمذ

الأصىٌ  أظخار

الذًيُت للتربُت 

ــ التربُت 

ت  الأظشٍ

وصاسة التربُت 

 -الىطىُت 

 االإغشب

ىصاسة التربُت الىطىُت خبير جشبىي ب-

 -  االإغشببوالخعلُم العالي والبدث العلمي 

سئِغ مجلغ ئداسة االإشهض الذولي 

ت ت والأظشٍ طاهُا -للاظتراجُجُاث التربىٍ  بشٍ

21 
 ابشاهُم مهني محمد أ.د

 غىاًم

 أظخار

الخخطُط 

التربىي 

حامعت 

 -االإىصىسة 

 مصش

مذًش -العمُذ العابم ليلُت الآداب بذمُاط

مشهض جطىٍش الخعلُم الجامعي بجامعت 

ملشس اللجىت العلمُت لتركُت  –االإىصىسة 



 

 

 الجزء الأول 0202ئثزَم  –انعذد انثبيٍ وانثلاثىٌ  –انسُخ انثبَُخ عشزح  –جبيعخ انعزَش  –لرهخ كهُخ انترثُخ 
 

  

 10  الجزء الأول  – 0202إبريل  -الثامن والثلاثونالعدد  –الثانية عشرة  السنة  –جامعة العريش  –مجلة كلية التربية 

 
 

اكخصادًاث  و

 الخعلُم 

الأظاجزة والأظاجزة االإعاعذًً في أصىٌ 

 التربُت والخخطُط التربىي 

21 
هاصش أخمذ  أ.د

 الخىالذه

مىاهج  أظخار

غ طشق و  جذسَ

التربُت 

 الاظلامُت

الجامعت 

الأسدهُت _ 

 الأسدن

ت   عمُذ ولُت الذساظاث الؤوعاهُت التربىٍ

هائب ثم سئِغ حامعت العلىم  –بعمان

 "
ً
ج  –الؤظلامُت العاالإُت " ظابلا خشٍ

طاهُا. –حامعت هبراظيا   بشٍ

22 
هُاف بً سؼُذ  أ,د

 الجابشي 

 ارأظخ

اكخصادًاث 

الخعلُم 

 وظُاظخه

حامعت طُبت 

 الععىدًت  -

عمُذ ولُت التربُت بجامعت طُبت باالإذًىت 

 "
ً
االإؽشف العام على  –االإىىسة" ظابلا

م الخعلُم  البدىث والبُاهاث بهُئت جلىٍ

ب باالإملىت  وهُل وصاسة الخعلُم  –والخذسٍ

."
ً
 بالععىدًت" ظابلا

23 
ًىظف الخعُني  أ.د

 الؤمام

 أظخار

اث  جشبىٍ

اضُاث  الشٍ

 حامعت طىطا

 مصش

الىهُل العابم للذساظاث العلُا والبدىث 

م الاعخماد  –بجامعت طىطا  عضى فشٍ

الأوادًمي ليلُت التربُت بجامعت الؤماساث " 

 " 
ً
  -ظابلا
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 قىاعذ انُشز بمجهخ كهُخ انترثُخ ثبنعزَش      

فييا الأصالة والسشيجية الدميسة عمى ألا يكػف البحث تشذخ السجمة البحػث والجراسات التي تتػافخ  .1
لمسخاجعة والشذخ لجى أي جية أخخى في نفذ وقت تع تقجيسو السقجـ لمشذخ قج سبق وأف نذخ، أو 

  تقجيسو لمسجمة. 
 بإحجى المغتيغ: العخبية أو الإنجميدية. لمشذخ تُقبل الأبحاث السقجمة  .2
 لسعخفة السرخي عبخ مػقع السجمة ببشظ ا –تقجـ الأبحاث  .3

https://foej.journals.ekb.eg 
، وىػامر حجع الػاحج 14حجع الخط ، و (Simplified Arabicالكتخونياً مكتػبة بخط ) 

سع، مع مخاعاة أف تشدق الفقخة بالتداوي ما بيغ اليامر الأيدخ والأيسغ 2.5مشيا 
(Justify وتخسل .)( إلكتخونياً عمى شكل ممفMicrosoft Word.) 

يتع فػر وصػؿ البحث مخاجعة مجى مصابقتو مغ حيث الذكل لبشط وحجع الخط ، والتشديق  .4
، والحجع وفقاً لقالب الشذخ السعتسج لمسجمة ، عمساً بأنو يتع تقجيخ الحجع وفقاً ليحا القالب ، 

 ومغ ثع تقجيخ رسػـ تحكيسو ونذخه.
د صفحات البحث بسا في ذلظ الأشكاؿ والخسػـ والسخاجع والججاوؿ يجب ألا يديج عج .5

. )الديادة بخسػـ إضافية(. ويتع تقجيخ عجد وفقاً لقالب المجمة( صفحة 25والسلاحق عغ )
 الرفحات بسعخفة ىيئة التحخيخ قبل البجء في إجخاءات التحكيع

ممخراً بالمغة العخبية،  يقجـ الباحث ممخراً لبحثو في صفحة واحجة، تتزسغ الفقخة الأولى .6
 كمسة لكل مشيا.  222والفقخة الثانية ممخراً بالمغة الإنجميدية، وبسا لا يديج عغ 

يكتب عشػاف البحث واسع السؤلف والسؤسدة التي يعسل بيا عمى صفحة مشفرمة ثع يكتب  .7
عشػاف البحث مخة أخخى عمى الرفحة الأولى مغ البحث ، والالتداـ في ذلظ بزػابط رفع 

 البحث عمى السػقع. 
يجب عجـ استخجاـ اسع الباحث في متغ البحث أو قائسة السخاجع ويتع استبجاؿ الاسع بكمسة  .8

 "الباحث"، ويتع أيزاً التخمز مغ أية إشارات أخخى تجؿ عمى ىػية السؤلف. 
ئة البحػث التي تقجـ لمشذخ لا تعاد لأصحابيا سػاءً قُبل البحث لمشذخ، أو لع يُقبل. وتحتفظ ىي .9

 التحخيخ بحقيا في تحجيج أولػيات نذخ البحػث. 

https://foej.journals.ekb.eg/
https://foej.journals.ekb.eg/
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لغ يشطخ في البحػث التي لا تتفق مع شخوط الشذخ في السجمة، أو تمظ التي لا تذتسل عمى   .12
 ممخز البحث في أي مغ المغتيغ ، وعمى الكمسات السفتاحية لو.

سالو مع إيراؿ يقػـ كل باحث بشدخ وتػقيع وإرفاؽ إقخار السػافقة عمى اتفاقية الشذخ. وإر   .11
الدجاد، أو صػرة الحػالة البخيجية أو البشكية عبخ إيسيل السجمة 

J_foea@Aru.edu.eg قبل البجء في إجخاءات التحكيع 
يتع نذخ البحػث أو رفس نذخىا في السجمة بشاءً عمى تقاريخ السحكسيغ، ولا يدتخد السبمغ في  .12

 نذخ البحث مغ قبل السحكسيغ. حالة رفس
 يُسشح كل باحث إفادة بقبػؿ بحثو لمشذخ بعج إتساـ كافة الترػيبات والتعجيلات السصمػبة.  .13
في حالة قبػؿ البحث يتع رفعو عمى مػقع السجمة عمى بشظ السعخفة السرخي ضسغ العجد  .14

جد ، وكحلظ السحجد لو مغ قبل ىيئة التحخيخ ،  ويُخسل لمباحث ندخة بي دي أؼ مغ الع
 ندخة بي دي أؼ مغ البحث ) مدتمة (.

