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Abstract 
The main purpose of the current study was to investigate the impact of 

a program based on Web2 Applications in developing 70 EFL secondary 

school students' writing self-efficacy from El- Sayeda Khadega Secondary 

School for Girls in Zagazig, Sharkia  Governorate in the first semester of the 

academic year 2018/2019. The participants of the study were equally divided 

into an experimental and a control group. To achieve the purpose of the study, 

an EFL writing self-efficacy scale was developed. The program based on the 

Web2 Applications was designed and administered to the participants in the 

experimental group whereas the control group was taught by the regular 

method. The results of the study revealed that the program based on the Web2 

Applications was significantly effective in developing the experimental group 

students' writing self-efficacy. Besides, the students in the experimental group 

outperformed their peers in the control group, who received the regular 

instruction, on the EFL writing self-efficacy scale. These results confirmed the 

importance of integrating Web 2.0 applications in the EFL classroom for 

developing EFL students' writing self-efficacy. 

Key words: The Web2 Applications, The EFL writing self-

efficacy 
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الثاني للوية في تنميح الكفاءج الذاتيح في أثر ترنامج قائم علي تطثيقاخ الجيل 

 الكتاتح تاللغح الانجليزيح كلغح أجنثيح لدى طلاب المرحلح الثانويح

 طريقىات الييىا الثىاا  أثىر رراىا ق ئىاعل  إى  دسى  دال الدراسة الحالية الى  دراسىة  هدفت
لىىدط طىىل  ال ىى  ا الإغىىا اجايإيهيىىا ةإغىىا اياريىىر فىى   ا يىىة الة ىىاات الفا يىىة فىى  الة ارىىة  لإويىى 

 لقيىىا  الة ىىاات الفا يىىة لإطىىل   فىى  الة ارىىة  ر  ىى يل  قيىىا . ولقىىد ئا ىىت الراحثىىة الأوا الثىىااوط
. ولقىد اسى  د ت الراحثىة فى  هىفر الدراسىة ال ىاهق الجىرا ال يريرى  حيى  ئا ىت رالإغة اجايإيهيىة 
 إراىىىات رالهئىىىاهي السىىىيدر  دييىىىة الثااويىىىة ل درسىىىة  طالرىىىات ياىىىة  جىىىواعية  ىىى  الراحثىىىة رسىىىح  
ثل ئا ت ر قسي هل  إ   ي و  ي   ي و ة  طالرة 07و ددهل الأوا الثااوط وال قيدي  رال   
( وئا ىت الراحثىة فى  ردايىة طالرىا 53( و ي و ىة اىارطة و ىددها )طالرىا 53 يريرية و ىىىددها )
الإغىىىىىة ر الة ىىىىىاات الفا يىىىىىة لإطىىىىىل   فىىىىى  الة ارىىىىىة قيىىىىىا  ر طريىىىىى   8702/8702العىىىىىال الدراسىىىىى  

 ىىل  إىى  ال ي و ىىة ال يريريىىة والاىىارطة ثىىل رعىىد فلىىد  ىىلا الا ىى  الدراسىى  اجوا اجايإيهيىىة 
ا د ىىىا الراحثىىىة و اةىىىدت  ىىى   والىىىفط  طريقىىىات الييىىىا الثىىىاا  لإويىىى القىىىاعل  إىىى    طريىىى  الرراىىىا ق

 ىى   ىىلا اجسىىا فر ال حة ىىي  فىى  ةإيىىات ال رريىىا فىى  حىىي   إقىىت ال ي و ىىة الاىىارطة   ىىلحي ا
 ىل رعىىد فلىىد فى  اهايىىة ال  ىىا الدراسى  اجوا  ىىل  طريىى   هل  ىى  طريى  الطريقىىة ال ع ىىادت . دريسى

ثىل   إى  ةىل ال ي ىو  ي .رالإغة اجايإيهية  ال قيا  الرعدط الإة اات الفا ية لإطل   ف  الة ارة
 اجايإيهيىة الة اات الفا ية فى  الة ارىة رالإغىة ف   أجارت ال   حس  وال    الا اعق و حإيا ي ع  ل

  حسىاا  إحوهىاال ي و ىة ال يريريىة  طالرىات ت، حيى  اههىر  الأوا الثااوطال    لدط طالرات
 . قيا  الة اات الفا ية ف  الة ارة   ائرااهل ف  ال ي و ة الاارطة ف  
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Introduction 

Bandura (2001) illustrated the importance of possessing a strong 

sense of self-efficacy .He mentioned that self-efficacy has its effect on 

lessening vulnerability to stress and depression in difficult situations and 

strengthening flexibility to adversity. Self-efficacy beliefs also play key 

role in shaping the courses lives taken by influencing the types of 

activities and environments that people choose to get into. Any factor 

that influences choice behavior can profoundly affect the direction of 

personal development. This is because the social effects are operating in 

selecting environments leading to promoting certain competencies, 

values, and interests. Thus, by choosing and shaping their environments, 

people can have a hand in what they become. 

Pajares and Valiante (1999) showed the critical role of students' 

beliefs about their academic capabilities and their effects on their success 

in school. Their beliefs of being capable help them well when 

performing academic tasks because this confidence helps them sustain 

effort, increase perseverance and resiliency when encountering any 

obstacles. 

Williams (2012) stated that writing is considered the primary and 

the most essential academic domain. Motivational concepts are keys for 

achieving academic success in writing. When students believe that they 

write well, they will write better. Hashemnejad, Zoghi and Amini (2014) 

mentioned that in the traditional way of teaching writing a great 

importance was devoted to the written product. Teachers concentrate on 

evaluating students’ writings according to their form and presentation 

without giving any attention to the way by which students generate 

ideas. Teachers always try hard to find a suitable way for supporting 

students and motivating the unwilling writers. Therefore, self-efficacy 

plays an important role in motivating students and in developing their 

writing competence. In addition, self-efficacy represents a strong 

predictor over individuals’ writing performance.  

Aliegro (2006) defined self-efficacy as the belief that one can 

complete a specific learning task effectively. The beliefs that learners 
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have about their abilities to learn can be described as self-regulating 

which can regulate the ways in which the students approach the learning 

task as well as how they respond in classroom settings. 

Bruning, Dempsey, Kauffman, McKim, and  Zumbrunn (2013) 

proposed three dimensions for a model of writing self-efficacy which are 

self-efficacy for writing ideation, conventions, and self-regulation. 

Firstly, writing’s ideational processes focus on generating the concepts, 

principles, and reasoning upon which writing depends. Secondly, writing 

conventions, in contrast, concentrates on writers’ usage of linguistic 

skills such as choosing from among a language’s words, syntactic forms, 

and discourse structures in expressing their ideas. Finally, writing self-

regulation is manifested in writers’ self-management, affective control, 

and their personal judgments about cognitive and linguistic features 

during writing. 

Bruning et al. conducted two studies to explore writing self-

efficacy in terms of its multifactor perspective that was previously 

mentioned. In the first study, the Self-Efficacy for Writing Scale 

(SEWS) along with associated measures were completed by 697 of the 

middle school students. Confirmatory Factor Analysis (CFA) showed 

that the Self-Efficacy for Writing Scale (SEWS) data fit the suggested 3-

factor model well. In the second study, the second Confirmatory Factor 

Analysis (CFA) of data from 563 students from two high schools also 

showed good model fit. Scores based on the three writing self-efficacy 

factors were investigated in relation to students’ self-reported writing 

grades, their liking writing, , and Statewide Writing Assessment (SWA) 

scores. Results showed that writing ideation and self-regulation of self-

efficacy were more closely related to liking writing than conventions of 

self-efficacy but less related than conventions self-efficacy to SWA 

scores. 

There are many studies that investigated the relationship between 

EFL writing, and self-efficacy. They are as follows: 

Abu Steit (2011) explored the effectiveness of a suggested self-

efficacy based program in developing EFL writing skills with its four 

components (content, organization, language and mechanics) and 
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reducing writing apprehension among preparatory school students. The 

participants of the study were 42 female students who were enrolled at 

the second year during the academic year 2010/2011. Two instruments 

were developed: equi- versions of the writing test and a writing 

apprehension scale. These instruments were used as pre-posttests. A 

program based on self-efficacy was also developed. Results revealed that 

the subjects achieved more gains in their EFL writing skills with its four 

components and reduced their writing apprehension.  

