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1. Introduction  

Language is supposed to be one of the most indispensable means of 

communication between people. Everybody should use language to 

convey messages or feelings whether verbally or in a printed form. It is 

believed that the English language is used in all fields of life beginning 

with politics and ending with learning and teaching. So, English is 

considered the first worldwide language. 

Baron (2001, p. 36) assures that there has been recently an 

increasing and rising growth in the total number of people around the 

world who communicate with each other using English as a second 

language. Similarly, Harmer (2001, p. 14) claims that many countries are 

focusing on learning English as a second or foreign language and it 

becomes the "Lingua Franca" for business relations among all nations. 

Thus, lots of Arab countries including Egypt provide strategies and 

programs in order to teach English and use it in a meaningful way.   

Being one of the four major language skills, reading plays an 

important role in determining students’ educational future and it is the 

most important and essential skill to educational achievement and 

academic success (Gisler & Eberts, 2009).  The National Center for 

Educational Statistics [NCES], (2005, p. 2) defines reading as “an active 

and complex process that involves understanding written text, developing 

and interpreting meaning, and using meaning as appropriate to the type of 

text, purpose, and situation”. Besides, Paris and Hamilton (2008) 
emphasize that without comprehension, reading means reproducing and 

repeating the language sounds and reciting text is simply memorization 

and oral drill.  

Similarly, Gunning (2008) states that comprehension is the main 

purpose for reading. It determines whether the text is understood. 

Students need comprehension to understand words, interpret sentences 

and words, understand full texts, and to use the information that is gained. 

In order to comprehend, students need to be able to interpret, read 

fluently, and know the vocabulary.  

Edmonds, et al., 2009; Williams, 1998, 2000, as cited in Vaughn et 

al., (2011, p. 940) assures that even though understanding a reading text 

is so essential to the learning process, lots of students find this skill 

challenging. Grasping the main idea of the text is a perplexing area for 

students as they frequently fight with reading for understanding. Senior 

students are not equipped to realize complex complicated texts.  Students 

who know at elementary levels are subject to be incompetent to keep up 

with the required skills (Bransford, Brown, & Cocking, 1999, as cited in 

Murphy, Wilkinson, Soter, Hennessey, & Alexander, 2009, pp. 740-741). 
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According to Vaughn et al. (2011), skillful readers have the ability to 

detect the structure of the text, understand, and make their own 

connections to impressions and thoughts, and review through words or 

writing. Such approaches can be improved to keep comprehension skills. 

Many researchers such as Reichert (2005) and Harmer (2001) 

suggest that innovative concepts related to teaching reading may be 

required to replace the traditional ones. Among these innovative 

strategies is the literature circles strategy. Daniels (2002) confirms that 

literature circles are a form and practice of literature in a meaningful way. 

Small groups of students are formed and they are encouraged to read with 

a focus and then report on and discuss what they read, determining for 

themselves what is important and why. More than that Hill, Noe, and 

King (2003) adds that during discussion and conversation, each student 

undertakes and assumes a certain role that corresponds to precise and 

specific cognitive tasks, thereby providing a supporting a basis for the 

discussion. The classroom teacher offers help, care, and support to 

students as they apply strategies while interacting and cooperating with 

each other and with the text. A long-term goal of this approach is the self-

regulated use of these strategies to foster and consolidate comprehension.  

Literature circles give students a chance to select what to read and 

an opportunity to talk to each other, on a weekly basis, about a particular 

book.  This encourages free expression of readers’ opinion, and gives an 

opportunity to share ideas that students normally do not do in a whole 

group classroom setting.  Research indicates not only have literature 

circles increased reading comprehension skills, but also this activity has 

encouraged students to become active listeners and risks takers while 

increasing their communication skills, and developing more of their 

thinking abilities ( Brown, 2002). 

Furthermore, literature circles also give students the opportunity to 

create connections between texts and personal experiences, monitor and 

take ownership or their own learning, as well as have the opportunity to 

listen to other group members’ interpretations of the same text. Moreover, 

it provides students with an avenue to discuss and share thoughts and 

opinions. All of this adds to their enjoyment of the text (Zemelman, 

Daniels, & Hyde, 1993, cited in Keulen, 2011). 

