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Abstract : 
The purpose of this study was to investigate the relationship between 

academic self-regulation and test anxiety of university students and to 
explore sex differences in academic self-regulation using descriptive and 
correlation method. 287 Al Azhar university students participated in the 
study ( 148 male and 139 female ). Academic self-regulation and test anxiety 
scales were administered to the sample of the study. Results showed 
statistically significant negative correlations between Academic self-
regulation and test anxiety. Moreover, There were no statistically significant 
differences between male and female students in Academic self-regulation 
except environmental structuring and learning responsibility. In addition, 
learning responsibility, organization and goal setting were good predictors 
of test anxiety. Results of this study were discussed in terms of theoretical 
perspectives and previous literature. Recommendations and suggestions for 
future research were included. 
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الدرجة 
  الكلیة

 11.3801 133.289  إناث  غیر دال  ٠.٥٦٧ 12.8632 132.473  ذكور

Yukselturk&Pulut,2009



Zimmerman & Martinez – Pons, 1990

Bedjerano, 2005
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مستوى   ف  ٢ر  ر  المتغیر

  الدلالة
B مستوى   ت

  الدلالة
  ٨.١١٥  ٠.٠٢٨ ٠.١٦٧ -  المسؤولیة

  
 

٠.٠٥  
  
  

-٠.٠٥  ٢.٨٤٩-  ٠.٣٥٠  
  ٠.٠٥ ٢.٢٣٠-  ٠.٢٣٣- ٠.٠٢٤ ٠.١٥٥ -  التنظیم
وضع 

  الأهداف
- ٠.٠٥ ٢.١٠٤-  ٠.١٤٤- ٠.٠٢٣ ٠.١٥٣  

 
 المتغیرات ر B ت مستوي الدلالة

 التذكر -٠.٠٦٤ -٠.٠٦٨ -١.٠٨٣ غیر دال
٠.٠٩٥. -١.٥٤٦ غیر دال  التقییم -0.091 -
 المساعدة -٠.٠٦٣ -٠.٠٦٤ -١.٠٥٤ غیر دال
 التحكم -٠.٠٤٤ -٠.٠٥٠ -٠.٧٤٦ غیر دال
 الدرجة الكلیة -٠.٠٣٠ -٠.٠٣٧ -٠.٥٠١ غیر دال
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