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Abstract

The current study investigates translation self-efficacy as a predictor of translation anxiety in an
Egyptian context among third year and fourth year students, English language majors, at the
Faculty of Languages and Translation, Pharos University, Alexandria, Egypt. The participants are
104 students during the Fall Semester 2018/2019. Participation is voluntary and anonymity is
respected. Two research questions and one hypothesis are formulated to guide the study. The
General Self-Efficacy scale (GSE) and the Translation Apprehension Test (TAT) are administered
for data collection. The results reveal that 100% of the participants experience translation anxiety
and that high levels of translation self-efficacy predict low levels of translation anxiety and vice
versa. Based on the findings, recommendations for further studies are made.
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I.1. Introduction

A strong sense of self-efficacy can improve human achievement and well-being in
different ways. Such an efficacious attitude can reduce vulnerability to anxiety, depression and
worry. On the other hand, people with inadequate self-efficacy view difficult tasks as threats
and, therefore, fail to pursue their goals.

As far as translation is concerned, Parjares and Urdan (2006) state that it has been widely
recognized that the best translation is not always produced by talented translators but by those
who think highly of themselves. A translator’s final product is influenced by what s/he thinks
about their competences to perform some assigned task since self-efficacy accounts for an
individual’s view of his/her ability to “recognize and execute the courses of action required to
manage perspective situations.” (Bandura, 1997:2). Unsurprisingly, translators’ self-efficacy
has caught researchers’ attention yielding interesting results and offering some promising
avenues of study in translation.

First introduced by Bandura (1979) in the field of psychology, self-efficacy is considered
to be one of the relatively most recent concepts in translation studies. It is to what extent
individuals believe in his/her own ability to succeed in a certain situation. It is future-oriented
since it anticipates reactions in future situations and predicts one’s actual performance on a task.
According to Wood and Bandura (1989:408), self-efficacy is defined as “belief in one’s abilities
to mobilize the motivation, cognitive resources, and courses of action needed to meet given
situational demands.” Wood, Atkins and Tabernero (2000:431) define self-efficacy as “the
belief in one’s capability to execute required actions and produce outcomes for a defined task.”

Haro-Soler (2017) argues that all the teachers participating in his study agree that one of
the most important things for translators and translation students is to believe that they are able
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to produce adequate translations. Some of them believe that translators experience anxiety and
inability to identify a clear strategy to solve problems as one of the effects of lacking self-
efficacy. All the participants agree that it is fundamental that teachers help their students trust
their abilities to translate.

On the other hand, the second variable, anxiety, influences people’s lives and it can be
considered as a part of our daily lives. It affects the mind and results in decentralization and
failure to do one’s tasks. People suffer from anxiety when the level of perceived threat is very
high. Anxiety is described as being an unpleasant emotion which has two components: a mental
component normally termed cognitive anxiety or worry, and a physiological component
normally termed somatic anxiety or physiological arousal (Woodman and Hardy, 2001: 290-
291). Janelle, Singer, and Williams (1999) confirm that anxious subjects often focus on
irrelevant internal and external information. Ravakhah, Dastjerdi and Ravakhah (2015)
conclude that anxiety affects translation accuracy insignificantly. Furthermore, there is a
significant difference between translation speeds of translators with different levels of anxiety.

Bailey (1983) believes that research in ESL acknowledges affective factors influence on
learners’ failure or success. Research has proven that foreign language learners experience
significant foreign language anxiety in general (Horwitz, Horwitz & Cape, 1986). EFL research
has widely acknowledged the impact of the anxiety variable as a prospective problem in EFL
classes.

Along the same lines, anxiety is a very controversial research topic in the educational
research field being considered either debilitating or facilitative (Brown, 1993). It is considered
a debilitating factor when it has a disruptive influence on a translator’s performance. According
to the opposing point of view, it is a facilitative factor when it keeps a translator alert and
empowers performance. Nevertheless, it is noteworthy that most of the studies on the impact of
anxiety on ESL/EFL learning have weighed heavily on the negative side of anxiety. Anxiety is
believed to impair ESL/EFL learner’s ability to receive process and retrieve information; this
eventually influences the performance quality along with the amount of exerted effort
(Maclintyre & Gardner, 1994; Maclntyre et al., 1997).