Zhang and Guo (2013) explored the relationships between English 

writing and domain-specific motivation and self-efficacy of Chinese 

EFL learners. The participants of the study were sixty-six English major 

students who were asked to complete a writing task and two self-

designed questionnaires on English writing motivation and self-efficacy. 

The finding of the study showed that the students were largely not self-

efficacious with respect to English writing although they had a relatively 

high motivation for English writing. The results indicated that English 

writing motivation, self-efficacy and English writing proficiency are 

significantly correlated with each other for English major freshmen, but 

not for sophomores. Moreover, there were significant differences 

between the two groups in terms of English writing proficiency, English 

writing self-efficacy and intrinsic motivation.  

Hashemnejad, Zoghi and Amini (2014) examined the relationship 

between the learners’ self-efficacy and their writing performance across 

genders. Specifically, this study investigated the self-efficacy and 

writing performance of Makoo and Marand EFL students majoring in 

TEFL. One hundred twenty learners were selected. Two instruments 

were designed and used for collecting data. At three different points in 

time, the participants were given writing assessments and were asked to 

respond to the questionnaires on self-efficacy. Results revealed that there 

was no significant relationship between male and female EFL students’ 

self-efficacy and writing performance. In addition, there was a 

significant positive relationship in self-efficacy between female and male 

EFL students. 
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Another study was conducted by Khojasteh, Shokrpour and 

Afrasiabi (2016) to examine if there was any significant relationship 

between the students' writing self- efficacy and their writing 

performance. Another purpose for the study was to determine  if there 

was a gender difference in the students' writing self-efficacy and their 

writing performance. The sample of the study was fifty-nine medical 

students (28 males and 31 females). The instruments used in this study 

were Writing Self- efficacy Questionnaire and Students’ Writing 

Compositions. Pearson product- moment correlation was used for data 

analysis. The results of this study showed that there was not any 

significant relationship between the students’ writing self-efficacy and 

their writing performance. In addition, there was not any significant 

relationship between male and female participants’ self-efficacy and 

their writing performance. 

El-Nagar (2016) examined the effectiveness of using habits of 

mind-based strategies (HoMSs) in improving preparatory stage pupils’ 

writing skills and their self-efficacy. The targeted writing sub- skills 

were (Conventions, coherence, organization, word choice, and 

description). The study adopted the quasi-experimental design. The 

participants of the study were sixty students of the second year 

preparatory stage who were divided into two groups: an experimental 

group that received the HOMSs training and a control group that 

received the regular way. Instruments designed and used in the study 

were a writing test and a self-efficacy scale. Results showed that there 

were statistically significant differences between the control and 

experimental groups on both instruments (EFL writing test and self-

efficacy scale) in favor of the experimental group. In addition, there were 

statistically significant differences between pre- and post-levels of the 

experimental group on both instruments in favor of the post level. These 

results indicated that the HOMSs led to developing pupils’ EFL writing 

skills and self-efficacy in English language. 

Kasapoglu-Akyol (2010) stated that technology becomes 

everywhere and the new generation gets familiar with it in the 21st 

century. Computer technologies have dramatically changed the ways of 
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how people can get information. Because of these reasons, schools and 

teachers need to be aware of the importance of improving their 

technological tools and skills to be able to attract the students` attentions 

and interests. In addition, using technology in classrooms also makes the 

lesson more efficient.  

Noponen (2016) mentioned that learning in collaboration with 

others with the assistance of a computer has been found to improve 

learning results and increase learner's satisfaction in comparison to other 

online learning methods, when implemented successfully. 

There are many online collaborative tools such as Web 2.0 

Applications that can be used for developing students writing skills. Al-

Chibani (2016) stated that online collaborative writing tools have been 

recently integrated within educational settings. There are many research 

papers, which showed the advantages of using these tools, especially in 

higher education settings, in enhancing the learning process and in 

developing students’ motivation. According to Başal and Aytan (2014), 

using these applications can help teachers to create a more engaging, 

interactive and motivating learning environment in their lessons.  

According to O’Reilly (2007), the term “Web 2.0” first appeared 

during a conference brainstorming session organized by Tim O’Reilly 

and Media Live International in 2004. Bartolomé (2008) mentioned that 

the term “Web 2.0” refers to sites and resources that have some common 

features. Web 2.0 presents a new way of designing participation, hosting 

services, and web-based communities, promoting creativity and sharing 

information. Web 2.0 consists of many new applications such as Wikis, 

Blogs and different ways of creating web pages. 

Solomon and Schrum (2007) mentioned that Web 2.0 

Applications are free web based programs such as word processors, 

spreadsheets, and presentation tools that can perform many familiar 

functions. There is an advantage to have web-based software such as 

enabling people, at different computers, use this software to collaborate 

on a single document or on sets of documents at the same time. 

Moreover, these applications allow multiple users to participate in 
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editing, commenting, and polishing a document collaboratively rather 

than working alone. Web 2.0 Applications also enable EFL learners to 

create learning experiences that enhance what they learn. In addition, 

these applications also have many features such as interconnectedness, 

immediacy, interactivity, communications, and community. All these 

features help students to learn. Moreover, ideas and concepts are 

connected to each other on the web through hyperlinks that help students 

find information that is necessary to develop their ability to reason and 

analyze. 

 Many studies have been conducted to investigate the 

effectiveness of using Web2 applications in EFL learners’ writing self-

efficacy. These studies are as follows: 

Yantraprakorn , Darasawang and  Wiriyakarun (2013) explored 

learners’ self-efficacy with their writing skills and online learning skills 

and how the scaffolding support presented to learners during their 

learning process enhanced both types of their self-efficacy. The study 

was conducted with distance learners enrolled in an online English 

language-writing course at one of the well-known English language 

tutorial schools in Bangkok. The instruments of the study included an 

online survey questionnaire, telephone interview and document analysis. 

The data from the questionnaire showed that learners’ overall writing 

self-efficacy was low whereas their online learning self-efficacy seemed 

to be quite high. Telephone interviews were used for gathering data 

.These telephone interviews showed the learners’ perceptions of the 

usefulness of scaffolding provided in the course and how the perceptions 

related to the area in which they have low efficacy. The findings can 

contribute to how scaffolding can be provided in the distance-learning 

course. 

İnceçay and Genç (2014) explored the impact of Self-blogging on 

the writing efficacy levels of university level advanced foreign language 

learners. Thirteen advanced Turkish EFL students at an English-medium 

university in Turkey participated in the study.  Data for the study came 

from writing-efficacy scale and the semi-structured interviews with the 

participants. Although the results of the study did not reveal a significant 



No (119) July , Part (2), 2019  Journal of Faculty of Education 

 

 27 

effect of Self-blogging on the foreign language learners’ writing 

efficacy, it was clear that students’ awareness regarding the importance 

of this tool and its useful applications increased in the end of the 

semester.  

Peeters (2016) explored the effectiveness of using online peer 

collaboration through Facebook in developing first-year students’ self-

efficacy beliefs about their academic writing. The participants of the 

study were first-year students at North-West University. The instruments 

of the study were a test of the academic literacy levels and two 

questionnaires for assessing the accessibility of the social networking 

site, the participants’ sense of comfort online, and their perceived levels 

of confidence and competence in academic writing. The students of the 

experimental group were asked to collaborate on a writing assignment 

through using Facebook. The results showed that the experimental group 

students had the sense of comfort in interacting collaboratively with their 

peers in online environment. Moreover, they feel confident in their 

academic writing practice.  

Tai (2016) explored the effects of a collaborative online writing 

instruction on undergraduate nursing students’ writing performance and 

self-efficacy beliefs. A single-group experimental design was used. The 

instruments of the study were the Scale for Rating Composition Tasks 

(SRCT ) and a modified Writing Self-efficacy Questionnaire (the WSQ). 

The participants of the study were two hundred and nine learners who 

were selected from four classes at a nursing vocational university in 

southwestern Taiwan. Quantitative data were analyzed statistically using 

descriptive statistics, repeated measures MANOVA, explorative factor 

analysis (EFA), and structural equation modeling (SEM). The results 

showed that the collaborative online writing instruction effectively 

improved the learners’ writing performances and influenced the learners’ 

writing self-efficacy beliefs. In addition, both the learners’ pre- and post-

test self-efficacy levels had significant causal relationships with their 

individual learning progressions. 
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Context of the Problem:  

Through the researcher's experience as an instructor of English, it 

was noticed the low level of the secondary stage students in writing self-

efficacy. So, the researcher conducted a pilot study to make sure if the 

first year secondary school students' really lack writing self-efficacy. 