تػفيخ ندخة ورقية مغ العجد ، ومغ السدتلات مقابل رسػـ تكمفة  –في حالة الحاجة  –يسكغ  .15
 الصباعة ، ورسػـ البخيج في حالة إرساليا بخيجياً داخل مرخ أو خارجيا.

 السدتسخة لكل مغ:يججر بالباحثيغ ) بعج إرساؿ بحػثيع ، وحتى يتع الشذخ ( الستابعة  .16
مػقع السجمة السخبػط ببشظ السعخفة السرخي  -

https://foej.journals.ekb.eg 
وبخيجه الالكتخوني الذخري لستابعة خط سيخ البحث عبخ رسائل ترمو تباعاً مغ إيسيل  -

  J_foea@Aru.edu.egالسجمة الخسسي عمى مػقع الجامعة  
جسيع إجخاءات تمقي البحث، وتحكيسو، وتعجيمو، وقبػلو لمشذخ، ونذخه ؛ تتع عبخ مػقع السجمة ، 

 ىاتيغ الػسيمتيغ الالكتخونيتيغ.وإيسيميا الخسسي، ولا يُعتج بأي تػاصل بأية وسيمة أخخى غيخ 
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  الأولالجزء  ( الثلاثهن و  الثامنمحتهيات العجد ) 
 هيئة التحرير الدنة الدابعة

 الرفحات الباحث عنهان البحث الرقم

 بحهث العجد

1 

 ثُذاغىجُب عهً انقبئًخ الدقترحخ الإشبرح تتجع استراتُجُخ
 نذي انكتبثٍ والدظهز الخطٍ الأداء نتحسين الخطأ

 الأسبسٍ انتعهُى تلايُذ
 إعجاد 

 محمد حدين فريج إبراهيم. د
 المداعج الإسلامية والجراسات العربية المغة تجريس وطرق  لمناهجا أستاذ

 العريش جامعة -التربية كمية

2 

 انصًىد تًُُخ في انتعهًُُخ الأنعبة ثبستخذاو تذرَجٍ ثزَبيج فعبنُخ
 نهتعهى انقبثهين فكزَب   الدعبقين انتلايُذ نذي انُفسُخ والدُبعخ انُفسٍ

 إعجاد 
محمد مغربي محمد مكي. د  

  الخاصة التربيةمداعج بقدم  اذأست
  العريش جامعة – التربية كمية

3 

 ضىء في الدصزَخ ثبلجبيعبد انتذرَس هُئخ لأعضبء انزقًُخ الدهبراد
 انزاثعخ انصُبعُخ انثىرح يتطهجبد

 إعجاد 
 الجناينيمحمهد  محمد أحمجد. 

 أصهل التربية بقدم مجرس 
 جامعة حمهان –كمية التربية 

4 
(حبنخ دراسخ)دارٌالإ ضىء انتًكين في انترثىَخ نهًإسسبد دارٌالإ ءداالأ تطىَز  

 إعجاد 
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فراج  الدعيج سمهى . د.أ  
الدياسية العمهم أستاذ  

 الدهيس قناة جامعه - التجارة كمية
أحمج محمد عبجالكريم. د  
التربهية الإدارة المقارنة التربية مجرس  

 العريش جامعة - التربية كمية
 سميمان الحافظ عبج سعيج/  الباحث

5 

 يعهًٍ نذي انتذرَسُخ الدًبرسبد عهً وتأثيرهب الدعبصزح الدستجذاد
 الاجتًبعُخ انذراسبد

  إعجاد
 الجزار قظب نجفة. د.أ

  الاجتماعية المهاد تجريس وطرق  المناهج أستاذ
 المنهفية جامعة التربية كمية

 لافي حميج يعم فتحية. د.أ
  المداعج التاريخ تجريس وطرق  المناهج أستاذ

 العريش جامعة التربية كمية
طمبة محمد سعيج ماجج/ الباحث  

6 
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 افتتبحُخ 
 وداعب  أَهب الحجُت

ش                                                                                                                     بللم: هُئت الخدشٍ
----------------------------------------------------------------------------------------------------- 

 

( العجد الثاني مغ العاـ 38يأتي العجد )
ـ، 2224)الثاني عذخ( لمسجمة في أوؿ أبخيل 

فبخايخ الساضي أستاذاً زميلًا  22وقج ودعشا في 
الأستاذ الجكتهر أحمج وحبيباً وصجيقاً غالياً: 

رئيذ قدع أصػؿ التخبية.  عبج العظيم سالم
 الشائب الأسبق لسجيخ تحخيخ السجمة.

تحخيخ السجمة تتقجـ بخالز العداء لأسخة الفقيج الغالي، ولأسخة الكمية  ىيئة
وتأتي كممات الرثاء من بعض   والجامعة، داعية أف يميسشا الله الربخ عمى فخاقو.

: إىجاء مغ  المحبين الافتتاحية الأندب لأول عجد يرجر بعج وداعك أيها الحبيب
 ىيئة التحخيخ ...

---------------------------------------------- 
استاذ متفخغ بقدع أصػؿ التخبية.. الشائب الدابق لخئيذ أ.د. رفعت عمر عزوز )

 الجامعة لذؤوف التعميع والصلاب(
بساذا أرثيظ يا صاحبي؟ كل الػجػه تبػح ببكائظ اليػـ وتجاىخ...!! وكل الأشياء قج 

كل الػجػه. تخقبشا...!!  فقجت قيستيا وىانت...!! ولكشو يقيغ يا صاحبي.  أراؾ في
وأرى الػجػه فيظ تشعى حدنشا...!! أحذ بػجػدؾ قخبي...!! كعادتظ...!! أنا ميسا 
تحجثت عشظ يا صاحبي...!! أكاد لا أحري فيظ السآثخ، وتشصسذ الأحخؼ 

 وتزيع...!! وما ليا بعج الله يا صاحبي.. مغ جابخ...!! 

ـ2224ـ حتى 1972مغ   
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. وكيل الكمية لمجراسات العميا بية)أستاذ بقدع أصػؿ التخ أ.د. زكريا محمد هيبة 
 والبحػث(:

كشا عمى وعج بالمقيا، لكغ السػت كاف قج ضخب مػعجًا معو مشح أمج؛ فمبى  
مجيبًا، وتخكشا محتدبيغ صابخيغ راضيغ؛ ذرفشا دمعًا سخيشًا ممؤه الحب والػفاء، وإف لع 

، وكيف لا؟! تشجّ مشا دمعة نجـ عغ كمسة لع نقميا؛ ففي لقاء الػداع قمشا كل شيء
والبدسة قج احتمت كل وجيو، وضممتشا الزحكات الػقػرات. الله أسأؿ أف يجعل الجشة 

 داره، وإنا لله وإنا إليو راجعػف.
---------------------------------------------- 

  أستاذ بقدع أصػؿ التخبية(أ.د. عرام عظية عبج الفتاح( 
ع شاباف في أواخخ العذخيشات مغ العسخ لا حيث استم 1٩٩١المذهج الأول... فبراير 

يعخؼ أحجىسا الآخخ العسل معيجيغ بكمية التخبية...يقزياف الميمة الأولى ليسا في 
الاستخاحة، ويتع التعارؼ الكامل، وكأنيسا صجيقاف مغ سشيغ يحمساف سػيا بسدتقبل لع 

بعج أف  يمتقي نفذ الذخريغ 2٢24المذهج الثاني... فبراير تتزح ملامحو بعج. 
صارا في بجاية الخسديشات، وأحجىسا يذخح للآخخ، وىػ عمى فخاش السخض 
بالسدتذفى خبختو الدابقة في عسمية القمب السفتػح ويتػاعجاف عمى اتباع سمػكيات 

عاما  26ما بين المذهجين.. صحية وغحائية تحفظ ليسا ما تبقى مغ عسخىسا.. 
واحجة لمعسل بالسجيشة السشػرة... وفي  مغ التلاقي في العخير ... وفي شائخة كاممة

بيتيغ قخيبيغ ىشاؾ.. وبسكتب واحج... وفي سكغ واحج بعج العػدة مغ الإعارة...في 
السذاركة الفاعمة ... أسخرنا لبعزشا ما لا يعخفو عشا غيخنا... تخافقشا أكثخ مسا افتخقشا 

قي كشا رفقاء( لجرجة صجؽ معيا قػلو أثشاء مخضي الأخيخ: )حتى في السخض يا صجي
 ... لغ أقػؿ وداعا أحسج سالع، وإنسا ... إلى لقاء قخيب يا صجيقي لاستكساؿ رفقتشا... 