2. Review of literature 

2.1. Definition of Literature Circles 

The term, literature circle can be defined as small groups of 

students reading the same book and communally constructing meaning as 

they respond, discuss, and think about the text (Hillier, 2005; Marshall, 
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2006; Nolasco, 2009, p.8; Olsen, 2007; Prillaman, 2008; Sousa 2011, 

p.8).  

Moreover, Casey (2008, cited in Gall, 2010) defines literature 

circles as a small group of students reading the same work of literature 

and working with peers while performing discussions. It is a combination 

of individual reading and collaborative learning (Tracey & Morrow, 

2006). It is a teaching method differentiated in terms of implementation 

(Tomlinson & Strickland, 2005). It is theoretically based on 

constructivism and socio-cultural theory (Hsu, 2004; Tracey & Morrow, 

2006). 

Above all, Maraccini (2010) defines literature circles as "Just one 

strategy that incorporates the use of student dialogue and conversation to 

improve comprehension and reading skills" (pp. 25-26). Moreover, 

literature circles could be one intervention that has the potential of 

introducing a variety of input for challenging students' thinking and 

developing their oral production. Finally, literature circles could be 

considered as an effective cooperative learning strategy that promotes 

students' interest in reading while enhancing their self-perceptions 

(Hillier, 2005; Olsen, 2007; Prillaman, 2008; Nolasco, 2009). 

2.2. Characteristics of Literature Circles 

Literature circles are different from other kinds of group 

discussion; they are distinctive in that they incorporate various learning 

features in literary instruction. Daniels (2002, p.18) introduced the 

characteristics of LCs including the following eleven key elements, each 

of which adds to the success of LCs. 

1) Students choose their own reading materials. “ The deepest spirit of 

literature circles comes from independent reading” (Daniel, 2002).Unlike 

traditional classrooms, the students are free to choose what they want to 

read and discuss it together in group (Johnson, 2001). 

2) Small temporary groups are formed based on text choice. Literature 

circles groups are formed by students who wish to read the same text. 

These groups have different abilities and views. Group sizes can range 

from two to six, although seems to be four or five and this number is the 

best to enliven discussion. When the teacher gives the students time to 

form the groups and solve the problem, finally the groups are ready to 

work (Reid, 2002; Slavin & Smith, 2009). 

3) Different group read different texts; obviously, when students are 

given a genuine choice of what to read. Not everyone pick a same text. 

4) Student groups meet on a regular, predictable schedule to discuss 

reading. To the success of literature circles, groups meet on a systematic, 

anticipated plan to discuss their reading. EFL Literature circles require a 

good agreement of student training time; thus, a teacher must be ready to 
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commit this schedule to get positive results. The teacher should not even 

consider trying literature discussion circles as a “one time” classroom 

activity. Literature circles promote a natural integration of reading skills 

and students get better at integrating these skills as they practice using 

them over and over during the school semester; thus, it is important to 

hold literature circles on a steady base (Kim, 2004). 

5) Written and drawn notes are used to guide students’ reading and 

discussion.The Role Sheets support each member of a small reading 

group to read a story and to prepare their thoughts, notes and what they 

are going to talk about in their group for a group discussion. In this way, 

students are learning that there are reasons for reading any given text 

(Hill & King, 2003).  

6) Students generate discussion topics. The role sheets enable students to 

use topics for discussion when talking about the reading text in their 

literature circle groups, and ensure that students are having meaningful 

discussions without teacher directed ones (Raman, 2004).  

7) Group meetings are open, natural conversation about books, so 

personal comments are welcome. Students share their opinions and ideas 

about the texts read in group discussions, also these meetings allow them 

to share laughing with one another because this is the natural 

conversation in literature circles (Haddon, 2003; & Thornbury, 2006). 

8) Discussion roles are rotated. 

9) The teacher is a facilitator, not a group member or an instructor.The 

teacher’s role in literature circles classroom is to be an observer, 

facilitator, mediator and helper for each group’s discussions. Also, the 

teacher sometimes shares in opinions, ideas when she wakes in class 

(Raman, 2004). 

10) Evaluation is conducted by teacher observation and student 

evaluation. 

11) Playfulness and fun are maintained in the classroom. In literature 

circles, the students feel excited and the group discussions have a soul of 

the competition (Gilmore & Day, 2006). 

