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Abstract : 
This study aimed at developing a computerized training program based 

on the security and safety concepts, in the emotional intelligence and 
problem solving skills to the mentally disabled children (liable to learn)  The 
study used the descriptive and semi- experimental method. the study sample 
consist of 20 children who suffer from mental disabilities (liable to learn) , 
divided randomly into two groups( 10) of them a control sample and( 10) an 
experimental sampleThe study use,   Stanford Beneh intelligence scale, 
children’s adaptive behavior  scale, emotional intelligence  scale, problem 
solving skills scale   ,the security and safety concepts photo – test ,and the 
security and safety program, the results indicated that  there  were 
significant statistic differences found between the means of score ranks 
gained by the experimental group and the means of score ranks gained by 
the pilot group in their performance in the emotional intelligence 
measurement and problem solving skills measurement immediately after the 
training, for the  experimental group, significant statistic differences are 
found between the means of score ranks gained by the experimental group 
and the means of score ranks gained by the pilot group in their performance 
in the security and safety test for the  experimental group . 
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