-----------------------------------------------
 )أستاذ مداعج بقدع السشاىج وشخؽ التجريذ(د. مهجي محمد عبج الله 

سج سالع مجرسة صعب عمى السخء أف يخثي مغ يحب، فقج كاف فقيجنا أ.د أح
تخبػية متسيدة تجسع بيغ العمع والخمق والأصػؿ، ويسثل رحيمو ثمسة في صخح التخبية 
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والتخبػييغ، فمو مشا خالز الجعػات بأف يخرو ربشا  بدحائب الخحسات والبخكات وأف 
 يجبخ الله قمػب أىمو وأحبابو وزملاءه وشلابو.

-------------------------------------------------- 
   أستاذ بقدع السشاىج وشخؽ التجريذ(أ.د. صالح محمد صالح( 

ورحل زميل العسخ.. رحل مغ كاف رمدًا لمجج والسثابخة.. رحل مغ حسل سيخة 
نعع صجيقي سشفتقجؾ.. سشفتقج ابتدامتظ الجافئة.. سشفتقج  عصخة وبحػثًا خالجة.. 

ي نفذ الػقت فمدفة عسيقة مغ الجعابة وف مشذػراتظ الصيبة التي كانت تحسل الكثيخ 
صجيقي سػى أف نبتيل إلى الله  كانت تذعل فيشا روح التفاؤؿ والأمل.. لع يعج لظ يا 

 إليو راجعػف.  مغ كل قمػبشا أف يخحسظ ويغفخ لظ ويدكشظ فديح جشاتو وإنا لله وإنا 
----------------------------------------------

 )مجرس بقدع أصػؿ التخبية(.د.أسماء عبج الدتار أحمج الديج 
رحسظ الله أستاذي وجداؾ عشي خيخ الجداء؛ الميع تقبل إرث العمع الحي خمفو 
أستاذنا صجقة جارية عمى روحو الصيبة لقج كاف وجػده بديسشار القدع الأخيخ بسثابة 
لقاء مػدعٍ لصلابو ومحبيو. حخص عمى سساع الجسيع وحثيع عمى مػاصمة العسل .لع 

لسشرة  كالعادة بل جمذ وسط شلابو  وكأف رسالتو لشا واصمػا السديخ  يجمذ عمى ا
وتدمسػا الخاية. تغسجؾ الله بخحستو وجعل قبخؾ روضة مغ رياض الجشة، وجداؾ عغ 

 «الإحداف إحدانا وعغ الإساءة عفػًا وغفخانا.
---------------------------------------------- 

 ع أصػؿ التخبية(.)مجرس بقدد.مها  سمير الذهربجي
إلى روح أستاذي ومعمسي والأب الخوحي لقدع أصػؿ التخبية )أ.د/أحسج عبج 

 العطيع سالع(
ميسا كتبت مغ كمسات رثاء، وسصخت مغ حخوؼ حديشة باكية؛ لغ أوفيظ حقظ مغ 
عمع ووقت وجيج وتفاف في سبيل إتساـ رسالتظ عمى أكسل وجو؛ وستطل نبخاسا وقجوة 

 بػاسع رحستو، وأسكشظ فديح جشاتو يارب العالسيغ. لشا . تغسجؾ الله 
---------------------------------------------- 
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عمسي في مجالات  اثشي عذخ بحث ( متزسغ 38يأتي العجد الحالي ) العجد و 
 التخبية السختمفة بالمغتيغ: العخبية والإنجميدية، وذلظ في السػضػعات التالية:

 سية الرسػد الشفدي والسشاعة الشفدية.  الألعاب التعميسية وتش 
 الخصأ.  بيجاغػجيا عمى القائسة السقتخحة الإشارة تتبع استخاتيجية 
  متصمبات الثػرة الرشاعية الخابعةو السيارات الخقسية لأعزاء ىيئة التجريذ. 
 العخبية.  المغة مشيج في البيئية السػاششة كفايات تعميع متصمبات 
 داري. الإ ضػء التسكيغ في التخبػية تلمسؤسدا داري الإ داءالأ 
 التجريدية. السسارسات عمى وتأثيخىا السعاصخة السدتججات 
 والتعميع.  التخبية بػزارة التعميسي القخار صشع استخاتيجيات 
  تشسية ميارات الكتابة بالمغة الإنجميديةو نطخية الحكاء الشاجح. 
 الاجتساعية.   الجراسات مادة وتجريذ السجمج التعمع 
 والتعميع.   التخبية بسجيخيات التشطيسي الرخاع إدارة استخاتيجيات 
 الاجتساعية.  الكفاءة مقياس وتقشيغ بشاء 
 الإنجميدية.   بالمغة الكتابة في الصلاقة وتشسية الستسايد التجريذ 

 

نأمل أف يحطى ىحا العجد بخضا القخاء الأعداء ، ويججوف فيو ما يفيجىع ، وما يفتح 
                 .  يج مغ مجالات البحث التخبػي أماميع السد 

 والله المهفق
 هُئخ انتحزَز
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Abstract 

 

  This study aimed at investigating the effectiveness of a 

successful intelligence-based program for developing English 

writing skills and attitudes towards writing among preparatory 

schoolers. The participants (N=25) were divided into two groups; 

the experimental group and the control one. The experimental 

group consisted of 12 students at Al-Arish Preparatory Institute 

for Girls, Al-Arish city, North Sinai Governorate, whereas the 

control group consisted of 13 students at Al-Arish New 

Preparatory Institute for Girls, Al-Arish city, North Sinai 

Governorate. The instruments and material were prepared and 

validated as follows: a writing skills checklist, a writing skills 

pre-post test, a writing attitude scale and a successful 

intelligence-based program. The experimental group received the 

successful intelligence-based program as an experimental 

intervention, while the control group received only the regular 

running program. The writing skills test and the writing attitude 

scale were pre-administered. The successful intelligence-based 

program was implemented, and then the test and the scale were 

post-administrated at the end of the intervention. The study 

results revealed that there are statistically significant differences 

between the mean scores of the experimental group pre and post 
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measurements on both the writing skills test and the writing 

attitude scale in favour of the post measurement. Results also 

showed that there are statistically significant differences between 

the mean scores of the experimental and control groups on both 

the writing skills test and the writing attitude scale in favour of 

the experimental group. 

Key words: Successful intelligence-English writing skills and 

attitudes towards writing. 