Therefore, the researcher developed a scale for measuring EFL 

secondary school students' writing self-efficacy beliefs which was 

adapted from the different scales of Williams (2012) and Bruning et al 

(2013). The scale consisted of ten items that represent the three 

dimensions of writing self-efficacy (ideation and organization, writing 

conventions, and self-regulation). The participants were asked to indicate 

their level of agreement with each statement. The response scale ranged 

from one to five, and values for the scale were as follows: 1 = Strongly 

Disagree; 2 = Disagree; 3 = Neutral or May be; 4 = Agree; 5 = Strongly 

Agree. Thus, a higher score obtained indicated a higher level of the EFL 

writing self-efficacy, whereas a lower score obtained indicates a lower 

level of the EFL writing self-efficacy. The results of this scale revealed 

that many students lack writing self-efficacy in terms of its three 

dimensions of writing self-efficacy (ideation and organization, writing 

conventions, and self-regulation). Regarding their beliefs about 

mastering ideation and organization skills, the results of the scale 

showed that the students could not write many ideas for their writing, 

they could not easily write examples to support their ideas and they 

could not write a good paragraph with topic sentence. Regarding their 

beliefs about mastering writing conventions skills, the results of the scale 

showed that the students could not write with correct spelling, they could 

not punctuate their sentences correctly, they could not use the grammar 

rules that they learned in class easily and correctly and they could not 

use all parts of speech correctly. Regarding their beliefs about mastering 

self-regulation skills, the students could not think of their writing goals 

before beginning to write, they could not use the style that is appropriate 

to the task, and they could not edit their compositions and could not 

correct mistakes in punctuation, capitalization, paragraph structure and 

grammatical errors. 
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Besides, some studies asserted that the secondary school students 

lack writing self-efficacy. For example, Abdel-Rahman (2017) 

developed the Egyptian EFL secondary school students' writing 
performance, writing self-efficacy and reducing their writing 

apprehension by utilizing authentic materials based on journal writing 

and logs program. The results of the study proved the effectiveness of 

utilizing authentic materials based on journal writing and logs program 

on developing the experimental group students’ writing performance, 

writing self-efficacy and reducing their writing apprehension. 

Statement of the Problem: 
The secondary school students lack writing self-efficacy. 

Therefore, this study is an attempt to develop their writing self-efficacy 

through using a program based on the web2 applications specifically 

using Google documents and wikis. 

Questions of the Study: 

The present study was an attempt to answer the following main question:  

"What is the impact of a program based on web2 applications on 

developing EFL secondary school students' writing self-efficacy?" 

The following sub-questions were derived from the above 

mentioned question: 

1- What is the actual level of the first year secondary school students' 

writing self-efficacy? 

2- How can a program based on Web2 applications be designed to 

develop the EFL first year secondary school students' self-

efficacy? 

3- What is the impact of a program based on Web2 applications on 

developing EFL first year secondary school students' writing self-

efficacy? 

Purposes of the study: 

The study aims at: 

 Developing the EFL first year secondary school students' writing 

self-efficacy.  
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 Designing a program based on the web2 applications for 

developing EFL first year secondary school students' writing self-

efficacy. 

 Examining the impact of a program based on the web2 

applications on developing the EFL first year secondary school 

students' writing self-efficacy. 

Significance of the study: 

This study is hoped to be significant to: 

Students : 

 It might be useful for them to develop their writing self-efficacy. 

Teachers:  

 Providing teachers of English with a model of a program based on 

the web2 applications to be used for developing EFL first year 

secondary school students' writing self-efficacy. 

 Attracting English teachers' attention to the importance of 

psychological factors such students' self-efficacy in teaching 

writing skills. 

EFL Curricula Designers: 

It might be useful for them through planning the EFL course 

prescribed for the secondary school students. 
EFL Researchers: 

This study might pave the way for other researchers to conduct 

further studies on using web2 applications in EFL teaching and writing 

self-efficacy.  
Delimitations of the study:  

The study was delimited to: 

 The participants of the study were a random sample of the EFL 

first year secondary school students at El- Sayeda Khadega 

Secondary School for Girls in Zagazig , Sharkia  Governorate. The 

researcher selected this sample because the students at public 

schools are not good at writing skills because they are not trained 
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well to write skillfully.  Consequently, they do not have positive 

beliefs about their writing self-efficacy. 

 A limited duration for administering a program based on the web2 

applications (the first semester of the academic year 2018/2019). 

 Some web2 applications were used during the experimentation 

specifically Google documents and wikis. These two applications 

were used because they are examples of technological 

collaborative writing applications which can be used for 

developing EFL students' writing self-efficacy. 

Instruments of the study: 

 Writing self-efficacy dimensions' questionnaire 

 Writing self-efficacy scale. 

The study hypotheses: 

The hypotheses of the study can be shown as follows: 

1- There is a statistically significant difference between the mean 

scores of the experimental group and the control group in their 

performance of the post administration of the writing self-efficacy 

scale as a whole and its sub-dimensions; in favor of the 

experimental group. 

2- There is a statistically significant difference between the mean 

scores of the experimental group in their performance of the pre 

and post administrations of the EFL self-efficacy scale in favor of 

the post administration. 

3- The program based on the Web2 Applications is effective in 

developing the experimental group students' writing self-efficacy. 

Definitions of Terms 

Self-efficacy  

According to Tanyer (2015), Self-efficacy indicates the belief in 

one’s ability to manage something.  

Richards and Schmidt (2010) defined Self-efficacy as “a person's 

beliefs in their own capabilities and ability to attain specific goals. The 

learners' sense of efficacy affects their motivation to learn, the goals they 
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set, the effort they devote to attaining these goals and their willingness to 

persist in facing difficulty”.  

In this study, Self-efficacy can be operationally defined as the first 

year secondary school students' positive beliefs about their writing 

capabilities regarding their mastery of ideation and organization skills, 

writing conventions skills, and self-regulation skills that enable them to 

complete the writing task with the acceptable level of performance. 

Web 2  

Bosco (2009) defined Web 2.0 as a set of internet applications that 

allow participation, collaboration, and users' interaction. Web 2.0 

provides formats that enable users to collaborate and to create and share 

content. The Web 2.0 applications that are most relevant to education 

include wikis, blogs, collaborative learning games, social networking, 

virtual reality, posting of video/pictures/music/stories, collaborative 

tagging, and polling" 

In this study, web 2 applications can be operationally defined as “a 

set of online collaborative writing applications, specifically Google docs 

and wikis, which can be utilized for developing EFL secondary school 

students' writing self-efficacy by enabling them to collaborate in 

practicing the different phases of writing process for creating, sharing the 

content, peer editing and providing positive feedback on other groups' 

writing tasks”. 

The program based on the web 2 applications  

The program based on the web 2.0 applications has many features 

which can be shown as follows: 

1- Providing the participants with different writing tasks and 

activities that enabled them to get more exposure to writing skills. 

The carefully selected writing activities and tasks were suitable for 

the students' academic level and the individual differences among 

them. In addition, Wiki activities provided the participants with a 

set of instructions that enabled them to organize the steps of their 

writing and to carry out the required activities. 
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2- Providing the participants with many different opportunities to 

practice collaborative writing activities such as brainstorming, 

outlining, drafting, reviewing, revising and copyediting.  

3- Encouraging students' collaboration in writing tasks by dividing 

the class into sub-group and assigning roles for each member of 

the group such as : drafter, reviewer and  editors 

4- Encouraging students' exchange of ideas, learning how to 

negotiate with others and how to evaluate other groups’ writings 

in a socially acceptable way. 

5- Enabling students to write collaboratively using collaborative 

writing applications such as: Wikis and Google Docs. 

6- Increasing students' opportunities of interaction with their teacher 

and their classmates. 

7- Providing the participants with the facility to give and receive 

corrective feedback about their writing tasks through using Wikis 

and Google Docs. As a result, the students learned their mistakes 

and they revised their writing before submission.  

8- Using Wikis and Google Docs provided the participants with the 

facility to edit other groups’ writings , comment on them , provide 

many suggestions and instant feedback for improving their 

writings 

9- Integrating audio files, videos, pictures and web links in the all 

sessions of the program through using Wikis and Google Docs 

created an interesting learning environment for EFL teaching 

writing skills. Moreover, this differentiates between the regular 

method of teaching and the integration of web2 applications in 

EFL teaching. 