Based on the above argument, since translation education is part of EFL curricula, it can
be rightfully claimed that anxiety is a significant obstacle to students’ performance in
translation classes. Kim (2006:4) states that anxiety in EFL/ESL classes also applies to
translation education because it results in cognitive interference in performing certain tasks due
to the distraction it causes; “If anxiety is an important factor in determining the success of
language learning, it is also possible that it affects another field related to foreign language
learning, translation”. This distraction divides students’ attention into task-related cognition and
self-related cognition thus decreasing students’ efficient performance. Nevertheless, while
research on EFL anxiety states that anxiety impedes language learning and production, little
research has been conducted on anxiety influence on translation.

With regard to self-efficacy measurement, Ivars & Calatayud (2001); Atkinson (2012) and
Medina (2014) agree that there have been no specific translation self-efficacy scales with
adequate psychometric properties up till 2014. In 2014, Medina conducts a correlational study
using the Spanish version of the “GSE” “to introduce the concept of self-efficacy from a social
and cognitive perspective as well as to explore its possible implications for translation.”
According to Medina (2014), GSE has demonstrated a considerable internal consistency in
different studies performed with international samples, which means that “total test scores
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would not vary significantly if slightly different items were used. Previous research has
validated the use of GSE measures in various fields such as education.”

Kim (2006) tests the reliability and validity of the Translation Apprehension Test (TAT).
It is an adapted version of the Writing Apprehension Test (WAT) devised by Daly and Miller
(1975) who originally designs it to measure students’ levels of anxiety in writing courses in L1.
According to Brown (1983), Kim’s study also detects the relationship between translation
anxiety and translation performance to see whether anxiety has a hindering or a facilitative
effect on performance. According to Cheng, Horwitz & Schallert (1999); Lee (2005); Mansy &
Foxall (1992), WAT proves to be a valid and reliable tool for English, Chinese and Japanese as
foreign languages. Kim’s study concludes that the TAT is a reliable and valid anxiety scale in
EFL translation education.

Only a few studies approach the relationship between self-efficacy and anxiety. Bandura
(1997) assumes that individuals who undergo anxiety personify apprehension which interferes
with their performance in their everyday life and in academic situations, too. Since a perceived
sense of self-efficacy plays a significant role in arousing students’ anxiety, students only
experience anxiety when they believe themselves to be incapable of managing potentially
difficult situations. Consistently, Murris (2002) identifies that low levels of self-efficacy are
associated with high levels of anxiety. Malpass, Neil & Hocevar (1999) state that emotional
inefficacy has a bad effect on self-regulation and goal orientation in academic performance.
Tahmassian & Moghadam (2011) conclude that total self-efficacy, physical self-efficacy and
emotional self-efficacy have a significant and negative relationship with anxiety. Moreover,
they predict almost 43% of anxiety score. The results of the study show that a low sense of self-
efficacy is strongly related to high levels of anxiety and is contingent with those obtained by
others such as Murris (2002).

Medina and Nunez (2018) differentiate between self-efficacy and other related constructs
like self-concept, self-esteem and self-evaluation of performance. They suggest that an
individual’s self-concept is what s/he thinks about the self.

Self-esteem involves the positive or negative evaluation of the self. While both self- concept
and self-efficacy express judgment on individuals’ own abilitics, the former incorporates
cognitive and affective responses towards the self-influenced by social comparison (Bong and
Clark, 1999). Self-efficacy implies a sort of evaluation of prospective situations whereas self-
evaluation deals with past performance. Bandura (1994) suggests four main sources of self-
efficacy: mastery experiences, vicarious experiences provided by social models, social
persuasion, and psychological and emotional states. Of the four sources, mastery experience
seems to be the most influential as far as academic self-efficacy is concerned. Self-efficacy is
positively correlated with mastery goal orientation and intrinsic motivation according to
D’Lima, Winsler and Kitsantas (2014). Buch, Safvenbom and Boe (2015) assert that with
increasing levels of intrinsic motivation, subjects may be more inclined to act on their self-
efficacy beliefs, resulting in increased perception of competence. Although studies show that
foreign language anxiety impede ESL/EFL learning and production little research has been
conducted on translation.

|.2. Statement of the problem

The researcher has constantly noticed that translation students with high levels of self-
efficacy, those whose behaviour shows confidence in their abilities to perform the assigned
translation tasks successfully, show low levels of translation anxiety, the perception of translation
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tasks as the most stressful, unpleasant and the least enjoyed in their courses. Informal chatting
with the researcher’s colleagues has confirmed the researcher’s observation that a considerable
number of third- and fourth-year students at the Faculty of Languages and Translation - Pharos
University in Alexandria experience translation anxiety and that translation self-efficacy among
these students is inversely proportional to their translation anxiety.