 

 مدتخمص الرسالة بالمغة العربية
 

ىجفت الجراسة الحالية إلى التحقق مغ فاعمية بخنامج مقتخح قائع عمى نطخية 
الحكاء الشاجح لتشسية ميارات الكتابة بالمغة الإنجميدية والاتجاه نحػ الكتابة لجى شلاب 

يج شبو  التجػخيبي، القائع عمى الجراسة الحالية عمى السشػ تواعتسجالسخحمة الإعجادية. 
بسجيشة  ،( بسعيج فتيات العخير الإعجادي12ترسيع السجسػعتيغ )تجخيبية وعجدىا )

( بسعيج فتيات العخير 13وضابصة وعجدىا ) -العخير، محافطة شساؿ سيشاء
الإعجادي الججيج، بسجيشة العخير، محافطة شساؿ سيشاء، وذلظ لمتعخؼ عمى فاعمية 

وتع تجريذ البخنامج السقتخح والقائع عمى  تخح في تشسية متغيخات الجراسة.البخنامج السق
نطخية الحكاء الشاجح عمى السجسػعة التجخيبية فقط، بيشسا تع التجريذ لمسجسػعة 
الزابصة باستخجاـ الصخيقة التقميجية. وقج أعجت الباحثة  أدوات الجراسة وتع تحكيسيا، 

واختبار  ميارات الكتابة القبمي والبعجي، ومقياس وتكػنت مغ قائسة ميارات الكتابة، 
اتجاه الصلاب نحػ الكتابة، والبخنامج السقتخح والقائع عمى نطخية الحكاء الشاجح. وتع 
تصبيق اختبار ميارات الكتابة القبمي وأيزا مقياس اتجاه الصلاب نحػ الكتابة القبمي 

لقائع عمى نطخية الحكاء الشاجح عمى مجسػعتي الجراسة، ثع تجريذ البخنامج السقتخح وا
ا إجخاء الاختبار البعجي للؤدوات عمى السجسػعة عمى السجسػعة التجخيبية فقط. وأخيخً 

حرخ الجرجات ومعالجتيا إحرائيا لمتأكج مغ صحة ثع التجخيبية والزابصة، 
الفخوض والخخوج بالشتائج وتفديخىا، وتقجيع التػصيات والسقتخحات في ضػء ما 

  نتائج الجراسة. أسفخت عشو
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 2.25إلى الشتائج التالية: تػجج فخوؽ دالة إحرائياً عشج مدتػى وقج تػصمت الجراسة 
بيغ متػسصي درجات الصلاب في الاختبار البعجي لسيارات الكتابة بالمغة الإنجميدية 
وكحلظ مقياس اتجاه شلاب الرف الأوؿ الإعجادي لمسجسػعة التجخيبية ومتػسط 

الاختبار البعجي لمسجسػعة الزابصة في اختبار ميارات الكتابة  درجات الصلاب في
وكحلظ مقياس اتجاه شلاب الرف الأوؿ الإعجادي نحػ الكتابة بالمغة الإنجميدية،  
لرالح الاختبار البعجي لسيارات الكتابة ومقياس اتجاه الصلاب نحػ الكتابة لمسجسػعة 

ية البخنامج السقتخح والقائع عمى نطخية التجخيبية. وبشاء عمى ذلظ، فقج تع اثبات فاعم
الحكاء الشاجح لتشسية ميارات الكتابة بالمغة الإنجميدية والاتجاه نحػ الكتابة لجى شلاب 

 الرف الأوؿ الإعجادي.
 الاتجاه نحػ الكتابة -ميارات الكتابة -الكمسات السفتاحية: الحكاء الشاجح

 

Introduction 
 

    Language is the reflection of the inside of the mind. Whatever 

we do in our life is expressed by language. Nothing is more 

important to people than language. It is the merit which 

distinguishes human beings from all other creatures on land, so it 

can be said that the human language is unique. In the last two 

decades, it was said that the world was a small village, but 

nowadays, we describe the world as a room without walls due to 

language and means of communication.  
 

   Alexander and Seidman (1990) stated that language belongs to 

the individual and to the society. Trask (1999) mentioned that 

language makes us human because it creates the human world 

which is known by all the people. The development of everything 

from music to welfare could never have come about in the 

absence of language. According to Beardwood, Sherman and 

Tulloh (2010) language alters people’s opinions and compels 

governments to alter laws, although violence and intimidation 

may make people obey. Language alters the people’s way of 
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thinking as a word can be mightier than a sword when it is used 

to discuss more productively. 
 

   Herriot (2012) found out that language is used to refer to the 

processes in the brain which regulate language behavior, whereas 

thinking is used to refer to the processes in the brain which 

regulate the non-verbal behavior. Farrell (2014) reported that 

language doubtlessly has power and is certainly important, so its 

role and impact can be over-estimated and over-stated.  
 
 

  Accordingly, English has four skills which are arranged in the 

following order: listening, speaking, reading and writing. 

Language reflects that one does not have to know how to write to 

communicate since human beings are only characterized by the 

ability to speak. Writing and speaking are closely connected with 

each other in some way. However, the written language is 

originated from the spoken language, so it is secondary in nature 

(Parida, 2007). Writing is one of the productive skills, which 

involves producing language rather than receiving it as in 

listening and reading (Spratt, Pulverness &Williams, 2011).   
 

   So, writing is an art in which our personality, our sense of style, 

our knowledge, and our imagination play important roles. 

Everything we write reflects what we are like and reveals a good 

deal about us (Berger, 1993).  

  Johnson (1995) mentioned that the generation of ideas before 

you start the actual task of writing can remove the layer of 

difficulty. By making a note of  

your ideas and arranging them into some order, you are splitting 

up the writing task into more easily manageable components. 

With a page of rough notes, you will not need to wonder what to 

say next. The notes act as a prompt reminding you what topics 

you need to cover. You can also add to the list of notes if any 

new ideas emerge whilst you are writing.   
 

  Murcia and Olshtain (2000) described that writing skill is often 

perceived as the most difficult language skill since it requires a 
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higher level of productive language control than other skills. 

Davies and Pearse (2000, 96) added that good writing skills need: 

(1) Comprehensive reading, (2) Training and (3) Practice. These 

skills involve: (1) Handwriting or typing, (2) Spelling, (3) 

Constructing grammatical sentences and (4) Punctuating. 
  

   Rodriques (2000) suggested that in productive performance 

(written or spoken), the speaker or the writer produces the 

utterances in order to communicate his intention which forms the 

message. In speaking the speaker produces the spoken utterances, 

and in writing, the writer produces the graphic representation of 

the message. Troike (2006) reported that productive skills 

(written or spoken) require prior knowledge of vocabulary, 

morphology, phonology, syntax, and discourse structure to access 

words and combine them into phrases, clauses, and longer units 

of text.  
 

  Consequently, the writing process might be described as having 

several stages or phases, including prewriting, writing, 

responding, revising, editing, developing skills with the 

conventions of writing, evaluating, and post writing (Diane 

Publishing Company, 1986).  Jozsef (2001) found that writing is 

among the most complex human activities. It involves the 

development of a design idea, the capture of mental 

representations of knowledge and of experience with subjects.  
  

   Concerning a teacher’s duties, there are five duties that should 

be performed by the teacher as follows: demonstrating, 

motivating, supporting, responding and evaluating. These five 

duties have to be performed by the teacher on writing classes. 

The teacher should focus attention on those duties so as to 

improve students’ writing skills and help students become good 

at writing (Harmer, 2004).  

