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Abstract

The purpose of this study is to identify the relationship
between test-anxiety and the students achievement test in English at
the third grade secondary school in Jeddah. The sample study is seven
hundred and three students. The instruments used are an anxiety-test
scale and achievement test. The findings show that there is no
significant correlation between the anxiety-test and the students'
performance at the achievements English test. The resuits of the
anxiety test scale show that Literary major students are more anxious
about the English test than scientific major students. However, there is

no statistical significant correlation among the target students
concerning the educational supervision centres.

Introduction

Tests in Saudi schools have always been used as the
main criteria for judging student's scientific abilities, school
achievements and a means of career consent. On surveying
English teachers' opinions at secondary schools, about test
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and verbalize a great deal of anxiety regarding English tests,
which affect their achievement. Mc Donald (2001) says that
between two thirds of high school students appear to
experience uncomfortable levels of test anxiety. Masson,
. Hoyois,Pcadot, Nahma, Petit and Ansseau (2004) have
found that high school students with high test anxiety have a
poor school performance. Test anxiety is a multidimensional
signs that can be described as a group of phenomenological,
physiological and behavioral reactions to appear with
possible negative consequences or failure on an
examination as similar evaluative situation. (Zeidner, 1998).
Test anxiety has an impact on academic performance and
working memory (Eysneck, 2001), Sarason (1984), as cited
in ' Keoghi', Bond, French, Richards and Davis :(2004) has
found that test anxiety decreases attention span, memory
and concentration, and leads to low instructional
performance . Further, test anxiety links to memory and can
have an effect on educational achievement, because it
disrupts attention and concentration. When attention and
concentration are impaired, this will disrupt memory and as
a consequence lead to low academic achievement. (Chen,
Li, 2000; and Sanders, 2001 — cited in Needleham, 2006).
Anxiety has been regarded as one of the most
_important and effective factor that influencesforeign
language learning. One the same other hand studies, e.g.
Baily (1983), Harwitz&Cope' (1986): Meclntyre&Gardner'
(1994) Young' (1991) found out that there is no relationship
between test anxiety and achievement of foreign languages.
Study problem
Based on the results of the first semester 2015 /2016

English test, third grade secondary students experience low
level of achievement despite that they have been studying
English for eight years. This unsatisfactory performance
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might be referred to test-anxiety which is assumed to affect

negativelythe student's performance in English test.

Purposes of the Study

1- Finding out the relationship between test anxiety and 3™,
grade secondary school students' achievement in English.

2- Finding out the relationship between test anxiety and 3™
grade secondary school students' achievement in English
with reference to majors ; scientific / literary.

3- Finding out the relationship between test anxiety and 3™,
grade secondary school students achievement in English
with reference to the educational supervisioncentres.

Study Inquires

1- Is there a statistical significant correlation between the
total scores of the English test and the scores of the
anxiety test scale?,

2- [s there any statistical significant difference between
means of English — test and means of anxiety — test scale
with reference to majors : scientific or literary ?

3- Is there any statistical significant difference between
means of English test and means of anxiety test scale due
to the educational supervision centers?

Significance of the Study

This study is significant because it attempts to detect
the reason behind the low performance of the 3. grade
secondary school students in English, despite that they have
already finished studying English for eight years at general
schools, public education. This unsatisfactory level of
achievement is assumed to be referred to the test-anxiety the
students suffer during English test administration, which
may guide influential people who are involved in test
construction to develop a matrix of test items that have no
anxiety on students' performance.
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Limitation of the study

This study has been carrled out during the second
semester of 2015 / 2016 on 3™ . grade secondary boy's
school students in Jeddah.

Terminology :

Test — anxiety is find as " an apprehension that occurs
when a student encounters examinations in any form and at
any level' (Spielberger, 1980)

Literature Review:

One of the greatest crises of the educatlonal system in
many countries is the problem of low achievement of
students instructional performance. Fouladi (2007) says that
low instructional achievement has become the main focus of
educational officials. He has indicated that academic
achievement is the most important issues in education that
many educators and psychologists have considered.Peelo’
and "Waseham' (2002) have found that low achievement has
been identified over time as problematic in terms of social
and economic waste, as anti-egaliteratan and discriminory.
One of the factors related to low academic achievement is
test anxiety.