Therefore, the Translation Apprehension Test (TAT) and the General Self-Efficacy Scale
(GSE) (Appendices A & B) were administered to the sample of the present study in the Fall
semester of the academic year 2018/2019. The need for this study stems from the scarcity of
these studies in the Egyptian context despite their significance.

I.3. Research questions

The current study aims to determine the level of translation anxiety among English language
department third- and fourth-year students at the Faculty of Languages and Translation at Pharos
University- Alexandria and whether translation anxiety among the participants can be predicted
by translators’ self-efficacy. The present study attempts to answer the following two main
questions:

a) What is the translation anxiety level of English language department third- and fourth-year
students at the Faculty of Languages and Translation at Pharos University- Alexandria?

b) To what extent does the translation self-efficacy level of the above-mentioned sample
predict the subjects’ translation anxiety level?

1.4. Research hypothesis

Based on the second research question, the researcher hypothesizes the following:
“There is a statistically significant correlation at (a < 0.05) between the subjects’ translation self-
efficacy and their translation anxiety.”

1.5. Significance of the research

The present study is important for all the parties involved in translation courses: faculty
administration, program and course designers, translation tutors, stakeholders and the students
themselves. The current study draws conclusions mainly from quantitative data. Moreover, no
previous studies have been conducted in the Egyptian context to detect the correlation between
translation self-efficacy and translation anxiety. The lack of published EFL literature in the
Egyptian context could be attributed to the relative novelty of the self-efficacy concept in
translation studies (Haro-Soler, 2017). To bridge this gap in the literature, this study sheds light
on the relationship between translation self-efficacy and translation anxiety.
The current study may be significant for:

1.5.1. Translation Tutors

The current study is an attempt to supplement translation classes where the traditional
method is used with a modern student-centered approach. It attempts to attract Egyptian
translation instructors’ attention to the benefits of creating a supportive learning-teaching
environment in the translation classroom to enhance the students’ self-efficacy.
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1.5.2. Program and Course Designers

This study could provide methodologists and curriculum specialists with insights for the
problem of translation anxiety. The study is significant as it is an attempt shed light on the impact
of learners’ self-efficacy on their performance and the necessity of incorporating psychological
competences, in general, and self-efficacy, in particular, in translation programs and courses in a
structured way so that it can overcome the difficulty it entails. The current study attempts to cast
light on the impact of translation anxiety on translation students’ lack of self-efficacy which
results in avoidance of translation tasks and fear of translation tasks being evaluated.

1.5.3. Translation Students

The present study attempts to explore translation students’ self-efficacy as a means to predict
students’ anxiety by uncovering the correlation between translation anxiety and students’ lack of
self-efficacy. Moreover, it is an attempt to conduct translation classes in an interesting context
different from outdated boring traditional classes. Finally, translation students can be provided
with understanding of self-efficacy mechanisms so that they can observe their performance more
consciously so as to be more aware of their beliefs and modify them accordingly, to be able to
create the balance between their real abilities and the confidence they have in them.

1.6. Limitations of the study

The study is implemented in the English language department, Faculty of Languages and
Translation, Pharos University- Alexandria in the Fall Semester of the academic year 2018/2019.
Only 104 students in the Junior (third year) and Senior (fourth year) Classes participate in the
study as they have been studying translation for three or four years in the faculty and are expected
to graduate as translators in a few months.

The current study mainly concentrates on determining whether the subjects experience
translation anxiety or not, how much they experience translation anxiety and whether this anxiety
can be predicted by translation self-efficacy in an Egyptian context.