 

  In addition, many teachers realize the surroundings in the class 

in which students are helped to better involve in writing. The 

teacher has an effect on the students concerning writing practices 
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as follows: (1) combining reading and writing, (2) making use of 

writing to learn, (3) Supplying students with feedback, and (4) 

making use of examples or models in teaching writing (Urquhart, 

& Mclver, 2005).   
 
 

  Writing has become one of the essential skills in English. We 

can articulate, discuss and describe our thoughts, feelings, and 

experiences through writing skills (Lestari, 2018; Yamin, 2019).   

In the same line  Fidalgo, Harris and Braaksma (2018, 3)  assured 

that writing has an effective role in academic success where 

students have to accomplish written tasks across the educational 

levels. Moreover, writing skills are needed to show students’ 

learning in exams or as tools to learn. Also, writing is an 

influential variable on students’ achievement and is an important 

vehicle for learning, so it is a critical goal in today’s schools.  
 

   Kaven (2015) supposed that writing is hard. It uses a lot of time 

doing this activity through the different grades. Spelling, 

grammar, vocabulary and other mechanical types of writing 

devour a lot of classroom time rapidly. Only very short time 

remains to teach students how to write meaningfully and 

efficiently. That is, to plan, draft, evaluate, revise and edit 

whatever the topics they want to write (or have been assigned to 

write). Writing should not be seen as a final goal as it involves 

persuasion, inducement, conclusion, amusement and instruction 

through this activity. In short, writing is not mere symbols or 

only a way on how a student learns to write them down.  
 

   Based on the importance of the English writing skills, the 

current study sheds the light on them. In addition, the previous 

studies reveal that although English writing skills are important, 

the present pilot study proves that the first year schoolers’ 

performance related to these skills are not suitable and sufficient, 

so here’s a study tries to come up with solutions to the first year 

schoolers’ performance related to the English writing skills and 

their attitudes towards writing. 
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   Also, there are several studies that have focused on English 

writing skills since students encounter difficulties in such skills. 

Moreover, these previous studies suggested ways, strategies, and 

theories to develop writing skills such as: Mahmoudi and Buğra 

(2020); Hassan, Uddin, and Akhtar (2019); Noyan and Kocoglu 

(2019); Kilic (2019); Mohammad (2018); Astawa, Artini, and 

Nitiasih (2017); Fath Al-Bab (2016) and Engin (2014).  
 

   As long as the English writing skills are being developed, there 

will be an attitude towards writing, which also needs to be 

focused on.  According to Baker (1995) an attitude is a part of the 

terminology system of individuals. It is considered to be an 

indicator of changing beliefs and succeeding in policy 

implementation. Also,  an attitude’s importance lies in its 

continued and proven utility. 
 

  Garrett (2010) added that attitude components are cognition, 

affect and behavior. In terms of language, a cognitive component 

is shown through a student’s attitude towards English as a foreign 

language, when the student believes that learning English will 

give him or her deeper understanding of English, an affective 

component is shown when the student is enthusiastic about being 

able to read literature written in English and a behavioral 

component is shown when the student is saving money to enroll 

on an English course. 
 

     Erwin (2001) stated that attitudes are crucial to our everyday 

lives. They help people to interpret surroundings, guide 

behaviour and organise experiences into a personally meaningful 

whole. Without attitudes the world would be a much less 

predictable place and people would function in it much less 

effectively. Djigunović, (2006) reported that attitudes are 

acquired and relatively durable relationships the learner has to an 

object. Garrett (2010) found that language attitudes permeate our 

daily lives and people hold attitudes to language at all its levels: 

for example, spelling and punctuation, words, grammar, accent 

and pronunciation, dialects and languages.  
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  In the same line, Bohner and Wanke (2014) attitudes are central 

parts of human individuality. They represent evaluative responses 

towards an object.  Parida (2007) found out  that an attitude has a 

very significant role in developing one’s academic achievement. 

Learning that is gone along with certain attitude is useful, 

interesting and motivates one to go on the learning. 

Consequently, one who has a positive attitude towards English or 

any of its  

skills will achieve success in it, in addition to succeeding in 

controlling problems.  According to (Boscolo, 2009) students’ 

attitude towards writing has an effect on their way of dealing 

with certain writing performances and also the degree concerning 

their involvement in such performances. In primary school, 

pupils recognise that writing is a flexible tool by which many 

functions and aims can be reached. Flexibility does not only 

consider writing as a tool for learning different subjects (topics). 

In elementary school, “playing” with writing is an activity that is 

being willed to engage in. Playing means, for example, 

controlling or moving the characters of stories, their motives, or 

the flow of episodes to get a new, more enjoyable or interesting 

end within restrictions of text coherence. 
  

   So, attitudes towards writing in English  have been investigated 

in a lot of previous studies (due to learning which goes along 

with certain attitude is useful and interesting and motivates a 

student to go on learning, while getting a negative attitude will be 

useless and uninteresting and stop leveraging a student’s 

strengths) such as: Al Jaser (2019), Kassem (2018), Al-Jarrah, 

Mansor, Ab Rashid, Bashir and Al-Jarrah (2018), Villafuerte and  

Romero (2017), Tok and Kandemir (2015),  Saed and Al-Omari 

(2014), Said et al. (2013), Elashri (2013), Aljumah (2012), 

Srichanyachon (2012), Zaid (2011) and Salem (2007). 
 
 

    Concerning thinking and theories that use thinking in teaching, 

De Bono (2009) reported that teaching of thinking should be the 

key subject in education. Nothing is more important than 
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thinking for personal life, for professional life and for 

contributions to society.   Brookhart (2010) suggested that the 

ultimate goal for students is to learn to do more higher-order 

thinking, and do it in a better way. Paul and Elder (2014) stated 

that the quality of our life and that of what we produce, make, or 

build depends precisely on the quality of our thought. 
 

   So, one of the most important theories that uses thinking in 

teaching in general is successful intelligence . It has been used in 

the field of teaching English as a foreign language. In particular, 

teaching students to write well equals teaching them to think. So, 

such a theory has appeared recently in many recent studies 

related to teaching English skills in general, in addition to 

teaching the creative ones.  
 

   Successful intelligence is the unsegregated set of skills 

necessary to achieve success in life; however an individual 

defines it, within that individual’s  

sociocultural context. People are successfully intelligent by 

recognizing their strengths and making the most of them at the 

same time they acknowledge their weaknesses and find ways to 

either improve upon them or compensate for them. Successfully 

intelligent people adapt to, shape, and select 

 environments by using a balance of analytical, creative, and 

practical skills (Sternberg & Grigorenko, 2007). Howie (2011) 

showed that the three skills of successful intelligence (analytical, 

creative, and practical) can be trained or developed, according to 

Sternberg (1999, 2002, 2003, 2005). He believed that analytical, 

creative and practical skills are needed to be developed equally in 

case learners reached their full potentials and added that the three 

skills have equal importance and value. 
 

    Successful intelligence addresses four types of different 

thinking skills: memory, analytical skills, creative skills and 

practical skills. Memory is an essential skill that we all have and 

use it every day. The three key elements to memory are: (1) 

encoding information, (2) storing the information, and (3) 
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retrieving the information effectively when it is needed again. 

These skills are essential to success in life in general and in 

school. Without memory, the other types of skills (analytical, 

creative, and practical) are meaningless. Analytical skills are 

referred to as critical thinking skills. Creative skills are very 

important. Creativity is not only what enables us to come up with 

new ideas (whatever the field): it is also the skill that enables us 

to deal with new situations or problems that we have never 

confronted before (Sternberg, Jarvin & Grigorenko, 

2009).Whereas practical thinking happens when learners apply, 

use, implement, demonstrate what they know to everyday 

situations in the real world, etc. (Howie, 2011). 
 