Thesymptoms of test anxiety can vary considerably
and range from mild to severe. Some students experience
only mild symptoms of test anxiety and still able to do fairly
well on exams. Other students are nearly incapacitated by

“their anxiety, performing dismally on tests as even
experiencing Panic attacks before as during exams. Sena,
Lowe 'Lee' (2007) clarify that test anxiety includes a
number of different symptoms such as irrelevant
thoughtawareness of badily — somatic -, sensations and
tension inability to concentrate and to pay attention (P,365).
The- effect of test anxiety on academic performance has
been thoroughly investigated by many researchers
(Cassady& Johnson, 2002; Rigagadeh& tavakoli,2009; Wi,
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1971) The study of the relationship between test anxiety and
academic achievement has begun in the 1900's (Mc Donald,
2001). The comprehensive reviews by Hambree's studies
(1988) have shown that test anxiety had a negative relation
with student's performance. Therefore, the high — test
anxious students tend to score lower than low-test anxious
students. This result is supported by the findings of some
studies of ' Eman&Farooqi (2005) and 'Mc Donald' (2001)
that anxiety levels students are different according to
academic subjects, nevertheless; some subjects elicit higher
levels of anxiety than others. Subjects that are perceived by
students to be difficult e.g.Maths,Physics, English, will
trigger anxiety in the individual student and consequently
interfere with his performance.Keeves (1985) indicates that
girls are higher in measures of fear and that this fear is
higher for quantitative studies comparatively with
male,Zoller and Bencham (1990) found the anxiety of
female to be higher than that of male students in science
examinations.A study on- the relationship between test
anxiety and academic performance on '4000' undergraduate
and 1414 graduate students has shown that female students
have significantly higher test anxiety than male. (Chapell,
Blanding. Silverstein, Takahashi, Newman, Gubi and
McCair, 2005). Another study which is conducted by
'Soffer' (2008) on elementary children in Florida USA, has
indicated a small difference between male and
femalestudents in test — anxiety in favour of females.
Study Sample

The sample of the study is seven hundred and three
third grade secondary school students collected from four
educational supervision centeres i.e. north, western south,
eastern south and middle. The sample is selected from both
majors ‘scientific’ and literary. Table (1) shows the
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distribution of the sample study with reference to the
educational centeres and majors.

Table (1)
Supervision Scientific Literary Total
Centers Frequencies | % | Frequencies | % | Frequencies %
North 18 2.6 37 53 55 7.8
Southern 99 14.1 204 29.0 303 43.1
west
Middle 32 4.6 49 7.0 81 11.5
Southern 111 15.8 153 21.8 264 37.6
east
Total 260 37.0 443 63.0 703 100.0

Study Instrument
An anxiety test scale in Englishlanguage is built to

measure the students ' anxiety' before, during and after the
English achievement test. It consists of fourty two items and
validated by two specialized referees in the field of
'measurement (appendix :I). The scale items,are then,

divided into four domains

(appendix :

strongly agree, agree,

. anxiety-test general items(12
iterns), before the English test (10 items), during
English test (15 items) and after the English- test (5 items).
IT). The scale is divided into five standards :
agree to some extent, disagree,

the

strongly disagree (Appendix: III). The scale is translated
into Arabic in order to be apprehended and more accessible
to Arab students (Appendix : IV). To get the stability values
of the scale, the anxiety test has been administered to an
exploration sample of thirty three students using Cronbach's
Alpha. Table (2) shows the number and values of items of
the scale : general anxiety test, before anxiety test, during
anxiety test and after anxiety test.