Upon finishing books, readers share with others, and new groups 

form around new reading choices. After the groups finish their 

discussions, the teacher may then ask the groups to produce something 

reflecting the group’s work. For example, each member in the up writes a 

report about the attractive section in the story and read it in a loud voice 

in front of the class (Zeger, 2006).  

2.3. Benefits and Advantages of Literature Circles 

Zieger (2002) demonstrated many positive impacts of using 

literature circles on her learners. By participating in literature circles, 

learners were given opportunity to read and discuss in groups. These 
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discussions help learners gain understanding of the story. In addition, the 

learners learned to summarize, make inferences and connections, develop 

their vocabulary, ask relevant questions, and provide appropriate 

responses. In the study of non-fiction, Pitman (1997) reported that 

literature circles enhanced learners’ reading skills, gained self-

confidence, and improved oral and written communication. 

Furthermore, Pitman (1997) concluded that literature circles 

improved student attitudes toward reading, improved comprehension, and 

developed self-confidence and cooperation. Literature circles encourage 

students to become active listeners and risk takers while increasing their 

communication skills and help develop more of their thinking abilities 

(Brown, 2002). Brown also reported that literature circles can give 

students an opportunity to raise questions, argue, reflect, negotiate, and 

develop new meaning while working together.  

More than that, through the use of literature circles, students learn 

various roles and reading strategies. The benefit to the student is that they 

are able to learn and use these strategies on their own during the course of 

using literature circles. The strategies can then be incorporated into other 

subject areas. Some of the strategies that students enact in literature 

circles are  

Prediction, construct visual images, create connections to personal experiences 

and other texts, monitor their reading and whether it makes sense, solve word 

and text-level problems in flexible ways, summarize as they go, argue with the 

author, and evaluate content and writing style (Blum et al., 2002, p. 101). 

In addition to that, Literature circles can address the challenges of 

the inclusive classroom and promote self-determination (Blum et al., 

2002). Literature circles are becoming a strategy to address differentiating 

instruction in a classroom. Struggling students are apprehensive to read in 

a large reading group and literature circles give struggling readers the 

opportunity to discuss and engage in conversation on a smaller scale. 

Blum et al. (2002) stated that literature circles can help students with 

special needs increase their perceptions of their own abilities to read.   

At the same time, Lin (2004) suggests there are four main benefits 

for using literature circles. They are: stronger reader-text relationships, 

improved classroom climates, enhanced degrees of gender equity and 

understanding and, lastly, a learning environment more conducive to the 

needs and abilities of English language learners. Lin suggests that 

“readers are those who not only recognize words while reading, but for 

which the text resonates through association with related life experiences 

or literary experiences which are familiar to other members of the same 

learning community” (p. 24). 
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Likewise, Almasi (1996) indicated three dimensions of benefits of 

engaging in literature discussions: cognitive, social-emotional, and 

affective benefits. In other word, students develop higher levels of critical 

thinking skills when engaging in reading matters and connecting what 

they learn to their life experiences, which is an intellectual endeavor that 

results in a cognitive benefit. Students may receive social benefits from 

LCs when they become more skilled in interpreting texts by interacting 

with group peers. In addition, the LCs also benefit learners in increasing 

their motivation for reading literature, because students are given more 

freedom to talk about their reading work, and share their feelings and 

thoughts in a pleasurable learning environment. 

In brief, Literature circles offer many profits for both students and 

teachers. These benefits are explained as following: 

2.3.1. The benefits of literature circles for students  

Most students who have taken part in literature circles will explain 

it is not the same type of reading class. They may even mention it is more 

"fun." One of the benefits of using literature circles is the reader is 

empowered because the reader is allowed to participate in the decision-

making process (Blum et al., 2002). Daniels (2006) explained that by 

using choice in literature circles, students can experience success and 

avoid frustration by choosing their own books and friends in the group. 

As a result of providing choice and students feeling successful, Casey 

(2008) noted that literature circles have the potential to help motivate 

students who are disengaged and frustrated readers. This motivation can 

be a factor because the use of literature circles helps to meet a variety of 

literacy needs and interests.  

