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Outdoor Learning
"Theoretical Bases - Applied Principles - Future trends"

Dr. Helmy Mohamed Helmy Elfiel.
Lecture of Educational Psychology
Department of Educational and Psychological Sciences.
Faculty of Specific Education, Alexandria University .

Abstract:-

This Paper aimed at identifying the nature of Outdoor learning, as
well as identifying the theoretical foundations of Outdoor learning,
Discovering the principles of planning, implementation and evaluation this
type of learning, identifying the importance of Outdoor leaming that
indicated by some previous research and results as well as this Paper aimed at
identifying the obstacles to Outdoor learning, and finally reviewing of the
future trends of Outdoor leaming.

Outdoor learning term may seem strange because we are used to
hearing and repeating Indoor Learning. And Outdoor leaming is kind of
learning takes from the real context of the course content a scene to make the
learning process by enabling students to meet the direct experiences related to
the content of learning to purpose of giving them the opportunity to think and
reflect on these experiences, treatment and handling from different
perspective in order to achieve meaningful learning and deep understanding
of these experiences not just rote memorization and its re-retrieval in
traditional tests only.

And it supports the theoretical foundation for this learning on three
theories of an Experiential Leamning Theory, multiple intelligences theory
and learning style theory. The nature of Outdoor learning differ from the
nature of Indoor learning especially with regard to the objectives of the
learning process, its flexibility also differ in the context of leaming,
educational activities, the role of the teacher and the learner and the methods
of evaluation.

And it must be planning, implementation and evaluation of Outdoor
learning carefully, and when planning of the Outdoor learning must to taking
into account some variables that may affect the results, such as the nature of
the learning objectives and the amount of students' prior knowledge and
learning style, and must evaluate the Outdoor leamning outcomes in the
classroom for through the use of non-traditional Evaluanon tools.
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The results of many recent studies Indicated that Outdoor learning
improves academic achievement, creative thinking skills, Reflective thinking
and critical thinking as well as social skills and Information Technology
skills, it also renewed enthusiasm to learn, develop self-regulation, motor
skills, social responsibility and increases the sense of students' joy of
learning. Although, there are a range of obstacles facing Outdoor leaming
application including that, it requires a long time and requires careful
planning, you also Outdoor learning activities need to good preparation in
order to achieve the objectives of the leaning, as well as how it will be
achieved the participation of students of special Needs groups, particularly
the physically disabled in this kind of learning activities?, administrative
complexities of the official and other approvals, and do not accept some of
the students, teachers and parents to this type of learning.

The future trends for research in Outdoor learning focus to identify
the requirements and constraints of its application and how to overcome
them, as well as the detection of differences in students' attitudes toward
Outdoor learning according to some demographic variables (gender - age -
Specialization - class - leamning style), as it should investigate the impact of
this type of learning in academic achievement, the development of different
thinking skills, motivation to learn, psychological and cognitive Engagement,
habits of mind and multiple intelligences.

Key words: -
o Outdoor learning.

o Indoor Learning,.
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