YYA
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Table (2)

No. of | Cronbach's

Scale Domains items Alpha

1. General anxiety — test items 12 0.853
2. Before anxiety — test items 10 0.889
3. Durinig anxiety- test items 15 0.885
4, After anxiety test items 5 0.897

_| 3. Total stability of the scale 34 0.957

The study instrument achieves high stability for the
four domains of the exploration sample students according
to Cronbach's Alpha correlation as they fluctuate between
(0.897 -0853) and the total stability is (0.957). Table (3)
shows the correlation validity values of the items of anxiety
testdimensions after they administered to the exploration
stidy sample.

Table (3) A
D.omam Domain | Total D-omam Domain | Total
No. items () Scale items @ Scale
(1) 2)
0l 01 | 0.582%* | (,515%* 08 | 0.535%* | 0.535%*
02 02'] 0.614** | 0.548%* 11| 0.798%% | 0, 708**
03 04 0.536 | 0.452%* 12 | 0.882** | (.883**
04 05 | 0.636** | 0.614%* 21 | 0.717*% | 0.58]1 %=
05 09 | 0.583** 0.518 22| 0.727%* | 0.646%*
06 10 -0.377* [ 0.368* 23 | 0.720%* | 0.584%*
07 13 | 0.684** 0.668 24 | 0.805%* | (.783%*
08 151 0.619%* | 0.637%* 37| 0.691%** [ 0.721**
09 16 | 0.449%* | 0.768%* 38 | 0.585%x* 0.655
10 20 | 0.543%% | 0,534%* 40 | 0.604%% | 0.644%*
11 32 | 0.487** | (.444%** -
12 35| 0.682%* | 0,711** -
13
14
15
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Table (3) B

No Domain | Domain Total Domain | Domain Total

items (3) (3) Scale items (4) (4) scale
0l 06 | 0.455%* 0,390* 03 0.905 | 0.818%*
02 07 | 0.502%* 0.586** 14 0.832 | 0.691**
03 17 [ 0.68]1** 0.630** [8 ] 0.916** | 0.825*%*
04 19| 0.512%* 0.404** 31| 0.748** | 0.645**
03 25| 0.664** 0.668** 34 0.811** | 0.771%*
06 26 0.692 0.720**
07 27 | 0.720** 0.704**
08 23 | 0.500** 0.455%*
09 29 | 0.43]** 0.603**
10 30 { 0.605%* 0.634**
11 33| 0.848** 0.811%*
12 36 | 0.755%* 0.817**
13 39 | 0.683** 0.644**
14 41 | 0.510** 0.454**
15 42 | 0.688** 0.688**

Study Results

Table (3) A&B show that there is a statistical
significant correlation between the total scores of the
anxiety test scale,
This would answer the first inquires of the study that there
is a statistical significant correlation between the total scores
of the anxiety test scale. Table (4) shows the means values,
percentage, standard deviation, domain rank, English- test
and anxiety- test grades

Table (4)
S H heti g L b . English +
r'udy ¥pothetic Means Means tm:ade_lrd omain | o siety test
- variahles scores Percentage | deviation rank
grades
1-Scores of -
English test 50 37.03 74.1 8.976 - Good
2-G.eneral test 5 2.732 54.6 0.437 3 Acceptable
anxiety
3~ Pre-test 5 2.866 573 0.649 2 Acceptable
anxtety
4-4-during: test 5 2.868 57.4 0.703 I aceeptable
anxiety
3+ Postetest 5 2.605 52.1 0.795 4 acceptable
anxiety
6- .Tetaltesl- 5 2797 33.9 0.555 - acceptable
anxiety
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Inquiry (2) asks if there is any statistical significant
difference between means of the English — test and means of
the anxiety test scale with reference to either educational
majors : scientific or literary. Table (5) shows the
correlation between the means of the achievement English —
test and the means of the anxiety —test scale with reference
to the. secondary school two majors by using Pearson
Correlation Coefficient.