10- The program based on the web 2.0 applications was a student-

centered program; the student had an active and a central role in 

the learning process. The student became self-directed by 

learning .They depended on themselves and used many learning 

activities. In addition, the teacher's role was a guide and a 

facilitator of the learning process.  
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11- Providing the participants with the opportunity to learn through 

modeling. The Wikis and Google Docs sites were available for 

participants all days of the experiment because they are Internet-

based. This means they are available for students 24 hours a day, 

7 days a week so they could log in these sites, make use of the 

model paragraphs, biographies, informal emails, and essays and 

visit different websites ,provided by the researcher, to learn how 

to write different forms of writing. Moreover, students could 

learn from other groups' writings and mistakes and acquire new 

vocabularies. 

12- Increasing students' awareness of the process approach to 

teaching writing with its three phases represented in pre- writing, 

while- writing and post- writing phase. 

13- Motivating students through utilizing various technologies 

represented in Web2 Applications, such as Wikis and Google 

Docs. The experimental group students were highly motivated 

and excited about using these technological applications for 

many reasons. First, the corrective feedback, obtained from the 

students’ teacher and their classmates, motivated students to ask 

for more extra time in the computer lab to check the editing 

status or to edit their writing or to edit other groups' writings. 

Second, every student in the class collaborated in the writing 

assignment and had a role in the writing process. Therefore, this 

helped students have the sense of responsibility for their work 

and have a lot of audience who might edit their writings and who 

might expect to receive comments from them about their 

writings. Finally, ease access of Wikis and Google Docs sites 

from any computer with internet access motivated students 

create, edit and share their writing with other groups and at any 

time and from any place.  

14- Deepening the participants' writing motivation in terms of 

possessing positive attitudes toward writing, possessing purpose, 

displaying writing, and flow of writing.    
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15- Increasing the participants' beliefs about their writing self-

efficacy in terms of ideation and organization, writing 

conventions, and self-regulation .as a result, their writing self-

efficacy beliefs were developed. 

The study results  

The results of the study were presented in the light of the study 

hypotheses using the statistical package for social science (SPSS)  

Validating the study hypotheses 

Hypothesis one 

"There is a statistically significant difference between the mean 

scores of the experimental group and the control group in their 

performance of the post administration of the writing Self-efficacy scale 

as a whole and its sub-dimensions; in favor of the experimental group". 

For validating this hypothesis, the independent samples t-test was used. 

Table (1) presents t values of the post administration of the EFL the 

writing Self-efficacy scale to the experimental and control group 

Table (1) 
The t values of the post administration of the EFL the writing Self-

efficacy scale to the experimental and control groups. 

The group 

The EFL  

writing self-efficacy  

sub-dimensions  

N Mean 
Std. 

deviation 

t 

values 
Sig. 

Experimental group ideation and 

organization 

35 16.80 1.62 
4.55 .01 

Control group 35 14.91 1.83 

Experimental group 
writing conventions 

35 29.00 1.45 
4.65 .01 

Control group 35 27.40 1.41 

Experimental group 
self-regulation 

35 29.20 2.23 
5.74 .01 

Control group 35 26.51 1.63 

Experimental group 
Total 

35 75.00 1.66 
16.003 .01 

Control group 35 68.83 1.56 

Table (1) indicates that the experimental group surpassed the 

control group in the post administration of the EFL writing self-efficacy 

scale as a whole and its sub dimensions (ideation and organization, 
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writing conventions, and self-regulation). Being (16.003), the t- value 

was significant.  In addition, the t-value was significant for each sub 

dimension (ideation and organization: 4.551, writing conventions: 4.658, 

and self-regulation: 5.742). According to these results, the first 

hypothesis was accepted. 

Hypothesis two  

"There is a statistically significant difference between the mean 

scores of the experimental group in their performance of the pre and post 

administrations of the EFL self-efficacy scale in favor of the post 

administration". For validating this hypothesis, the paired samples t-test 

was used. Table (2) compares the pre to post administrations of the EFL 

writing self-efficacy scale of the experimental group 

Table ( 2 ) 

Comparing the pre to post administrations of the EFL writing  

self-efficacy scale of the experimental group 

The writing self-

efficacy scale 

The 

sub-dimensions 
N Mean 

Std. 

deviation 

t 

values 
Sig. 

Pre writing self-

efficacy scale ideation and 

organization 

35 13.94 1.697 

26.07 .01 
Post writing self-

efficacy scale 
35 16.80 1.623 

Pre scale writing 

conventions 

35 26.63 1.352 
21.73 .01 

Post scale 35 29.00 1.455 

Pre scale 
self-regulation 

35 25.94 1.939 
19.65 .01 

Post scale 35 29.20 2.233 

Pre scale 
Total 

35 66.51 1.269 
38.86 .01 

Post scale 35 75.00 1.663 

Table (2) shows that the experimental group did better in the post 

administration of the writing self-efficacy scale as a whole and its sub-

dimensions (ideation and organization, writing conventions, and self-

regulation) than in the pre administration.  Being (38.86), the t value was 

significant. In addition, the t value of each sub dimension was significant 

(ideation and organization: 26.07, writing conventions: 21.73, and self-

regulation: 19.65). Thus, the second hypothesis was accepted. 



No (119) July , Part (2), 2019  Journal of Faculty of Education 

 

 37 

Hypothesis three 

"The program based on the Web2 Applications is effective in 

developing the experimental group students' writing self-efficacy”. For 

validating this hypothesis, Cohen's Equation was used.  

Cohen's Formula:      η
2
 =

dft

t

2

2

D = Es = 2
2

2

1 




 

η
2
 = Eta-squared 

T= T-test value 

Df= Degree of freedom 

D= Es= Effect size 

Table (3) presents the Effect Size (E.S.) of the program based on 

the Web2 Applications in writing self-efficacy. 

Table (3 ) 

The Effect Size (E.S.) of the program based on the Web2 

Applications in writing self-efficacy 

The dimensions t value Df η
2
 ES Interpretation 

ideation and organization 26.07 34 .95 8.94 Large 

writing conventions 21.73 34 .93 7.45 Large 

self-regulation 19.65 34 .91 6.740 Large 

The writing self-efficacy 

scale as a whole 
38.86 34 .97 13.32 Large 

Being (13.32), the (ES) was large. The ES for each sub dimension 

was large (ideation and organization: 8.94, writing conventions: 7.45, 

and self-regulation: 6,74 ). The Program based on the Web2 Applications 

could be considered effective in developing writing self-efficacy and its 

sub-dimensions (ideation and organization, writing conventions, and 

self-regulation) .Thus the third hypothesis was accepted. 
Discussion of the results 

The statistical analysis of the obtained results helped better 

understand and interpret the apparent improvement in the experimental 

group's writing self-efficacy. Thus, these results could be discussed in 

the light of the study hypotheses and relevant literature. 
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Regarding the first hypothesis, the results of the current study 

showed that there was a statistically significant difference between the 

mean scores of the experimental group and the control group in their 

performance of the post administration of the writing self-efficacy scale 

as a whole and its sub-dimensions; in favor of the experimental group. 

This means that the students of the experimental group outperformed 

their peers in the control group in the post scale of the EFL writing self-

efficacy in terms of the main dimensions of writing self-efficacy 

(ideation and organization skills, writing conventions skills, and self-

regulation skills).The students' positive beliefs of their writing self-

efficacy concerning using ideation and organization skills were 

developed. These positive beliefs were demonstrated in the students' 

ability to write many ideas, write a lot of original ideas, write ideas in a 

suitable place in writing, write examples to support ideas, write very-

well-organized compositions, and write a good paragraph with topic 

sentence. In addition, the students' positive beliefs of their writing self-

efficacy concerning using writing conventions skills were developed. 