   Although there is a lack of research in EFL studies on the role 

that successful intelligence can play in assisting students to 

engage in the writing process, the following studies prove the 

effectiveness of successful intelligence and it is helpful as it 

assists teachers to find out their students’ strengths and 

weaknesses. Those studies such as: AAl- Khasi, Khasawnah, 

Alwani, Al-Khawladah and Al- Hamori (2020); Azid and Ali 

(2020);  Lira, Castillo, Marrufo and Melgar (2019); Al-Rahaw 

and Al-Mawla (2019); Al-Moumany and Al-Saida (2018); Baker 

and Robinson (2016); Al-Masri and Al-Fayez (2015) and 

Zbainos (2012).  

   Sternberg (2003) stated that students in teaching for successful 

intelligence are helped to make use of the most of their skills by 

addressing such students more or less some of the time. 

Certainly, teaching for successful intelligence is not meant 

teaching everything three times, but it is meant teaching in each 

of the ways part of the time. An advantage of such a procedure is 

that each student’s exact strengths and weaknesses are not 

recognised but when teaching  

in all of the ways; some students’ strengths are directed while 

revealing other students’ weaknesses. Parida (2007) proved that 

learning, which is gone along with certain attitude, is useful and 

interesting and motivates one to go on the learning. While getting 
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a negative attitude will be useless and uninteresting. Negative 

attitude of course stops leveraging one’s strengths. One the one 

hand, it is supposed that there is a connection between the 

attitude and writing skills in such a language. On the other hand, 

there is a connection between successful intelligence (leveraging 

one’s strengths) and attitudes towards writing.   
 

     Sternberg and Grigorenko (2007) suggested that successful 

intelligence means recognizing the capacities of people’s wide 

area of skills. The core hypothesis of Triarchic Instruction or 

successful Intelligence-based Instruction is that teachers should 

appreciate the variety in students’ aspects of skill.  Consequently,  

a study is needed to help the first year prep. schoolers to 

overcome their problems concerning writing skills and negative 

attitudes towards writing in English. 
 

1. Context of the problem  
 

   The researcher assures that writing skill  is very important 

skill.  In addition, it is often perceived as the most difficult 

language skill since it requires a higher level of productive 

language control than other skills. Such a thing is proved 

through: Previous studies and related literature which indicate the 

importance of English writing skills as : (Astawa,  Artini, and 

Nitiasih (2017),  Yagelski (2015), Engin (2014),  Elashri (2013), 

and Hodson  and Jones (2012).   
 
 

    In addition, the experience that the researcher gained 

while working as a teacher and a supervisor. She observes that 

preparatory schoolers –especially the first-year cannot write in a 

way that enables them to deduct, criticize, create, or even come 

up with ideas that suit a topic. Finally, the pilot study   reveals 

that  the first-year prep. schoolers are facing some problems 

related to  
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English writing skills. Such a thing has a negative effect on  the 

first -year prep. schoolers’ attitudes towards writing. So, to make 

sure of the study 

problem, the researcher conducted a pilot study. A group of 

students (N=19) was chosen from the 1
st 

preparatory students 

during the second semester of the scholastic year (2021-2022). 

Two instruments were administered: 
 

1. An English writing skills test 
 

   For this test, the researcher prepared it and the participants 

were asked to choose two topics they thought could be more 

appropriate to write about than the rest of the other ones: they 

had to write two compositions of ten sentences for each of the 

topics selected. They were assessed under five components: 

content, organisation, sentence fluency, writing conventions and 

layout and mechanics. The score ranged from 1-4. 
 

2. An English writing attitude scale 
 

    In the first part of this scale, the researcher prepared it 

and the participants read each statement carefully and indicated a 

degree of agreement or disagreement. In the second part of the 

scale, they chose three statements that they found positive items 

concerning learning writing, and then they had to rank the 

selected statements in the order of importance as they perceived 

them, and wrote 1, 2, and 3 next to each.   

    The results of the pilot study indicated that the participants had 

many problems concerning writing skills. They were not good at 

English writing skills. The highest scores of the pilot study were 

twenty-eight out of forty, whereas the lowest scores were zero 

out of forty. 
 

3. Statement of the Problem 
 

     First year preparatory schoolers face some difficulties 

during English writing classes,  in addition to having negative 
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attitudes towards writing in English. Briefly, they lack some of 

EFL 
 

 writing skills.  Consequently, the statement of the problem of the 

current study is summarized as follows:  

“the weakness of English writing skills and attitudes towards 

writing among preparatory schoolers”. 

4. Questions of the Study 
 

     In order to accomplish the aims of the study, answers to 

the following questions were needed:  

1. What are the required English writing skills for the first 

year preparatory schoolers? 

2. To what extent do the first year preparatory schoolers possess 

such skills? 

3. What are the first year preparatory schoolers’ attitudes towards 

writing?  

4. How effective is a successful intelligence-based program for 

developing English writing skills among preparatory schoolers? 

5. How effective is a successful intelligence-based program for 

developing attitudes towards English writing among preparatory 

schoolers? 
 

5. Hypotheses of the Study 
 

1. There are statistically significant differences between the 

mean scores of the experimental group schoolers and the mean 

scores of the control group schoolers on the English writing skills 

pre-test at 0.05 level in favor of the experimental group.  

2. There are statistically significant differences between the mean 

scores of the experimental group schoolers and the mean scores 

of the control group schoolers on pre-writing attitude scale of 

preparatory schoolers’ attitudes towards writing at 0.05 level in 

favor of the experimental group. 

3. There are statistically significant differences between the mean 

scores of the experimental group schoolers and the mean scores 
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of the control group schoolers on English writing skills post-test 

at 0.05 level in favor of the experimental group.  

4. There are statistically significant differences between the mean 

scores of the experimental group schoolers and the mean scores 

of control group schoolers on post-writing attitude scale of 

preparatory schoolers’ attitudes towards writing at 0.05 level in 

favor of the experimental group.  

5. The successful intelligence-based program is effective in 

developing English writing skills among preparatory schoolers. 

6. The successful intelligence-based program is effective in 

developing attitudes towards English writing among preparatory 

schoolers. 

   

6. Aims of the Study 
 

  The present study aims at: 

- Developing English writing skills  

- Developing preparatory schoolers’ attitudes towards writing 

- Investigating the effectiveness of a successful intelligence-

based program for developing English writing skills and attitudes 

towards writing among preparatory schoolers.  
 

7. Significance of the Study 
 

   The present study might be of significance in two ways: 

the theoretical aspect and the practical one. 
 

a. Theoretical aspect 

1. The study will direct educationalists’ view towards using a 

successful intelligence-based program for developing preparatory 

schoolers’ English writing skills and attitudes towards writing 

because such a study is consistent with the modern trends that 

call for the schoolers’ active learning.  

2. It can direct curriculum planners to implement the present 

study in various English workshops and courses. 
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3. It can encourage researchers in the field of TEFL to conduct 

more researches about English writing skills and other necessary 

skills and sub-skills in English. 

4. It can also pave the way for EFL students for helping them to 

find out about their strengths and weaknesses in English writing 

classes. 

b. Practical aspect 

1. The study can help preparatory schoolers to develop their 

English writing skills and build positive attitudes towards 

writing.   

2. The study can help teachers to develop their methods of 

teaching using the theory of successful intelligence for 

developing preparatory schoolers’ English writing skills and 

attitudes towards writing.     