Table (5)
Group The whole sample (N=703)

3-Anxiety test Correlation - value significant variance
General nxiety **(),357 0.01 low 0.13
Pre- anxiety test 0.312 0.01 0.10

during anxiety test **0.368 0.01 low 0.14

7- Post- anxiety test **¥0.351 0.01 low 0.12

Total anxiety 0.394 0.01 low 0.16
Group Scientific section (N=26(0)

J-Anxiety test Correlation value significant variance
General nxiety **0.186 0.01 0.04
Pre- anxiety test **0.160 0.01 0.03

low
during anxiety test **().195 0.01 low 0.04
7-Post- anxiety test **0.195 0.01 low 0.04
Total anxiety 40,211 0.0] 0.05
low
Group Literary section (N=443)

3-Anxiety test Correlation value Signi-ficant Variance
General nxiety **0.331 0.01 0.11
Pre- anxiety test **0.279 OOI 0.08

Low
during anxiety test **0.320 0.01 [ow 0.11
7-Post- anxiety test **%0.288 0.1 low 0.09
Total anxiety **().348 0.1 low 0.13

Table (5) shows that the correlation coefficience is
significant at level 0.01 while the significant of the
correlation coefficience of all value is low which means that
there is no significant correlation coefficience significance
between the achievement in English and the whole scores
means of the anxiety-test scale of the sample. There is, also,
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no difference between that correlation and the students
majors : scientific orliterary.Inquiry (3) asks if there is any
statistical significant difference between means of the
English test and means of the anxiety — test scale with
reference to the educational supervision centers. Table (6)
shows the correlation between the English test total scores
and the anxiety test scale total scores with reference to the
educational supervision centers.

Table (6)
Edu.Sup.center North (N=55)
Gen. Rate of anxiety Correlation value | Significance | variance
test dimension
1.general anxiety test **0.448 0.01 low sig. 0.20
2 pre-anxiety test ¥*%0.410 0.01 low sig. 0.17
During —anxiety test **0.519 0.01 mid sig. 0.27
Post- anxiety test £*().426 0.01 low sig, 0.18
Total anxiety test **0.515 0.01 0.27
Edu.Sup.center Sothern west (N=303)
Gen. Rate of anxiety Correlation value | Significance | Variance
test dimension
1.general anxiety test **0.436 0.01 low sig. 0.20
2 pre-anxiety test **(0.436 0.01 low sig. 0.17
During —anxiety test **0.508 0.01 mid sig. 0.27
Post- anxiety test **0.527 0.01 mid sig. 0.18
Total anxiety test **#0.535 0.01 0.27
Mid sig.
Edu.Sup.center Middle (N=81)
Gen. Rate of anxiety Correlation value | Significance | Variance
test dimension
l.general anxiety test ¥*0.436 0.01 mid sig 0.19
2 pre-anxiety test **0.436 0.01 low sig. 0.19
During —anxiety test **(.508 0.01 mid sig, 0.26
Post- anxiety test **0.527 0.01 0.28
Mid sig.
Total anxiety test **0.535 0.01 0.29
Mod sig.

The table indicates that there has been no statistical
correlation evidence between English test total scores and
the anxiety test total scores with reference to the educational
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supervision centers. Some students experience only mild
symptoms of test anxiety.

Table (7) displays theé correlation between the English
test total scores and the anxiety test scale total scores with
reference to the educational majors. The table identifies the
T-test results of the independent sample for the means of
English testscores and the means of the anxiety test scale
scores with reference to the educational majors (N-703).

Table (7)

English exam - Levin test tor Triest Vari
and anxiety Educational Percentage variance Free . inamee
test genenal majors N Means ilauldard means Valug Sig Value significance percentape