Another benefit to using literature circles is that they help to build 

community in the classroom (Lin, 2004). Students not only learn from 

each other, they also learn how to communicate their ideas and, possibly 

with the help of the teacher, they learn social skills, such as how to handle 

disagreements. Overall, Dalie (2001) believes literature circles help create 

“real” readers because they encourage students’ real thoughts and 

reactions to the text (p. 101). Their opinions matter, so they feel 

validated. 

2.3.2. The benefits of literature circles for teachers 

Aside from students, teachers also benefit from the use of LCs in a 

variety of classrooms. Leal (1993) stated that literature discussion in 

small groups offers a window for reading teachers to hear students' 

voices, to understand students' thoughts about books, and to monitor their 

reading progress, as well as to assess their textual comprehension, which 

may facilitate classroom teaching and enrich literacy learning in order to 
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meet learners' complex needs of reading. Martinez-Roldan and Lopez-

Robertson (1999) suggested that teachers should value the differences in 

student's dynamic responses to literature and facilitate a critical dialogue 

by encouraging them to share experiences and think thoughtfully through 

storytelling. Kelley and Clausen-Grace (2007) stated the job of the 

teacher has shifted, "Your role in literature circles is to teach students 

how to think about what they are reading and how to have a quality 

conversation about the text" (p.10). 

Considering the importance of LCs in reading, Owens (1995) cited in 

Stabile (2009) discussed nine key rationales depicting the value of LCs 

for literacy instruction: 

1. To promote a love for literature and positive attitudes toward reading. 

2. To reflect a constructivist, child centered model of literacy. 

3. To encourage extensive and intensive reading. 

4. To invite natural discussions that lead to student inquiry and critical 

thinking. 

5. To support diverse response to texts. 

6. To foster interaction and collaboration. 

7. To provide choice and encourage responsibility. 

8. To expose children to literature from multiple perspectives. 

9. To nature reflection and self-evaluation (1995, p.3). 

2.4. Literature circles and reading comprehension 

Whittaker (2012) declares that literature circles can be effective and 

efficient, for refining comprehension, pleasure and delight of reading 

which could enhance motivation Harvey and Goudvis (2000) and Keene 

and Zimmerman (1997) have identified seven comprehension strategies 

that may be used in Literature Circles. These strategies are: making 

connections, questioning, inferring, visualizing or using mental imagery, 

determining importance, synthesizing, and monitoring.  

Research indicated that participation in literature circles also led to 

an improvement in reading skill. According to McElvain (2010), if 

students took part in literatures circles and received some strategic skill 

training, their understanding improved. Students used the strategic skills 

they had learned when they were in their literature circles. This was true 

for both struggling readers as well as proficient readers. In a study done 

by Briggs (2010), all the students who participated in a literature circle 

were successful when given an assessment of the text they had discussed. 

Briggs suggests this is because of the discussions students had over the 

text before the assessments were administered Students who participated 

in literature circles made up to one year’s worth of growth during the 

study.  
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Thus, literature circles provide students the chances to encounter in 

small groups to talk and share their understandings about the book they 

are reading (Harvey & Daniels, 2009; Harvey & Steineke, 2004; Day, 

Spiegel, McLellan, & Brown, 2002). As a consequence, students begin to 

think on a deeper level about what they are reading, share their thoughts, 

feelings, and questions in a small non-threatening atmosphere (Daniels, 

2002; Day, Spiegel, McLellan, & Brown, 2002). Furthermore, through 

these small peer-led discussions, students are able to comprehend more 

than they could alone (Day, Spiegel, McLellan, & Brown, 2002). As the 

procedure grows over time, students become good readers, begin to feel a 

sense of enablement through literature, and eventually take concern for 

their own learning (Daniels, 2002; Day, Spiegel, McLellan, & Brown, 

2002; Stein, & Beed, 2004). 

As previously stated, literature circles are specially designed to 

strengthen reading comprehension skills (Huber, 2001). However, 

reading comprehension can be misunderstood in teaching. We often do 

not teach it but merely measure it. When we give students a story to read 

and ask them questions about it we are not teaching them how to 

comprehend, but are merely checking if they did comprehend (Day et.al, 

2002). 