The students were able to write with correct spelling, punctuate 

sentences correctly, write authentic sentences, use grammatical rules in 

the class easily and correctly, produce sentences using correct word 

order, write verbs in different tenses correctly, write compound and 

complex sentences with grammatical rule, use transition words 

appropriately, and use conjunctions ,pronoun referencing correctly 

,demonstratives and determiners correctly. Finally, the students' self-

regulation skills were developed. The students had the ability to think of 

their writing goals before writing, use the style that is appropriate to the 

task, start writing on a given topic easily without difficulty, manage their 

time efficiently to meet a deadline on a piece of writing, edit their 

compositions, correct mistakes in punctuation, capitalization, paragraph 

structure and grammatical errors. They could determine and use the 

suitable sources of information for any writing topic, cover all the 

information needed within a given topic easily, express and support their 

point of view, and write a brief and an informative overview of a given 

topic, in spite of making mistakes occasionally. They could generally 



No (119) July , Part (2), 2019  Journal of Faculty of Education 

 

 39 

write good compositions, use a wide range of vocabulary   in the 

compositions such as using synonyms rather than repeating the same 

words many times, and they could use suitable words that explain what 

they want.  
The online nature of the program based on the Web2 Applications 

developed students' writing self-efficacy. Wikis and Google Documents 

were very influential applications that can be used for developing EFL 

students' writing self-efficacy. The carefully selected writing activities 

and tasks were suitable for the students' academic level and the 

individual differences among them. In addition, Wiki and Google Docs 

activities provided the participants with a set of instructions that enabled 

them to organize the steps of their writing and to carry out the required 

activities. During the administration of the program, it was noted that the 

students were more likely to make an effort to do the task. They had the 

sense of confidence about the writing tasks and they were ready to be 

engaged in the writing tasks. After being involved in the program based 

on the Web2 Applications, the participants had high positive beliefs 

about their writing abilities and had high self-efficacy beliefs.  

Regarding the second hypothesis, the results of the current study 

showed that there was a statistically significant difference between the 

mean scores of the experimental group in their performance of the pre 

and post administrations of the EFL writing self-efficacy scale in favor 

of the post administration. The students’ progress in the post 

administration could be attributed to using the program based on the 

Web2 Applications. During the experiment, the students were given a 

chance to pay attention to the different phases of the writing process 

represented in pre-writing, while-writing and post-writing phase. The 

researcher did not focus only on evaluating students’ writings but she 

paid attention to how they get ideas by brainstorming, how they make 

the first draft of their writing, how they get feedback from their 

classmates and their teacher, and how they correct their mistakes and 

finally how to make a final copy of their writing. This increased the 

students' awareness of the process approach to teaching writing and 
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resulted in an increase in the students' beliefs about their writing self-

efficacy. Moreover, this program is a student-centered one; the student 

had an active and a central role in the writing process. They depended on 

themselves and used many writing activities, which helped students 

develop their beliefs about writing self-efficacy. 

Regarding the third hypothesis, the results of the current study 

also showed that the program based on the Web2 Applications is 

effective in developing the experimental group students' writing self-

efficacy. These results were similar to the results of other studies (e.g., 

Yantraprakorn, Darasawang & Wiriyakarun ,2013 and  Zarei, & 

Hashemipour ,2015) which proved the effectiveness of using 

CALL/Web-based Instruction in learners’ general and academic self-

efficacy. In addition, Peeters (2016) explored the effectiveness of using 

online peer collaboration through Facebook in developing first-year 

students’ self-efficacy beliefs about their academic writing. Tai (2016) 

also confirmed the importance using technology for developing students' 

self-efficacy. It can be concluded that the current study is in common 

with the previous studies concerning the necessity of developing EFL 

writing self-efficacy through using technology and making use of 

utilizing different Web2 Applications. 

To sum up, the current study showed that the program based on 

the Web2 Applications is effective in developing EFL secondary school 

participants' writing self-efficacy. In the post administration of the 

writing self-efficacy scale, the participants were able to get higher 

marks. They mastered writing self-efficacy sub-dimensions such as 

ideation and organization, writing conventions, and self-regulation skills. 

Conclusions 
The program based on the Web2 Applications proved to be 

effective in developing EFL students' writing self-efficacy in terms of 

its main dimensions (ideation and organization skills, writing 

conventions skills, and self-regulation skills).The students' positive 

beliefs of their writing self-efficacy concerning using ideation and 

organization skills were developed. These positive beliefs were 

demonstrated in the students' strong beliefs in their ability to write many 
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ideas, write a lot of original ideas, write ideas in a suitable place in 

writing, write examples to support ideas, write very-well-organized 

compositions, and write a good paragraph with topic sentence. In 

addition, the students' positive beliefs of their writing self-efficacy 

concerning using writing conventions skills were developed. The 

students believed in their ability to write with correct spelling, punctuate 

sentences correctly, write authentic sentences, use grammatical rules in 

the class easily and correctly, produce sentences using correct word 

order, write verbs in different tenses correctly, write compound and 

complex sentences with grammatical rule, use transition words 

appropriately, and use conjunctions ,pronoun referencing correctly 

,demonstratives and determiners correctly. Finally, the students' positive 

beliefs of their writing self-efficacy concerning self-regulation skills 

were developed. The students believed in their ability to think of their 

writing goals before writing, use the style that is appropriate to the task, 

start writing on a given topic easily without difficulty, manage their 

time efficiently to meet a deadline on a piece of writing, edit their 

compositions, correct mistakes in punctuation, capitalization, paragraph 

structure and grammatical errors. They could determine and use the 

suitable sources of information for any writing topic, cover all the 

information needed within a given topic easily, express and support 

their point of view, and write a brief and an informative overview of a 

given topic, in spite of making mistakes occasionally. They could 

generally write good compositions, use a wide range of vocabulary   I 

the compositions such as using synonyms rather than repeating the same 

words many times, and they could use suitable words that explain what 

they want.  
Recommendations 

In the light of the study results and discussion, the following 

recommendations could be presented: 

1- The new technological collaborative writing tools such as Web2 

Applications should be integrated in the EFL classroom to 

develop EFL students writing self-efficacy. 

2- The EFL teachers should make use of the different features of 

Wikis and Google Docs such as integrating audio files, videos, 
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pictures and web links that create an interesting learning 

environment for EFL teaching writing skills. 

3- Teachers should encourage their students to be active participants 

in the learning process through their participation in online 

collaborative writing tasks utilizing Web2 Applications. 

4- Conducting training courses and workshops that aim at training 

the EFL teachers how to integrate and utilize Wikis and Google 

Docs in teaching the EFL writing instruction 

5- Faculties of education should prepare their prospective teachers to 

integrate technology, make use of it in designing English 

curriculums and to adopt the recent technological innovations in 

EFL teaching. 

6- Curricula designers should design more effective English 

language courses based on Web2 Applications for different 

educational stages. 

7- Curricula designers should activate the role of Wiki and Google 

Docs in changing the student's role in the learning process to be an 

active participant .Furthermore; the teacher's role should be 

changed to be a guide and a facilitator of the learning process.  

8- Schools must be equipped with modern computers that are 

connected with the internet freely that enable teachers and 

students to use the Web2 Applications in the EFL teaching inside 

and outside school 

9- The EFL teachers should take into consideration the importance of 

the EFL students' motivation and its great effect on learning English  

10- The EFL teachers should help their students be highly motivated 

toward writing  through developing their positive attitudes toward 

writing, possessing purpose for their writing, encouraging them to 

display their writing, and developing their flow of writing 

11- The EFL teachers should use effective strategies and innovative 

techniques such as using technological collaborative writing tools 

such as Web2 Applications, and utilizing collaborative writing 

activities for developing the EFL students' writing motivation. 
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12- The EFL teachers should provide their students with interesting 

material and enjoyable lessons that are suitable to their needs, 

their academic level and their individual differences and which 

attract their attention and motivate them to write. 

13- The EFL teachers should integrate audio files, videos, pictures 

and web links that create an interesting learning environment that 

motivate students to write. 

Suggestions for further research: 
Depending on the study results, the following areas are suggested 

for further research: 

1- More experimentation is needed to investigate the effectiveness 

of utilizing the other Web2 Applications in developing the EFL 

students’ writing elf-efficacy in different educational stages. 

2- Further studies can be developed to investigate the effectiveness 

of using different Web2 Applications such as Blogs, EtherPad, 

Edmodo, Skype, Sparkfoloi ,YouTube , Flickr ,Facebook, 

MySpace, and Twitter in  developing the EFL students’ writing 

self-efficacy. 

3- Further studies can be conducted to determine the relationship 

between using Web2 Applications and other psychological 

factors such as anxiety, success and failure attributions and 

creativity. 

4- More experimentation is needed to explore the effectiveness of 

utilizing collaborative Web2 Applications such as Google Docs, 

Wikis and Blogs in developing the EFL students’ social 

communication skills and collaborative writing. 

5- More studies are needed to investigate the effect of utilizing 

Google Docs on developing the EFL students' writing. 