- eyviatar
sears o1
English exam Sei. 260 42.29 7.937 84.6 0.538 0.001 &35
0.379 b %l6.7
Lit. L43 RXNE] $473 a7.9 Noi sig. 13318
Guneral Sei 260 2583 0418 51.7
anxicty test 0085 1771 7.161 0.236
Lit 443 2819 0424 56.4 e 0.001
Notsig. "7
Pre-unxiety Sei. 260 | 2.668 0.576 514 0314
st 7.257 001 6,602 0.601 .
Lit, WY [ 2982 | 0.662 59.6 Yik.5
During - Sei. 260 | 2.599 0.622 52.0 0427
anxiely test 5.647 043 R373 0.00] N
L. 343 | 3026 | 0701 05 "5
Post-anxiety Sei. 260 2.301 0.657 46,0 16,625 Q.00 0483
test 8.572 0001 .
[ A3 | 2784 | 0305 557 .
Total anxiety Sci. 260 | 2575 0486 518 0.352
st 5358 0.05 819 2.001 N
Lin. 133 | 2927 | nss2 SRS AL

It can be deduced from the table that the value of T-
test is significant in favour of the scientific group in relation
to the English test with 16.7% more than the literary group,
while T-test value is significant for the literary group in
relation to the anxiety test scale with 4.7% more than the
scientific group. This means that the scientific major
students are low—test anxious than literary major students in
doing English test.This might refer to self-confidence
instudying English and preparing for the test.The table also
states that the T-test value is significant for the literary

TEY
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group in relation to the anxiety whole test (before,during
and after) with 7.0% more than the scientific group.
Conclusion

On surveying English teachers, views about
secondary school students' anxiety of test it showshigh test
anxiety, nevertheless, the statistical results show some
significant correlation between test anxiety scale and
English achievement test concerning students' educational
majors in favour of literary rather than scientific major. The
scores registered for the general anxiety are mild whether
before, during or after the achievement test which means
that anxiety has a very little effect on the students'
performance. This result does not correspond with most
earlier mentioned researchers (Sarason — 1984 — Zeidner —
1998, Eysnecle -2001, Davis — 2004) who have found that
test anxiety decreases attention span, memory and disrupts
attention and concentration. The male sample students of
the study might have an effect on decreasing test anxiety in
so far previous studies cited an increase of test anxiety with
female rather than male students.
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Appendix :1
Items of the test-anxiety scale

Achieving good scores at any English exam, increases
my self confidence in the following exam.

2- |I feel confidence and confortable when I am going to |
perform an English exam.

3- | When I finish English exams, I feel that I could answer
better thanT did.

4- | Time of English exams should not be time of fear. -

5- (Influential people of educational authority should be
aware of some students ' nervous when addressing

- | English exams that affects their performances.

6- | During English exams I suspect if I would be able to
pursue my university education.

7- | During English exams I feel that my heart's strokes
increase.

8- | I will be worried when 1 know that there is a sudden
English exam.

9- |1 don’t see any reason behind students irritation from
English exam.

10- |{I can answer better at English exams if there is no
pressure exits due to limitation of exam-time.

11- | I feel worried before undertaking English exams.

12- | T feel fear and uncomforting before undertaking final
English exams.

13- | I am thinkiag, all the times, about the scores that I obtain

‘ at English syllabus because it has an effect on studying
and performing English exams.

14- | I suffer-gloomy after English exams.

15- | Feeling depress about English exams' results influences
my performance on the exam itself,

16- | I am so upset about English exams even if I were ready

to do them.
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17- |1 believe that all students in English exams are better
than me

18- [ I try to getredof anxiety after English exams despite my
readiness to them

19- | This statement is coming to my mind when I do my
English exam ' if I didn't know the answer why then I
would be worried.

20- {1 prefer to write a report or do a research than I perform
an English exam to get full scores.

21 |I work hard to be ready for English exams more than |
did when I studied the English syllabus.

22 |1 didn’t taste food before the time of English exams.

23 |1 need to revise all English syllabus contents rapidly
before English exams.

24 | I feel tremble of my bones before English exams.

25 | I concentrate my thinking on failure at English exams.

26 |1 don’t feel comfortable before the end of English
exams.

27 1|1 feel severe cool in my body at the time of English

. | exams.

28 | My excitements and emotions don’t affect performing
English exams.

29 |1 consider things, during English exams which are not
related to English syllabus.

|30 | Isweat during English exams.

31 |1 feel that what I did was bad at English exams although
I fully prepared for it.