3. It can provide EFL teachers with a Teacher's Guide based on 

the theory of successful intelligence through the prepared 

program for developing English writing skills and preparatory 

schoolers’ attitudes towards writing. 
  

8. Delimitations of the Study 
 

   The study was delimited to: 

A.  Twenty-five first year preparatory schoolers (experimental 

group: at Al-Arish Preparatory Institute for Girls, Al-Arish city, 

North Sinai Governorate, the control group: at Al-Arish New 

Preparatory Institute for Girls, Al-Arish city, North Sinai 

Governorate) participated in the study.   

B. English writing skills are as follows: 

1. Write words, phrases and simple sentences following 

principles of good writing. 

2. Compose simple sentences about familiar experiences, stories, 

people, objects, and events with direct instruction and support. 

3. Organize sentences in a logical sequence to form appropriate 

text related to the topic. 

4. Compose simple sentences with correct subject and verb 

agreement independently. 
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5. Use the mechanics of writing accurately. 

6. Use a variety of strategies to generate ideas for writing. 

7. Compose meaningful texts applying knowledge of grammar 

and usage. 

8. Develop a paragraph discussing for/against a certain topic. 

9. Differentiate between facts and opinions while writing. 

10. Compare and contrast 

11. Provide with suitable causes and effects 

12. Give positive comments 

13. Give negative comments 

14. Predict what might happen 

C. The second semester of the scholastic year 2021/2022 
 

 9.Variables of the Study 

1. Independent variable 

a. A successful intelligence-based program 
 
 

2.  Dependent variables 

 a. The first year preparatory stage schoolers’ English writing 

skills 

 b. The first year preparatory stage schoolers’ attitudes towards 

writing.  
 

10. Participants of the Study 
 

    The study participants consist of two groups of the first 

year preparatory schoolers. The experimental group (N=12) was 

assigned to receive the experimental treatment (SIBP), while the 

control group (N=13) was assigned to receive the traditional 

instruction concerning the English writing skills.  

11. Method of the Study 
 

     The researcher used the quasi- experimental design with 

two groups from the first-year preparatory schoolers: one group 

was an experimental group and the other was a control one. The 

program was administered to the experimental group to 

investigate the effectiveness of using a successful intelligence-

based program for developing preparatory schoolers’ English 
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writing skills and attitudes towards writing. Before conducting 

the experiment, the groups were pre-tested.  Only the 

experimental group was taught using a successful intelligence-

based program for developing the first year preparatory 

schoolers’  

English writing skills and attitudes towards writing. Immediately 

after conducting the SIBP, the experimental group and the 

control one were post-tested. 
 

12. Instruments and Material of the Study 
 

1.  A writing skills checklist        

2. An English writing skills pre-post test 

3. An English writing attitude scale  

4. A successful intelligence-based program for developing 

English writing skills and preparatory schoolers’ attitudes 

towards writing. 
 

13. Procedures of the Study 
 

1. Reviewing the related literature and previous studies 

concerning the variables of the study (successful intelligence, 

English writing skills and attitudes towards writing).  

2. Preparing a checklist of writing skills required for the first-year 

preparatory schoolers and validating it. 

3. Preparing the writing attitude scale suitable for the first-year 

preparatory schoolers and validating it. 

4. Designing an English writing skills pre-post test and validating 

it. 

5. Designing the writing attitude scale suitable for the first-year 

preparatory schoolers and validating it. 

6. Developing a successful intelligence-based program for 

developing English writing skills and preparatory schoolers’ 

attitudes towards writing. 

7. Assigning the study participants into two groups: a control 

group, and an experimental one. 

8. Pre- testing the groups. 
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9. Measuring preparatory schoolers’ attitudes towards writing 

using the attitude scale towards writing for the first time as a pre-

test. 

10. Teaching the successful intelligence-based program to the 

experimental group. 

11. Post-testing the groups. 

12. Using the writing attitude scale towards writing for the 

second time as a post-test. 

13. Collecting results and treating them statistically using SPSS. 

14. Discussing the study results. 

15. Reaching conclusions, and providing recommendations and 

suggestions for further research. 
 

 14. Definition of Terms 
 

1. Successful Intelligence 

   Based on many different definitions reviewed in the 

literature and related studies as for successful intelligence, the 

researcher defines it  operationally as thus: The integrated set of 

skills needed to recognize one’s strengths and make the most of 

them, and recognize one’s weaknesses and find ways to correct 

or compensate for them through three main skills: analytical, 

creative, and practical. 
 

2. English Writing Skills 
 

  Based on many different definitions reviewed in the 

literature and related studies as for English writing skills, the 

researcher defines it  operationally as thus: The skills of using 

words, sentences, structures and punctuation, expressing various 

topics in writing in addition to differentiating between facts and 

opinions and discussing for/against a certain topic, comparing 

and contrasting, providing with suitable causes and effects, 

making predictions, and giving positive/negative comments 

through a piece of writing that is going to be written well and 

appropriately via proper words, structures and ideas in addition to 

good presentation. 
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3. Attitudes towards Writing  

 Based on many different definitions reviewed in the 

literature and related studies as for Attitudes, the researcher 

defines it  operationally as thus: Acquiring and showing positive, 

negative or neutral responses during any stage of writing. It can 

be presented verbally or practically during the writing classes. 

15. Results and Discussion 
 

Findings (in terms of hypotheses of the study) are shown 

as follows: 
 

   Having judged the study instruments valid and reliable, they 

were applied to the study participants (the experimental group as 

well as the control one). Then the SIBP was taught only to  the 

experimental group. Data was collected and analysed using the 

SPSS. The study results show the following: 
 

1.There are no statistically significant differences between the 

mean scores of the experimental group schoolers and the mean 

scores of the control group schoolers on the English writing skills 

pre-test. 

2. There are no statistically significant differences between the 

mean scores of the experimental group schoolers and the mean 

scores of the control group schoolers on the pre-writing attitude 

scale.  

3. There are statistically significant differences between the mean 

scores of the experimental group schoolers and the mean scores 

of the control group schoolers on the English writing skills post-

test at 0.05 level in favor of the experimental group.  

4. There are statistically significant differences between the mean 

scores of the experimental group schoolers and the mean scores 

of the control group schoolers on the post-writing attitude scale 

of preparatory schoolers’ attitudes towards writing at 0.05 level 

in favor of the experimental group.  

5. The successful intelligence-based program is effective in 

developing English writing skills among preparatory schoolers. 
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6. The successful intelligence-based program is effective in 

developing attitudes towards English writing among preparatory 

schoolers. 
 

Table 1 : Differences between the experimental and the 

control groups’ mean scores on the English writing skills pre-

test 

The results are presented in the following table: 

 
Dimension  Groups  N  Mean  Std  t-value Df p-value Cohen’s ES 

Writing 

skills test 

Control 13 2.15 2.03 1.64 23 .057 

No sig. 

-- 

Experimental 12 3.50 2.07 

  

 The results show that there are no statistically significant 

differences  between the mean scores of pre-testing of English 

writing skills of the experimental and the control groups. This 

means that the groups are equivalent.  Also, it means that there is 

no significance in this implementation. So, this hypothesis is 

rejected. 
 

Table 2: Comparison of the experimental group and the 

control group on post-writing skills testing 

The results are presented in the following table: 
 

Dimensi

on  

Groups  N  Mea

n  

Std  t-

valu

e 

D

f 

p-

valu

e 

Cohen

’s ES 

Post-

writing 

skills 

test 

Control 1

3 

5.62 4.7

4 

6.04 2

3 

<.00

1 

7.29 

High  

Experimen

tal 

1

2 

23.2

5 

9.3

1 

   Table 2 shows that there are statistically significant differences 

between the mean scores of the experimental group and the mean 

scores of the control group at 0.05 in favor of the experimental 

group on the post-writing skills test. 
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Figure 1: Differences between the pre and post-measurement 

scores of the experimental group on the writing skills test. 