6- Investigating the effectiveness of integrating the program based 

on the Web2 Applications in developing the EFL students' 
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attitudes towards studying English, reading and writing 

awareness. 

7- Further studies are needed to provide effective strategies for 

developing the EFL students’ writing self-efficacy. 

8- Further studies are needed to examine the relationship between 

self-efficacy and other psychological factors such as anxiety, 

success and failure attributions, and creativity.  

9- Further studies are needed to design many training programs for 

pre- and in- service English language teachers aiming at 

improving their awareness of the EFL students' self-efficacy. 

14- Further studies are needed to investigate the EFL self-efficacy of 

other categories of learners such as blind, deaf, low achievers or 

talented students. 

15- Rehabilitation training is needed as remedial intervention to 

develop the EFL students’ writing self-efficacy . 
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Appendices 

 Appendix A. The pilot study (the EFL writing self-efficacy scale)  

 Appendix B. The EFL writing self-efficacy dimensions 

questionnaire  

 Appendix C. The EFL writing self-efficacy scale. 

 Appendix E: The program based on the Web 2.0 applications 

Appendix A: The pilot study (the EFL writing self-efficacy scale) 

Name: Academic Year: 

Date: Dear student: 

In this part, you should answer the following questions concerning 

your beliefs about your writing self-efficacy. Please read the following 

statements and give a sincere answer for each one of them that expresses 

your degree of agreement / disagreement by ticking (√) in the appropriate 

column. You should indicate whether you strongly disagree, disagree, neutral 

or may be, agree, or strongly agree with the statement.  Please take your 

time, try to be as honest as possible, answer all the statements and do not 

leave out any of them. Thank you for your cooperation. 

 عزيزى الطالب  
ة اع د ر ع قدا د احو أ   يي   إ  الأسعإة ال الية ال  عإقة  إيد في هفا اليها يي  

يريىى  ئىىراات العرىىارات ال اليىىة واا طىىاا ديارىىة  ىىادئة لةىىا  اهىىا  إىى  أ   عرىىر  .الفا يىىة فىى  الة ارىىة
 ال ااسىى  الع ىىود فىى ( √وفلىىد رواىىع  ل ىىة  )، ائىىد أو ا  لفىىد  عهىىا  ديار ىىد  ىى   ىىدط ا  

دفا ةات ج  واف  رجدت، أو ج  واف ، أو  حايد، أو    ا  جير أ  يي .  ديار د  ع ي    الفط
ر ا هى  الأ ااىة وأ    واف ، أو  واف  رجدت  إى  ةىا  رىارت. الريىاا أ ىف الوئىت ال ااسى  لليارىا
  يي   إ  ةا العرارات  وج   رد أي  اها. واجةرةل  إ  حس   عاواةل. 
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N Items 

Strongly 
disagree 

  غير موافق بشد

Disagree 
 

 غير موافق

Neutral 
or Maybe 

 محايد

 موافق
Agree 

Strongly 
Agree 

 موافق بشده

The statement 
I have self-efficacy to writing English as a foreign language because I master the 
ideation and organization skills such as : 

 أاا لدط ة اات فا ية ف  الة ارة رالإغة اجايإيهية ةإغة ايارية حي  أاا  أ  ة      هارات ال اهيل وال  ةير  ثا :

1 

I can write  many ideas for my 

writing. 

 اس طيع ة ارة العديد    الأفةار ل ا أة را
1 2 3 4 5 

2 

I can easily write examples to 

support my  ideas 

 أس طيع  رسهولة ة ارة أ ثإة  د ل  أفةاري
     

5 

I can write a good paragraph 

with topic sentence . 

 اس طيع  ة ارة فقرت  ردأ ري إة  رعيسية
     

The statement 
I have self-efficacy to writing English as a foreign language because I master writing 
conventions skills such as :  

  ثا :أ  ة      هارات الة ارة ال  عار   إيها  أاا لدط ة اات فا ية ف  الة ارة رالإغة اجايإيهية ةإغة ايارية حي  أاا 

4 

I  can write with correct 
spelling. 
 اس طيع  الة ارة ردو  أ طاا ا لعية

1 2 3 4 5 

5 

I  can punctuate my sentences 
correctly. 
اس طيع  ة ارة الي ا  س  د ا  ل ات 

 ال رئيل رجةا  حيح 
     

6 

I  can use the grammar rules 
that I  learned in class easily 
and correctly. 
اسىىىىىى طيع اسىىىىىى  دال القوا ىىىىىىد الاحويىىىىىىة ال ىىىىىىي 
  عإ  ها في ال   رسهولة ورجةا  حيح  

     

7 

I  can use all parts of speech 
correctly 
اسىىىى طيع اسىىىى  دال ي يىىىىع أيىىىىهاا الةىىىىلل 

 رجةا  حيح

     

The statement 
I have self-efficacy to writing English as a foreign language because I master self-regulation 
skills such as :  

 أاا لدط ة اات فا ية ف  الة ارة رالإغة اجايإيهية ةإغة ايارية حي  أاا  أ  ة      هارات ال اهيل الفا   :

8 

I can think of  my writing 
goals before I write. 
أس طيع ال  ةير في اجهدا  الة ارية ل ىا 

 أة   ئرا أ  اردأ ف  الة ارة
     

9 
 I   can use a style that is 
appropriate to the task 
( e.g. if I am  asked to write a 
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N Items 

Strongly 
disagree 

  غير موافق بشد

Disagree 
 

 غير موافق

Neutral 
or Maybe 

 محايد

 موافق
Agree 

Strongly 
Agree 

 موافق بشده

report, I   can use the 
appropriate conventions to 
write it. 

ي ةااىىىىىىىىى  دسىىىىىىىىى  دال  الىىىىىىىىىا ط الة ىىىىىىىىىار   
ال ااسىىى  لةىىىا  ه ىىىة ة اريىىىة  إىىى  سىىىريا 
ال ثىىىىىىىىاا  ي ةااىىىىىىىى  اسىىىىىىىى  دال  اجسىىىىىىىى  
ال  عار   إيها فى  ة ارىة ال قريىر دفا  ىا 

 طإ   ا  ة ار ا

10 

I   can edit my compositions 
and correct mistakes in 
punctuation, capitalization, 
paragraph structure and 
grammatical errors. 
ي ةااىىي   ىىحيح  الأ طىىاا فىىي ة ارىىا   
و  اى    إىىد ال  عإقىىة رعل ىىات ال ىىرئيل، 
 الرس إة، راية ال قرت والأ طاا الاحوية 
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Appendix B.The EFL writing self-efficacy dimensions questionnaire 

(the initial version) 

Dear Jury member/………………………….. 

The following is a writing self-efficacy questionnaire for a Ph.D. 

study entitled  " The effectiveness of a Program Based on the Web2 

Applications in Developing EFL Secondary School Students' Writing 

Skills, their Motivation and Self-efficacy”.The purpose of this 

questionnaire is to specify the main dimensions of the EFL writing self-

efficacy for the first year secondary school students. There are three 

main dimensions for this variable, which are ideation and organization, 

writing conventions, and self-regulation. Each one of these main 

dimensions has many statements, which are shown in the questionnaire. 

You are kindly requested to determine the degree of importance of each 

dimension by ticking (√) before each statement in the suitable place. The 

degree of importance of each dimension is determined on the basis of three 

levels. The first level (very important) takes 3 scores. The second level 

(important) takes 2 scores. The third level (less important) takes 1 score. 

I would be grateful if you give me your comments and 

suggestions, if any, on the spaces provided. 

……………………………………………………………………………

……………………………………………………………………………

……………………………………………………………………………

…………………………………………………………………………… 

 I sincerely appreciate your cooperation, thank you.  

The researcher 

Heba Fathy Mohammed Ramadan 
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The EFL writing self-efficacy dimensions questionnaire 

 (the initial version) 

N Writing Self-efficacy Dimensions 
Very 

important(3) 
important 

(2) 
Less 

important (1) 

Ideation and organization 
The first year secondary school student has writing self-efficacy in English as a foreign 
language  when 

1 
He / she can write many ideas for his /
her writing. 

   

2 
He / she can easily generate ideas to 

write about  
   

3 He / she can write a lot of original ideas    

4 
He / she can write his /her ideas in a 

suitable place in his/ her writing. 
   