32 | I hope that English exams don’t depress me.

33 |I feel worry during English exam in so far I forget all
facts and information I knew.

34 |1 feel vomiting after English exams as a result of its
irritation.

35 |1 think I will learn English better if English exams are

dropped
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36 | I feel anxiety while performing English exams.

37 | I feel headache before English exams.

38 |I find difficuity when I eat and digest in the day
morning of English exams.

39 |1 feel dry my throat when I do English exams.

40 |1 feel irritation when teachers and invigilators entering
English exams' room.

4] |Instructions of teachers and invigilators disturb me

, during English exams.

42 |1 feel lack of self-confidence during answering questions

of English exams.
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Appendix 11
Test — anxiety items for Domains
Domain (1) Domain (2) Domain (3) Domain (4)
Anxiety test | Pre-anxiety test | During- Post-anxiety
general items items anxiety  test | test items
items
1- Achieving I- T will be|l- I argue|l when I

good scores at any

worried when [

during English

finish English

English exam knew that there | exams if [|exams, [ feel
increases my self- [is a sudden | were able to|that I could
confidence in the | English exams. | pursue my | answer better
following exams. university than I did.
education
2- IFeel 2-I feel worried | 2-During 2 I suffer
confidence and before English exams | gloomy after
comforting when I undertaking 1 feel my | English
knew I am going English heart's strokes | exams
to perform an exams. increase
English exam.
3-When I finish | 3- [ Feelfearand | 3-1  Assume |3 I try to get
English exams, I |uncomfortable | that all [red of anxiety
feel that [ could | before students at | after English
answer better than | undertaking final | gprolish exams | exams despite
I did. English exam are better than | my readiness
me to it.
4-Time of English | 4 Feeling | 4-This 4- 1 feel that
exams should not | depressed statement  is | what [ did
be time of fear. about [English | cOMing to my | wag bad at
exam results | Mind when I do | ppoigh
influences my | ™ English | o ams
. exams "if |
performances didn't k the although I
on the exams| . = ‘"W tully prepared
answel why | .
themselves it

then I would be
worried
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Domain (1) Domain (2) Domain (3) Domain (4)
3- Influential 5- I am so|5-1 5 1 feel
people of worried about | concentrate vomiting after
educational the English | thinking on English
authority should | exams even if I | failure at exams as a
be aware of some | am ready to do | English result of its
students' nervous | them syllabus irritation.
when addressing during the
English exams time of
that affects their English exams
performances.

6-1 can answer better
at English exams if
there is no pressure
put on me by test
limited time.

6- [ work hard to
be ready for
English  exams
more than [ did
when [ studied
English syllabus

6- I don’t feel
comfortable

before English
exams  times

up

7- 1 am thinking,
all the times,
about the scores
that I obtain at
English syllabus,
because it has an
effect on studying
and  performing
English exams.

7- I don’t taste
food before the
time of English
exams

7 -1 feel sever
body-cool at
the time of
English exams

8-1 prefer to write a | 8- [ feel to revise | 8- my
report or do a|gll English | excitements  and
research  than 1 syllabus contents emotions  don’t
perform an English rapidly before | affect performing
exam to get full Enelish exams English exams.
scores. g )
9-1 hope that|9- I feel | 9- 1 consider
English  exams | tremble of my [things  during
g ] English  exams
don’t depress me. | bones  before | = -
which aren't

English exams

related to English
syllabus.

vor
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Domain (1) Domain (2) Domain (3) Domain (4)
10-1 feel irritation | 10- I feel | 10 - I
when teachers and | peadache sweat during
Invigilators ente“n% before exams English exam
English exams
rooms.

11- I find
difficulty when
I eat and digest
in the morning
day of English
gxams.

11- T feel
worry  during
English exam
in so far I
forget.

12 I feel
irritation  when
and teachers and
invigilators
entering English
exams rooms

12- T feel
anxiety while
performing

English exam

13- 1 feel dry
in my throat
when [ do
English exam.