2. Research methodology

2. 1. Procedure

The following procedure is followed to answer the questions of the study:
a) The literature of translation self-efficacy, translation anxiety and the impact of translation
self-efficacy on translation anxiety are consulted.
b) The General Self-Efficacy Scale (GSE) is administered to the students, marked and
statistically analyzed.
c) The Translation Apprehension Test (TAT) is administered to the students, marked and
statistically analyzed.
d) The study employs a correlational research design to test bivariate correlation between the
subjects’ translation self-efficacy variable and their translation anxiety variable. Pearson's
correlation coefficient is used since correlational design is used in a situation where the researcher
seeks to establish the relationship between two or more variables.
e) The results of the study are analyzed and interpreted.
f)  Further recommendations and suggestions for research are concluded.
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2. 2. The Instruments
In the current study, the following instruments are used:
a) The General self-efficacy scale (GSE)

The General Self-Efficacy Scale (GSE) is a ten-item likert scale which has been originally
developed in German by Schwarzer and Jerusalem (1995), then revised and translated into 26
other languages. It is a uni-dimensional instrument (Appendix A) with four-point scale responses
ranging from one point for (Not at all true) to 4 points for (Exactly true). The scale uses a fixed
choice response format which enables participants to determine their level of agreement or
disagreement. Having an internal consistency of 0.79 < a < 0.93 in different international studies
means that using slightly different items would not vary its scores significantly. According to
Sanjuan, Perez, & Bermudez (2000), the scale has a suitable rate of reliability and a good
predictive value.

b) The Translation Apprehension Test (TAT)

This test is a modified version of the Writing Apprehension Test (WAT) developed by Daly
and Miller (1979). WAT is modified to fit in with translation-specific contexts (Appendix A).
The participants are asked to mark their reactions to the statements on a five-point Likert scale.
The test comprises of 13 positive statements (PSV) (no. 2-5-8-9-10-11-13-15-17-18-21-24-and
26) and 13 negative statements (NSV) (no. 1-3-4-6-7-12-14-16-19-20-22-23 and 25). To
determine the test score, the point values for the positive statements are added. Then, the point
values for the positive statements are added. Then, the scores are put into the formula: TA= 78+
PSV-NSV.

2.3. Definition of terms

2.3.1. Translation self-efficacy
In the current study, “translation self-efficacy” refers to the self-perceived ability of an
undergraduate translation student in performing the translation tasks assigned to him/her.

2.3.2. Translation anxiety

In the current study, “translation anxiety” refers to an uncomfortable feeling of
apprehension or worry about an undergraduate translation student’s capability to perform the
future translation tasks assigned to him/her.

2. 4. Participants

The sample of the study consists of 104 students at Faculty of Languages and Translation,
Pharos University- Alexandria in the Fall Semester of the academic year 2018/2019. Of the 104
students, 47 (45.19%) are juniors (third year students) and 57 (54.81%) are seniors (fourth year
students) with a total number of 73 (70.19%) females and 31(29.81%) males. All the participants
are English language major students. The university administration agreed to allow the researcher
to perform the study (Appendix C). Participation is voluntary and anonymity is respected. The
two questionnaires are completed during one course session.



TRANSLATION SELF-EFFICACY AS PREDICTOR OF TRANSLATION ANXIETY

3. Results:

3.1. Research Question 1: What is the translation anxiety level of English language
department third- and fourth-year students in the Faculty of Languages and Translation in Pharos
University- Alexandria?

Low anxiety Medium High anxiety | Range of Sum Mt?)etlgl of std Std

N level anxiety level level anxiety of anxiety anxiet Er r6 r Dev.
97-130 60-96 26-59 score score score y '
104 55 49 00 64 - 122 10342 99.44 1.07 10.95

Table (1): Mean and standard deviation analysis showing the translation anxiety level of the sample

Anxiety levels in the Translation Apprehension Test (TAT), according to Daly and Miller
(1975), are divided into three levels. The low anxiety level is between 97 and 130, the medium
anxiety level is between 60 and 96 and the high anxiety level is between 26 and 59. Therefore, in
the current study, 55 students with a percentage of 52.8 experience low anxiety level and 49
students with a percentage of 47.2 experience a significantly unusual level of anxiety whereas no
students suffer from translation high anxiety level. Thus, 100% of the participants experience
translation anxiety.
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Figure (1): Students’ levels of anxiety
3.2. The Research Hypothesis:

To answer the second research question, the researcher examined the following hypothesis:

“There is a statistically significant correlation at (a < 0.05) between the subjects’ translation self-
efficacy and their translation anxiety.”
Pearson Correlation Coefficient between the mean scores of the subjects’ translation self-efficacy
and their translation anxiety was calculated. Since the P- Value is < .00001, there is a statistically
significant negative correlation between the subjects’ translation self-efficacy and their translation
anxiety at < 0.05.
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Figure (2) correlation between X Values (students’ self-efficacy) and Y Values (students’ anxiety)

3.3. Research Question 2: To what extent does the translation self-efficacy level of the
above-mentioned sample predict the subjects’ translation anxiety level?