5 He / she can put his/ her ideas in writing.    

6 
He / she can easily write examples to 
support his/ her ideas 

   

7 
He / she can justify his/ her ideas in his/ 
her compositions. 

   

8 
He / she can write very-well-organized 
compositions. 

   

9 
He / she can write effective beginnings 
that attract the audience's attention and 
make them want to read more. 

   

10 
He / she can write effective endings that 
feel finished and give the audience 
something to think about. 

   

11 
He / she can write the topic sentence and 
support it with relevant details 

   

12 
He / she can write an appropriate 
conclusion for his/ her essay 

   

13 
He / she can use the metaphorical 
meanings of words when writing  

   

14 
He / she can write a good paragraph with 
a topic sentence  

   

15 
He / she can begin his/ her paragraphs in 
the right spots. 

   

Writing Conventions 
The first year secondary school student has writing self-efficacy in English as a foreign 
language  when 

16 He / she can write with correct spelling.    

17 
He / she can punctuate his/ her sentences 
correctly. 

   

18 
I can  write authentic sentences 
(semantically and syntactically correct) 

   

19 He / she can use the grammar rules that he /    
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N Writing Self-efficacy Dimensions 
Very 

important(3) 
important 

(2) 
Less 

important (1) 

she learned in class easily and correctly. 

20 
He / she can use the suffixes and prefixes 
correctly when writing 

   

21 
He / she can produce sentences using 
correct word order (e.g. statements, 
questions and imperatives). 

   

22 
He / she can use possessive nouns 
appropriately. 

   

23 He / she can use active and passive correctly     

24 
He / she can write verbs in different 
tenses correctly 

   

25 
He / she can use all parts of speech 
correctly 

   

26 
He / she  can  use English  singulars and 
plurals 

   

27 
He / she can write compound and 
complex sentences with grammatical 
structure. 

   

28 
He / she  can use transition words  
appropriately 

   

29 He / she can conjunctions  correctly.    

30 
He / she  can use pronoun referencing 
correctly  

   

Self-Regulation 
The first year secondary school student has writing self-efficacy in English as a foreign 
language  when 

31 
He / she  can avoid distractions while he 
/ she writes 

   

32 
He / she can keep writing even when it is 
difficult. 

   

33 
He / she can start writing assignments 
quickly. 
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The EFL writing self-efficacy dimensions questionnaire 

(the final version)  

Dear Jury member/………………………….. 

The following is a writing self-efficacy dimensions questionnaire 

for a Ph.D. study entitled  " The effectiveness of a Program Based on the 

Web2 Applications in Developing EFL Secondary School Students' 

Writing Skills, their Motivation and Self-efficacy”.The purpose of this 

questionnaire is to specify the main dimensions of the EFL writing self-

efficacy for the first year secondary school students. There are three 

main dimensions for this variable, which are are ideation and 

organization, writing conventions, and self-regulation. Each one of these 

main dimensions has many statements, which are shown in the 

questionnaire. You are kindly requested to determine the degree of 

importance of each dimension by ticking (√) before each statement in the 

suitable place. The degree of importance of each dimension is 

determined on the basis of three levels. The first level (very important) 

takes 3 scores. The second level (important) takes 2 scores. The third 

level (less important) takes 1 score. 

I would be grateful if you give me your comments and 

suggestions, if any, on the spaces provided. 

……………………………………………………………………………

……………………………………………………………………………

…………………………………………………………………………… 

I sincerely appreciate your cooperation, thank you. 

                 The researcher 

Heba Fathy Mohammed Ramadan 
The EFL writing self-efficacy dimensions questionnaire 
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(the final version) 

No Writing Self-efficacy Dimensions 
Very 

important (3) 

important 

(2) 

Less 

important (1) 

Ideation and organization 

The first year secondary school student has writing self-efficacy in English as a foreign 

because he / she masters the ideation and organization skills such as : 

1 
He / she can write many ideas for 

his /her writing. 
   

2 

He / she can write a lot of original 

ideas such as writing something 
unusual or unexpected but it is 
appropriate and effective. 

   

3 
He / she writes his /her ideas in a 

suitable place in  his/ her writing. 
   

4 
He / she can easily write examples to 

support his/ her ideas 
   

5 
He / she can write very-well-

organized compositions. 
   

6 
He / she can write a good paragraph 

with a topic sentence. 
   

writing conventions 

The first year secondary school student has writing self-efficacy in English as a foreign 

because he / she masters the writing conventions skills such as : 

7 
He / she can write with correct 

spelling. 
   

8 
He / she can punctuate his/ her 

sentences correctly. 
   

9 

He / she can write authentic 

sentences ( semantically and 

syntactically correctly) 

   

10 

He / she can use the grammar rules 

that he / she learned in class easily 

and correctly. 

   

11 

He / she can produce sentences 

using correct word order (e.g. 

statements, questions and 

imperatives). 

   

12 
He / she can write verbs in different 

tenses correctly 
   

13 
He / she can use all parts of speech 

correctly 
   

14 

He / she can write compound and 

complex sentences with 

grammatical structure. 
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No Writing Self-efficacy Dimensions 
Very 

important (3) 

important 

(2) 

Less 

important (1) 

15 
He / she  can use transition words  

appropriately 
   

16 He / she  can conjunctions  correctly    

17 
He / she  can use pronoun 

referencing correctly . 
   

18 
He / she  can use demonstratives, 

and  determiners correctly. 
   

Self-Regulation 

The first year secondary school student has writing self-efficacy in English as a foreign 

because he / she masters self-regulation  skills such as : 

19 
He / she  can think of his /her writing 

goals before he / she  writes. 
   

20 

 He / she  can use a style that is 

appropriate to the task( e.g. if he / 

she is  asked to write a report, he / 

she  can use the appropriate 

conventions to write a report).  

   

21 
He / she  can start writing on a given 

topic easily without difficulty. 
   

22 

He / she  can manage his/ her time 

efficiently to meet a deadline on a 

piece of writing. 

   

23 

He / she  can edit his/ her 

compositions and correct mistakes 

in punctuation, capitalization, 

paragraph structure and grammatical 

errors. 

   

24 

He / she  can determine and use the 

suitable sources of information for 

any writing topic. 

   

25 

He / she  can easily cover all the 

information that should be 

dealt within a given topic. 

   

26 
He / she  can express and support 

his/ her point of view. 
   

27 

He / she  can write a brief and  

informative overview of a given 

topic. 

   

28 

Although he / she occasionally 

makes mistakes when writing, he / 

she generally writes good 

compositions. 

   

29 He / she can use a wide range of    
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No Writing Self-efficacy Dimensions 
Very 

important (3) 

important 

(2) 

Less 

important (1) 

vocabulary   in his/ her 

compositions such as using 

synonyms in his/ her composition 

rather than repeating the same words 

over and over again 

30 
He / she  can use suitable words 

which explain  what  he / she  wants. 
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Appendix C. The EFL writing self-efficacy scale 

Name: Academic Year: 

Date: Dear student: 

In this part, you should answer the following questions concerning 
your beliefs about your writing self-efficacy. Please read the following 
statements and give a sincere answer for each one of them that expresses 
your degree of agreement / disagreement by ticking (√) in the appropriate 
column. You should indicate whether you strongly disagree, disagree, neutral 
or may be, agree, or strongly agree with the statement.  Please take your 
time, try to be as honest as possible, answer all the statements and do not 
leave out any of them. Thank you for your cooperation. 

 الطالب  عزيزي
ة اع د ر ع قدا د احو أ   يي   إ  الأسعإة ال الية ال  عإقة  إيد في هفا اليها يي  

يريىى  ئىىراات العرىىارات ال اليىىة واا طىىاا ديارىىة  ىىادئة لةىىا  اهىىا  إىى  أ   عرىىر  .الفا يىىة فىى  الة ارىىة
 ال ااسىى  الع ىىود فىى ( √وفلىىد رواىىع  ل ىىة  )، ائىىد أو ا  لفىىد  عهىىا  ديار ىىد  ىى   ىىدط ا  

دفا ةات ج  واف  رجدت، أو ج  واف ، أو  حايد، أو    ا  جير أ  يي .  ديار د  ع ي    الفط
ر ا هى  الأ ااىة وأ    واف ، أو  واف  رجدت  إى  ةىا  رىارت. الريىاا أ ىف الوئىت ال ااسى  لليارىا
  يي   إ  ةا العرارات  وج   رد أي  اها. واجةرةل  إ  حس   عاواةل. 