14-Instructions
of teachers and
invigilators
disturb me
during English
exam.

15- 1 feel lack
of self-
confidence
during
answering
questions  of
English
gxains.
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Appendix : I11
Test — anxiety scale

Agree
Items Strongly Agree to Disagree Sfmngly
agree some disagree
extent
Achieving good

scores at any
English exam
increases my
self-confidence
in the following
exam.

I feel confidence
and comfortable
when I knew |
am going to
perform an
English exams.

When | finish
English exams, |
feel that 1 could
answer better
than I did.

Time of English
exams shouldn’t
be time of fear.

Influential
people of
educational
authority should
be aware of
some students' ,
nervous when
addressing
English exams
that affects their
performances.
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No.

Items

Strongly
agree

Agree

Agree
to

some -

“extent

Disagree

Strongly
disagree

During English
exams, [ suspect
if T would be
able to pursue
my university
education.

During English
exams, [ feel that
my heart's
strokes tncrease

[ will be worried
when | knew
that there is a
sudden English
exams

[ don’t see any
reason behind
students'

irritation from
English exams

0

[ can answer
better at English
exams if there
were no pressure
exists due to
limitation of
exams' time.

(1

[ feel worried
before
undertaking
English exams

[ feel fear and
uncomfortable
before
undertaking final
English exams.
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No.

Items

Strongly
agree

Agree

Agree
to
some
extent

Disagree

Strongly
disagree

All the times |
am thinking
about the scores
that [ obtain at
English syllabus
because it has an
effect on
studying and
performance of
English exams.

14

[ suffer gloomy
after English
exams.

15

Feeling
depressed about
English exams'
results
influences my
performance on
the exam itself.

I'm so upset
about English
exams even if']
am ready to do
them

| assume that all
students at
English exams
are better than
me

18

[ try to get red of
anxiety after
English exams
despite my
readiness to do it
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No.

Items

Strongly
agree

Agree

Agree
to
some
extent

Disagree

Strongly
disagree

19

The statement
coming to my
mind when I do
my English
exams is: "if' I
didn’t know the
answer why then
[ would be
worried.

20

[ prefer to write
areport ordoa
research than !
perform an
English exam
and get full
scores.

21

I work hard to be
ready for
English exams
more than | did
when 1 studied
the English
syllabus

22

| don’t taste food
before the time
of English

exams.

23

| need to revise
all English
syllabus contents
rapidly before
English exams.

24

[ feel tremble of
my bones before
exams.
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Agree
Strongly to . Strongly
No. Items agree Agree | me | Disagree disagree
extent
25 | I concentrate my

thinking on
.| failure at English
exams: -

26

I'don’t feel
comfortable
before the end of
English exams.

27

[ feel severe cool
in'my body at
the time of
English exams.

28

My excitements
and emotions
don’t affect
performing
English exams.

29

[ consider things
during English
exams which are
not related to
English syllabus.

30

I sweat during
English exams.

31

[ feel that what [
did was bad at
English exams
although [ fuily
prepared for it.

32

{ hope that
English exams
don’t depress
me.
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No.

Items

Strongly
agree

Agree

Agree
to
some
extent

Disagree

Strongly
disagree

33

| feel worry
during English
exam in so far |
forget facts and
information I
knew.

I feel vomiting
after English
exams as a result
of its irritation.

35

[ think T will
learn English
better if English
exams are
adapted.

36

[ feel anxiety
while
performing
English exams

37

| feel headache
before English
exams.

[ find difficulty
when | eat and
digest in the
morning of
English exams.

[ feel dry in my
throat when I do
English exams.

40

[ feel irritation
when teachers
and investigators
entering English
exams.
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Agree
No. Items Strongly Agree to Disagree Sfrongiy
agree some disagree
A extent
41 | Instructions of
teacher and
invigilators -
disturb me
during English
exams.,
42 | 1 feel lack of

self- confidence
during
answering

- questions of

English exams.
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Appendix : IV
Items of the test-anxiety scale (Arabic version)
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