N R R2 Adjusted R?2
104 | -0.513 0.26 0.24

Table (2): Regression analysis of the prediction of translation self-efficacy of translation anxiety

According to the study results shown on Table (2), R is -0.513, this result indicates a
moderate negative correlation between translation self-efficacy and translation anxiety. These
inversely proportional scores of the two related variables mean that there is a tendency for high X
variable (Translation self-efficacy) scores to go with low Y variable (translation anxiety) scores
and vice versa. In other words, this result shows that high translation self-efficacy predicts low
translation anxiety and vice versa. The coefficient of determination R2 is 0.26 which shows that
26% of the variation in translation anxiety can be accounted for by translation self-efficacy.

4. Discussion, Conclusion and Recommendations

The present study helps to anticipate the subjects’ needs and devise the necessary strategies
for reducing the stress that impedes the students’ development.
As far as the first research question is concerned, the current study shows that all the participants
experience low and medium levels of anxiety though none of them experience a high level of
anxiety.

Regarding the second question of the research and the research hypothesis, the results show
that the participants who have negative expectations concerning their translation competence feel
apprehensive while translating, avoid translation tasks and do not enjoy translation tasks.
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Krashen (1982) has developed the theory of monitoring the model of second language
development on the basis of an affective filter. He assumes that successful SLA depends on the
learner’s attitude; negative attitudes like a lack of motivation or self-confidence and anxiety act as a
filter since they impede the learner from making use of input, and obstruct success in second
language. According to Kim (2006), translation anxiety works negatively with achievement of
students. Meanwhile, Tirkkonen- Condit and Laukkanen (1996, cited in Medina, 2014) imply that
translation programs in different universities should be designed to provide translation students with
opportunities to develop positive professional confidence in themselves as well as their competence.

Therefore, building a sense of confidence in students requires creating a student-centered
classroom where improving the students’ self-efficacy is the main interest of the tutors. Moreover,
students should be encouraged to manage their anxiety level by raising their level of self-efficacy
which happens only in a supportive classroom environment. Teachers are also required to create
anxiety-free classroom environments in which learners can be more effective translators by
providing their students with the materials they like and are interested in to turn translation tasks into
enjoyable ones (Ellis 2006:541). Yates & Pryor (2013:1) suggest taking the following measures to
help students become more confident learners and minimize the potential anxiety that can bring
about uncertainty and confusion:

e give an overview of the lesson or module

e De very clear about the objectives

o tell learners clearly what they will be doing and why.

e be explicit about what learners are expected to do

Using technology-based tools such as TV, radio, DVD, CD as well as organizing a computer-
based teaching atmosphere is found as an effective solution for anxiety. Reducing translation
learning anxiety and stimulating the students’ desire to improve their language abilities and
consequently their translation skills can be obtained by minimizing unduly negative feedback on
students’ performance and maximizing positive perceptions about their competences. Students’
affective factors must be taken into consideration. The findings of Hui Ni’s study (2012) provide
evidence that affective components develop positive and valuable concepts of self-efficacy about
learning, which consequently lead to further effective learning. Willingness to participate and to
learn on the part of learners, and therefore further success in language performance, can be achieved
through appropriate guidance and encouragement.

Besides, encouraging students’ self-efficacy to grow while they are still in the relatively
protective environment of the undergraduate stage is advisable since they will be able to deal with
challenges and overcome problems with the help of their tutors along with their peers.

In light of the results of the present study, there are some recommendations for further
research:

a) The relatively small number of the research sample (104 students) is one of the
limitations of the current study; therefore, a study with a larger sample is required.
b) Additional research efforts are required to explore the correlation between translation
students’ self-efficacy and their performance in Egyptian universities.
c) More investigation into distinguishing the impact of self-efficacy on translators from the
impact of other similar concepts such as self-confidence, self-concept and self-esteem is
badly needed especially in the Egyptian context.
d) A study to analyze, extract and identify the factors included in translation anxiety through
the Translation Apprehension Test (TAT) is recommended. The necessity for such a
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research in the Egyptian context arises from the need to acquire detailed information on the
negative correlation between Egyptian students’ translation self- efficacy and each of these
factors of translation anxiety and the predictability level of each of them.

