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Abstract : 

The aim of this study was to investigate the impact of a training program 
for self-monitoring in the treatment of the problem of attention among 
students in basic stage in the city of Sakaka through the study to answer the 
question "Are there any differences statistically significant at the 
significance level α = 0,05 between the averages of inattention behaviors 
among students in schools City Sakaka attributed to the variables of the 
study: training, age group, and the interaction between them? ". The study 
sample consisted of 56 male students in two age groups , the students who 
have received the mark after CT, and then the sample was divided according 
to the variables of the study group and age group - where the students were 
considered in basic first phase of the 7-9 years age group first in rows (the 
first, second and third) and 10-12 years age group in the second rows (IV, V 
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and VI).The researcher used a Connor's scale in its Arabized shape in this 
study and the mark (55) on the scale as the cut point to be considered the 
child suffers from a lack of attention. It was also considered that self-
monitoring is a group acts in which a child's performance outputs the 
following: (a focus on the goal, to hear the alarm clock, maintaining the 
sequence of operations, registration process to stay on task, knowing when 
to achieve the goal, knowing when you are going to the following 
operations, selection process appropriate that follow in context, the 
discovery of the obstacles and errors), and is determined by the level of 
attention to performance noting that reveal the essential elements in the 
attention of such focus and selection-oriented features exciting and 
attention, and listen for the alarm clock. Then the researcher applied the 
program in five weeks, through (12) training sessions. The session length 
was 30 minutes. They have been applied in the classes of the Arabic 
language and science for each gradeThe study results showed the existence 
of apparent differences between the arithmetical averages of behaviors, lack 
of attention of the students in the schools of the city of Sakaka response 
posteriori resulting from different levels of the variables of the study 
(training, age group). And the results showed a difference in favor of the 
experimental group who were trained in self-monitoring of attention by 
using The training program compared with their counterparts from the 
members of the control group who were not trained on the training program. 
The researcher has recommended for building the Arabic codified program 
to treat the problem of attention deficit . Also, the researcher recommended 
for basic acquaint to introduce students with their problems that cause them 
attention deficit. 
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 الدلالة الإحصائیة الارتباط سلوكات عدم الانتباه رقم الفقرة

 0.000 0.68 یتملل بشكل غیر طبیعي 1
 0.000 0.48 یهمهم و یصدر أصواتا مزعجة 2
 0.003 0.39 یستثار بسهوله 3
 0.000 0.52 یتشتت انتباهه بسهوله 4
 0.000 0.59 فترة انتباهه قصیرة 5
 0.000 0.66 یزعج الأطفال الآخرین 6
 0.000 0.60 عدم التقید بقواعد وتعلیمات اللعب المنظم 7
 0.000 0.67 یضایق الأطفال الآخرین و یتدخل بأنشطتهم 8
 0.000 0.73 نهاء ما بدأ بهیفشل في إ 9

 0.004 0.38 لا یستطیع التركیز طویلاً 10
 0.010 0.34 غیر مرتاح ، كثیر الحركة، نشط 11
 0.000 0.47 مندفع، یتصرف بدون تفكیر 12
 0.000 0.61 عدم الالتزام بالتعلیمات داخل الصف 13
 0.000 0.54 یتكلم بدون استئذان له 14
 0.000 0.48  اجباتهیفشل في القیام بو 15
 0.000 0.52 یبدي لامبالاة بالعمل المدرسي 16
 0.046 0.27 یبدو غیر مصغ حین یوجه إلیه الحدیث 17
 0.007 0.35 یتحول انتباهه بسهوله لأي مثیر خارجي 18
 0.000 0.49 عدم القدرة على الاحتفاظ بالمعلومات لفترة طویلة 19
 0.000 0.58 بشكل عصبيیحرك یدیه وقدمیه باستمرار و  20
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  الفئة التدریب
 العدد العمریة

  سلوكات عدم الانتباه
 )المصاحب(

 سلوكات عدم الانتباه
  )مباشر(

  المتوسط
 الحسابي

  الانحراف
 المعیاري

  المتوسط
 الحسابي

  الانحراف
 المعیاري

  المتوسط
  الحسابي
 المعدل

  الخطأ
 المعیاري

  بدون
 تدریب

 0.05 2.010 0.12 2.018 0.09 1.932 11 9إلى  6
إلى  10

12 15 2.110 0.20 2.090 0.14 2.096 0.04 

 0.03 2.053 0.14 2.060 0.19 2.035 26 الكلي
  مع

 تدریب
 0.04 2.708 0.16 2.717 0.09 1.925 12 9إلى  6

إلى  10
12 18 2.114 0.18 2.878 0.15 2.884 0.04 

 0.03 2.796 0.17 2.813 0.17 2.038 30 يالكل
 0.03 2.359 0.38 2.383 0.09 1.928  23 9إلى  6 الكلي

إلى  10
12 33 2.112 0.19 2.520 0.42 2.490 0.03 
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 %2.4 0.265 1.272 0.027 1 0.027 العمریة
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