Furthermore, McElvain proposed in his study that many “at-risk 

English learners” in the experimental classes made significant progress in 

reading comprehension after participating in literature circles for 9 

months. This literature-circle base curriculum also increased learners’ 

confidence and retention of important ideas from their reading 

(McElvain, 2005, as cited in Sai & Hsu, 2007). 

Given the importance of the literature circles strategy in developing 

reading comprehension skills, some researchers were interested in 

investigating the strategy. This concern exhibited itself in conducting a 

number of studies to investigate the effectiveness of the literature circles 

strategy.  

Jacobs (2015) decided how literature circles affect reading 

comprehension and student enthusiasm towards reading. After gathering 

and examining the data over the course of three weeks, the researcher 

found out that the implementation of literature circles improved student 

motivation towards reading and deepened comprehension. The results 

indicated that students benefited from selecting their own books, roles, 

timetable, and discussion topics. 

Salata (2015) determined the impact of using literature circles on 

special education and reading comprehension. Three data collection 

methods were implemented, including a post-test, student interviews, and 
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an observational checklist with field notes. Data collection determined 

that literature circles may have been one factor that fostered mastery of 

content while reading stories by Poe. 

The purpose of Rascher’s study (2015) was to explore the impact on 

seventh-grade students with decoding deficits who participated in novel-

based literature circles on a reading comprehension assessment as 

compared to a similar control group. The researcher observations 

indicated that literature circles can be a valuable component to reading 

instruction. Further research in this area should explore whether literature 

circles can improve reading comprehension when incorporated with more 

explicit reading comprehension instruction. 

Similarly, Chiu (2010) tried to find out the effectiveness of using 

Literature Circles on EFL junior high students’ English reading 

comprehension. This study also was planned to appreciate students’ views of 

literature circles mid to provide suggestions for reading facilitators.  The 

results of this study recommend that literature circles did help students better 

understand the stories and it did help to improve their reading 

comprehension to a definite degree. Due to the participation in literature 

Circle, students have shown more motivation for learning, more eagerness 

and excitement to transfer their attitudes, and more respect for various points 

of view from peers.  

The purpose of Anderson’ study (2012) was to improve a 

comprehensive understanding of the effects of the implementation of 

literature circles in an ELL classroom. Literature circles were implemented 

each day over a nine-week period. Questionnaires were given to the students 

before and after the implementation of literature circles. The results of this 

study were that the implementation of literature circles positively affected 

students’ perceptions of reading, and the implementation of literature circles 

improved standardized reading test scores. 

There were also many other studies that dealt with literature circles in 

developing reading comprehension skills like Brown  (2002), Maraccini 

(2010), Hamilton (2002), Medrano (2013), Lin (2013), Jacobs (2015) and 

Tugman (2010).  

3. Commentary 

It is clear from reviewing the previous studies related to the 

effectiveness of literature circle Strategy in EFL skills that literature 

Circle strategy proved to be effective in improving reading 

comprehension, critical reading as well as attitudes towards reading. 

Also, Literature circle discussions were so effective in developing 

creative reading and literature appreciation. Moreover, these studies 
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described different assessment tools as reports, surveys, interviews, pre-

posttests, activities that were so helpful in the current study.  

4. Conclusions 

Literature circles presented a unique opportunity to combine a wide 

range of effective instructional practices in one activity, integrating group 

discussion, scaffolding, collaborative learning, critical thinking, authentic 

assessment, and constructivism all in one seem less bundle. The literature 

circles strategy had superiority over the traditional method in teaching 

English language.  

Furthermore, literature circles provided students with a better 

learning environment which was reflected on their achievements as well 

as their positive attitudes toward studying English. Learning was more 

learner-centered as students took responsibility of their own learning. 

Similarly, using literature circles developed the cooperative learning 

within the same group and competition with other groups. Therefore, shy 

students and low-achievers became more motivated to participate and 

interact. It was found that the type of instruction that a student received 

affected reading comprehension and attitudes towards studying English. 

More recent research highlights the importance of engagement processes 

in facilitating reading comprehension and attitudes. Therefore, this 

approach needed to be taught directly as students learn to read; and this 

direct instruction needs to continue in different forms. Future designers of 

similar programs therefore, should put these factors into consideration. 

Effective techniques of teaching should always be supported by effective 

design plans and feasible strategies for application. 
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