The researcher believes that translation from and into English must be taken seriously as a
significant means of global interaction that helps forge interactive relationships between different
nations. The current situation has resulted in a need for quality translation in diverse fields and has
led to the awareness of the role the translation affective factors play in quality translation teaching
and its growing importance in this era of globalization.
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APPENDIX (A)

General Self-Efficacy Scale (GSE)

About: This scale is a self-report measure of self-efficacy.

Items: 10

Reliability: Internal reliability for GSE = Cronbach’s alphas between .76 and .90

Validity: The General Self-Efficacy Scale is correlated to emotion, optimism, and work
satisfaction. Negative coefficients were found for depression, stress, health complaints, burnout, and
anxiety.
Scoring:

Not at all true | Hardly true | Moderately true | Exactly true
All questions 1 2 3 4

The total score is calculated by finding the sum of all the items. For the GSE, the total score ranges
between 10 and 40, with a higher score indicating more self-efficacy.

References: Schwarzer, R., & Jerusalem, M. (1995). Generalized Self-Efficacy scale. In J.
Weinman, S. Wright, & M. Johnston, Measures in health psychology: A user’s portfolio. Causal and
control beliefs (pp. 35-37). Windsor, UK: NFER-NELSON.

General Self-Efficacy Scale (GSE)

Not atall | Hardly | Moderately | Exactly
true true true true

1. | can always manage to solve difficult problems if I try
hard enough.

2. If someone opposes me, | can find the means and ways
to get what | want.

3. It is easy for me to stick to my aims and accomplish my
goals.

4. I am confident that | could deal efficiently with
unexpected events.

5. Thanks to my resourcefulness, | know how to handle
unforeseen situations.

6. | can solve most problems if | invest the necessary effort.
7. 1 can remain calm when facing difficulties because | can
rely on my coping abilities.

8. When | am confronted with a problem, | can usually find
several solutions.

9. If I am in trouble, | can usually think of a solution.

10. | can usually handle whatever comes my way.
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APPENDIX (B)

Translation Apprehension Test (TAT) Directions

Below are twenty six statements that people sometimes make about themselves. Please indicate
whether or not you believe each statement applies to you by marking whether you: Strongly

Disagree = 1; Disagree = 2; are Neutral = 3; Agree = 4; Strongly Agree =5.

NO. STATEMENTS Strongly Disagree Neutral Agree | Strongly

Disagree Agree

1. I avoid translating.

2. I have no fear of translation work being evaluated.

3. I am afraid of translation texts when | know they will
be evaluated.

4. Taking a translation course is a very frightening
experience.

5. Handling in a translation assignment makes me feel
good.

6. My mind seems to go blank when | start to work on a
translation text.

7. Translating from one language to another seems to be
a waste of time.

8. I would enjoy sending my translation to magazines to
be evaluated and published.

0. I enjoy translating.

10. | | feel confident in my ability to express the meaning of
the original text into another language.

11. | I like to have my friends read what I have translated.

12. | 1 am nervous about translating.

13. | People seem to enjoy what I translate.

14. | I never seem able to clearly write down my ideas when
| translate.

15. | Translating is a lot of fun.

16. | | expect to do poorly in translation classes even before
| enter them.

17. | 1 like seeing my translation on paper.

18. | Discussing my translation with others is an enjoyable
experience.

19. | I have a terrible time organizing my ideas in a
translation course.

20. | When I hand in a translation text, I know | am going
to get a low grade.

21. | Itiseasy for me to write good translation.

22. | 1'do not think I translate as well as most people.

23. | 1 do not like my translation to be evaluated.

24. | | try to get my translation assignments done ahead of
the due date rather than procrastinate until the last
minute.

25. | I am no good at translation.
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26. | 1 go over my translation and the instructor’s
comments after | receive the assignment.
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	Along the same lines, anxiety is a very controversial research topic in the educational research field being considered either debilitating or facilitative (Brown, 1993).  It is considered a debilitating factor when it has a disruptive influence on ...
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