N Items 

Strongly 
disagree 

 غير موافق بشدة

Disagree 

 غير موافق

Neutral 
or 

Maybe 

 محايد

 موافق
Agree 

Strongly 
Agree 

موافق 
 بشده

The statement 
I have self-efficacy to writing English as a foreign language because I master the ideation and 
organization skills such as : 

  ثا :أ  ة      هارات ال اهيل وال  ةير  أاا لدط ة اات فا ية ف  الة ارة رالإغة اجايإيهية ةإغة ايارية حي  أاا 

1 
I can write  many ideas for my 

writing. 
ة ارة العديد    الأفةار ل ا أة رااس طيع   

1 2 3 4 5 

2 

I can write a lot of original 
ideas such as writing 
something unusual or 
unexpected but it is 

appropriate and effective. 

أس طيع ة ارة الةثير    الأفةار 
اجردا ية  ثا ة ارة جئ غير  ع اد أو 

  ااس  وفعااولةاا  غير   وئع 

     

5 

I can writes my ideas in a 
suitable place in  my writing. 

ة ارة افةارط ف  ال ةا   اس طيع 
 لها اثااا الة ارةال ااس  

     

4 
I can easily write examples to 

support my  ideas 
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أفةاري ة ارة أ ثإة  د ل  أس طيع  رسهولة  

3 

I can write very-well-
organized compositions. 

اس طيع  ة ارة  واايع ااجاعية ييدت 
 ال اهيل

     

6 

I can write a good paragraph 
with topic sentence . 

 اس طيع  ة ارة فقرت  ردأ ري إة  رعيسية
     

The statement 
I have self-efficacy to writing English as a foreign language because I master writing conventions skills 
such as :  

  ثا :أ  ة      هارات الة ارة ال  عار   إيها  أاا لدط ة اات فا ية ف  الة ارة رالإغة اجايإيهية ةإغة ايارية حي  أاا 

0 

I  can write with correct 
spelling. 

 الة ارة ردو  أ طاا ا لعيةاس طيع  
1 2 3 4 5 

2 

I  can punctuate my sentences 
correctly. 

اسىىىىىىىىى طيع  ة ارىىىىىىىىىة الي ىىىىىىىىىا  سىىىىىىىىى  د ا 
  ل ات ال رئيل رجةا  حيح 

     

2 

I  can write authentic 
sentences. ( semantically and 
syntactically correctly) 

 ىىحيحة اسىى طيع  ة ارىىة ي ىىا أ ىىيإة ) 
 سيائيا وئوا ديا ( .

     

07 

I  can use the grammar rules 
that I  learned in class easily 
and correctly. 

اسىىى طيع اسىىى  دال القوا ىىىد الاحويىىىة ال ىىىي 
 عإ  هىىىىىا فىىىىىي ال ىىىىى  رسىىىىىهولة ورجىىىىىةا 

  حيح  

     

00 

I  can produce sentences using 
correct word order (e.g. 
statements, questions and 
imperatives). 

اس طيع ة ارة ي ا فات   ر ي   حيح 
لإةإ ىىىىات )  إىىىى  سىىىىريا ال ثىىىىاا الي إىىىىة 

 السوأا ، واسإو  اج ر ( ال قريرية ، 

     

08 

I  can write verbs in different 
tenses correctly 

أسىىىىىى طيع ة ارىىىىىىة الأفعىىىىىىاا فىىىىىىي    إىىىىىى  
 اجه اة ورجةا   حيح

     

05 

I  can use all parts of speech 
correctly 

اسىىىى  دال ي يىىىىع أيىىىىهاا الةىىىىلل  اسىىىى طيع
 رجةا  حيح

     

04 
I  can write compound and 
complex sentences with 
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grammatical structure. 

اسىىى طيع ة ارىىىة الي ىىىا ال رةرىىىة وال عقىىىدت 
 احوية سإي ة .ر راةي  

15 

I   can use transition  words 

appropriately. 

 ي ةاا  اس  دال الةإ ات اجا قالية
     

16 

I   can use conjunctions  

correctly 

 ي ةاا  اس  دال ادوات الررط رجةا  حيح
     

17 

I   can use pronoun 

referencing correctly  

ي ةاا  اس  دال الا اعر و ا  جير اليا 
 رجةا  حيح 

     

18 

I   can use use demonstratives, 

and  determiners correctly. 

ي ةااىىىىىىىىىى  اسىىىىىىىىىى  دال اسىىىىىىىىىى اا اججىىىىىىىىىىارت 
 وال حددات رجةا  حيح

     

The statement 

I have self-efficacy to writing English as a foreign language because I master self-regulation 

skills such as :  

 :  أ  ة      هارات ال اهيل الفا    أاا لدط ة اات فا ية ف  الة ارة رالإغة اجايإيهية ةإغة ايارية حي  أاا 

02 

I can think of  my writing 

goals before I write. 

في اجهدا  الة ارية ل ا  ال  ةيرأس طيع 
 أة   ئرا أ  اردأ ف  الة ارة

1 2 3 4 5 

87 

 I   can use a style that is 

appropriate to the task 

( e.g. if I am  asked to write a 

report, I   can use the 

appropriate conventions to 

write it. 
ي ةااىىىىىىىى  دسىىىىىىىى  دال  الىىىىىىىىا ط الة ىىىىىىىىار   

ال ااسىى  لةىىا  ه ىىة ة اريىىة  إىى  سىىريا 
ال ثىىىىىىىىاا  ي ةااىىىىىىىى  اسىىىىىىىى  دال  اجسىىىىىىىى  
ال  عار   إيها ف  ة ارىة ال قريىر دفا  ىا 

 طإ   ا  ة ار ا

     

80 

I   can start writing on a given 

topic easily without difficulty. 
ي ةااىىي الرىىدا فىىىي ة ارىىة  واىىو   عىىىي  

 رسهولة دو  أط  عورة
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88 

I   can manage my time 

efficiently to meet a deadline 

on a piece of writing. 

 ةااىىي ددارت وئ ىىي رة ىىاات  ر ىىا ي ااسىى  ي
 ىىىىىىع ال و ىىىىىىد الاهىىىىىىاعي ال حىىىىىىدد لقطعىىىىىىة 

 الة ارة . 

     

85 

I   can edit my compositions 

and correct mistakes in 

punctuation, capitalization, 

paragraph structure and 

grammatical errors. 

ي ةااىىي   ىىحيح  الأ طىىاا فىىي ة ارىىا   
و  ا    إىد ال  عإقىة رعل ىات ال ىرئيل، 
  الرس إة، راية ال قرت والأ طاا الاحوية

     

24 

I   can determine and use the 

suitable sources of 

information for any writing 

topic. 

ي ةااىىىىىىىىىي  حديىىىىىىىىىد واسىىىىىىىىى  دال   ىىىىىىىىىادر 
 ة ار ال عإو ات ال ااسرة لأي  واو  

     

25 

I   can easily cover all the 

information that should be 

dealt within a given topic. 

ال عإو ىات ال ىي  ي ةااي رسهولة  ااوا  ةافىة
 يارغي  غطي ها وال  عإقة ر واو   عي .

     

26 

I   can express and support  

my  point of view. 

 ي ةاا  ال عرير    ويهة اهرط و أييدها.
     

27 

I   can write a brief and  

informative overview of a 

given topic.  
ة ارىىىىىىىة ل حىىىىىىىة  ىىىىىىىويهت وثريىىىىىىىة ي ةااىىىىىىى  

  رال عإو ات     واو   عي  

     

28 

Although I  occasionally 

make  mistakes when writing, 

I  generally write good 

compositions. 

 إىىىىى  الىىىىىرغل  ىىىىى  أااىىىىىي أ طىىىىىئ رعىىىىى  
اجحيىىىا   اىىىىد الة ارىىىة ، اج اااىىىى  أة ىىىى   

 ييدت ر  ة  ا ة .  واايع ااجاعية
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29 

I can use a wide range of 

vocabulary   in my 

compositions such as using 

synonyms rather than 

repeating the same words 

over and over again 

ي ةااي اس  دال  ي و ة واسعة    
ال  ىىردات فىى  ة ارىىا    ثىىا اسىى  دال 
ال رادفىىىىىىات رىىىىىىدج  ىىىىىى   ةىىىىىىرار ا ىىىىىى  

 الةإ ات  رارا و ةرارا

     

30 

I   can use suitable words 

which explain  what  I want. 
ي ةااىىىي اسىىى  دال الةإ ىىىات ال ااسىىىرة 

  ا أريدر  واحال ي 

     

 


