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An experimental study on the possibility of open-book exam 

participation in developing teaching performances and attitudes 
towards courses of teaching methods among student teachers 

of Arabic and Islamic studies  
Abstract      

This study aimed at investigating the effectiveness of using open-book 
exam in developing teaching performances and attitudes towards courses of 
teaching methods among student teachers of Arabic and Islamic studies. To 
achieve this aim, the following instruments were prepared: a list of teaching 
performances that might be developed through using open-book exams, an 
observation form for some of these teaching performances, a scale of student 
teachers’ attitudes towards courses of teaching methods and a group of 
open-book exams versus a group of closed-book exams. The experimental 
group was exposed to open-book exams and the control group was exposed 
to closed-book exams. Findings showed that open-book exams compared to 
closed-book exams was more effective in developing teaching performances 
and attitudes towards courses of teaching methods among subjects of study. 
Adoption of latest trends in the assessment of student teachers was 
recommended. 
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