The results are presented in the following figure: 

 

   Figure 1above shows that there are statistically significant 

differences in the pre and post-measurement scores of the 

experimental group on the writing skills test. The schoolers’ 

writing skills of the posttest have high increasing. It is very clear 

that the experimental group has proved to be a great success.  
 

Table 3 comparison of experimental and control groups on 

posttest of writing attitude scale:  
 

Dimensi

on 

Measures  N  Mea

n  

Std  t-

valu

e 

D

f 

P-

valu

e 

Cohen

’s ES 

Writing 

attitude 

scale 

Control 1

3 

21.7

1 

2.0

5 

2.59 3

1 

..01

5 

Sig.  

1.65 

High   

Experimen

tal  

1

2 

23.1

9 

1.0

5 
   

0

5
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15

20

25

30

35

40

1 2 3 4 5 6 7 8 9 10 11 12

experimental group experimental group
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  Table 2 above indicates that there are statistically significant 

differences between the experimental and the control groups on 

posttest of writing attitude scale in favor of post-scale scoring of 

the experimental group schoolers. 
 

   Obviously, it becomes a consensus agreement among findings 

extracted from implementation, statistical methods and the 

hypotheses of the present study concerning the effectiveness of 

the prepared program. Therefore, this study indicates that using 

the successful intelligence-based program has proved to be a 

great success. Also, the prepared program has been very positive 

on developing writing skills. Eventually, it can be said that the 

successful intelligence-based program is effective in developing 

English writing skills and attitudes towards writing among 

preparatory schoolers. The findings assure that the successful 

intelligence-based program has positively affected the first year 

prep. schoolers’ writing skills and their attitudes towards writing. 

Consequently, it is highly recommended that  such  a program (a 

successful intelligence-based program) can be used by English 

teachers for developing English writing skills and preparatory 

schoolers’ attitudes towards writing. 
 

16. Conclusions  
 

Based on the study results, the researcher could reach some 

conclusions: 

1. The successful intelligence theory can be applied in 

writing classes as it helps activate writing as a productive 

skill. 

2. A successful intelligence-based program can be effectively 

used for developing English writing skills and writing 

attitudes among prep. schoolers. 

3. Successful intelligence theory can be used as an effective 

theory for helping the first year prep. stage schoolers 

overcome their difficulties related to writing. 

4. This study helps learners overcome the problems of 

English writing skills. Also, it provides teachers with a 
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guide via the detailed steps within the prepared program to 

develop the English writing skills using successful 

intelligence-based program, so the researcher can conclude 

that the successful intelligence theory should be integrated 

in teaching with writing skills due to proving the 

effectiveness and usefulness of the program. 
 

17. Recommendations 

1. Students should be provided with some syllabuses based on 

successful intelligence theory along their different educational 

stages to generate ideas connected to the different school topics 

used for writing in English. 

2. Teachers should apply the successful intelligence theory in 

teaching different types of writing with its different stages. 

3. Teachers should be provided with teaching courses based on 

successful intelligence theory for developing other English skills. 

4. Teachers should encourage their students to use the skills of 

writing through different situations and different educational 

activities.  

5. Teachers should attend professional workshops and be coached 

by specialists to increase knowledge and familiarity with 

successful intelligence theory on how to benefit from it in their 

teaching procedures and in their writing classes. 

6. The Successful intelligence theory can also be incorporated 

into the EFL curriculum in English to develop students’ attitudes 

towards writing. It is recommended that teachers should use 

successful intelligence theory to increase students’ interest and 

attitude to write more often. 

7. Students should be provided with a secure and non-threatening 

classroom environment to encourage them to write well. 

8.  Positive feedback within its suitable time is recommended. 
 

18. Suggestions for Further Research 
 

Further future research should be done to investigate: 

1. The effectiveness of using other strategies (e.g. CORT, 

TRIZ, Mind Mapping) for developing English writing 
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skills and their attitudes towards writing among primary 

stage students. 

2. The effect of using successful intelligence theory on 

developing English generative thinking skills and motivation 

towards English among preparatory schoolers. 

3. The successful intelligence theory-based program for 

developing English speaking skills and their attitudes towards 

writing among prep. schoolers. 

4. Using the successful intelligence theory-based program for 

developing English listening skills and their attitudes towards 

writing among preparatory schoolers. 

 5. The effectiveness of using successful intelligence theory for 

developing English reading skills and their attitudes towards 

writing among preparatory stage students. 
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برؤَتُ  
أن وكىن دوسَت ػهمُت متمُضة متخصصت فٍ وشش 
انممالاث وانبحىث انتشبىَت وانىفسُت. وسؼً إنً انتمُض 
فٍ وشش انفكش انتشبىٌ انمتجذد وانمؼاصش، والإوتاج 
انؼهمٍ رٌ انجىدة انؼانُت نهباحثُه فٍ مجانٍ: انتشبُت 
وػهم انىفس، بما َؼكس متابؼت انمستجذاث، وَحمك 

 شَت وانتطبُك.انتىاصم بُه انىظ

 رسبنتُب
انمتخصصُه فٍ انمؼاهذ وشش وتأصُم انثمافت انؼهمُت بُه 

وانمؤسساث انؼهمُت انمىاظشة وانمختصُه مه انتشبىَُه 
فٍ انمُذان انتشبىٌ مه انمؼهمُه وانمُاداث انتشبىَت 
وانباحثُه، والاستماء بمستىي الأداء فٍ مجال انتذسَس 
وانبحج انؼهمٍ مه خلال وشش الأبحاث انمبتكشة وػشض 

جال، وإَجاد لىىاث انخبشاث الإبذاػُت راث انصهت بهزا انم
نهتىاصم وانتفاػم بُه أهم انتخصصاث انمختهفت فٍ 
انمُذان انتشبىٌ ػهً انمستىي انمحهٍ، وانؼشبٍ، 
وانذونٍ، مغ تأكُذ انتىىع والاوفتاح والاوضباط انمىهجٍ، 
ومتابؼت الاتجاهاث انؼهمُت وانفكشَت انحذَثت فٍ انمجال 

اتها انمختهفت انتشبىٌ وومهها نلأوساط انتشبىَت فٍ مستىَ
 بغشض انمساهمت فٍ صىاػت انمؼشفت.

 سُبستُب
إتاحت فشص نهىشش وانتذاول ػهً انمستىَاث انمحهُت، 
والإلهُمُت، وانمىمُت، ورنك نلإوتاج انؼهمٍ نهباحثُه ػهً 
اختلاف دسجاتهم وتخصصاتهم، ونهتجاسب انىاجحت 
نهمماسسُه فٍ انمُذان انتشبىٌ.وانؼمم ػهً تىىَغ الإوتاج 

مىشىس نُجمغ بُه انفكش وانتىظُش، وانتجاسب انفؼهُت ان
وانمماسساث الأدائُت.واتخار الإجشاءاث انلاصمت، وانتىاصم مغ 
انجهاث انمؼىُت نىمم انمىشىس مه الأوساق إنً مُذان 

انحشص ػهً انىضىح وانمصذالُت وانتىاصم انذائم و.انؼمم
 مغ انباحثُه وانمؤسساث وانمُذان انتشبىٌ.


